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Good afternoon, thank you Mrs. Atkinson and committee for the opportunity to speak
with you today and discuss the important issues of accreditation and accountability -
from the parent’s perspective. The Virginia PTA is an association rooted in advocacy
and represents approximately 300,000 parents, teachers and citizens from across the
Commonwealth.

Parents occupy a unique space in the make-up of our public schools. They spend less
time in the buildings than the students, faculty and staff, they get their information often
times through their 7 year old...or 17 year old, and they don’t usually relish taking apart
the DOE standards to determine where certain requirements are outdated and how
those requirements might be tweaked or tossed out entirely.

But what they do know, better than anyone, is the effect their schools, teachers and
policies have on their children, our students. This is where we are an invaluable
resource - in the measurement of how you are measuring our students.

Ask a group of 10 parents what makes a successful school and you'll likely get 10
different answers, like dynamic teachers, thoughtful real-world curriculum, supportive
administration, reasonable class size. But one thing you will likely hear is uniform
frustration with how our current reliance on standardized testing, and the numbers and
frequency of these tests are eclipsing all other valuable measures.

From Texas to California to New York, PTA’s are mobilizing to roll back our reliance on
standardize testing and forcing the conversation about meaningful measures of school,
student and teacher achievements.

The Virginia PTA member-adopted position on assessments reads in part:

“Virginia PTA supports a program of assessment for Virginia public schools which
objectively measures the academic progress of students against the established
standards for public education, which is designed to identify areas of deficiency in order
that the instruction needs of students may be addressed...and which uses a system of



multiple criteria, including, but not limited to assessments, resources available to the
schools, demographics and family and community involvement.”

So our assessments, our tests, should be used to pinpoint problems or gaps in our
schools. But they cannot solve those problems or fill those gaps. Narrowing the
achievement gaps requires individual, local solutions - built by qualified administrators
and knowledgeable teachers - with the support of the parents. A laser focus on testing
as the only solution drastically reduces the creativity in methods we so value in our

teachers.

Here are some viewpoints from your parents:

1. Flexibility in school calendar. Allow schools to create schedules that suit their
community and the needs of their students from year to year.

2. Incorporate growth measures so that the effect of a teacher is measured over the
course of the year, rather than from year to year.

3. Connect experiential learning with academic learning. Empower teachers to create
experiences that will prepare students for life after school - be it career or college.
Create a measure for this type of creative curriculum so that teachers are encouraged
to use their skills - and build on the skills of their individual students.

4. Sponsor school accountability meetings in order to review data and engage the
parents in plans for continuing growth of the student body.

5. Create school improvement teams effectively representing the diversity of the school
in order to share power in policy making and ensure that parents are vested and
reinforcing the goals and principles in their own homes.

6. Provide funding, support - and most importantly, time - for teachers and
administrators to engage in meaningful training to continue learning about teaching.

7. Encourage the inclusion of community involvement projects into assessments. This
brings the community into the building so that a more vibrant, individual educational

experience is achieved.

If we could find ways to bring the element of time back as a resource for our schools,
teachers and administrators would be afforded the opportunity to review the results of
tests and design strategies suitable for their students. They would have time to teach
rather than drill, time to absorb, time to observe and time to respond. The result of this
kind of reinvestment in time will likely yield an individual, multi-faceted picture of a
school, rather than a single letter grade.

During the last General Assembly session, we heard a LOT about the parents of
students in the Commonwealth. And the parents supposed needs were used to push
through legislation that this parent association believes do not effectively serve our
schools and students. Imposing a single grade score on any school only serves to
dumb down the criteria each parent requires in order to fully understand a school.
Please do not assume that parents are confused when faced with multiple measures -

because, in fact, we are comforted.



We understand the need for assessing our schools, our teachers and our students. We
eagerly await those assessments of our own students - and when the report card
comes, we see multiple grades, multiple scores - so that we can form an accurate
picture of our students. That picture is a sum of parts that we can see - not a single
measure that obscures their individual nuances. If we are going to grade schools, can
we grade all the parts that go in to the school - each on their own merits? Parents are
looking to this board to insure that they have as much data as possible and as varied as
possible in order to make informed decisions.

In closing, we can all agree, | hope, that our children are more than a number and a
score - same goes for our schools and our teachers. But our current system removes
any chance of developing important facets of their personalities. Are we really seeking
to help each student become a productive citizen? Are we giving all of our children the
tools that entice them to pursue promising careers? Do we keep in mind that not every
child is a great test taker but may be able to express his/her knowledge and abilities by
a different measure? Are we testing to identify each student’s talents and strengths?

The “what if's” are endless - and full of potential for the parents of Virginia. But there's
no time for what if's, because we are bound by simply testing what is. We are limiting
the potential of our teachers by only measuring how much information gets out of the
student - rather than committing to the true nature of education...how to interest the
student in information, stimulating them to want more of it.

Parents understand that schools are going to test students. But parents want the
results of these tests to yield meaningful instruction, not more tests. Focusing entirely
on pass rates and not on achievements shortchanges all of us.
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