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Virginia Board of Education Agenda Item 

 

Agenda Item:   C                        
 

Date:   April 23, 2015 

 

Title 
First Review of Requests for Alternative Accreditation Plans from Arlington 
County Public Schools and Richmond City Public Schools 

Presenter 
Beverly Rabil, Director, Office of School Improvement, Division of Student 
Assessment and School Improvement 

E-mail Beverly.Rabil@doe.virginia.gov Phone  (804) 225-2865 

 

Purpose of Presentation:         
Action required by Board of Education regulation. 
 
Previous Review or Action:              
Previous review and action. Specify date and action taken below: 
 
Arlington County Public Schools:  
Arlington Mill High School: November 29, 2012 
 
Richmond City Public Schools:  
Amelia Street Special Education (Graduation and Completion Index): September 22, 2011 
Richmond Alternative School: April 28, 2011 
 
Action Requested:          
Action will be requested at a future meeting. Specify anticipated date below: 
Final Review: May 28, 2015 
 
Alignment with Board of Education Goals:  Please indicate (X) all that apply: 

  

X Goal 1: Accountability for Student Learning 
 Goal 2: Rigorous Standards to Promote College and Career Readiness 
 Goal 3: Expanded Opportunities to Learn 
 Goal 4: Nurturing Young Learners 
 Goal 5: Highly Qualified and Effective Educators 
 Goal 6: Sound Policies for Student Success 
 Goal 7: Safe and Secure Schools 
 Other Priority or Initiative. Specify:  

 
Background Information and Statutory Authority:   
Goal 1:  Approving the alternative accreditation plans support accountability for all public 
schools through state policies that help schools increase the academic success of all students.   
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Section 8 VAC 20-131-280 of the Regulations Establishing Standards for Accrediting Public 

Schools in Virginia (SOA) states: 

 
 
Summary of Important Issues:  

The following school divisions are seeking renewal of the alternative accreditation plans for the 
following special purpose schools:  

Division School 

2012-2013 

Accreditation 

Status Based on 

Assessment 

Data 2011-2012 

2013-2014 

Accreditation 

Status Based on 

Assessment Data 

2012-2013 

2014-2015 

Accreditation 

Status Based on 

Assessment 

Data 2013-2014 

Arlington County 
Public Schools 

Arlington Mill 
High School 

Conditional-New 
School 

*Accredited with 
Warning (GCI) 

*Fully 
Accredited 

Richmond City 
Public Schools 

Amelia Street 
Special 

Education 

Accredited with 
Warning 

(Mathematics) 

Accredited with 
Warning 
(English, 

Mathematics) 

Accredited with 
Warning 

(Mathematics, 
Science) 

Richmond City 
Public Schools 

Richmond 
Alternative 

School 

Accredited with 
Warning 
(English, 

Mathematics, 
History, Science) 

Accredited with 
Warning 
(English, 

Mathematics, 
History, Science) 

Accredited with 
Warning 
(English, 

Mathematics, 
History, Science) 

*Accreditation rating based on data submitted using a previous alternative accreditation plan. 
 
As part of their requests for the renewal of alternative accreditation plans for these schools, the 
school divisions are requesting waivers of the following sections of the Regulations Establishing 

Standards for Accrediting Public Schools in Virginia (SOA) so that adjustments may be made to 
accreditation calculations and to the Graduation and Completion Index (GCI) for accountability 
purposes. These waivers are outlined in Attachment A. 

 

 

 

C. Subject to the provisions of 8 VAC 20-131-350, the governing school board of special purpose 
schools such as those provided for in § 22.1-26 of the Code of Virginia, Governor’s schools, special 
education schools, alternative schools, or career and technical schools that serve as the student's 
school of principal enrollment may seek approval of an alternative accreditation plan from the 
Board of Education. Schools offering alternative education programs and schools with a graduation 
cohort of 50 or fewer students as defined by the graduation rate formula adopted by the board may 
request that the board approve an alternative accreditation plan to meet the graduation and 
completion index benchmark. Special purpose schools with alternative accreditation plans shall be 
evaluated on standards appropriate to the programs offered in the school and approved by the board 
prior to August 1 of the school year for which approval is requested. Any student graduating from a 
special purpose school with a Standard, Advanced Studies, or Modified Standard Diploma must 
meet the requirements prescribed in 8 VAC 20-131-50. 
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Division School SOA Waivers Requested 

Arlington County 
Public Schools Arlington Mill High School 

8 VAC 20-131-280. Expectations for 
school accountability (B.1. Core Areas 
and B.2. Graduation Rate) 

Richmond City 
Public Schools 

Amelia Street Special 
Education 

8 VAC 20-131-280. Expectations for 
school accountability (B.1. Core Areas 
and B.2. Graduation Rate) 
8 VAC 20-131-100. Instructional 
program in secondary schools 

Richmond City 
Public Schools Richmond Alternative School 

8 VAC 20-131-280. Expectations for 
school accountability (B.1. Core Areas) 

 

Certain criteria are considered for approval of alternative accreditation plans for special 
purpose schools as outlined below: 

1. The purpose and rationale of the individual accreditation plan justifies the need for an 
individual alternative accreditation plan. 

2. The characteristics of the student population are clearly defined. 
3. The program of instruction provides all students with opportunities to study a 

comprehensive curriculum to ensure success in achieving the Standards of Learning. 
4. Strategies used to evaluate student progress include standards-based academic 

achievement measures. 
5. Students will be taught by highly qualified teachers who meet the Board of Education’s 

licensure requirements for instructional personnel. 
6. Academic achievement measures must be included that are objective, measurable, and 

directly related to the mission and purpose of the school. 
7. The plan must include use of statewide assessment student achievement results of English 

and mathematics. 
8. The plan must meet the testing requirements of the Regulations Establishing Standards 

for Accrediting Public Schools in Virginia. 
9. The plan must meet the testing requirements in federal law and describe how the school 

plans to meet “adequate yearly progress” requirements of the federal law. 
10. The plan must provide convincing evidence that all pre-accreditation eligibility criteria (8 

VAC 20-131-290) are met for standards in which waivers have not been requested. 
11. The Board will consider whether waivers have been requested for accrediting standards 

that are not being met, and the rationale for the waivers are clear and appropriate for the 
mission/purpose of the school. 

 

 
 
 
 
 
 
 
 

http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
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The proposed alternative accreditation plans are provided in Attachments B – D. The table below 
indicates the results of the review of each plan. 
 

Division School 
Meets All 

Criteria 

Did not Meet 

Criteria 

Arlington County 
Public Schools Arlington Mill High School Yes 

 

Richmond City Public 
Schools Amelia Street Special Education Yes 

 

Richmond City Public 
Schools Richmond Alternative School Yes 

 

 

Impact on Fiscal and Human Resources:  
None 
 
Timetable for Further Review/Action:   
Final review is expected at the May 28, 2015, Board meeting. 
 
Superintendent's Recommendation: 

The Superintendent of Public Instruction recommends that the Board accept for first review the 
alternative accreditation plans from Arlington County Public Schools and Richmond City Public 
Schools. 
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Waivers requested from the  

Regulations Establishing Standards for Accrediting Public Schools in Virginia (SOA) 
 
 

8 VAC 20-131-280. Expectations for school accountability.  
 
B. Each school shall be accredited based, primarily, on achievement of the criteria established 
in 8 VAC 20-131-30 and in 8 VAC 20-131-50 as specified below:  

1.  The percentage of students passing the Virginia assessment program tests in the four 
core academic areas administered in the school, with the accreditation rating calculated 
on a trailing three-year average that includes the current year scores and the scores 
from the two most recent years in each applicable academic area, or on the current 
year's scores, whichever is higher.  

2. The percentage of students graduating from or completing high school based on a 
graduation and completion index prescribed by the Board of Education. The 
accreditation rating of any school with a twelfth grade shall be determined based on 
achievement of required SOL pass rates and percentage points on the board’s 
graduation and completion index. School accreditation shall be determined by the 
school’s current year index points or a trailing three-year average of index points that 
includes the current year and the two most recent years, whichever is higher. The Board 
of Education’s graduation and completion index shall include weighted points for 
diploma graduates (100 points), GED recipients (75 points), students not graduating but 
still in school (70 points), and students earning certificates of program completion (25 
points). The Board of Education's graduation and completion index shall account for all 
students in the graduating class’s ninth-grade cohort, plus students transferring in, 
minus students transferring out and deceased students. Those students who are not 
included in one of the preceding categories will also be included in the index.  

 
 
 

 
 
 

 

 

8 VAC 20-131-100. Instructional program in secondary schools. 
 

A. The secondary school shall provide each student a program of instruction in the academic 
areas of English, mathematics, science, and history/social science that enables each student to 
meet the graduation requirements described in 8 VAC 20-131-50 and shall offer opportunities 
for students to pursue a program of studies in foreign languages, fine arts, and career and 
technical areas including:  

1. Career and technical education choices that prepare the student as a career and 
technical education program completer in one of three or more occupational areas and 
that prepare the student for technical or preprofessional postsecondary programs;  

2. Coursework and experiences that prepare the student for college-level studies 
including access to at least three Advanced Placement (AP) courses, college-level 
courses for degree credit, International Baccalaureate (IB) courses, Cambridge 
courses, or any combination thereof;   

3. Preparation for college admissions tests; and  
4. Opportunities to study and explore the fine arts and foreign languages.  
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ALTERNATIVE ACCREDITATION PLAN TEMPLATE  
 

 

School Name:  Arlington Mill High School 

Division Name: Arlington Public Schools 

School Address: 816 S Walter Reed Dr, # 222, Arlington, VA 22204 

Contact Person: Dr. Barbara Thompson 

Phone Number: 703-228-5350 

 

Email: Barbara.Thompson@apsva.us 

Proposed Duration of Plan: Three Years 

Grade Levels Served: Grades 9-12; Adult 

Number of Students Enrolled by Grade: 

Grade # of Students 
9  15 
10  38 
11  47 
12  31 
Total Graded =  131 
Adults  213 
TOTAL   344 

 

1. Explain why the purpose and rationale of the individual accreditation plan justifies the need 

for an individual alternative accreditation plan. 
 

Since 1929, Arlington Public Schools has offered alternative educational programs to assist 
students in completing the requirements for a high school diploma, most recently, as a High School 
Continuation Program at two locations, including Arlington Mill. As part of restructuring and to better 
meet the needs of students, Arlington has changed the designation of the Arlington Mill High School 
Continuation Program to the Arlington Mill High School.  

 

Arlington Mill High School seeks to support students at-risk of not completing high school and 
graduating through planning individualized goals, credit recovery, and dropout prevention,.  
Because of the nature of the students served, coupled with the additional requirements for 
graduation, the achievements of the staff and students at Arlington Mill are at risk. As a result, 
Arlington Mill High School seeks an alternative accreditation plan, where the school shall be 
evaluated on standards appropriate to the programs offered in the school.  

 
Arlington Mill High School meets the state definition of a special purpose school and seeks approval 
for an alternative accreditation plan as provided in the Regulations Establishing Standards for 
Accrediting Public Schools in Virginia, Part VIII, Section 8 VAC 20-131-280 D. 

 
2. Describe the characteristics of the student population. 
 

Arlington Mill High School is an alternative high school in Arlington County for students whose life 
circumstances have interrupted their schooling. Students must be age 16 or older and includes 
students who may be English language learners, older school-age and adult students working 
toward a high school diploma, and students who need a flexible program to accommodate work or 
family obligations.  Arlington Mill High School is staffed with a faculty of highly qualified teachers 
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certified to teach the core subject areas proposed. The average class size is approximately 14, but 
varies greatly by subject, quarter, and time of day. 
 

3. Describe how the program of instruction provides all students with opportunities to study a 

comprehensive curriculum to ensure success in achieving the Standards of Learning. 
 

The academic program for Grades 9-12 and adults focuses on the Virginia Standards of Learning 
and Virginia requirements for a standard diploma with elective courses offering vocational training, 
career counseling, job readiness and college preparation through a three-prong approach: 

 
Personalized Learning 

 Courses are offered in a day program, an evening program, and through a state-approved 
online provider  

 Students may take four semester classroom based courses each fall and spring term in the 
day program, and three classroom based courses each year in the evening program  

 
Technology 

 Additional online courses may be taken with classroom based courses to enhance and 
accelerate course completion 

 Credit recovery programs are provided to students in Grades 9-12 using on-site technology 
and after-school programs 

 Students are given additional time to master specific course objectives, particularly in courses 
that have an end-of-course (EOC) Standards of Learning (SOL) test. This decision will be 
based on students’ performance on competency mastery (based on Virginia’s Standards of 
Learning) per course, and periodic assessments 

 
Partnerships 

 A partnership with Communities in Schools  exists to support students in addition to existing 
partnerships with outside groups. 

 Numerous volunteers help with tutoring and mentoring.  

 Students have a variety of avenues to career and technical preparation. At the school, 
students may gain skills and experience in Fine Arts, Information Technology, Electricity, 
Cosmetology; as well as opportunities to take courses at the Arlington Career Center  

 
4. Describe the strategies used to evaluate student progress–include standards-based academic 

achievement measures. 

 
Course and verified credits, and individual course achievement are evaluated per student per 
semester. Course loads are individually prescribed based on course performance and achievement 
to include recovery and remediation options. Student competency mastery of course standards are 
assessed with teacher developed tests aligned with the SOLs and documented each quarter in the 
core subject areas with the achievement data tracked and analyzed. Students participate in the 
Virginia Standards of Learning Assessment Program. 

 

5. Describe how students will be taught by highly qualified teachers who meet the Board of 

Education’s licensure requirements for instructional personnel. 
 

Arlington Mill High School is staffed with a faculty of highly qualified teachers certified to teach the 
core subject areas proposed. The average class size is approximately 14, but varies greatly by 
subject, quarter, and time of day. 100% of Arlington Mill’s are highly qualified/licensed based on the 
2013-14 IPAL. 
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6. Describe the academic achievement measures that are objective, measurable, and directly 

related to the mission and purpose of the school. 
 
 
Due to the small student population, a composite pass rate is necessary to create a larger number 
of student scores upon which to calculate state accreditation. An Alternate SOL Core Subject 
Composite Index score of at least 75 points and an Alternate Graduation and Completion 
Composite Index score of 85 points must be earned by Arlington Mill High School and will serve as 
the criteria for a rating of full accreditation. 

 
For purposes of calculating the Alternate SOL Core Subject Composite Index, test results for all 
students in reading and mathematics will be included as follows: 

 A scaled score of 500-600 will be weighted at 100 points, 
 A scaled score of 400-499 will be weighted at 100 points, 
 A scaled score of 375-399 will be weighted at 75 points, and 
 A scaled score below 375 will carry no points in the calculation. 

 
This measure will reflect the success of all SOL test-takers, including those students who meet the 
requirements for an expedited retake (scale scores 375-399) and are most likely to benefit from 
short-term remediation and support, one of the strengths of Arlington Mill High School’s instructional 
program.  

 

Table 1 
SOL Core Subject Composite Index Points 

Number 
of 

Tests 
Meeting 
Criteria 

SOL Scaled 
Score 

Tiers 
Points Awarded for Each 

Tier 

Points 
Awarded 

 

 500-600 1 100  

 400-499 2 100  

 375-399 3 75  

 Below 374 4 0  
(A)Total Number of Points Awarded  
(B)Total Number of Student Scores  
Alternate SOL Core Subject Index Score = (A)/(B)  
Met Alternative Accreditation Requirements: YES/NO 
Yes = Index Score of 75 or above 

 

 
An Alternate Graduation and Completion Composite Index (GCI) will be used to determine the 
score for the school’s graduation and completion index. The index includes points assigned for the 
type of diplomas awarded during the school year. The Board of Education’s graduation and 
completion index shall include weighted points for diploma graduates (100 points), GED recipients 
(75 points), students not graduating but still in school (70 points), and students earning certificates 
of program completion (25 points). The total points awarded will be divided by the total number of 
students in the on-time graduation cohort (see Table 2). 
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Table 2 

Alternate Graduation and Completion Index Points 
 

Number of 
Students 

 

Types of Diplomas 
Points Awarded for Each 

Diploma 
Points 

Awarded 

 Advanced 100  

 Standard 100  

 GED 75  

 Still In School 70  

 Certificate of Completion 25  
(C)Total Number of Points Awarded  
(D)Total Number of Students in Cohort  
Graduation and Completion Index Scores =(C)/(D)   

 
 

Additional GCI points may be earned by meeting the performance criteria in the other GCI indicator 
category (see Table 3). 

 

Table 3 
Additional Graduation and Completion Index Points 

Other GCI Indicator 
Points 

Awarded 
90% or more of  students who complete high school will earn an Advanced or 
Standard diploma 

5 

25% or more of the students enrolled in CTE courses will pass 
industry certification tests 

5 

85%  of graduating students  will enter postsecondary studies in a two- or 
four-year college, vocational school, enter the military, or obtain a full-time job 
as reported on the APS Senior Survey 

10 

80% or more  of students enrolled will have 18 or more credits 5 
Maintain  a graduation rate of 50% or higher  10 
Maintain a dropout rate below 30% 10 
75% or more  of students who reach the maximum age for educational 
services  will continue in school 

5 

20% or more of the graduating  students  will enroll in a post-secondary 
transition program (i.e., NOVA Pathways to the Baccalaureate Program).  

5 

 
This measure will reflect the status of all students with respect to graduation or program completion 
as well as the progress Arlington Mill High School is making in supporting all students in completing 
a high school diploma.  

 
In addition, the plan proposes that certain students be removed from the cohort as indicated: 

 

 Students who enter Arlington Public Schools as their first Virginia public school at age 18 
years or older; 

 Students who discontinue school because of incarceration, or 

 Students who are placed in a juvenile detention center. 
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The categories used to calculate the Alternate Graduation and Completion Index Score are 
summarized in Table 4. 

 

Table 4 
Alternate Graduation and Completion Index Score Calculations 

Categories 
Points 

Awarded 
Graduation and Completion Index Scores =(C)/(D)  
Total Number of Additional Index Points (up to 25 points)  
Alternate Graduation and Completion Index Composite Index Score = [(C)/(D) 
+ Total number of additional GCI Indicator points up to 25] 

 

 
An Alternate Accreditation Composite Index Point System will be used to determine the 
accreditation rating. 

 

Table 5 
Accreditation Status 

Accreditation Category Score 
Score 

Required 

Status 
(Met or 

Not Met) 

Alternate SOL Core Subject Index Score = 
(A)/(B) 

 Must Meet or 
Exceed 75 

points 

 

Alternate Graduation and Completion 
Composite Index Score = [(C)/(D) + Total 
number of additional GCI Indicator points up to 
25] 

 
Must Meet or 
Exceed 85 

points 

 

Accreditation Rating   

 
7. Describe how statewide assessment student achievement results of English and mathematics 

will be used to support instruction. 
 

As does every school in Arlington, each fall Arlington Mill HS develops a School Management Plan 
based of the 90-Day school improvement plan model using the previous year’s assessment results 
to develop school-specific SMART goals focused on specific areas of need.  In addition, Arlington 
Mill uses DuFour’s PLC model to use data to inform the development of plans for each student to 
support their progress and success. 
 

8. Describe how the plan meets the testing requirements of the Regulations Establishing 

Standards for Accrediting Public Schools in Virginia. 
 

Students will be tested with the appropriate grade level Standards of Learning Assessments 
according to the Regulations for Accrediting Public Schools in Virginia. 

 

9. Describe how the plan meets the testing requirements in federal law and how the school plans 

to meet “adequate yearly progress” requirements of the federal law. 

 
Students will participate in SOL end-of-course tests as required by No Child Left Behind Act of 2001 
and the Regulations Establishing Standards for Accrediting Public Schools in Virginia. Student 
performance for accreditation will be determined based on students passing the SOL end-of-course 
tests, as shown in Table 1. The SOL scores of students, who receive an AMO Adjustment Code of 
A, B, or C, will be considered transfer students for the purpose of calculating the state accreditation 
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rating. This will include those students who transfer within Arlington Public Schools. 

 
10. Describe how the plan provides convincing evidence that all pre-accreditation eligibility 

criteria (8 VAC 20-131-290) are met for standards in which waivers have not been requested. 
 

Arlington Mill HS will meet the pre-accreditation eligibility requirements described in 8VAC20-131-
280 F by having the principal and the division superintendent report to the Department of Education 

 confirming the extent to which each school continues to meet the standards reported as met 
in the previous year on 

o the division's promotion/retention policies 
o compliance with the requirements to offer courses that will allow students to 

complete the graduation requirements 
o the ability to offer the instructional program as prescribed in 8VAC20-131-70 through 

8VAC20-131-100 
o the leadership and staffing requirements 
o the facilities and safety provisions 

 assuring that 
o the SOL have been fully incorporated into the school division's curriculum at 

Arlington Mill HS 
o the SOL material is being taught to all students eligible to take the SOL tests 

 reporting any actions taken to correct any noncompliance issues cited in the previous year 

 ensuring that Arlington Mill HS shall provide to its students' parents or guardians information 
on the availability of and source for receiving 

o a copy of the syllabus for each of their child's courses and a copy of the school 
division promotion, retention, and remediation policies 

o the Standards of Learning applicable to the child's grade or course requirements and 
the approximate date and potential impact of the child's next SOL testing 

o notice to students in all grade levels of all requirements for Standard Diploma and 
Advanced Studies Diplomas and the board's policies on promotion and retention  

 

11. Indicate the waivers requested for accrediting standards that are not being met, and the 

rationale for these waivers. 
 

Arlington Mill HS plans on meeting all other accrediting standards other than those specified above. 
Additional waivers beyond those requested as part of this plan will not be requested. 

 
  

http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290


Attachment B 

9 

 

Virginia Department of Education 

Alternative Accreditation Plans for Special Purpose Schools 
Evaluation Criteria 

 

 

Criteria  Yes No Limited 

1. The purpose and rationale of the individual accreditation 
plan justifies the need for an individual alternative 
accreditation plan. 

  x 
 

  

2. The characteristics of the student population are clearly 
defined. x   

3. The program of instruction provides all students with 
opportunities to study a comprehensive curriculum to 
ensure success in achieving the Standards of Learning. 

x 
  

4. Strategies used to evaluate student progress include 
standards-based academic achievement measures. x   

5. Students will be taught by highly qualified teachers who 
meet the Board of Education’s licensure requirements for 
instructional personnel.  

x 
  

6. Academic achievement measures must be included that are 
objective, measurable, and directly related to the mission 
and purpose of the school. 

x 
  

7. The plan must include use of statewide assessment student 
achievement results of English and mathematics. x   

8. The plan must meet the testing requirements of the 
Regulations Establishing Standards for Accrediting Public 

Schools in Virginia. 
x 

  

9. The plan must meet the testing requirements in federal law 
and describe how the school plans to meet “adequate yearly 
progress” requirements of the federal law.  

x 
  

10. The plan must provide convincing evidence that all pre-
accreditation eligibility criteria (8 VAC 20-131-290) are 
met for standards in which waivers have not been requested.  

x 
  

11. The Board will consider whether waivers have been 
requested for accrediting standards that are not being met, 
and the rationale for the waivers are clear and appropriate 
for the mission/purpose of the school. 

x 

  

 
 

http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
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ALTERNATIVE ACCREDITATION PLAN TEMPLATE  
 

 

School Name: Amelia Street School 

Division Name: Richmond City Public Schools 

School Address: 1821 Amelia Street Richmond, VA 23220 

Contact Person: Janice Garland / Michelle Boyd 

Phone Number: 804.780.7702 / 804.780.7911 

Email: jgarland@richmond.k12.va.us / mboyd@richmond.k12.va.us  

Proposed Duration of Plan: Three (3) years 

Grade Levels Served: PK-12 

Number of Students Enrolled by Grade: 

Grade Number of 
Students Enrolled 

PK 23 
K 4 
1st 2 
2nd  3 
3rd 2 
4th 0 
5th 3 
6th 2 
7th 1 
8th 1 
9th 1 
10th 4 
11th  3 
12th 9 
Total 58 

 

 

1. Explain why the purpose and rationale of the individual accreditation plan justifies the need for an 
individual alternative accreditation plan. 

 
Amelia Street School is a public separate school that supports students with significant cognitive 
disabilities, many of whom are medically fragile and have substantial support needs. As such a number 
of students require individual nurses or other one-to-one adult supports to have access to a free 
appropriate public education (FAPE). Due to students’ cognitive needs, adaptive behavior, and other 
relevant factors (described in section two of this document), Amelia Street students in grades 3-8 and 11 
qualify for participation in the Virginia Alternate Assessment Program (VAAP). Whereas Amelia Street 
students qualify for VAAP as their means of participation in the state accountability system, student 

assessment data (e.g. psychological assessments, adaptive behavior scales, achievement assessments) 

indicates there is a significant gap between students’ functioning level and expectations of the lowest 

Aligned Standard of Learning (ASOL). Hence, it is extremely difficult for students at Amelia Street to 

demonstrate proficiency on state assessments despite the provision of individualized instruction, 

augmentative communication devices, and targeted, specialized services.  

 

mailto:jgarland@richmond.k12.va.us
mailto:mboyd@richmond.k12.va.us
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Beyond difficulty demonstrating knowledge on the VAAP due to a sundry of developmental, cognitive, 

and/or medical needs, some students are not afforded the opportunity to demonstrate what they know 

due to parent refusal. An increasing number of Amelia Street parents are refusing to allow their children 

to participate in state assessments because of their children’s multitude of significant needs. Hence, the 

challenge of demonstrating achievement through standard means at Amelia Street is further 

compounded because the students who do not participate automatically result in a failure for the 

accountability system. The impact of parent refusals is significant because the school has a low student 

enrollment (positive component given the school is a more restrictive option in the continuum of 

services). More specifically, when eight (8) of 13 students in assessment grades are unable to participate 

in the Virginia Assessment and Accountability Program due to parent refusal based on parent’s concern 

for their child’s quality of life, it makes it impossible to meet the benchmark as 38.4% would be the 

highest pass rate the school could have in a particular content area given the above example.  

 

As a result of the above, Amelia Street students require additional measures, aligned with the school’s 

mission to demonstrate progress in the instructional program. The mission of Amelia St. School is to 

provide students educational programs, coupled with functional life skills, necessary for independent 
living. Similarly, Amelia St.’s vision is each student will be as independent as possible as their needs are 
met through individual programs.   
 

 

Table 1, listed below, illustrates the student achievement for Amelia Street School. However, it is noted 

that the data listed below includes student achievement data for students at REAL School and 13 Acres, 

center-based programs for students with significant disabilities who are instructed with Standards of 

Learning (SOL), as Amelia Street currently serves as the school of record for both programs. Effective 

September 2015, the school of record for students attending REAL and 13 Acres will be the students’ 

zone (neighborhood) school. Hence, beginning September 2015, Amelia Street data will solely be 

reflective of students with significant cognitive disabilities.  

 
Table 1: Accreditation Results for All Students 

Content Assessment Year 
2011-2012 2012-2013 2013-2014 

1 Year 3 Year 1 Year 3 Year 1 Year 3 Year 
English 88 83 51 74 75 71 
Mathematics 48 66 58 62 69 57 
History / 
Social 
Science 

77 82 66 74 63 70 

Science 78 79 43 72 62 64 
GCI - - - - < < 
- = No data for the group 

< = Group below state definition for personally identifiable results 
 
2. Describe the characteristics of the student population. 
 
Amelia Street is a public separate school that serves students with significant cognitive disabilities in 
grades preschool through. Students attending this public day school have disabilities such as Autism, 
Intellectual Disabilities, Traumatic Brain Injury or Multiple Disabilities and require significant support 
to access a FAPE. Further, Amelia Street students have significant cognitive disabilities, meet the 
criteria for participation in the Virginia Alternate Assessment Program (VAAP) and tend to stay in 
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school through the age of eligibility at which time they typically graduate with a Special Diploma. In 
addition to significant cognitive needs, many Amelia Street students are non-ambulatory, non-verbal, 
medically fragile, and require one-to-one nursing or other adult support. As a result of the students’ 
cognitive needs, instruction for students is centered on the Aligned Standards of Learning (ASOL) and 
students’ individualized education program (IEP) goals and objectives.  
 
Currently, Amelia Street also serves as the school of record for two center-based programs for students 
with emotional disabilities who, per their IEP, require intense therapeutic services beyond that in 
comprehensive elementary or middle schools. Thirteen Acres, elementary center-based program 
currently supports six students as does REAL School, 13 Acres’ middle school counterpart (the number 
of students in the center-based programs are not included in the enrollment by grade section). Both 
center-based programs are housed in comprehensive schools for their respective levels so that students 
can participate with peers without disabilities, as appropriate, while receiving the intense supports 
identified in their IEPs.  
 
Effective September 2015, students attending the center-based programs will be attached to their 
comprehensive zone school. The aforementioned change is being implemented such that Amelia Street 
School, as a whole, will only support students with low incidence disabilities instructed with ASOL as 
determined by the IEP team. 
 
3. Describe how the program of instruction provides all students with opportunities to study a 

comprehensive curriculum to ensure success in achieving the Standards of Learning. 
 
Amelia Street School provides all students with opportunities to study a comprehensive curriculum, 
ASOL, that is customized to support the mission of the school and the student population’s success. 
Individualized instruction, coupled with assistive technology, augmentative communication devices, and 
specialized materials and services, enables staff to enhance students’ skillset. The above-mentioned 
individualized instruction can be implemented because Amelia St. has a very low student to staff ratio 
(4:1 school wide). Many K-12 classes at Amelia St. have a 1:1 or 1:2 adult student ratio as a number of 
students have individual nurses or instructional assistants in additional to the two core instructional staff 
in each class. 
 
Due to the low student staff ratio and the individualized nature of instruction, progress toward IEP goals 
are measured daily through teacher observation, anecdotal records, frequency charts, or other identified 
method of assessment. More formal evaluations toward goal progress (using evaluation techniques 
identified in students’ IEPs) is completed at least quarterly and reported to students’ families.  
 
In order to make certain staff is able to meet the unique instructional needs of its student population, 
Amelia St. staff receives instructional support from a low incidence instructional specialist and two 
autism mentor teachers. Additionally, Amelia St. partners with the Richmond Career Education and 
Employment Academy (division charter school for students with significant communication and 
cognitive disabilities) for select professional development opportunities. 
 
Note: ASOL are selected for students in accordance to guidelines outlined in the Virginia Alternate 

Assessment Program Implementation Manual.  
 
4. Describe the strategies used to evaluate student progress–include standards-based academic 

achievement measures. 
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Student progress is evaluated via IEP progress reports, interims, and other specific measures identified 

in students’ IEPs (e.g. checklists, observations, data sheets, portfolios). Progress reports are provided, at 

minimum, at the end of each marking period and at interims. However, other evaluation methods will be 

implemented more frequently (at minimum bi-monthly) to inform instruction and next steps for each 

student.  Additionally, students are evaluated on ASOL via portfolios. The classroom teacher(s), school-

based oversight team, division-wide oversight team, and VAAP scorers assess student progress toward 

ASOL mastery. Finally, students are re-evaluated, at minimum, every three years and as a result may 

engage in other evaluation methods (e.g. Brigance, Test of Language Development) to determine 

continuing eligibility and/or to inform the students’ instructional program via the IEP. 

 
5. Describe how students will be taught by highly qualified teachers who meet the Board of 

Education’s licensure requirements for instructional personnel. 
 
Amelia Street students are instructed by teachers that meet or exceed licensure requirements for 
instructional personnel as defined by the Board of Education. To that end, the Office of Human 
Resources will continue to recruit and employ special education teachers for Amelia Street with 
documented knowledge and preparation in adaptive curriculum or other related areas. Further, Amelia 
Street staff will continue to receive ongoing professional development and technical assistance to make 
certain they are able to address the academic and functional needs of the student population. 
 
Currently Amelia Street School is staffed with a faculty of 15 special education teachers, most of whom 
have endorsements in mental retardation / intellectual disabilities, early childhood special education or 
severe disabilities. Moreover, 100% of Amelia St.’s teachers have a graduate or post-graduate 
professional license in special education or in their expanded core area of instruction and are highly 
qualified. In addition to the classroom teachers, students are supported by a number of related service 
providers and auxiliary instructional staff (e.g. speech language pathologists, physical therapists, 
occupational therapists, audiologists, adaptive physical education teachers). Beyond the professional 
staff, Amelia Street has paraprofessionals assigned to each class who have completed the requisite 
training to support students with autism in accordance with the requirements of House Bill 325. 
 
6. Describe the academic achievement measures that are objective, measurable, and directly related to 

the mission and purpose of the school. 
 
The mission of Amelia Street Schools is to provide students with educational programs, coupled with 
functional life skills, necessary for independent living. More specifically, the purpose of Amelia Street is 
to provide an intense coordination of services to meet the academic and functional needs of students 
with significant cognitive disabilities in the least restrictive environment. As such the following are vital 
achievement measures, aligned with the school’s mission, that foster student success: a) VAAP 
performance, b) student support in the least restrictive environment, and c) vocational preparation, and 
d) graduation. The abovementioned four (4) measures comprise the proposed alternative accreditation 
plan for Amelia Street School. 
 

Proposed Alternative Accreditation Plan 

 

Alternative Accreditation Measure A: VAAP Performance  

Virginia Alternate Assessment Program results will be used to determine student achievement for 

students at Amelia Street School. If students’ scores on the VAAP meet the accreditation benchmarks 

for Standard 8 VAC20-131-280, no adjustment will be necessary. If however, a core academic area fails 

to meet accreditation standards, alternative accreditation calculations (Measures A, B, and C) will be 
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applied. In order for the content area to be accredited, the school must meet the content benchmark as 

determined by the Virginia Department of Education. 

 

In such case where alternative accreditation calculations are applied, points will be assigned, as 

appropriate, to each student’s score in the grade level and content area (i.e., English, mathematics, 

science, and history/social science) that did not meet the accreditation benchmark via the VAAP and the 

cut scores identified by the VDOE. Table 2, listed below, reflects the formula for Alternative 

Accreditation Measure A and Tables 3 and 4 illustrate the application of Alternative Accreditation 

Measures A, B and C. 

 

Table 2: Alternative Accreditation Measure A 

Content Area: Accreditation 

Benchmark:  

Performance Level Number of 

Students 

Point Value Number of 

Points 

Accreditation 

Rating 

Pass Advance  TBD 150 TBD N/A 

Pass Proficient TBD 125 TBD N/A 

Fail / Basic / One 

Point Below VAAP 

Cut Score 

TBD 100 TBD N/A 

Fail  / Below Basic 

/ More than One 

Point Below VAAP 

Cut Score 

TBD 0 TBD N/A 

Total TBD N/A TBD TBD 
Calculation: Total Points / Total Number of Students = Accreditation Rating 

 

 

Table 3 represents a sample calculation of accreditation calculations based on Alternative Accreditation 

Measure A. 
 

Table 3: Sample Alternative Accreditation Measure A 
Content Area: English Accreditation 

Benchmark: 

75 

Performance Level Number of 

Students 

Point Value Number of 

Points 

Accreditation 

Rating 

Pass Advance  2 150 300 N/A 

Pass Proficient 2 125 250 N/A 

Fail / Basic / One 

Point Below VAAP 

Cut Score 

1 100 100 N/A 

Fail  / Below Basic 

/ More than One 

Point Below VAAP 

Cut Score 

8 0 0 N/A 

Total 13 N/A 650 50 
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If the benchmark is not met after applying Alternative Accreditation Measure A, Alternative 

Accreditation Measures B and C, described below, will be applied. 

 
Alternative Accreditation Measure B: Least Restrictive Environment (LRE) 

Three (3) points will be added to the total score, in each content area for which the benchmark was not 

met, for each student who transitions from Amelia Street School to a less restrictive environment (e.g. 

special education setting in a comprehensive school). This measure supports Indicator 5c of the Virginia 

Department of Education Special Education Performance Report. 
 

Alternative Accreditation Measure C: Vocational Preparation 

Three (3) points will be added to the total score, in each content area for which the benchmark was not 

met, for each middle or high school student who participates in a semester long vocational training 

and/or internship experience. The provision of vocational training and/or internship experiences for 

students with significant cognitive disabilities will enhance post-secondary outcomes relative to 

employment in support of the school’s mission and Indicator 14c of the Virginia Department of 

Education Special Education Performance Report. 
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Table 4: Sample Alternative Accreditation Measures A, B, and C 

Content Area: English Accreditation 

Benchmark: 

75 

Performance Level Number of 

Students 

Point Value Number of 

Points 

Accreditation 

Rating 

Pass Advance  2 150 300 N/A 

Pass Proficient 2 125 250 N/A 

Fail / Basic / One 

Point Below VAAP 

Cut Score 

1 100 100 N/A 

Fail  / Below Basic 

/ More than One 

Point Below VAAP 

Cut Score 

8 0 0 N/A 

Total 13 N/A 650 50 

Plus (+) Alternative Accreditation Measures B and C 

Measure B: LRE 2 3 6 77 

Measure C: 

Vocational 

Preparation 

7 3 21 

 
Due to the small cohort size, one student can make a significant difference in Amelia Street’s graduation 
index. For the past three years, Amelia Street has had fewer than 10 students enrolled in the 12th grade. 
Many of these students stay in school until the age of eligibility and therefore slide into next cohort. 
Hence, the actual number of students in a particular cohort has historically been less than 5. Moreover, 
the application of the Graduation and Completion Index (GCI) may provide a skewed representation of 
success because one student not earning a Board recognized diploma of such a small group substantially 
diminishes the likelihood of obtaining a GCI benchmark.  
 
In addition to low student enrollment, students listed as dropouts for medical reasons adversely impact 
the ability to meet the graduation benchmark. Amelia Street students may be out of school for prolonged 
periods of time as a result of their medical condition(s). Due to the severity of the student’s situation, he 
or she may not be able to participate in homebound during the extended absence which could result in 
the student being withdrawn from school (equivalent of a dropout). The rationale for the proposed 
alternative accreditation measure relative to graduation is grounded in the concept that students 
withdrawn from school due to documented medical challenges should not equate to the same status as a 
dropout as the circumstances are beyond the control of both the student and family.  
 
For the reasons listed above, the Graduation and Completion Index (GCI) alone is not an appropriate 
measure for the Amelia Street; additional criteria are needed to determine accreditation. Therefore, 
Alternative Accreditation Measure D will be applied if Amelia Street does not meet the graduation 
benchmark. 
 
Alternative Accreditation Measure D  

Students who are dropped from the roll (W9) for medical reasons and have such documentation on file 

at school will not be included in GCI calculations. 
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Table 5: Sample Alternative Accreditation Measure D 
Diploma / 

Certificate / Other 
Point Value Number of 

Students 
Total Number of 

Points 
GCI 

Board Recognized 
Diplomas 

100 4 400 N/A 

Dropouts 
(excluding those 
who exited for 
medical reasons 
and have 
supporting 
documentation on 
file at school) 

0 1 0 N/A 

Total N/A 5 400 80% 
 
If there are fewer than 15 students in the cohort and the school does not meet the accreditation 
benchmark for graduation, such as in the example listed above, a written appeal will be submitted to the 
State Superintendent of Public Instruction to grant accreditation for graduation due to the small student 
population.  
 
7. Describe how statewide assessment student achievement results of English and mathematics will be 

used to support instruction. 
 
Virginia Alternate Assessment Program results will be analyzed to determine students’ strengths and 
needs and inform instruction in English, mathematics, history/social science, and science. Instructional 
staff, with support from administration, will disaggregate VAAP data and use the information to inform 
the development of IEP goals and objectives and develop targeted learning plans for students’ daily 
instruction. 
 
8. Describe how the plan meets the testing requirements of the Regulations Establishing Standards for 

Accrediting Public Schools in Virginia. 
 
The proposed alternative accreditation plan meets the testing requirements of the Regulations 

Establishing Standards for Accrediting Public Schools in Virginia as evidenced as evidenced by IEP 
teams determining how students with disabilities participate in the Virginia Assessment and 
Accountability System.  
 
9. Describe how the plan meets the testing requirements in federal law and how the school plans to 

meet “adequate yearly progress” requirements of the federal law. 
 
The proposed alternative accreditation plan meets the testing requirements in No Child Left Behind and 
the Individuals with Disabilities Education Improvement Act (IDEA 2004) as evidenced by IEP teams 
determining how students with disabilities participate in the assessment and accountability system. 
Students will receive instruction, based on the ASOL, which will assist in students’ preparation for 
VAAP participation. However, given that Amelia Street students obtain a Special Diploma, not 
recognized in the federal graduation rate, it is not likely that Amelia Street will meet the Federal 
Graduation Indicator (FGI). 
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10. Describe how the plan provides convincing evidence that all pre-accreditation eligibility criteria (8 
VAC 20-131-290) are met for standards in which waivers have not been requested. 

 
The proposed alternative accreditation plans meets the pre-accreditation eligibility criteria outlined in 
8VAC 20-131-290 by ensuring: 

 Individual education program teams prescribe assessment participation for students with 
disabilities and document such in students’ IEPs; 

 Instruction is centered on ASOL and IEP goals that afford students the opportunity to obtain 
a Special Diploma; 

 Highly qualified staff deliver instruction to students; 
 Promotion and retention procedures are implemented with fidelity and based on objective 

documentation;  
 Selected leadership has effective school management that promotes positive student 

achievement, a safe and secure environment in which to teach and learn, and efficient use of 
resources; and  

 School facilities are safe and meet the Virginia Statewide Building Code 
 
11. Indicate the waivers requested for accrediting standards that are not being met, and the rationale for 

these waivers. 
 
In addition to this request for a waiver of the provisions of the standards to address the unique needs of 
the school (8 VAC 20-131-350), Amelia Street is also requesting the following waivers relative to 8VAC 

20-131-280B(1)(2) (Expectations for School Accountability) and 8VAC20-131-100 A (Instructional 

Programs in Secondary Schools – foreign language, career technical education completions, and 

advanced studies):  

 
 

a) The percentage of students passing the Virginia Assessment program tests in the four core 
academic areas administered in the school with the accreditation rating calculated on a 
trailing three-year average that includes the current year scores and the scores from the two 
most recent years in each applicable academic area, or on the current year’s scores, 
whichever is higher. 

b) The percentage of students graduating from or completing high school based on a graduation 
and completion index prescribed by the Board of Education. The accreditation rating of any 
school with a twelfth grade shall be determined based on achievement of required SOL pass 
rates and percentage points on the board's graduation and completion index. School 
accreditation shall be determined by the school's current year index points or a trailing three-
year average of index points that includes the current year and the two most recent years, 
whichever is higher. The Board of Education's graduation and completion index shall include 
weighted points for diploma graduates (100 points), GED recipients (75 points), students not 
graduating but still in school (70 points), and students earning certificates of program 
completion (25 points). The Board of Education's graduation and completion index shall 
account for all students in the graduating class's ninth-grade cohort, plus students transferring 
in, minus students transferring out and deceased students. Those students who are not 
included in one of the preceding categories will also be included in the index. 

c) The secondary school shall provide each student a program of instruction in the academic 
areas of English, mathematics, science, and history/social science that enables each student to 
meet the graduation requirements described in 8VAC20-131-50 and shall offer opportunities 
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for students to pursue a program of studies in foreign languages, fine arts, and career and 
technical areas including: 

1. Career and technical education choices that prepare the student as a career and technical education 
program completer in one of three or more occupational areas and that prepare the student for technical 
or pre-professional postsecondary programs; 
2. Coursework and experiences that prepare the student for college-level studies including access to at 
least three Advanced Placement (AP) courses, college-level courses for degree credit, International 
Baccalaureate (IB) courses, Cambridge courses, or any combination thereof; 
3. Preparation for college admissions tests; and 
4. Opportunities to study and explore the fine arts and foreign languages. 
 
Rationale: 
The waivers listed above are being requested due to a) the significant cognitive and medical needs of the 
Amelia Street student population, b) the propensity for parents/guardians to refuse assessment 
participation for their child due to their significant cognitive, development, and medical challenges, and 
c) low student enrollment.  
 

 Expectations for School Accountability - Assessment 
Presently there are 58 students enrolled at Amelia Street School of which 13 students are enrolled in 
assessment grades. However, eight of the 13 students (61.5%) are not participating in the VAAP due to 
parent refusal. Hence, even if all the students at Amelia Street passed the VAAP assessment under the 
standard accreditation model the school would only have a 38.5% pass rate in a particular content area. 
Finally, the students who participate in the assessment system still have substantial gaps between their 
cognitive level and the lowest level ASOLs. Therefore, affording Amelia Street the opportunity to 
demonstrate student progress through non-traditional accreditation measures would enable the school’s 
academic standing to be reflective of the work of students and staff. 
 

 Expectations for School Accountability - Graduation 
Some Amelia Street students have significant medical conditions that intermittently prevent them from 
attending school or participating in homebound instruction. In cases of extended absences, students are 
withdrawn from school and are flagged as dropouts. Instances like those described above, students 
should not be coded as a dropout as the circumstances are beyond the control of the parent and student.  
 
Small enrollment also has the potential to adversely impact Amelia Streets graduation target because just 
one student not obtain a Board certified diploma would substantially diminish Amelia Streets’ ability of 
meeting the GCI. 
 

 Instructional Programs in Secondary Schools (foreign language, career technical education 
completions, and advanced studies) 

Due to the significant time needed to develop functional academic and life skills, Amelia Street School 
does not offer foreign language, advanced studies, or CTE courses (required for CTE completer status). 
Instead Amelia Street provides therapeutic courses such as music therapy, social skills, and 
communications to supplement instruction in the four content areas as well as to enhance skills needed 
for post-secondary success in accordance to the school’s mission. 
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Virginia Department of Education 

Alternative Accreditation Plans for Special Purpose Schools 
Evaluation Criteria 

 

 

 

Criteria  Yes No Limited 

1. The purpose and rationale of the individual 
accreditation plan justifies the need for an 
individual alternative accreditation plan. 

   x   

2. The characteristics of the student population are 
clearly defined. 

x   

3. The program of instruction provides all students with 
opportunities to study a comprehensive curriculum to 
ensure success in achieving the Standards of 
Learning.  

x   

4. Strategies used to evaluate student progress include 
standards-based academic achievement measures.  

x   

5. Students will be taught by highly qualified teachers 
who meet the Board of Education’s licensure 
requirements for instructional personnel.   

x   

6. Academic achievement measures must be included 
that are objective, measurable, and directly related to 
the mission and purpose of the school. 

x   

7. The plan must include use of statewide assessment 
student achievement results of English and 
mathematics. 

x   

8. The plan must meet the testing requirements of the 
Regulations Establishing Standards for Accrediting 

Public Schools in Virginia. 

x   

9. The plan must meet the testing requirements in 
federal law and describe how the school plans to meet 
“adequate yearly progress” requirements of the 
federal law. 

x   

10. The plan must provide convincing evidence that all 
pre-accreditation eligibility criteria (8 VAC 20-131-
290) are met for standards in which waivers have not 
been requested. 

x   

11. The Board will consider whether waivers have been 
requested for accrediting standards that are not being 
met, and the rationale for the waivers are clear and 
appropriate for the mission/purpose of the school. 

x   

http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
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ALTERNATIVE ACCREDITATION PLAN TEMPLATE  
 

School Name:  Richmond Alternative School 

Division Name:  Richmond City Public Schools 

School Address:  119 West Leigh Street, Richmond, VA 23220 

Contact Person:  Ms. Janice Garland/Dr. Michelle Boyd 

Phone Number:  (804) 780-7911/ (804) 780-7702 

Email:  jgarland@richmond.k12.va.us, mboyd@richmond.k12.va.us  

Proposed Duration of Plan:  3 years 

Grade Levels Served:  6-11 (12
th

 graders graduate from their zoned schools) 

Number of Students Enrolled by Grade:   

Grade Number of Students 
6 1 
7 21 
8 34 
9 57 
10 37 
11 92 
Total 242 
 
 

1. Explain why the purpose and rationale of the individual accreditation plan justifies the need 
for an individual alternative accreditation plan. 

 

Richmond Alternative provides a comprehensive alternative education to the middle and high 
school students, grades six to eleven, who demonstrate significant behavioral challenges 
resulting in multiple disciplinary infractions and/or severe infractions that adversely impact 
their learning or that of others. Students are placed at Richmond Alternative for a minimum of 
90 days to continue their learning. As a result, Richmond Alternative students require additional 
measures, aligned with the school’s mission to provide a viable curriculum, coupled with socio-
emotional and behavioral supports in an alternative setting that supports student success and 
transition back to the zoned school.  

 
Richmond Alternative endeavors to provide academic, social, emotional, and behavioral supports 
to middle and high school students who have experienced limited success in comprehensive 
school settings due to significant behavioral challenges. Richmond Alternative students receive a) 
differentiated instruction to meet their individual needs and b) individual and small group social 
skills instruction in an academic environment enriched with positive behavioral interventions and 
supports (PBIS).The provision of individualized academic and social skills instruction, coupled 
with school and community supports will enable students to return to their comprehensive schools 
and exhibit academic and social success. 

  

mailto:jgarland@richmond.k12.va.us
mailto:mboyd@richmond.k12.va.us
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2. Describe the characteristics of the student population. 

  
Richmond Alternative serves secondary students, grades six to eleven, who experience 
significant behavioral challenges and who have not met with success in comprehensive 
schools despite the provision of interventions and supports. Students are placed at Richmond 
Alternative by the Hearing Officer or School Board as a result of a significant behavioral 
infraction relative to the Standards of Student Conduct or via principal recommendation to 
the hearing officer as a result of ongoing challenges in one or more of the following areas: 
academic progress, behavior, or attendance. Students identified as appropriate for enrollment 
in Richmond Alternative are placed in the alternative program for a minimum of 90 days 
and are reviewed at the end of each nine week marking period to determine if they have met 
or exceeded identified targets (defined in #3) to be transitioned back to their zone schools or 
other specialty programs. 

 
Whereas Richmond Alternative serves students in grades six through 11, high school students 
represent the largest portion of the student population as demonstrated in Table 1. Additionally, 
the provision of direct special education services has enabled Richmond Alternative to serve 
students with disabilities as demonstrated by this subgroup’s representation of seventeen 
percent of the student body. 
 
Table 1 
Richmond Alternative Student Demographics 
 

Demographics Fall Membership Percent of Fall Membership 
6th Grade 1  

23% 7th Grade 21 
8th Grade 34 
9th Grade 57  

77% 10th Grade 37 
11th Grade 92 
Total 242 100% 

Students with Disabilities 40 17% 
 
Parental (family) involvement is a critical component of student success. As such, parents have 
the opportunity to appeal student’s placement at Richmond Alternative if they disagree with the 
Hearing Officer’s placement decision. Upon notification of placement at Richmond Alternative, 
parents have the opportunity to appeal their child’s placement to the Executive Director of 
Exceptional Education and Student Services. If the initial appeal is denied, parents have an 
additional opportunity to appeal the placement decision to the Richmond City School Board. 
Decisions made by the School Board are final. 

 
3. Describe how the program of instruction provides all students with opportunities to study a 

comprehensive curriculum to ensure success in achieving the Standards of Learning.  

 
Richmond Alternative provides a rigorous curriculum aligned with Virginia’s Standards of 
Learning coupled with tiered behavioral supports in a small learning environment (1:11 teacher-
pupil ratio) such that students are able to successfully transition back to their zone schools. The 
goals of the RPS Academic Improvement Plan division to prepare all students for success in 
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college, careers, and service to the community after high school graduation will apply to students 
of Richmond Alternative.  
 

 
As such, Richmond Alternative students receive academic instruction in English, mathematics, 
science, history or social science, fine arts, and health and physical education. Additionally, 
students receive social skills instruction from school-based behavioral specialists during 
individual and/or small group sessions. Each Richmond Alternative student also has an 
individualized behavior support plan that targets their specific needs and informs their social skill 
instruction. A male and female behavioral specialist is assigned to each grade span (grades 6-8 
and grades 9-11) to provide an intermediary level of intervention between the classroom and 
administrative level to address low-level infractions in order to reduce the number of out of 
school suspensions. Behavior specialists provide individual and small group behavior 
interventions to support students in self-managing behaviors.  Students who require extremely 
high levels of social, emotional, and behavioral support may also receive therapeutic day 
treatment (TDT) from the partners selected for their expertise with the population, as appropriate. 
 
Upon enrollment, each student and his/her family participate in an orientation that is designed to 
provide an overview of the school’s academic and behavioral support program. During orientation 
students and their families are also informed of the Richmond Alternative Level System and 
transition process. Students have the opportunity to earn points on their Accountability Cards each 
day in each class based on attendance, engagement in instructional activities, and positive 
behavior. As students obtain established targets (number of points) for attending class, attempting 
assignments, and demonstrating behavior that is aligned with school and division expectations, 
they are promoted to the next level in the four-tiered level system. Students who have obtained 
Level IV status by the end of the nine-week marking period are then eligible for review to 
transition back to their zone school or other specialty program. Relative to academics, Richmond 
Alternative supplements instruction in core content area classes with enrichment and remediation 
courses. As described in detail for Item 4, diagnostic assessments include NWEA Measures of 

Academic Progress (MAP), Algebra Readiness Diagnostic Test. Progress monitoring includes: 
NWEA MAP (reading and math); Achieve 3000 (reading lexile); ARDT strand tests (math), and; 
division benchmarks (reading, math, history and science). Tiered academic supports include 
Achieve 3000, TenMarks, and the Algebra Readiness Initiative. Students receive small group or 
individual instruction to address their academic needs as a result of the low teacher-student ratio. 
In addition, Richmond Alternative offers online credit recovery. 
 
Not only does Richmond Alternative differ from other division secondary schools because of 
the small size and the unique combination of academic and behavioral supports, it is also 
unique because of its structure. Richmond Alternative is the only secondary school in RPS that 
uses a six-period daily schedule that includes daily electives, weekly curriculum support 
sessions, built in safety nets for intervention/remediation and extended time for teacher 
planning. Students receive 90 minutes of two core content courses on alternating days and 
three 60 minute elective slots daily. In addition, a 45-minute curriculum support session, 
Soaring Academically for Excellence (SAFE), is provided daily alternating between English 
and math on a weekly basis. The SAFE curriculum support session is data-driven and 
developed by teachers with the support of instructional coaches. In light of the challenges 
with attendance, Richmond Alternative is committed to providing instruction in all core 
classes on a daily basis. Additionally, Richmond Alternative recognizes unique needs of 
middle school students, and as a result has gender-based classes for students enrolled in grades 
six through eight. 
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Another integral component of Richmond Alternative is the targeted effort to increase student 
attendance and decrease truancy. Three Richmond Alternative staff have the sole responsibility of 
attendance whereby they a) provide interventions and supports for students prior to their having 
excessive absences; b) educate students and their families of the importance of attending school 
daily, c) collect data on students who have excessive absences, d) conduct home visits to garner 
family support to enhance student attendance, e) identify and remove barriers that prevent 
students from attending school, and f) collaborate with community agencies, court services, and 
social services to provide additional support to students with excessive absences and their 
families. 
 
The Office of Family and Community Engagement (FACE) provides support for Richmond 
Alternative relative to attendance and violence prevention. As such, FACE partners with a 
variety of community agencies such as Richmond Redevelopment and Housing, Richmond 
Police Department, Social Services, and Community in Schools and local universities to provide 
supplemental supports and resources to families to increase student attendance and promote safe 
schools. More specifically, Richmond Alternative students and families receive the following 
supports from FACE: a) home visits, b) resource coordination, c) violence intervention, and d) 
community support. 
 
Students at Richmond Alternative have the ability to return to a comprehensive or specialty 
school/program, as appropriate, when they demonstrate proficiency in behavior, academic 
performance, and school attendance as indicated by the Richmond Alternative Review Team. 
Two weeks prior to the end of each nine-week marking period, all students who have reached 
Level IV on the Richmond Alternative Level System are brought before the Richmond Alternative 
Review Team for school reassignment review. The Richmond Alternative Review Team is a 
multidisciplinary team (MDT) comprised of the following parties: student, parent/guardian, 
principal/designee, behavioral specialist, and other relevant party with interest in the student’s 
transition (non-RPS staff must have parental consent to participate). The role of the review team 
is to evaluate students relative to the following three questions: 
 
1) Has the student demonstrated consistent improvement in behavior as evidenced by current 
      Level IV status? 
2)  Has the student demonstrated 95% school attendance for the most recent 45 school days? 
3)  Has the student demonstrated improved academic performance? 

 
If the evidence supports an affirmative response to each of the above questions, the review team 
will return the student to his or her zone school or specialty program, as appropriate. In addition to 
making decisions regarding students’ readiness to return to comprehensive or specialty schools, 
the review team develops a transition plan that identifies academic and behavioral supports 
needed to foster continued success in the their zone school. 

 
4. Describe the strategies used to evaluate student progress–include standards-based academic 

achievement measures. 

 
Richmond Alternative endeavors to enhance students’ academic performance, school 
attendance, and prosocial skills needed for success. More specifically, Richmond Alternative 
utilizes a variety of strategies and instruments to assess student progress relative to the 
abovementioned goals. 
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Instruments to Evaluate Academic Progress: 
 Standards of Learning (SOL) Assessments - Students enrolled in grades six through eight 

participate in SOL assessments in each content area designated for the specific grade level. 
Similarly, high school students participate in SOL tests for end-of course classes in which 
they are enrolled. Results from these summative assessments reflect students’ overall 
knowledge of course content. 

    Benchmark Assessments - Students participate in division-made quarterly assessments in all 
core content areas. Data analysis of results is used to monitor individual- and class-level student 
mastery of standards-based content covered each quarter and are therefore used to create 
enrichment and remediation plans for students based on specific SOL. 

  Teacher-made Assessments – Teachers assess students’ knowledge of standards-based 
course content through a variety of formative assessments. Data collected is used to inform 
the instructional process and identify students for remediation groups. 

  Edgenuity- Students participate in a blended learning model that integrates online content and 
instruction with traditional classroom teaching and experiences. Students learn partially 
online, with some element of control over their time, place, path, and/or pace. Core content, 
foreign language, and advanced coursework is available for students. In addition, the program 
supports credit recovery and standard-specific remediation. 

   NWEA Measures of Academic Progress- Students take interim assessments that measure 
growth and inform how teachers differentiate instruction, evaluate programs, and structure 
curriculum. Computer adaptive MAP assessments reveal precisely which academic skills and 
concepts the student has acquired and what they’re ready to learn. Results are used to group 
students for identified weaknesses in content skills and to support student goal setting. The 
nationally normed assessment for reading and mathematics is administered 3 times per year in 
grades 6-10 and supports students in goal-setting. 

  Achieve 3000 – Students at Richmond Alternative receive additional reading instruction 
aligned with the SOL beyond their core English classes. This online tool affords students the 
opportunity to receive additional differentiated instruction and practice with non-fiction text to 
meet students’ individualized literacy needs. Student progress is monitored on an ongoing 
basis and text provided based on students’ Lexile levels. Achieve 3000 is another data point 
that assists teachers in identifying needs and providing the requisite re-teaching or 
reinforcement to increase student achievement. 

  TenMarks – Recovery students enrolled in grades six through eight participate in a web-
based math intervention program that addresses students’ individualize needs through 
differentiated programs of study based on pre-assessment data. Use of the video-embedded 
instruction, assessments, and  interventions supports student growth in the math 
curriculum. 

  Algebra Readiness Initiative (ARI) – Students who are performing two to three years below 
grade level participate in ARI. This initiative consists of two core components a) diagnostic 
assessment designed to guide instructional decisions for students that may need intervention 
and b) targeted interventions for students based on assessment data. The targeted student 
support provided supports increased student performance in mathematics for identified 
students in grades 6-9. 

 
 

 Strategy to Evaluate Behavioral Progress: 
 Richmond Alternative Level System - The Richmond Alternative leadership team reviews 

students’ progress in the level system on a quarterly basis. This information is used to 
determine students’ eligibility to return to their zone school or other specialty program. 
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 Disciplinary Infraction Analysis – The Richmond Alternative leadership team conducts bi-
monthly analysis of disciplinary infractions to determine trends such that appropriate supports 
are provided to assist Tier II and III students.  

 
Strategies to Evaluate Attendance Progress: 
In order to increase attendance and decrease truancy, Richmond Alternative has a three-
member attendance team whose sole responsibility is to: 
    Provide interventions and supports for students prior to their having excessive absences; 
    Educate students and their families of the importance of attending school daily; 
    Collect data on students who have excessive absences; 
    Conduct home visits to garner family support to enhance student attendance; 
    Identify and remove barriers that prevent students from attending school; and 
    Collaborate with community agencies, court services, and social services to provide support  
       to students with excessive absences and their families 
    Utilize the services of the newly created RPS Family and Community Engagement Office to 

provide the following supports: a) home visits, b) resource coordination, c) violence 
intervention, d) transportation services and e) community support. 

 
5. Describe how students will be taught by highly qualified teachers who meet the Board of 

Education’s licensure requirements for instructional personnel. 

 

At this time, Richmond Alternative is staffed with 21 (91%) licensed professionals 2 (9%) long-term 
substitutes.  Beginning in Spring 2015, Richmond Public Schools introduced a new human resources 
procedure that allows for principals to screen, recruit, and schedule interviews from prescreened 
applicants in a live online system. An additional component of the process requires applicants to 
complete the Gallup TeacherInsight survey that identifies the capacity to teach in an urban setting. 
All staff receive ongoing professional development to meet the dynamic needs of the student 
population. Moreover, teachers attend school-based and division-wide professional development that 
centers on content knowledge, pedagogy, curriculum alignment, differentiation, positive behavioral 
supports, de-escalation, and other relevant topics to ensure teachers have the knowledge and skills 
needed to increase student achievement. Further, teachers are afforded multiple opportunities to 
engage in professional learning communities with job-alike peers as well opportunities to engage in 
cross-curricular professional development to enhance vertical and horizontal articulation. Teachers 
are provided block planning that includes 90 minutes of department planning and 90 minutes of 
content partner training (i.e., math/science or English/history). 
 
In addition, Richmond Alternative School is identified as a Priority School under the ESEA 
Flexibility Waiver. Federal requirements include a contractual agreement with a lead turnaround 
partner (LTP). Per the VDOE RFP for Low Achieving Schools Contract and the Scope of Work 
for Richmond Alternative School, the LTP provides onsite leadership support 16 hours per week 
for the principal and instructional coaching for teachers for 32 hours per week.  

  
6. Describe the academic achievement measures that are objective, measurable, and directly 

related to the mission and purpose of the school. 

 
Richmond Alternative endeavors to provide academic, social, emotional, and behavioral supports 
to middle and high school students who have experienced limited success in comprehensive school 
settings due to significant behavioral challenges. The provision of individualized academic and 
social skills instruction, coupled with school and community supports will enable students to 
return to their comprehensive schools and exhibit academic and social success. (Refer to Item #4 
for more detail.) 
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Proposed Alternative Accreditation Plan 

Richmond Alternative proposes to use the alternative accreditation index model as the 
accountability system for increasing the reading and mathematics achievement levels of students 
enrolled at Richmond Alternative for a full academic year (at least two semesters). Moreover, the 
alternative accreditation index model will measure student achievement based on a variety of 
objectives such that Richmond Alternative actualizes the school’s mission and purpose. The 
proposed alternative accreditation plan would result in Richmond Alternative’s accreditation being 
established by an alternative accreditation index score ranging from zero to 100 points. The 
alternative accreditation index score would be calculated primarily based on the total number of 
students performing at each proficiency level on the reading and mathematics SOL assessments.  
More specifically, an SOL index score would be assigned for student performance on reading and 
mathematics SOL tests by: a) multiplying the number of students’ scores at each proficiency level 
by the points awarded at each level, b) adding the total points earned from each proficiency level, 
and c) dividing the total number of points earned by the number of student scores.  Additional index 
points would also be added to the SOL index score for meeting performance measures in the core 

other academic, core other indicator, and optional reach objective categories if the established 
target is not obtained.  The alternative accreditation index score for each content area (English and 
mathematics) would be calculated by combining the SOL Index Score and the Additional Index 
Points as displayed in Table 2. 

 
Table 2 
Alternative Accreditation Index Score Calculation 

Objective Index 
Score Core Achievement Objectives SOL Index Score 

 +  
Core Other Academic Objectives   
Core Other Indicator Objectives Additional Index Points 

Optional Reach Objectives  =     
Alternative Accreditation Index Score 

 
An alternative accreditation index score of at least 75 and 70 points would have to be obtained in 
English and mathematics respectively to a status of “Fully Accredited”.  If the Richmond 
Alternative fails to achieve a status of “Fully Accredited,” the rating will be in accordance with 
provisions of the Alternative Accreditation Plan. 
 
The proposed Alternative Accreditation Plan provides that both the SOL Index Score and the 
additional index points would be determined by weighted points associated with SOL performance 
results and values associated with each objective listed in the alternative accreditation plan. Table 3 
illustrates the point value associated with each proficiency level for the reading and mathematics 
SOL assessment. Similarly, Table 4 illustrates the point(s) that correspond to each proposed 
objective in Richmond Alternative’s alternative accreditation plan. 
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Table 3 
SOL Index Point System – Reading and Mathematics 

SOL Scaled Score SOL Proficiency Level Points Awarded Each SOL 
Score 

500-
600 

Advanced 100 
400-
499 

Proficient 90 
Up to 399 (varies by test) Basic (Reading and Math 6-8) 70 
Below 400 (except Basic) Fail 0 

 
 
 

Table 4 
Other Objectives and Additional Point Score System 

 
Performance Objective Performance Measure Additional Points 

Core Achievement 

Objectives 1.   Increased percentage of 
students in grades 6-
11 passing English 
SOL assessment 
(reading and writing 
tests) 

Weighted index of students 
enrolled for a full academic year 
(at least 2 semesters) achieving 
at the basic, proficient, and 
advanced levels on the English 
SOL assessment (reading and 
writing as appropriate) 

Not Applicable 

2.   Increased percentage of 
students in grades 6-8 
passing mathematics SOL 
assessment 

Weighted index of students 
enrolled for a full academic year 
(at least 2 semesters) achieving 
at the basic, proficient, and 
advanced levels on the 
mathematics SOL assessment in 
grades 6-8 

Not Applicable 

3.   Increased percentage of 
students in grades 9-11 
passing Algebra I, 
Geometry, or Algebra II 
SOL assessment 

Weighted index of students 
enrolled for a full academic year 
(at least 2 semesters) achieving 
at the proficient and advanced 
levels on the Algebra I, 
Geometry, or Algebra II SOL 
assessment 

Not Applicable 

Core Other Academic Indicator Objectives (Maximum Points = 16) 
4.   Increased percentage of 

students in grades 6-8 
passing the science or 
history and social science 
SOL assessment 

Percentage of students enrolled 
for a full academic year (at least 
2 semesters) achieving at the 
proficient and advanced levels 
on the science or history and 
social science SOL assessment 

10% increase – 1 point 
15% increase – 2 points 
20% increase – 3 points 
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5.   Increased percentage of high 
school students passing 
the science or history and 
social science SOL 
assessment 

Percentage of students enrolled 
for a full academic year (at least 
2 semesters) achieving at the 
proficient and advanced levels 
on the science or history and 
social science SOL assessment 

10% increase – 1 point 
15% increase – 2 points 
20% increase – 3 points 

6.   Increased percentage of high 
school graduates 
and completers 

Percentage of students enrolled 
for at least 2 consecutive 
semesters who complete high 
school with a diploma or GED 

1% increase – 1 point 
2% increase – 2 points 
3% increase – 3 points 

7. Increased percentage of  
students increasing Lexile 
score from Semester I to 
Semester II (Achieve 3000) 

Percentage of students enrolled 
for a full academic year (at least 2 
semesters) that demonstrate 
Lexile growth from Semester I to 
Semester II according to goals. 
 

5% increase – 1 point 
10% increase – 2 points 
15% increase – 3 points 
 
Goals: Behind 3+ years 
= growth of 2 years; 
behind 2 years up to 3 
years = growth of 1 year; 
behind 1 year = growth 
of .5 years. 

8. Increased percentage of  
Students meeting or 
exceeding predicted growth  
in reading and/or math  
(NWEA MAP) 

Percentage of students meeting or 
exceeding NWEA MAP 
predicted growth 

10% increase in meeting 
growth  - 1 point 
5% increase in exceeding 
growth – 2 points 

9. Increased  percentage of  
    students awarded course  
    credit  
 

Percentage of students awarded 
course credit while at Richmond 
Alternative 

10% increase – 1 point 
15% increase – 2 points 

Core Other Indicator Objectives (Maximum Points = 9) 
9.   Decrease percentage of 

students identified as truant 
Truancy rates for students 
enrolled in Richmond Alternative 

5% - 1 point 
10% - 2 point 
15% - 3 points 

10. Average Daily Attendance 
meets or exceeds 
identified school targets 

Average Daily Attendance rate 
for Richmond Alternative 

75% - 1 point 
80% - 2 points 

11. Increased number of  
      students successfully  
      transition into     
      comprehensive or specialty 
      school settings 

Successful transition is defined 
as a student completing the 
program and who passes three or 
more classes at the receiving 
school during the first semester 
at the receiving school. 

2 points 
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12. Decreased the number of 
serious disciplinary 
infractions (infractions that 
require a discipline panel)  
at Richmond Alternative 

Discipline panel records and 
serious infraction data for 
Richmond Alternative 

2 points 

Optional Reach Objectives (Maximum Points = 3) 
13. Increased number  

of middle school 
students taking 
Algebra I 

Number of students 
in grades 6-8 taking Algebra I 
increases 

1 point 

14. Increased  percentage of  
      students successfully  
      completing online courses  
      through Virtual Virginia or  
      other provider 

Percentage of students 
who pass online courses offered 
through Virtual Virginia or 
other provider 

1 point 

15. Increase percentage or 
number of high 

Percentage of high school 1 point 
      school students taking   students taking at least one  

        dual enrollment, Advanced dual enrollment, Advanced  
        placement, or other college- Placement, or other college-level  

level courses course  
   

 
Tables 5 and 6 illustrate sample alternative accreditation data based on the proposal above for 
English/Reading and mathematics respectively. 
 
Table 5 
Sample - Alternative Accreditation Index Score Calculation: English/Reading Index Score 

 
Number of 

Student 
Scor

es 

SOL Proficiency 
Level 

Points Awarded 
Each SOL Score 

Points Awarded 

1
5 

Advanced 10
0 

1,500 

4
5 

Proficient 9
0 

4,050 
2
5 

Basic 7
0 

1,750 
1
5 

Fail 0 0 
(a) SOL Score Points Awarded 7,300

0 (b) Total No. of Student Scores 100 
(c) SOL Index Points = Total Score Points (a) 
divided by Total No. Scores (b) 

73 

(d) Additional Index Points (up to 15 points 
maximum from other objective measures) 
[Example: 5 pts. Earned] 

5 

(e) Alternative Accreditation Index Score = SOL 
Score Index Score (c) + Additional Index Points 
(d) 

78 
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Met content area alternative accreditation 
requirements:  YES/NO 
Yes=Index Scores of 75 or above 

Yes 

 
Table 6 
Sample - Alternative Accreditation Index Score Calculation: Mathematics Index Score 

 
Number of 

Student 
Scor

es 

SOL Proficiency 
Level 

Points Awarded 
Each SOL Score 

Points Awarded 

5 Advanced 100 500 

6
0 

Proficient 90 5,400 
2
5 

Basic 70 1,750 
1
0 

Fail 0 0 
(a) SOL Score Points Awarded 7,650 
(b) Total No. of Student Scores 100 
(c) SOL Index Points = Total Score Points (a) 
divided by Total No. Scores (b) 

76.5 

(d) Additional Index Points (up to 15 points 
maximum from other objective 
measures) [Example: 5 pts. Earned] 

5 

(e) Alternative Accreditation Index Score = 
SOL 
Score Index Score (c) + Additional Index Points 
(d) 

81.5 

Met content area alternative accreditation 
requirements:  YES/NO 
Yes=Index Scores of 70 or 
above 

Yes 

 
Based on the samples provided above, the sample school would be fully accredited as 
demonstrated by alternative accreditation rating displayed in Table 7. 
 
Table 7 
Sample - Determination of School Alternative Accreditation Rating 

 
Current Area Index Score Met Alternative Accreditation 

Requirement 
English 78 Yes 
Mathematics 81.5 Yes 
School Accreditation 
Rating: Fully Accredited 
Denied Accreditation 

Fully Accredited 

 
7. Describe how statewide assessment student achievement results of English and mathematics 

will be used to support instruction. 

 

Statewide assessment results will be disaggregated by strand and Student Performance by Question 
in order to identify areas of strength and weakness in the curriculum and alignment of planned 
instructional activities. In addition, the applicable Student Performance Analysis will be reviewed 
for areas of deficit to ensure the written, taught and assessed classroom curriculum is aligned with 
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the content and rigor of the standards. Administration, teachers and instructional coaches will use the 
current assessment results in combination with data from  the division’s longitudinal data system to 
analyze trend data by student in order to identify areas/standards for remediation as well as 
curriculum alignment. 

 

8. Describe how the plan meets the testing requirement of the Regulations Establishing Standards 

for Accrediting Public Schools in Virginia. 

 

The proposed alternative accreditation plan meets the testing requirements of the Regulations 

Establishing Standards for Accrediting Public Schools in Virginia as evidenced by the information 
presented in this proposal. 
 

9. Describe how the plan meets the testing requirements in the federal law and how the school 

plans to meet “adequate yearly progress” requirements of the federal law. 

 
The proposed alternative accreditation plan meets the federal testing requirements as evidenced by 
the information presented in this proposal. As Richmond Alternative is identified as a “priority 
school”, the division and school administration ensure that all federal guidelines are met. Richmond 
Alternative must meet the Annual Measurable Objectives (AMO) under Virginia’s ESEA Flexibility 

Waiver in the “All Students” subgroup in reading and mathematics for two consecutive years to exit 
priority status. The AMO may be met by meeting the benchmark or by decreasing the failure rate by 
10% (Safe Harbor). 
 

10. Describe how the plan provides convincing evidence that all pre-accreditation eligibility 

criteria (8 VAC 20-131-290) are met for standards in which waivers have not been requested. 

 
In regards to the pre-accreditation eligibility criteria outlined in 8 VAC 20-131-290: 
 The SOL has been fully incorporated into the school division’s curriculum and each grade level 

provides an SOL curriculum in English, mathematics, history and science. The use of credit 
bearing courseware ensures that advanced coursework and foreign language is also available.  

 As a priority school, Richmond Alternative has an active web-based school improvement plan 
that is available to the public, as well as staff. 

 Highly qualified staff delivers instruction to students. 
 Promotion and retention procedures are implemented with fidelity and based on objective 

documentation. 
 Selected leadership has effective school management that promotes positive student 

achievement, a safe and secure environment in which to teach and learn, and efficient use of 
resources. 

 

11. Indicate the waivers requested for accrediting standards that are not being met, and the 

rationale for these waivers. 
 

Richmond Alternative is requesting a waiver of the provisions of the standards to address the unique 
needs of the school (8 VAC 20-131-350). This request aligns with the school’s mission to provide a 
viable curriculum, coupled with socio-emotional and behavioral supports in an alternative setting 
that supports student success and transition back to the zoned school. No additional waivers are 
requested. 

http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
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Virginia Department of Education 

Alternative Accreditation Plans for Special Purpose Schools 
Evaluation Criteria 

 
 
 

Criteria  Yes No Limited 

1. The purpose and rationale of the individual 
accreditation plan justifies the need for an individual 
alternative accreditation plan. 

  X   

2. The characteristics of the student population are 
clearly defined. 

X   

3. The program of instruction provides all students with 
opportunities to study a comprehensive curriculum to 
ensure success in achieving the Standards of 
Learning. 

X   

4. Strategies used to evaluate student progress include 
standards-based academic achievement measures. 

X   

5. Students will be taught by highly qualified teachers 
who meet the Board of Education’s licensure 
requirements for instructional personnel. 

X   

6. Academic achievement measures must be included 
that are objective, measurable, and directly related to 
the mission and purpose of the school. 

X   

7. The plan must include use of statewide assessment 
student achievement results of English and 
mathematics. 

X   

8. The plan must meet the testing requirements of the 
Regulations Establishing Standards for Accrediting 

Public Schools in Virginia. 

X   

9. The plan must meet the testing requirements in 
federal law and describe how the school plans to meet 
“adequate yearly progress” requirements of the 
federal law. 

X   

10. The plan must provide convincing evidence that all 
pre-accreditation eligibility criteria (8 VAC 20-131-
290) are met for standards in which waivers have not 
been requested. 

X   

11. The Board will consider whether waivers have been 
requested for accrediting standards that are not being 
met, and the rationale for the waivers are clear and 
appropriate for the mission/purpose of the school. 

X   

 

http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290
http://leg1.state.va.us/cgi-bin/legp504.exe?000+reg+8VAC20-131-290

