
Exploring Effective Writing 

Strategies for Dually Identified 

Students (EL SWD)
Title III Statewide Consortium Conference

Facilitators:

Donna Hankins, M.Ed. Eileen Lockhart, Ed.D.

hankindk@pwcs.edu lockhaex@pwcs.edu

K-12 Dual Language Assessment  Specialist for ELs in 

& EL Intervention Specialist Special Programs

Janine Sadki, M.Ed., Director

Office of English Learner Programs and Services 

mailto:hankindk@pwcs.edu
mailto:lockhaex@pwcs.edu


Purpose

• Explore research based writing strategies 
effective for English Learners Identified with a 
Disability (EL SWD) and analyze tools that 
support the development and assessment of 
purposeful and strategic writing instruction.



Outcomes

• To recognize and apply research based writing 
strategies that effectively engage the English 
Learner identified with a disability (EL SWD)

• To utilize appropriate tools designed for 
progress monitoring in order to reflect on 
student data that includes English Learner  
identified with a disability (EL SWD)



Who are you?



Roles



Resources

• Packet materials

– List of present Resources 
• “Brick and Mortar”

• Vocabulary Tiers

– Explicit instruction of expressive vocabulary

• Differentiation

• Self-regulated strategy development (SRSD)

– POW 

– POW + TREE

• Optimal Learning Environment (OLE)

• Gibbons – Spoken to Written language



Using Research-Based Strategies

• Best practices focusing on English Learners 
Identified  with a Disability (EL SWD) is a 
growing field

• Choose a blended instruction that fits the 
need of the individual student (palette)

• The uniqueness of the exceptional                 
child will determine the strategy



Trio Talk

How might this quote reflect the writing experience 
of an English Learner Identified with a Disability?

“A writer in the act [of writing] is a thinker on full-
time cognitive overload.” 

- Flowers & Hays (1981)

Lenski, S. and F. Verbruggen. (2010) Writing instruction and assessment

for English language learners K-8. New York:Guilliford.



Building Background

• “Brick and Mortar”

– Prewriting

• Using the academic “brick” vocabulary

• Applying “mortar” words that depict relationships 
between the ideas

• Explicitly taught

• Multiple texts and visuals related to the topic at hand

• Multiple opportunities to talk about their ideas with 
peers and the educator



Adapted from Academic Language! Academic Literacy! by Eli R. Johnson



Building Background

• Brick and Mortar

– Drafting and Editing

• Scaffold grammatical instructions

• Use sentence and paragraph frames 

• Explicitly teach the Editing process

• Anchor or checklist common spelling errors

• Focus on the “brick” and “mortar” and Tier 1-3 
Vocabulary



Vocabulary Tier

Tyson, K. (2013, May 26). No tears for tiers: Common core tiered vocabulary 
made simple. www.learningunlimitedllc.com/2013/05/tiered-vocabulary



Writing with Differentiated 

Strategies

1. Develop knowledge about the topic

2. Model the genre

3. Joint construction

4. Independent writing

5. Revise

6. Shared writing
In your trio, discuss an example for 
one of the six stages using one of 
the differentiation strategies.



Self-Regulated Strategy 

Development (SRSD)

• Strengthens the ability 

– to engage with learning

– to benefit from instruction

– to succeed

– Ideally suited for students with 
disabilities and English Language 
Learners

• Self-regulation
– Taking charge of personal learning

Harris, K. (2012) SRSD for writing strategies. National Center on Intensive 
Interventions (2015) http://www.intensiveintervention.org/content/srsd-
writing-strategies-0



Self-Regulated Strategy 

Development (SRSD)

• Six Steps

1. Develop background knowledge

• Five Elements with Impact

2. Discuss it

3. Model it

4. Support it

5. Memorize it or Make it your own

6.   Independent performance
De L Paz, S. (2007) Managing cognitive demands for writing: Comparing the 

effects of instructional components in strategy instruction. Reading and Writing 

Quarterly, 23, 249-266



POW and POW +TREE:

– Pick, Organize, Write, and say more

– Pick, Organize, Write, 

• Topic, Reasons, Ending



Optimal Learning Environment 

(Ole)

• Integrates the four language domains

• Combines with writing-as-a-process and 
strategy instruction using the following 

– Interactive journals

– Shared reading with predictable text

– literature talks with read-alouds

– Creating text with word-less books

– Literature study with response journals

Turn and Talk

How do you think ‘Ole’ would support 
English Learners  with a disability (EL SWD)?

Ruiz, N, Vargas, E., & Beltran, E. (2002) Becoming a reader and writer in a bilingual 

special education classroom. The National Council of Teachers of English. 

http://faculty.washington.edu/smithant/Ruiz%20Vargas%20and%20Beltran.pdf



Spoken to Written Language

• Gibbons (2015) stresses the importance of talk 
or speaking as a building block for writing

• Discussion before writing 

– Provides scaffolding for academic language

– Is needed for development and clarification of 
ideas

– Creates context for second language development

Gibbons, P. (2015) The Mode Continuum (excerpts). 
Preconference Institute WIDA 2015.



Cultural Diversity in PWCS: Countries of Origin* 
for English Learners
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USA, 14665

El Salvador, 1494

Honduras, 375

Pakistan, 231 Mexico, 217 Ghana, 
213

Guatemala, 
168

Afghanistan, 124 Peru, 
117

Puerto Rico, 93

Bolivia, 85
Philippines, 82

*Division SMS Reports for December 2014.



PWCS Data Gathering Tool

• Tool to analyze writing at a given point in time

• Developed to assist with planning for future 
instruction

• Can be used in combination with the WIDA 
Writing Rubric





Data Gathering Tool



WIDA Writing Rubric

Evaluate the student’s level 
using the WIDA Writing 
Rubric by analyzing the 
information from the Data 
Gathering Toll



Case Study

• Choose ONE writing Sample from your packet

• Evaluate by using the Data Gathering Tool and WIDA 
Writing Rubric

• Work in a trio (one of each role per trio)
– Yoda = keep the group on track referring to 

strategies/theories discussed today 
– Luke = the scribe – fill out and write the  “next steps” on 

the Data Gathering Tool
– Artist’s pallet = keep the group on track by suggesting 

which strategies can be blended to meet the needs of your 
individual student.



Reflection

“Children’s lives are filled with stories that they 
are more than willing to share. One task of the 
teacher is to help students discover the stories of 
their lives and to write about them.”

Lenski, S. & Verbruggen, F. (2010) Writing instruction and 
assessment for English learners K-8. New York:Guilford Press.



Questions

• Specialist for ELs in Special Programs (K-12): 

Eileen Lockhart, lockhaex@pwcs.edu

• Dual Language Assessment & EL Intervention 

Specialist (K-12): Donna Hankins, 

hankindk@pwcs.edu
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