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Goals

o Know how to navigate through the
Curriculum Framework to identify specific
skills and cognitfive levels I

o Review the seven comprehension
stfrategies and then identify how to
iIncorporate them in lesson planning and
teaching

o Know how to align comprehension
strategy with skill to plan effective lessons
to address appropriate cognitive level




Using the VDOE Curriculum
Framework

o Utilize Framework to:

O Identify Know & Do (cognitive level) needed in lesson
O Plan units/lessons utilizing the Gradual Release Model to include:
o Skills
© From VDOE Curriculum Framework
o Cognitive Level ‘

o0 Comprehension Strategy/ies
O Before, During, and After Instruction
0 Formative Assessment Component




Know, Understand, Do

o Determining what students will know, understand, and
do at the conclusion of a series of lessons as outlined
in VDOE Curriculum Framework

o Know
O What skills, facts, or vocabulary are to be taught (nouns)?

o Understand

© Why is it important for our students to know this information
(major concepts that are the core meanings of the lessons)?

o Do
© What actions or thought processes will students take (verbs)?
o Cognitive level at which standard should be taught and assessed




Unpacking VDOE Curriculum
Framework

o Match bullets and sub-bullets to identify which
essential knowledge, skills, and processes match
the outline of standards

o ldentifty knows (nouns) and dos (cognitive level)

o Outline Intended Learning Outcomes (ILO) on
Table of Specifications to categorize cognitive
levels




STANDARD 4.5

STRAND: READING

GRADE LEVEL 4

45
a) Explain the anthor’s parpose.

The stndent will read and demonsirate comprehension of fictional texts, narrative nonfiction texts, and poetry,

b) Describe how the choice of langnage, setting, characters, and information contributes to the anthor’s porpose,

¢) Identify the main idea.

d) Summarize supporting details,
e) Identify the problem and solution.
fi Describe the relationship between text and previoush read materials,

g) Identify sensory words.

k) Draw conclusions’'make inferences about text.
i) Make, confirm, or revise predictions.

i) Identify canse and effect relationships.

k) Use reading strategies thronghount the reading process to monitor comprehension,

Il Eead with fluency and accaracy.

UNDERSTANDING THE STANDARD ESSENTIAL
ESSENTIAL ENOWLEDGE, SKILLS, AND PROCESSES
{Teacher Notes) UNDERSTANDINGS E
=  Ths intent of this sendard {5 that studants will All students should To ke successful with this standard, students are expected to
continneta _:'eadandcu_mpfeheud ﬂcuunal_ = develop avanisty of »  explain the anthor's purposs {2 2, to entertzin, inform, or persuads) A
texts, nafrative nonfiction texts, and postry. comprehenszion steatesies
. . N ) = = describe how the choics of langnass setting, chatacters, detzils, and ather
= MNarrative nonficton is 2 retelling in story 1234 2 varisty of fictional

format shout rezl peopls, animals, placss or
avents. It contzins f2ots and is nsually in
chronalogical asder {2 2, sntobiogzphiss and
biogaphiss)

+  Stodents will 2lso 1ezm how zuthors oraft theis
purpass and messazs by the choics of
lanznazs, sstting, chatacters, and specific
information.

= Smdents will d=monstrzie comprehansion af a
szlaction by using befors-, during-, and after-
reading strategies (2 2, using graphic
OfEEnizers, quastion ssnedation, and
SIMEiZHan ).

= Smdents will lezm how to identify major
avents and supporting detzils

t=xts, narative nonfiction
texts, and posty.

explain events, pracedusss,
idezs, of concepts in ficrionzl
texts, nafrative nonfiction
texts, and postry, incloding
what happened and why,
basad on specific information
im the text.

information contributs to the zuthor’s purpass. a b
]

= describein d=pth 3 chafacter, setting, of event drawing on specific details

from ths text (2 2, words, actions, of 2 chafacter's thonghts) b h
]

»  understand that nasrative nonfictio isa story basedon facts @
«  identify the facts confained ina piecs of narative nonficion. C, d’ e
= identify ths mzin idsz of theme of 3 text and snmenesize nsng supportng

detzils. C d

»  identify the problem {conflict) and salwtion. @
= discuss the similsrities and differences betwesn textand previously read

materizls {2 2, similar themes and topics, patiems of events) f

= make connections betwesn the textof 2 story or drams and 3 visml ar agal

presentation of the text identifying where sach version seflects specific
descriptions and dirsctions inthe text f




Let's Try It.....

STANDARD 4.5 STRAND: READING GRADE LEVEL 4

4.5 The student will read and demonstrate comprehension of fictional texts, narrative nonfiction texts, and poetry.
a) Explain the author’s purpose.
b) Describe how the choice of language, setting, characters, and information contributes to the author’s purpose.
c) Identify the main idea.
d) Summarize supporting details.
e) Identify the problem and solution.
f) Describe the relationship between text and previously read materials.
g) Identify sensory words.
h) Draw conclusions/make inferences about text.
1) Make, confirm, or revise predictions.
7) Identify cause and effect relationships.
k) Use reading strategies throughout the reading process to monitor comprehension.
I) Read with fluencyv and accuracy.

UNDERSTANDING THE STANDARD ESSENTIAL
(Teacher Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES
s Students will identify sensory words and s identify sensory words that describe sights, sounds, smells, and tastes, and
describe the effect those particularwords have describe how they make the reader feel.

on thereader. . . ..
s refer to details and examplesin a text when explaining what the text says,

¢ Studentswill use reading strategies throughout drawing conclusions/making nferences from text.
the reading process to monitor comprehension.
Strategies include:
¢ draw conclusions‘make inferences about ¢ make. confinm, or revise predictions.

text; and

make, confirm, andrevise ongoing

o identify cause and effect relationships.

¢ read familiar text with fluency. accuracy, and prosody.

predictions. ¢ readwith sufficient accuracy and fluency to support comprehension.
*  To determine 2 student’s fupctional reading s  become aware of when they do notunderstand, (e.g., by reflecting upon and
lewel for a specific text consider these word leaming to articulate what exactly is causing difficulty).

accuracy rates from Virginia’s Phonelogical
Awareness Literacy Screening (PALS):

¢ independentlevel — 98-100% accuracy, or
about two of every 100 words misread;
student reads independently with little or
no instructional support, and
comprehensionis strong.

instructional level — 90-97% accuracy, or
three to tenwords of every 100 words

English Standards of Learning Cumiculum Framework 2010: Grade Four page 9




STANDARD 4.5 STRAND: READING GRADE LEVEL 4

4.5 The student will read and demonstrate comprehension of fictional texts, narrative nonfiction texts, and poetry.
a) Explain the author's purpose.
b} Describe how the choice of langunage, setting, characters, and information contributes to the anthor's purpose,
¢} Identify the main idea.
d) Summarire supporting details,
e) Identify the problem and solotion.
fi Describe the relationship between text and previously read materials,
g) Identify sensory words.
k) Draw conclosions’'make inferences about text.
1) Make, confirm, or revise predictions.
i) Identify cause and effect relationships.
k) Use reading strategies throughout the reading process to monitor comprehension,
Il ERead with fluency and accuracy.

UNDERSTANDING THE STANDARD ESSENTIAL
ESSENTIAL KNOWLEDG: AND PROCESSES
{Teacher Notes) UNDEERSTANDINGS E, SKILLS,
= Hudents will identify sensory words and = identify sensory words thet describe sights, sounds, smells, and fasies, and
describe the effect those paticolar wosds have describe how they meke the reader fesl
on the ' = gefer to detzils and examples inatext when explaining what ds text s2vs,
= Smndents wrill nse reading strateziss throughont drzwing conclusions making inferences from text h
the reading process 10 manitosr comprehension . - . . H g
Strategies includs: »  identify auseandeﬂ'ect:‘&laﬂﬂnshm.. J ’
e mﬁgduiummkeinfaeucﬁ aboum = maks confirm, of revise pradictions. |, k |
text; - . _ N .
*  make confiem, and sevise ongning = e3d faamdliag text with flusncy, aoonracy, and prosody. |
pradictions. = read with sufficient acouracy and fluency o supporticomprehension
= To determine a smdent’s functionzl reading =  become aware of when they do not undsrstand, (e =, by reflectinznpon ad
level for a specific text consider thess ward leaming to articulate what exactlyis cansing difficulty). =
aoouracy rates from Virsinia's Phonalagical k =
hva:‘euﬁs Literacy Scresning (PALE)
. independent level — 95-100% zocuracy, or
zbount twa of every 100 words misgsad;
stndent rezds indspendanihy with lid= or
na instroctions] suppart, and
comprehansion is strons.
= imstroctionzlleve] — 80-97% zoourzcy, af
thres to ten wards of every 100 waords

L =)

e o X £T . ¥ - amir - -
English Stemdards qf Learning Cuiric Jh:r_]-" ark 201{: Grade Four

=]
[117]
]




STANDARD 4.5 STRAND: READING GRADE LEVEL 4

4.5 The stndent will read and demonstrate comprehension of fictional texts, narrative nonfiction texts, and poetry.
a) Explain the anthor's purpose.
b] Deseribe how the choice of language, setting, characters, and information contributes to the anthor’s purpose.
c) Identify the main idea.
d) Summarize supporting details,
&) Identify the problem and solution.
f) Describe the relationship between text and previoush read materials,
g) Identify sensory words,
k) Draw conclosions'make inferences about text,
i} Make, confirm., or revise predictions.
i)} Identify caunse and effect relationships,
k) Use reading strategies throughout the reading process to monitor comprehension,
I} ERead with floency and accuracy.

UNDERSTANDING THE STANDARD ESSENTIAL r
(Teacher Notes) UNDERSTANDINGS ESSENTIAL ENOWLEDGE, SKILLS, AND PROCESSES

misread; stndent rezds with modest
Focuracy and varizbls flusncy and
comprshanzion shonld ke classly
manitarad.

= fmstration level - lessthan 300 aconmcy,
I af mare than ten af every 100 wards

misread; student reads with neither
’ zoouracy nof flusncy, and thersfoss his ar
her comprshension will be affected.
Zal

LM

= Prosody s=fers to the thytheric and {gtgpetipns]
aspect of lanznass, which should be naticeable
during agal s2ading Prosody contribuiss to
rzadinz flusncy and comprshension.

. Fall Mdyesr Sprins
Perceniile | wig | WonM | nomd =
a0 135 158 180
75 118 130 152
50 94 112 133
Hasbrouck, JE_ & Tindal, G A 2006

+  The tzblz zbave prasents the resuls of reszarch
on ozl reading fluency rates for students at the

i

Enpiizsh Srmdards af Learning Corricnnm Framewrark 2010 Grade Foor pasze 10




List of Know & Do 4.5h
Do Know

Describe Character
-words
-actions
-thoughts | l
Sefting
Event

Read Comprehension of:

’ Demonstrate - Fictional texts

- Narrative nonfiction texts
- Poetry

Draw Conclusions

Make Inferences

Refer Details
Examples

Explain Text




Question Verbs in

Blooms Revised Taxonomy

BA4ACPS552014




Table of Specifications

Content Cognitive Level

MMMMM Understand Apply Analyze Evaluate Create




Table of Specifications

Content

4.5h The student will read and
demonstrate comprehension of fiction,
NNF & poetry. Draw conclusions/make
inferences about text

Cognitive Level

Remember

Understand

Apply

Analyze

Evaluate

Create

Character: Words,
actions, thoughts

describe

Setting, event

describe

Comprehension of
Narrative non-fictional
texts

read,
demonstrate

conclusions

draw
(conclusions)

Inferences

make
(inferences)

Details, examples

refer

text

explain

VDOE 2014




Comprehension Strategies

O Activating Prior Knowledge/Using Schema
O Inferring/Predicting

0 Making Connections
0 Questioning
O Visualizing

O Determining Importance

O Synthesizing/Summarizing




Good Readers...

Predict / Infer

Draw Conclusions

Pictures & Title = Prediction

Schema + Whiat is Read = Inference



Predict / Infer

Questioning as | read to help me draw conclusions,
make predictions, and reflect on my reading.

When the author doesn't answer my questions, | must
infer...

Maybe... It means that ...

| think... It's because...

| wonder... | know...

It could be ... Because | read...and | know...
Perhaps... | figured out...

I'm guessing...




Strategy-Skill Connection

Inferring / Predicting / e Author’s Purpose
Drawing Conclusions e Cause / Effect

e Character

e (lassification

e Conflict / Resolution
e Context Clues

e Drawing Conclusions
e Fact/ Fantasy

e |Important Events

e Making Connections
e Predictions

e Problem / Solution

e Seqguencing

e Setting

e Text Structure
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Visualizing

| see what | read.

-
| feel what | read.
It's like a movie in my mind.
| create picturesin my mind as |

read.

I'm Imagining...




Strategy-Skill Connection

Visualizing

e Beginning, Middle, End
e Character

e C(lassification

e Compare / Contrast

e Fact / Fantasy

e |mportant Events

e Sequencing

e Setting
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Making Connections

| use what | know to understand what | read

It reminds me of when |l read ... because ...
(text-to-text)

It reminds me of the time | ... because ...
(text-to-self)

It reminds me of something | read because ...
(text-to-text or text-to-world)

It reminds me of something | heard about because ...
(text-to-world)




Strategy-Skill Connection

Making Connections / e Author's Purpose
Activating Background e Cause / Effect
Knowledge e Character l
e Classification

e Compare / Contrast

e Conflict / Resolution

e Fact / Fantasy

e New Information

e Predictions

e Problem / Solution

e Seftfing

e T-S,T-T, T-W Connections
e Text Structure
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Questioning to Understand

Asking questions and looking for answers
« Before reading

« During reading

« After reading

| wonder...
| was confused when...
How could that be¢
Why do you think?e
Who... What... Where... When...




Strategy-Skill Connection

Questioning

Author’s Purpose
Beginning, Middle, End
Cause / Effect
Character
Classification
Compare / Contrast
Conflict / Resolution
Context Clues

Fact / Fantasy

Fact / Opinion
Important Events
Main ldea / Details
Problem / Solution
Questioning

Setting

Sequencing
Summarizing

Text Structure




Good Readers...

Determine
Importance

Author’'s Message to the Reader
Main ldeas / Details



Determining Importance

| understand the main ideas of the text
and what the author's message is.

The text was mostly about...
The author is trying to tell us that...
| learned...

The important details were...




Strategy-Skill Connection

Determining Importance e Author’s Purpose
e Beginning, Middle, End
e Fact/ Opinion I

e |mportant Events

e Locating Information
e Main Idea / Details
e New Information

e Problem / Solution

e Retelling

e Summarizing

e Text Structure
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Summarize / Synthesize

| combine what | know with new information
to show | understand the text.

| form opinions, change perspectives, and I
develop new ideas. | have a personadl
understanding.

Now | geft itl...
This makes me think of...
| learned that ...
| understand this because of ....




Summarize & Synthesize

Food For Thought:

o Synthesizing is tfaking your kids forward
with their thinking (whether with a
prediction, connection, or generalization)

o Summarizing is pulling out the iImportant
events/details to show understanding




Strategy-Skill Connection

Summarizing / e Beginning, Middle, End
Synthesizing e (lassification
e Fact/ Opinion I

e |mportant Events
e Main ldea / Details
e Making Connections

e New Information

e Organize Information
e Reference / Research
e Retelling

e Sequencing

e Summarizing

e Text Structure
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Fixing Comprehension

Applying "fix-up” Strategies
Knowing How to Use Different "Fix-Up" Strategies

When | get stuck on a word...
When | get confused...

-Use context to define the word
-Reread to clarity meaning
-Use my questions and connections




Strategy-Skill Connection

Monitoring e Context Clues
Comprehension / e Monitor / Clarify
Fix-up Strategies e Text Structure

e Vocabulary / Word
Meaning




Before Reading Activities

Comprehension strategies taught:

O Previewing/Activating Background Knowledge

O Predicting

o Questioning

o Determining importance (looking at text features)

Activities to help teach:

Prediction Statements

KWL (know, want to know, learned)

Think, Pair, Share (predictions, “noticings” that helped with predictions)
Picture Walks (preview)

Anticipation Guides (the before reading section)

Think-alouds

Skimming (text features to focus on)

Preview-Predict-Confirm organizer

Making Connections

Concept Sorts

Content Vocabulary List to set purpose or make predictions

Text Feature Instruction (headers, bold type, maps, illustrations, etc.)
Text Preview (teacher-written passage to build background knowledge before reading)
List-Group-Label

000000000 0O0O0O0OO0O0O0




During Reading Activities

Comprehension strategies taught:

0 Questioning

[0 Visualizing/Creating Mental Images

O Inferring

[0 Making Connections (text-to-text, text-to-world, text-to-self)

Activities to help teach:

KWL (know, what | want to know, learned)

Sticky Notes (mark confusing or interesting parts)

QAR (question-answer relationships)

Two-Column Notes

DRTA (directed reading thinking activity)

Think-Alouds (to monitor strategies)

Rereading

Literature Circles (required roles—examples: discussion director, literary luminary, connector
Wordless Picture Books (visualizing)

Inferencing (what | read + what’s in my head)

Three-Column Notes (background knowledge/text clues/inference made)
Word Analysis (context clues)

Questioning the Author

Word Mapping

Journaling (specific purpose to address a strategy)

(|
(|
(|
(|
(|
(|
(|
(|
(|
(|
(|
(|
(|
(|
(|




After Reading Actil

Comprehension strategies taught:
O Summarizing
0 Determining Importance

Activities to help teach: >
O KWL (know, want to know, what | learned)

O Graphic Organizers:

Web

Venn Diagram

Time Line

Story Map

Character Map

Main Idea and Details Chart
Beginning, Middle, End

O Word Map (Frayer model)

Anticipation Guides (the after-reading section)
Determining Topic from Details

List-Group-Label

Journaling (specific purpose to address a strategy)
Discussion

Jigsaw

0 QAR (question-answer relationships)

O Two-Column Notes

00 Think-Pair-Share

O  Summary Writing (“who, wanted, but, so” for fiction; topic, two facts, personal response for nonfiction)
0  Reread to Confirm

00 Literature Circles (required roles—examples: discussion director, literary luminary, connector )
0 Concept Sorts

0 Making Connections to Draw Conclusions

O  Inferencing (what | read + what’s in my head)

0 Three-Column Notes (background knowledge/text clues/inference made)

O Identify Themes

O Retelling

O

O

O

O

O

O




Table Talk

Take a minute to discuss with your
group how you might utilize the
Strategy/Skill Connections layered
INtfo your Before/During/After
activities to more effectively
streamline your planning.




Gradual Release Model

o Model The Optimal Learning Model
. . The Gradual Release Responsibilit
o Guided Practice — o

Oerm=m=alier n T ————

o Independent
Practice

o Assessment




Designing A Lesson
(within a unit)




Lesson

Understand (Big Ideas):

Do (Verb): Know (Content):
TS5W:

Resources/Materials:

Before reading

During reading

After resding

Amherst County Public Schools




Lesson Sample

Subject: Reading
S50L:4.5h

Time/Dates/Duration: Suggested time based reading diet: 60-90 minutes/s Days

Objectives: [4.5h) The student will use examples found in narrative nonfiction tests to make inferences & draw
conclusions  about character, setting, and events.

Skills: Inference, drawing conclusions

Strotegies: infer

Wnderstand (Big ldeas): Inorder to understand the author's purposs/messags, youmust be able to “read between the
limes".

B=fore Reading:

shservation] fam aemsls & o rmze s

Before Reading:

reading.

1. {Whale Graup 15 minutes) Using 3 “What Am I2* poem, students will pair chues fram author with background knowiedge ta
infar/conclude whatis being described. |Supparted given by teacher/elbow partner. dependant on student readinessand teacher

2. {Teacher Aternates Groups tointraduce book and previcusly taught previewing activity 25 minutes) Students will preview
lewelzd taxt and farma prediction statzment whils teachar me=ts with other groups. Cluss shauld be recarded that halped lzad
the student ta the prediction. “Use t-chart or circle Thinking Map. (i5s aemsls & s msvss mas)

Day 2-5- {Teacher atte mating groups te monitor progress or provide additional instruction]

Day 2- Review previsus predictions mads and discuss sur purpass for reading {infarencine/draw canclusians)
Days 3-5 - Review conclusians/inferences made during independent practics and farmulsts 2 new prediction

During Resding : Students will read in leveled text to find details and examples in reading to pair with background knowledze in
arderto infer the message the authar is trying to convey. Students will read to stopping points tagged by sticky nates and recard
inferences made in a three-column chart ar mult-flow Thinking Map.

After Reading: Students will draw a conclusion about their “character” based on the inferences made at each stopping point while

Independent Practice

Day2-5

Day 1 Using additianal posms, have students seiect 2 paem to work thraugh recarding inferences made

Mft=r having scaffaliad suppart during small group reading, students will continue t2 wark in leveled texts to complete the same
during and after rmading activities recarding infarances made using the chasan nots-taking device.

Daily Closure(s)

Do sk Encw (Comtamtl
e
Seazizs Smmmre
e
mzemea
o
il
az=2 Zr—smmza- o
et T =
e
Fosy
S Szmzhaz-a
ez rferere=
Rze =
e
g -
Respources/Materials:
-riddies from [http:/fwew. phittulea. comy’ Rid dies. it ml)

- Sixteen Years in Siisen Seconds: The Sammy Lee Story by Paulz Yoo
-Leveled Narrative Mon-Fiction texts (GR level U, GR level O, GR level N, GR level k)

-poems for inferencing from (bitp:/ mrakorns e ¥ L OM = z INFETS NG ing R0 )

Assessment

inferences and drawing conclusions.

|meng mTeTEnoes IS Sramgeonousens

Avariety of closures toinclude: Discussion with teacher, Reading lowrnal fExit ticket to explain student’s level of understanding of

Anticipatory Set

Day 1: 5 minutes

Students will use 3 sficky note t2 respond to the riddle displayed on the Smart Board. After thinking time, students will share
responses, as well 25 how the response was detsrmined. || come from acane, ar from a best. You might say | make things really
sweet. | can be white or brown, orin a powder like snow. What am I7)

Today we will be learning how to “read between the lines”™ of an author's text to explain how the details help us to draw
canclusians. Making inferences and drawing canclusions helps us to understand what we're reading. b may help you to think about
an inference as 3 math problem. What you read + what's in your head = an infarance e aemels o s meoes sa

Day -

Formats. f1=x awmels #or moues cape

Students will ind=pendently complets ssmssment on making inferances and drawing cenclusians |sddrassing cognitive levels =5
gutfined in WDOE Curriculum Framework/Completed TOS5). Assessment willinclude students” written reflection of the leveled texts
ws=d during daily guided and independent practics as wellas ftems from Interactive Achicvement test bankin multiple chaics

Day1: 5 minutes
Using the inftial riddle, model farming inferences in crderta drawa canclusion being surs to think-sloud how sach fine of text
helped you to farmulate your conclusicn that the authar was referring to sugar. *Use 2 mubti-flow Thinking Map ora three-column
chart ta madel note-taking including text cluss, background knowledge and infarence/fconclusion o aemeiz b or meuss g

Day 1-5: 10 minutes/day
Before Readine: Using the anchor text, Sixteen Years in Siteen Seconds, explain to students that we will be reading to make
inferences and draw conclusions.

During Readinz: Using marked stapping paints for2ach day, madelin 2 Think-Alzud format how readers use taxt detsils and
=xamples paied with backgraund knowledze sbaut 3 topic ta make inferances and draw conclusizns. Ssaffold suppart whils
reading ta allow students an cppartunity o form canclusions with SUPRSTL 1= semels = or msus: Fags

Tier 1

Tier 2

Tier 3

'GR Level U: Ells, Chase, Isiayia

R Level O xpis, Joss, Lamasoe, Gate
Cooper, Backy, Markin, Oynus, Remy, laQues

‘BR Lewel N: Will, Brarpden, Bry=n, Aleis, Zos,

“20 minute goUTUCded Suppart during Guided
Rmmding Eroups

R Lewel K: Wllis, Teyplar

*20 minute SASTed SUNDATT during Guided
fesding Sroups

Classroom Teacher

Tier 1 [Extension Biock 3.00-3:80]

Tier Z {Intervention Block 3:00-3:40)

Aternating Titie | and Cisssroom Tescher

Tier 3 (Intervention Block 3:00-3:40)

Arternating Title | and Ciscoroom Tescher

G Laval U Sla CRas iskede
B
sy, Vae. Syna TS MR,
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Unit Assessment

ENGL-4
Albert/Wheeler VDOE SOL Institute
Exam not valid for Paper Pencil Test Sessions

Read the following passage and answer questions 1 through 10,
et T jeroine of Civil W

Many people fought against slavery in the United States. They were called
abolitionists, because they wanted to abolish slavery. One of the best-known
abolitionsists was named Harriet Tubman.

Harriet Tubman was one of 11 children. Bath of Harriet's parents were slaves on a
plantation in Maryland. Tubman began working at six years old, rented out by
her "master" as a weaver, As a teenager, she began working in the fields of the
plantation, She suffered many beatings at the hands of the plantation's overseers,
which caused permanent damage, Learning that the plantation owner planned to
sell her and her brothers, she decided to escape. Guided by only the North Star in
the sky, she made her way to Pennsylvania, frequently on foot,

But Tubman was not content simply to live in freedom. She became active in the
Underground Railroad.

Just one year after her own escape, she returned to the South to rescue her sister
and her sister's two children, Then she returned once again for her brother.
Sometime later, she returned yet again to rescue her parents. It was not just her
family she helped to become free. She wanted to help other slaves to escape. She
returned to the South 19 times, but the number of slaves she helped to escape is
unknown,

During the Civil War, Tubman worked for the Union Army as a nurse and a cook.
She also became a spy. In one daring mission, she learmed the position of the
Confederate Army along the Combahee River in South Carolina and traveled on a
gunboat with hundreds of Union Army soldiers as they freed about 750 slaves.

Harriet lived a fruitful life long past the Civil War, In her 80's, Harriet Tubman
opened a nursing home in her adopted hometown of Auburn, NY for older African
Americans. She spoke out for women's rights and is now known for her important
rele in ending slavery in the United States of America.

content adapted from readworks.org

1 Which of the
Tubman was brave?

from the p

She returned South to rescue her sister and her sister’s two
children.

Harriet became a spy for the Union Army.

Harriet Tubman worked for the Union Army as a nurse and
cook.

Harriet Tubman was one of 11 children.
Harriet lived a fruitful life long past the Civil War.

2 Read this paragraph from the passage. From this paragraph, the reader can conclude
that—

Harriet lived a fruitful life long past the Civil War. In her 80's, Harriet Tubman opendec
nursing home in her adopted hometown of Auburn, NY for older African Americans. Sh(
spoke out for women's rights and is now known for leading in an important role in end
slavery in the United States of America.

Harriet Tubman was a very wise and honest
person.

Harriet Tubman chose to lead a healthy lifetyle
allowing her to live well into her 80s.

Harriet Tubman's sole focus was to better African
Americans’ lives.

Harriet Tubman worked hard to improve the lives
of Americans.

o 0o w »
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Using the sentence below, the reader can infer that—

Guided by only the North Star in the sky, she made her way to Pennsylvania,
frequently on foot.

A Harriet did not own shoes.

g Harriet knew she needed to go to the North in
order to find freedom.

¢ Harriet was willing to take risks, not knowing
whether she would survive or find success.

 Harriet had to rely on others in order to find her
way to the North.

&

Based on Harriet's actions in the passage, the reader can best describe her as—
determined
mean
content
brave
stubborn
‘tough

5 The author includes the event of Harriet riding on a gunboat with the Union Army
Soldiers to let the reader know—

ge let the reader know that Harriet

o

Harriet enjoyed traveling by water.
Harriet was scared on her journey on the
Combahee River.

Harriet was in danger on her mission.
Harriet knew how to use a gun.

oo @ »

Why did Harriet escape from the plantation in Maryland?
She knew that the plantation owner was going to
sell her and her brothers.

She knew she wanted to be a nurse and cook for

the Union Army.

She wanted to be at the same plantation as her

10 other siblings.

She was tired of being beaten by the overseers of
the plantation.

>

]

From this passage the reader can infer—

A Harriet Tubman was adopted as a child,
Harrict Tubman was a very weak person with
many struggles.
Harriet Tubman worked hard to improve the lives

€ of all Americans, no matter their skin color or
gender.

b Harriet faced many obstacles in her life and
became very bitter towards others.

Give two examples from thet text that show that Harriet was helpful to others.

How long after Harriet escaped to freedom did she return to help her sister?
A eleven years later

B six years later

C one year later

D eighty years later

/

Which word uses the suffix -ful as it is used in fruitful?
A waffle

B hopeful

C fulfill

D fulcrum

11

In the sentences below, you can infer that A nervous

the underlined word means— B happy

C tight-lipped
D sincere

John was secretive with his plan to

" play a trick on his older brother, He
did not want to give any clues that
would let his brother know what was
about to happen.

12 you do not need to read a passage to answer the following question. Read and
n

answer the question.

Read this sentence,

Arnold’s clothes are lying in a heap on his bedroom floor.

‘What does the word heap mean?
A pattern

B row

C pile

D corner

13 From your leveled reading selection, what can you now conclude about your main

character? Give evidence from the text to support your conclusions. Keep in mind +hat
your character may/may not have shown change throughout the text.




Food For Thought... !

“Unwrapped standards provide clarity as to what students
must know and be able to do. When teachers take the tfime to
analyze each standard and identify its essential concepts and
skills, the result is more effective instructional planning,
assessment, and student learning” (p. 1).

Larry Ainsworth, Unwrapping the Standards, 2003.
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