	Disability Area
	Characteristics of the Disability Area
	Tips for increasing the Likelihood of Success 
in the Classroom


	Specific Learning Disability
	· A student’s learning disability most often affects learning and using certain skills in reading, writing, listening, speaking, reasoning, and mathematics.
· Learning disabilities vary from individual to individual.
· Caused by differences in how an individual’s brain receives and processes information.
· The majority of students with LD have average or above average intelligence.
· The largest number of the children served in special education are identified as having a learning disability.

	· Emphasize student strengths and interests.
· Provide lots of opportunities for practice and provide positive feedback.
· Become knowledgeable about the student’s specific areas of disability and effective ways for teaching the student (including accommodations: digital text, alternate ways of recording notes, use of a word processor speech to text for writing, text to speech).
· Provide step by step oral and verbal directions and support the student with each step.
· Break tasks into smaller steps. Gradually increase the number of steps that the student does independently until he/she can accomplish all steps independently.
· Teaching organizational skills, study skills, and learning strategies are particularly beneficial to students with learning disabilities.

	Other Health Impairment, Example:  Attention Deficit Hyperactivity Disorder
	◆ Inattentive type: Focuses on tasks or activities for short periods of time 
Students who are inattentive benefit from strategies that help them:
◆ attend to details
◆ remain focused on school work (self-management and self-monitoring strategies) for longer periods of time.
◆ help them to complete tasks.
◆ organize materials and develop study skills
◆ Hyperactive-impulsive type: High activity level; impulsivity
Students who are hyperactive and impulsive benefit from strategies to help them:
◆ stay seated or in a particular area for a designated amount of time.
◆ channel their need for physical activity.
◆ monitor the volume of their voice.
◆ take turns to speak or during play.
◆ Combined type: Characteristics of Inattentive and Hyperactive-impulsive types Students who are both hyperactive and impulsive (Combined type) benefit from the above strategies.
	· Teach and post rules, routines, and assignments. 
· Have set times for specific tasks. 
· Teach replacement behaviors.
· Provide advance notice of changes in routines.
· Teach study skills and learning strategies.
· Positively reinforce students when they use strategies and expected behaviors.  
· Allow students to stand up or work at the board while completing tasks. 
· Schedule regular breaks during assignments.
· Provide step by step oral and verbal directions and support the student with each step. Gradually increase the number of steps that the student does independently until he/she can accomplish all steps independently.
· Communicate high expectations. 
· Experiment with a variety of ways of accomplishing tasks so students remain interested. 
· Be patient. 
· [bookmark: _GoBack]Identify and encourage student strengths and talents.

	Emotional Disability
	All or some of the following characteristics are displayed by students over a long period of time, communicating that the student is having difficulty coping with their environment or with their peers.

Hyperactivity (short attention span, impulsiveness);                           
 Aggression or self-injurious behavior (acting out, fighting);                        Withdrawal (not interacting socially with others, excessive fear or anxiety);              Immaturity (inappropriate crying, temper tantrums, poor coping skills); and                                                   Learning difficulties (academically performing below grade level).
Children with the most serious emotional disturbances may exhibit distorted thinking, excessive anxiety, bizarre motor acts, and abnormal mood swings
Students with ED are more likely than students with other disabilities to:
· drop out of school.
· become part of the justice system.
· be expelled or suspended from school.

	· Explicitly teach, post, and review behavioral expectations for various school environments.
· Positively reinforce students for following rules and demonstrating correct behaviors.

Effective educational programs for children with an emotional disability include positive emotional and behavioral support, academic support, and social skills and self-determination skills development.
· Try to determine a possible function for the student’s behavior. 
· Is the behavior a response to the academic task or social skill that the student is being asked to demonstrate?
· Reinforce students for demonstrating even incremental steps or parts of correct behavior.
· Become knowledgeable about environmental and social antecedents that may trigger a negative response from the student.
· Is the student aware of his or her behavior?
· Increase self-awareness by helping the student to understand the antecedents that may trigger his or her behavioral responses.
· Teach organizational skills, study skills, and learning strategies that are beneficial to the student.
· Teaching replacement behaviors eliminates the focus on the student’s negative behavior.

	Autism Spectrum Disorder
	Types:  Autistic Disorder
Asperger’s Disorder
Rett’s disorder
Childhood Disintegrative Disorder
Pervasive Developmental Disorder Not  Otherwise Specified (PDD-NOS)

Students with Autism/PDD 

· May have developmental delays.
· Engage in repetitive speech, body movements, or behavior patterns. 
· Echo others’ language but may not use language for communication.
· Often play/work alone.
· Are more successful within expected routines and familiar settings.
· Are more successful with consistency and continuity.
· Vary widely in terms of differences and degrees of severity among the different types; however, educational needs can be very similar.
· Can display unusual responses to sensory experiences (loud noises, light, textures of food or materials).
· Benefit from assistance when using and understanding verbal and non-verbal language (interpreting facial expressions, body language and tone of voice).
· With more advanced language skills, have interest and knowledge in a small range of topics.
· Have difficulty understanding abstract concepts.
· Benefit from social skills instruction.

	· Provide a unified and positive approach to working with students with Autism.
· Find out how to respond to students with Autism who have behavioral and communication needs by asking a knowledgeable professional or parent.
· Find out the meaning of a student’s behaviors by asking parents and professionals who are knowledgeable about the student.
· To provide continuity, work with families to develop program that can be carried into the home and community environments.
· Regularly share information about the student and his or her progress with teachers and parents.
· Keep the environment consistent and predictable.
· Provide advance notice of changes in routines and explain what will be different and what to expect or do when the changes occur. Reinforce the student’s success.
· Present information, requests, and step-by-step instructions both visually and verbally.
· Be concrete and explicit with instructions and feedback.
· Provide a structure for interaction with peers without disabilities and give lots of feedback.
· Model appropriate social, language, and behavior skills.
· Emphasize student strengths and create opportunities for the student to be successful.
· Provide lots of feedback and opportunities to practice skills.
· Teach and post rules, routines, and assignments.


	Intellectual Disability
	Students with intellectual disabilities:
· Need more time to learn new things. 
· May take longer to learn to walk, speak, and take care of personal needs (dressing or eating).
· Benefit from additional and specialized instruction in academic areas, personal care, and communication and social skills.
· Have delayed intellectual development.

Possible causes of Intellectual Disabilities:
· Genetic conditions.
· Improper development during pregnancy.
· Complications during birth (lack of oxygen).
· Health problems (diseases, extreme malnutrition, lack of medical care, exposure to poisons like lead or mercury).

Signs that a child may have an intellectual disability include:
· Sitting up, crawling, walking, or speaking later than other children of the same age.
· Difficulty remembering things.
· Difficulty understanding how to pay for things.
· Difficulty understanding social rules.
· Difficulty understanding consequences for their actions.
Difficulty with problem solving and thinking skills
	· Learn about intellectual disabilities.
· The majority of people with intellectual disabilities can learn new skills and information that will enable them to live independently. Have high expectations for students so they can reach their greatest potential. Understand how important you are in their success!
· Emphasize concrete concepts instead of abstract ideas.
· Identify student strengths and interests so he or she can begin to create a vision for his or her future. Create opportunities for the student to be successful at school.
· Become familiar with the student’s annual Individual Education Program (IEP) goals and objectives. Ask a specialist to help you find ways to maximize the student’s potential for success.
· Teach academic (reading, writing, basic math) life skills (daily living, social skills, communication), and employment skills (occupational awareness and exploration, job seeking and keeping skills) using hands-on materials and experiences. 
· Encourage the student to interact with peers without disabilities and participate in extra-curricular activities.
· Regularly share information about the student and his or her progress with teachers and parents.
· Break longer, newer tasks into smaller steps using verbal and visual directions. Provide support at each step and gradually increase the number of steps to accomplish at one time.
· Provide lots of feedback, reinforcement, and opportunities to practice skills.
· Model appropriate social, language, and behavior skills.
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