[bookmark: _GoBack]Lesson Plan Title
Analyzing Argument Against Citizenship Status Question

Brief Description/Abstract
This lesson plan helps students identify claims in an editorial that argues the census’ citizenship status question. The numbered claims make it easy to see the argument being made!

Overview
Before students write an argument, offer them the opportunity to analyze one. Using a segmented editorial, from Investor’s Business Daily, this lesson plan makes scaffolding instruction on argument analysis a breeze. Students will write a summary sentence of the editorial based on the title, and then read the introductory paragraph and re-evaluate their summary sentence. They will read and identify each statement as a claim, creating bulleted lists of evidence the author uses to support each claim. After reading the conclusion, students will revisit their summary statement of the editorial. The lesson plan works whole class, collaboratively, and individually.

Grade Band
9-12

Lesson Plan Type
Standard Lesson

Estimated Lesson Time
One 50-minute session.

Featured Resources
· [bookmark: _Hlk520916932]“Census Citizenship Question: 5 Arguments Against It—And Why They’re All Bogus”: This is the article students will analyze.
· Analyzing Arguments: This handout provides teachers with a summative, bulleted list of steps to guide the lesson.
· Analyzing Argument graphic organizer

[bookmark: _Hlk521008461]Printouts
· Analyzing Articles handout for teachers
· Analyzing Articles graphic organizer

[bookmark: _Hlk521008483]Materials & Technology
· Reader’s/Writer’s notebook
· Whiteboard or Easel Paper

[bookmark: _Hlk521008500]Website
· Investor’s Business Daily. “Census Citizenship Question: 5 Arguments Against It—And Why They’re All Bogus”: This website links to the editorial students will analyze.
[bookmark: _Hlk521008636]
From Theory to Practice 
Linda Friedrich, Rachel Bear, and Tom Fox’s article: “For the Sake of Argument: An Approach to Teaching Evidence-Based Writing” inspired this lesson plan. In line with NWP and C3WP, we believe that students learning to write argument should be grounded in
· engaging in public, civic, and civil arguments
· nonfiction sources
· the writer comprehending the dialogue surrounding the issue
· the student understanding the role of claims and evidence
· the study of argument and the discussion of issues 
These tenets undergird the lesson as a part of teaching argument in writing, because studying author’s craft often strengthens the writer.

[bookmark: _Hlk521008784]Further Reading
Michaels, Judith. Catching Tigers in Red Weather (pp. 110-127). Urbana, NCTE, 2011.

[bookmark: _Hlk521008800]NCTE/IRA Standards
1. Students read a wide range of print and nonprint texts to build an understanding of texts, of themselves, and of the cultures of the United States and the world; to acquire new information; to respond to the needs and demands of society and the workplace; and for personal fulfillment. Among these texts are fiction and nonfiction, classic and contemporary works.
3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They draw on their prior experience, their interactions with other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, graphics).
7. Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They draw on their prior experience, their interactions with other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, graphics).
11.  Students participate as knowledgeable, reflective, creative, and critical members of a variety of literacy communities.
12.  Students use spoken, written, and visual language to accomplish their own purposes (e.g., for learning, enjoyment, persuasion, and the exchange of information).

[bookmark: _Hlk521009146]Preparation
1. Have “Analyzing Arguments” handout for teachers available.
2. Customize a graphic organizer to your liking, using the Graphic Organizer for Analyzing Argument. Make the graphic organizer available for students.

[bookmark: _Hlk521009289]Instructional Plan
	Student Objectives
	Students will
· write a one-sentence summary of an author’s argument using a nonfiction editorial. 
· identify claims in an argument.
· evaluate evidence in an argument.

[bookmark: _Hlk521009583]Session Introduction and Activities
1. Explain to students that the editorial from Investor’s Business Daily numbers the claims being made, which makes it easy to see the argument being made. 
2. Ask: What is the editorial position, based on the title? 
3. Write one sentence that names the editorial position on the whiteboard.
4. Read aloud the introductory material. Should we change our one-sentence summary of the position, based on this material? How can we modify it?
5. Read Statement #1, identifying it as a claim. Then read the supporting text. Remind students that evidence is needed to support a claim. Make a bulleted list of the evidence or highlight it on the document.
6. Read Statement #2, identifying it as the second claim. Then read the supporting text. Ask: What evidence is offered for this claim?
7. Explain (or remind students) what a warrant is. Identify the warrant, the connection between the evidence and the claim, for Statement #2.
8. Read Statement #3 and the supporting text. Ask students to identify the evidence, and make a list or highlight the evidence.
9. Ask students how the evidence supports the claim, i.e., what the warrant is, and write this down.
10. Read Statement #4 and support, and Statement #5 and first paragraph after it. Ask students to identify any evidence in support of these claims.
11. Read the conclusion. Revisit the statement of the editorial position and discuss whether the sentence needs to be modified, now that they are familiar with the whole argument.
[bookmark: _Hlk521009666]Extensions
· Ask students which claim they think is the strongest, and why. 
· Ask students to work in pairs or small groups to rank the effectiveness of argument for each claim. 
· If appropriate for the grade level, point out that this is an editorial and discuss how it might differ from an academic argument. (See paragraph development illustration from Understanding Rhetoric: A Graphic Guide to Writing, 2nd ed., by Losh and Alexander.)

[bookmark: _Hlk521009782]Student Assessment/Reflections
· Ask students to write on the “Graphic Organizer for Analyzing Arguments,” one thing they learned from the lesson.
· [bookmark: _Hlk520920872]Collect the “Graphic Organizer for Analyzing Arguments,” giving a point for each section based on understanding of author position, claims, and evidence.

[bookmark: _Hlk521009834]Related Resources
· Lesson Plan. Argument, Persuasion, or Propaganda? Analyzing World War II Posters: Students analyze World War II posters, as a group and then independently, to explore how argument, persuasion and propaganda differ.
· Lesson Plan. Analyzing Famous Speeches as Arguments: Students are often asked to perform speeches, but rarely do we require students to analyze speeches as carefully as we study works of literature. In this unit, students are required to identify the rhetorical strategies in a famous speech and the specific purpose for each chosen device. They will write an essay about its effectiveness and why it is still famous after all these years.
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