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INSTRUCTIONAL ACTIVITY TOPIC: Struwwelpeter

Target Language:
 FORMCHECKBOX 
  French    FORMCHECKBOX 
 German     FORMCHECKBOX 
 Latin     FORMCHECKBOX 
 Spanish
Target Level:       
 FORMCHECKBOX 
 Beginning

                    

 FORMCHECKBOX 
 Intermediate

                   

 FORMCHECKBOX 
 Advanced

SOL CORRELATION: 
English: 8.3, 8.6, 9.1, 9.3, 9.5, 10.5, 10.6

History and Social Science:  WHII.8


Foreign Language:


Listening and Reading for Understanding - GIII.3, GIV.3

Oral and Written Presentation - GIII.4, GIII.5, GIV.5, GII.6

OBJECTIVE:

Students will read, memorize, and act out the short vignettes of the German children’s classic “Struwwelpeter”.

RESOURCES/MATERIALS: 
Resources include Internet sites and may also include but do not have to include a hard copy of the book Struwwelpeter.

Web sites 

www.struwwelpeter.com
http://www.fln.vcu.edu//struwwel/peter.html  interactive with glossary and quizzes

www.naughtykitty.org/struwwelpeter2.html  

Dr. Hoffmann’s background on how and why he came to write “Struwwelpeter”

www.shockheadedpeter.com/struww.html
www.bikonline.de/histo/struwwel1.html  excellent site with lots of background information

PROCEDURE/IMPLEMENTATION: 
1. The teacher will introduce the German children’s classic Struwwelpeter to the students, explain the background information, and show them the book or the Web site. (Dr. Hoffmann wrote Struwwelpeter as a Christmas present for his 3 year old son, who loved it.)

2. The teacher will select one or two of the stories to give the students.

3. The teacher should read the story aloud to the students.   Students may ask questions of words they do not understand.

4. The teacher will facilitate a discussion with the students about the stories.  The following topics should be addressed:

a. historical context of Struwwelpeter (just prior to the 1848 revolutions)

b. role of women in society at that time – in the background

c. introduction of Africans to Europe – European boys making fun of someone different

d. importance of food in society – terrible to waste food

e. relative newness of the invention of the tinder box – warning to children of fire danger

f. reality of the stories – could Suppenkaspar really die that quickly?

g. comparison of  American children’s stories – do we have any that are similar?

h. children who are like the Struwwelpeter today

i. would students read these stories to their children?

5. The teacher should assign students to the roles from the story.  (i.e. one boy to be Konrad der Daumenlutscher, one girl to be Konrad’s Mama, one boy to be the Schneider, and the rest of the group can be the narrating chorus)

6. The teacher will assist students with pronunciation and intonation.

7. Students should memorize the parts and practice presenting their story.

8. Students present their stories to the rest of the class.

ASSESSMENT: 

Grading rubric: Struwwelpeter 

1)  Oral Presentation: How well did the student participate in the skit? (30 points)

	25-30
	Correct pronunciation and intonation contribute effectively to communication; very few mistakes are evident. The production of language is fluent.  Very few to no mistakes occur in memorization.

	19-24
	Some mispronunciation evident; meaning is still clear; student tries to “sound German.” Intonation does not interfere with communication.  The production of language is mostly fluent.  Some mistakes occur in memorization.

	13-18
	There is a pronounced foreign accent requiring extra-sympathetic listening; however it is comprehensible, despite some lapses in fluency.  Intonation does not interfere with communication.  Noticeable mistakes are evident in memorization.

	7-12
	Meaning is frequently obscured by poor pronunciation.  Intonation interferes with communication.  The production of language is generally hesitant and not always comprehensible.  Many errors occur in memorization.

	0-6
	Inaccurate intonation and pronunciation consistently interfere with communication.  The production of language is very hesitant and/or incomprehensible.  Text is not memorized.


2)  Group Evaluation: To what degree does the student contribute to the completion of the skit? (10 points)

	9-10
	Took an active role in the skit. Assisted in correction of pronounciation errors.  Had many ideas about how the skit should be interpreted and performed.  Assumed leadership role.   Was on task.

	7-8
	Took an active role in the skit. Had some ideas about how the skit should be interpreted and performed. Was on task.

	5-6
	Took a minimal role in the skit. Offered few useful suggestions.  Provided no help with corrections.   Was minimally on task.

	3-4
	Provided very little assistance in the performance of the skit.  Did not assist with corrections.  Offered very few useful suggestions.  Was often off task.

	1-2
	Was off task.  Provided very little to no assistance in the performance of the skit.  Provided no assistance with corrections or planning. 


BASED ON TOTAL POSSIBE SCORE OF 100:

(oral presentation pts.) 
 + (group evaluation pts.) 
  x 2.5 = 

 TOTAL SCORE

Project evaluation:



Name: ______________________________ 

Partner:_____________________________

1. Please list your contributions to the project: (Be specific) 

2. Please list the contributions of your group members: (Be specific) 

3. What letter grade would you give each group member for his/her work?  Justify your answer.

4.  What would you change about the project? 

ADDITIONAL COMMENTS:
The entire text of Struwwelpeter can be found online, as well as the graphics.

You may want to have students create and use props for their performances.
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