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Offeror Name: Teaching Strategies, LLC
Proposed Assessment Name:Teaching Strategies GOLD

Content Areas: Social-Emotional, Physical, Language , Cognitive, Literacy, Mathematics,
Science and Technology, Social Studies, the Arts, E  nglish Language Acquisition

Grade Levels: Preschool and kindergarten

®

Section 1:0verview of Tests

Requirement:

1.1
Describe the specific grade(s) and subject area{®red by each assessment and provide an
overview of the content and skills measured. Idelthe types of test items used, the mode(s)
of delivery, the availability of equivalent formagcluding short forms or screeners (if
available) and a test blueprint for each test bpnogosed.

Teaching Strategies GOL'Ds a research-based system for assessing the éalgeyiskills, and
behaviors of children from birth through kindergaxtIts primary purposes are to observe and
document children’s learning at particular poirtsime and over time, inform instruction, and
facilitate communication. It blends ongoing, auti®observational assessment across 10 areas
of development and learning with performance-assesstasks for selected literacy and
numeracy objectives. It can be used to asseshildlen, including English-language learners,
children with disabilities, and children who demiwate competencies beyond typical
developmental expectations.

Teachers of infants, toddlers, and preschool ahildrséTeaching Strategies GOL*Do inform
instructional decisions, plan, and communicate Wathilies and other stakeholders.
Kindergarten teachers can use the system durinfyshd—6 weeks of school to gain a
comprehensive understanding of children’s develograad learning as they enter kindergarten.
They can also continue to use it throughout the tgeanform their instructional practices and
build strong partnerships with familiebeaching Strategies GO[*Dmeets kindergarten entry
assessment requirements in the Race to the TopyEsalning Challenge.

Data-collection, analysis, evaluation, and repgréine guided by 38 objectives for development
and learning that include predictors of school sssc The objectives align well with the Virginia
Standards of Learninfpr kindergartenYirginia’s Foundation Blocks for Early Learning

Comprehensive Standards for Four-Year-Qlutber state early learning standards,Head
Start Child Development and Early Learning Framekyand theCommon Core State Standards
for kindergarten.

When used for kindergarten assessmieeaching Strategies GOLDmay be customized to meet
different needs. For example, states and distmetg decide which objectives and dimensions
teachers are to use, when and how often checkpmiotg, and whether to incorporate the
Common Core State Standaf@CSS) for kindergarten infBeaching Strategies GOL®Bnline.
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Requirement:

5
6.
4

Requirement 1.1, continued

Teaching Strategies GOLxan be used to assess children’s knowledge, skt behaviors in
10 areas of development and learning: social-emaitighysical, language, cognitive, literacy
mathematics, science and technology; social stutfiesarts, and English language acquisition.
The foélowing items (objectives and dimensions) bamassessed by usiiigaching Strategies
GOLD™

Social-Emotional
1.

Regulates own emotions and behaviors
a. Manages feelings

b. Follows limits and expectations

c. Takes care of own needs appropriately

Establishes and sustains positive relationships
a. Forms relationships with adults

b. Responds to emotional cues

c. Interacts with peers

d. Makes friends

Participates cooperatively and constructivelgrioup situations
a. Balances needs and rights of self and others
b. Solves social problems

Physical
4.

Demonstrates traveling skills
Demonstrates balancing skills
Demonstrates gross-motor manipulative skills

Demonstrates fine-motor strength and coordinatio
a. Uses fingers and hands
b. Uses writing and drawing tools

Language
8. Listens to and understands increasingly comigleguage

a. Comprehends language
b. Follows directions
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Requirement:

Requirement 1.1, continued

9. Uses language to express thoughts and needs
a. Uses an expanding expressive vocabulary
b. Speaks clearly
c. Uses conventional grammar
d. Tells about another time or place

10. Uses appropriate conversational and other canuation skills
a. Engages in conversations
b. Uses social rules of language

Cognitive
11. Demonstrates positive approaches to learning
a. Attends and engages
b. Persists
c. Solves problems
d. Shows curiosity and motivation
e. Shows flexibility and inventiveness in thinking

12. Remembers and connects experiences
a. Recognizes and recalls
b. Makes connections

13. Uses classification skills

14. Uses symbols and images to represent sometbingesent
a. Thinks symbolically
b. Engages in sociodramatic play

Literacy
15. Demonstrates phonological awareness
a. Notices and discriminates rhyme
b. Notices and discriminates alliteration
c. Notices and discriminates smaller and smaléswof sound

16. Demonstrates knowledge of the alphabet
a. ldentifies and names letters
b. Uses letter—sound knowledge
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Requirement:

Requirement 1.1, continued

17. Demonstrates knowledge of print and its uses
a. Uses and appreciates books
b. Uses print concepts

18. Comprehends and responds to books and other tex
a. Interacts during read-alouds and book conviersat
b. Uses emergent reading skills
c. Retells stories

19. Demonstrates emergent writing skills
a. Writes name
b. Writes to convey meaning

Mathematics

20. Uses number concepts and operations
a. Counts
b. Quantifies
c. Connects numerals with their quantities

21. Explores and describes spatial relationshipsshapes
a. Understands spatial relationships
b. Understands shapes

22. Compares and measures

23. Demonstrates knowledge of patterns

Science and Technology
24. Uses scientific inquiry skills

25. Demonstrates knowledge of the characterisfitiging things
26. Demonstrates knowledge of the physical propexi objects and materials
27. Demonstrates knowledge of Earth’s environment

28. Uses tools and other technology to performstask
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Requirement:
Requirement 1.1, continued

Social Studies
29. Demonstrates knowledge about self

30. Shows basic understanding of people and howlite
31. Explores change related to familiar peoplelacgs

32. Demonstrates simple geographic knowledge

The Arts
33. Explores the visual arts

34. Explores musical concepts and expression
35. Explores dance and movement concepts

36. Explores drama through actions and language

English Language Acquisition

37. Demonstrates progress in listening to and whaleding English
38. Demonstrates progress in speaking English

As shown in the diagram beloWeaching Strategies GOL®Rems are presented in a hierarchy,

with the areas of development and learning at ihledst level. Each area of development and
learning includes multiple objectives.

Hierarchy of the Teaching Strategies GOLD™
Assessment System

Area of Development and Learning
Objective

R
R

As shown in the diagram and by the lettered itemte list of objectives, dimensions are
included for mosTeaching Strategies GOl*Dobjectives. Dimensions outline specific
knowledge, skills, and behaviors related to a paldr objective. The detail, or specificity,
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Requirement:

Requirement 1.1, continued

provided by the dimensions helps teachers evatml@ren’s knowledge, skills, and behaviors
accurately. A developmental progression of fourdatbrs is presented for each dimension (of
for the objective when a dimension is not showngmwihe research literature supports such

outlines of sequential development. Examples oftwarzhild might do or say in the classroom
are given for each indicator. Ranges of widely feedpectations for the knowledge, skills, and
behaviors of children in various age-groups andsda/grades are shown by colored bands. As
teachers evaluate children’s knowledge and skilfsadicular points of time and over time, the
can compare children’s developmental levels witiséhexpectations. The progressions help

teachers understand the significance of what ahilday and do, set appropriate expectations,
choose appropriate teaching strategies, and shiareniation.

<

As an example, the progression for Objective 1 mddision b, “Uses print concepts” is shown
below.

b. Uses print concepts

Notvet | 1 2 3 4 5 6 7 8 9
Shows understanding that text Indicates where to start reading Shows awareness of various Matches a written word with a
is meaningful and can be read and the direction to follow features of print: letters, words, spoken word but it may not be
« Points to the words on the « Points to beginning of text on spaces, upper- and lowercase the actual written word; tracks

sign by the fish bow and says, the page when pretending to letters, some punctuation print from the end of a line of
“Just one pinch!” read and moves finger left to « Points to the word text to the beginning of the
right as she continues down hippopotamus and says, next line
the page “That's a long word." + Touches each word on the
« Says, “That means stop page while reciting the words
reading,” as he points to from Brown Bear, Brown Bear,
a period at the end of a What Do You See?
sentence. « Picks up finger and returns it
to the beginning of the next
line when pretend reading

Teachers evaluate children’s knowledge, skills, laglgviors on a 10-point scale labeled 0
through 9. (The two objectives related to writing eated on an8-point scale.) Indicators are
given for levels 2, 4, 6, and 8. Levels 1, 3, 5ad 9 are “in-between” levels that are used when
a child’s knowledge, skills, and behaviors are egimgy to an indicator level and/or demonstrated
with support. Level 0 signifies “not yet.” Teachensrk that level when a child of a particular
age is not yet expected to demonstrate—and isetatgmonstrating—the knowledge, skills, and
behaviors specified by the first indicator. “Not’ymay also apply to a child with a disability ot
developmental delay who is not yet demonstratingeéhknowledge, skills, and behaviors.

This rating scale is not used for the objectivesdience and technology, social studies, and the
arts. Instead, teachers record observations thaida examples of children’s learning in these
areas and then evaluate them according to thecplantiexpectations of the school district or
state.
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Requirement:

Requirement 1.1, continued

With Teaching Strategies GOI®Dteachers collect evidence of children’s developraad
learning during meaningful classroom experienceschers observe intentionally throughout the
day; consult with family members and specialist® wiork with individual children; and build
portfolios with observation notes, photographseuidlips, audio clips, and scanned samples pf
children’s work. When particular kinds of informati about literacy and numeracy are difficult
to collect during everyday classroom activitieacteers integrate curriculum-embedded learning
experiences for the purpose of conducting focussegmations. Informally, teachers continually
analyze and evaluate the evidence in order to nespomediately to children and to plan
instruction. At checkpoints throughout the year—amate often as necessary—teachers analyze
and formally evaluate the evidence in order to idate longer-term plans, examine children’s|
progress, compare student performance with widelg bxpectations, and communicate with
stakeholders. A dedicated family portal strengtheerd simplifies communication with family
members. In addition to reporting data for indivatiyTeaching Strategies GOLban
automatically aggregate, disaggregate, and repdatfdr classes, schools, districts, and the
Virginia Department of Education. Teaching Stragsgilso collaborates with states to integrate
Teaching Strategies GO[*Dresults into statewide longitudinal data systems.

The Teaching Strategies GOl*progressions of development and learning helgheradully
understand each child’s current levels of develagraad likely next steps. In addition to
research summaries, specific guidance and an ocatitnaties library help teachers establish
effective environments and offer meaningful, engggnstruction on the basis of assessment
results. There is a family version of each activétiyd each can be shared in English or Spanish.

Teaching Strategies GOl"Dmaterials are available as a paper toolkit anahasnline system to
which programs subscribe. Online users may prirtiquédar tools when they prefer to work with
hard copy. In November 2012, a mobile applicatidhlve made available to make the

documentation process easier for teachers whaPlemé€, iPad, or iPod Toucfi. With the
application, information about student performacae be entered seamlessly into the student’s
Teaching Strategies GO*Dportfolio.

Requirement:

1.2

Provide evidence of alignment of test items toVirginia Standards of Learning (SOL) for
existing assessments. For assessments developegponse to the RFP, provide a plan for
assuring the alignment of test items to the SOL.

Two alignment documentsare included as appendit¢ksoproposal: Appendix A) “Alignment
of Teaching Strategies GOI*DDbjectives for Development & Learning: Birth Thgbu
KindergartenWith Virginia’s Foundation Blocks for Early Learning: @prehensive Standards
for Four-Year-Oldswith” and Appendix B) “Alignment offeaching Strategies GOL*D
Objectives for Development & Learning: Birth Througindergartenwith Virginia’'s Early
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Requirement:

Requirement 1.2, continued

Learning Standardfor Kindergarten."Th¥irginia Foundation Blockgalignment can also be
retrieved fromhttp://www.teachingstrategies.comteatipageDocs/VA-GOLD-Alignment-PS-
2012.pdf. The Virginia SOL for kindergarten alignmhean be retrieved from
http://www.teachingstrategies.com/content/page DOESEOLD-Alignment-Kindergarten-
2012.pdf

Section 2: Technical Characteristics

Requirement:

2.1

Provide evidence of content, construct, concur@md, predictive validity as appropriate.
Include validity evidence that supports the ussamires from the proposed assessment in
teacher evaluation, addressing specifically thaitglof using assessment results to support
inferences about effectiveness of teacher in priodugrowth in student performance (if
available).

After several years of development that includdotpesting, Teaching Strategies GO[*Dwas
published in the summer of 2010. Extensive indepahtesearch conducted by the Center for
Educational Measurement and Evaluation at The Usityeof North Carolina at Charlotte shows
that Teaching Strategies GOLDs highly valid and reliable and that it is equalblid and
reliable for the assessment of children who ardigimganguage learners and the assessment|of
children with disabilities. The CEME procedure esijned to create norm samples that match
the U. S. Census Bureau 2009 estimates for chilgges birth to 5 years, 11 months with respect
to seven ethnic subgroups. The Center is continitsrgnalyses as more data are collected over
time.Please see tAechnicalManual for the Teaching Strategies GGIABsessment
Systenmcluded as Appendix C of this proposal.

Requirement:

2.2
Provide evidence of reliability, both for the totast and for any subtests for which scores are

reported. Include estimates of error in measurement

Several analyses were conducted to determine wilethehing Strategies GOl a reliable
measure of development and learning. These inclpdesbn and item reliabilities, internal
consistency reliability, and interrater reliabilifyhe items in all areas of development and
learning had high reliability scores. Interratdratgility was also measured, with all reliability
scores above .8. For a more technical discussiogliability, please see the
TechnicalManual for the Teaching Strategies GBIABsessment SystéAppendixC).
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Requirement:

2.3

Provide evidence that the assessment is approfoiatise with student subgroups, including
English language learners and student with digegsiliinclude documentation that the
assessment does not exhibit bias toward any malpmreups (e.g., through an analysis of
differential item functioning). In addition, prale a sensitivity review to demonstrate the
assessment tasks and items are designed to baibtzesd fair for all students.

Teaching Strategies GOLDs appropriate for use with all children from hithrough
kindergarten. It is not appropriate for use asraesung tool, but it is appropriate for use with
all children. The scale, which describes develogaianilestones from birth through
kindergarten, enables users to focus on each €lstidngths rather than on what the child
cannot doTeaching Strategies GO[*Ds inclusive of children who are following a typic
developmental pattern, children who are Englistileage learners, children with disabilities,
and children who demonstrate competencies beygdatydevelopmental expectations.
Teaching Strategies GOL®Bnables teachers to assess children accuratety iims same
scale for all children. Independent researchere lamalyzed data for all children in a
nationally representative sample, including chitdvéth disabilities and English language
learners. Rasch analysis and item difficulty analghowed that the tool produces relevant
and sensitive data for all populations.

Requirement:

2.4

Provide evidence that the assessment includes t€naying difficulty to ensure accurate
measurement of student achievement across théyatmhtinuum, including the tails of the
score distribution.

Teaching Strategies GOLI® an observational assessment system that doé@svobte
student testing. Teachers collect evidence of cdnld development and learning during
meaningful classroom experiences. They observatiotelly throughout the day; consult
with family members and specialists who work witlividual children; and build portfolios
with observation notes, photographs, video clipgi@clips, and scanned samples of
children’s work. When particular kinds of informai about literacy and numeracy are
difficult to collect during everyday classroom a&ties, teachers integrate curriculum-
embedded learning experiences for the purposerafumting focused observations.
Informally, teachers continually analyze and evidube evidence in order to respond
immediately to children and to plan instruction.oieckpoints throughout the year—and
more often as necessary—teachers analyze and fgrevaluate the evidence. Both formally
and informally, teachers rate children’s knowledsjel)s, and behaviors along progressions of
development and learning that include indicatormofeasing complexity.
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Section 3: Use of Assessment as a Measure of Growth

Requirement:

3.1
Provide evidence that the scores resulting fromasessment have been used as measures of
growth by other local or state education agencies.

Teaching Strategies has provided online assesdomatand implementation support since
2001.Teaching Strategies GOIDreplaced an earlier tool in 2010. Teaching Stietegow
provides that online assessment system, trainimdypagoing support to nearly 3000 customers
ranging in size from states and branches of the tdil8ary to individual schools and child care
programs. Nationally, more than 100,000 teachexrsarrently usind eaching Strategies
GOLD® to assess the development and learning of more@6@,000 children in infant—toddler
preschool, and kindergarten classrooms. “Perforemmand Growth” Reports can be generated
easily when data have been finalized for at leastaheckpoints.

More than a dozen states Ugsaching Strategies GO[®or statewide assessment in publicly
funded pre-kindergarten programs, arehching Strategies GOI*Ds the most widely used
assessment tool in Head Start programs. In additias nationwide use in infant—toddler and
preschool classroom$eaching Strategies GOL*Dis currently being implemented in
kindergarten classrooms in Washington (WaKIDS) aidere, New Jersey, Colorado, Missour],
Massachusetts and Hawaii. T@elorado Preschool Program 2012 Legislative Repgstied in
January 2012 by the Colorado Department of Educai@aks to the use déaching Strategies
Gold® scores as measures of growth by local and stata#édn agencies. The following quote
from page 6 of that report is especially relevariRequirement 3.1:*The graphs on the following
pages...demonstrate developmental progress for CiRiPechusing data from the three
assessment systems of choice in 2010-2011: Theiv&r€aurriculum Developmental
Continuum, Teaching Strategies GOt,and HighScope COR.” The full report is availafstem
http://www.cde.state.co.us/cpp/download/CPPDocs22CPP_Legislative_Report.pdf. It is also
included as Appendix D of this proposal.

Requirement:

3.2
Describe the methodology used to measure growbh.eXample, does the assessment employ
a vertical scale, use a computer-adaptive modalgasure growth over time, or employ som
other methodology. Does the methodology allow lher lbngitudinal measure of growth
across academic years? What about the measurefrrequired growth on the proposed
assessment to reach proficient on the statewidssisents (the Standards of Learning tests
in a specified amount of time? Include standartrsgestudies or other analyses conducted to
establish measures of growth.

D

Teaching Strategies GOLDprovides norm scores for growth, enabling usertopare
growth across areas. The assessment system caed&track the growth over time of
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Requirement:
Requirement 3.2, continued

children of different ages and to monitor theirdieassfor kindergarten. Data from a final
norm sample were usedtoidentify expected growijkdtaries.

The norm sample was divided into 3-month age b#matswere based on the ages of
thechildren at the time of the fall assessmentlgh@at. Children were placed into 18
agebands. The youngest band included children ag@mdugh 5 months, and the oldest
bandincluded children aged 54 through 56 months.

Raw scores were derived by summing across theeeaatings for all of the items in
eachscale of the assessment instrument. Each issmated by teachers who used a 10-
pointscale. The ranges of possible raw scores agfellows: Social-Emotional (0-90),
Physical(0-50), Language (0-80), Cognitive (0—10@¢racy (0-120), and Mathematics (0—
70).Note that the total number of possible raw sqmwints varied by developmental area
becauseeach scale included a different numbeeisit

Researchers further developed scale scores foragdloh six developmental areas by
usingltem Response Theory, which is a common appriveeducational and
psychologicalassessment. Scale scores are genesabidered more reliable and meaningfu
than rawscores. They are interval-level scoresrdmatlt from the transformation of raw
scores,and they are not dependent on the numlitent rated for each area. Scale scores
werecalibrated to conform to a normal distributwith a mean of 500 and a standard
deviationof 100 across the entire age range. Treme500 was associated with children at
36months of age, which was sensible because tha istended middle of the age range
forTeaching Strategies GOI*DTeaching Strategies GOI%Hoes enable users to measure
growth longitudinally.

Requirement:

3.3
Describe the methodologies used to control itenosupe so that the accuracy of students’
scores is not impacted by multiple exposures te#me items.

Teaching Strategies GOL» an observational assessment system that doestaditstudent
testing. Teachers gather evidence of children’igment and learning during meaningful
classroom experiences and by consulting with psidesil colleagues and family members.
Practice and repetition are integral to developaignappropriate instruction, but they do not
interfere with the accuracy of results obtainedibipngTeaching Strategies GOLD
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Requirement:

3.4
Describe the procedures used to validate the mesasfigrowth.

Extensive study of data from the 2010-2011 and 2PQ12 academic years confirms the
validity and reliability of the scale scores crebter each developmental arealeaching
Strategies GOLB. Various reliability and validity checks were cemted to ensure the
reliability and validity of the growth scores. Foore information, please see tBeowth
Norms Technical Summangluded as Appendix E of this proposal. Resultaalestrate that
the Teaching Strategies GOL®Eaw and scale scores are sensitive to the pro¢esslo
growth and development.Analyzing the normed scoamashelp teachers understand children’s
skills andrelative areas of strength and weakmassijtor their expected growth; and compar
children’s knowledge, skills, and behaviors to tarally representative sample.

[1%)

Section 4: Test Administration Procedures

Requirement:

4.1

Describe the administration procedures necessasottuce growth scores. For example, is
the assessment designed to be administered multipds during the year or administered
once in the fall and once in the spring?

Teaching Strategies GO[*Dassists teachers throughout a four-step assessywat
Teachers collect and analyze evidence of childréel&lopment and learning on an ongoing
basis. They evaluate the levels of children’s krealgk, skills, and behaviors informally as
often as necessary to plan and offer appropriateuction. At as many as four checkpoints
per year, they also evaluate children’s developraadtlearning formally. Some reports can
be generated as soon as data are entered. Foreploets, data must be finalized first. Growth
reports can be run as soon as data are finalizéd/éoor more checkpoints. When data have
been entered for additional checkpoints, userschagse the time span over which they want
to track progress.
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Requirement:

4.2

Describe any processes used for pre-identifyingandgistering students for testing.
Include what data, including the State Testing tdien, are collected for each student, how
data are collected or transmitted, and how datanaiatained and securely managed.

Virginia LEA users can enter children’s data ifeaching Strategies GOLmanually or by
using an uploading function. Each child is givaimaque identifier. Teaching Strategies can also
customizeTeaching Strategies GOI“Dio support a state-specified identifier for rejpaytat the
school district level and for submitting data te #tate.

To see anyreaching Strategies GOI*Data specific to an organization (i.e., informatibout
programs, teachers, children, evaluations, etsgrsumust log in successfully via SSL. Users
who are logged in are only able to access datattiiréed to their login configurations. For
instance, a teacher is only able to access dat# ahidren in his or her own class(es). A site
administrator is only able to access informatioawthe classes and children at his or her own
site. A family may only access data about its owitdc

Requirement:

4.3

Describe all materials needed for test adminigiraéind how school divisions will order and
obtain sufficient quantities. Include details @$ttbooklets and answer documents for
paper/pencil testing (if applicable), test admiaisbn manuals, etc. If applicable, identify any
test administration materials school divisions wido# responsible for supplying locally
(manipulatives, copies of test materials, etc).

Teaching Strategies GOLDoes not entail student testing. It blends onganghentic
observational assessment across 10 areas of denatbpnd learning with performance-
assessment tasks for selected literacy and numebgegtives. Teachers collect evidence of
children’s development and learning during meanihgfassroom experiences. Teachers observe
intentionally throughout the day; consult with féyyrmembers and specialists who work with
individual children; and build portfolios with olisation notes, photographs, video clips, audi
clips, and scanned samples of children’s work. Wteaticular kinds of information about
literacy and numeracy are difficult to collect digieveryday classroom activities, teachers
integrate curriculum-embedded learning experiefmethe purpose of conducting focused
observations. Informally, teachers continually gmaland evaluate the evidence in order to
respond immediately to children and to plan ingtaunc At checkpoints throughout the year—
and more often as necessary—teachers analyze andlipevaluate the evidence in order to
formulate longer-term plans, examine children’sgoess, compare student performance with
widely held expectations, and communicate witheftakders. In the online system, a dedicated
family portal strengthens and simplifies communarawith family members.

(@]
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Requirement:
Requirement 4.3, continued

Teaching Strategies GOL"Ds an observational system. Teachers and fanuitibsct evidence
of children’s knowledge, skills, and developmentinig everyday activities. Children use the
ordinary materials and equipment supplied by tt@agkdivision; no extra supplies are needed.
Children with disabilities are assessed with thiswal equipment and devices if they use any.

Teaching Strategies GO[*Dmaterials for teachers and administrators ardahlaias a paper
toolkit and as an online system to which prograuisssribe. Online users may print particular
tools when they prefer to work with hard copy. Trealogy requirements for use of the online
system are described in our response to Requirefiignin November 2012, a mobile
application will be made available to make the doentation process easier for teachers who use
iPhon&, iPad®, or iPod Toucfi. With the application, information about studeatfprmance
can be entered seamlessly into the studdmzehing Strategies GO Dportfolio.

Both the paper and electronic versiong eching Strategies GOL%include several tools:

Teaching Strategies GOLD Objectives for DevelopraadtLearning: Birth Through

Kindergarten—This is a thorough reference volume that explaexsh area and objective. It
presents related research and progression(s) efafevient and learning for each objective,
expectations for each age or class/grade, and dgarmpstrategies that promote learning. It also
explains the assessment cycle andTtiaching Strategies GOLating scale.

Child Assessment PortfolieTeachers use a paper booklet or electronic padab record,
analyze, and evaluate information collected abaahehild’s knowledge, skills, and
development. The portfolio documents an entire'geevelopment and learning in one
convenient place. In online portfolios, teacherns stre observation notes, photos, video clips
audio clips, and scans of children’s work. The papelkit also includes &hild Assessment
Portfolio Summary Forno summarize ratings at the objective level ineortd share that
information with administrators. (The online versisummarizes such information
automatically.)

On-the-Spot Observation Recording Fedlhis checklist enables teachers quickly to collect
information about physical, literacy, and matheosatlevelopment and learning. They record
information about one child or a group of childihen they are involved with children in the
classroom or outside and need to note a date whehawvior or skill was observed.

Assessment Opportunity Card3 hese cards explain how to structure opportunfaeshildren
to demonstrate what they know and can do in relabgarticular literacy and numeracy

objectives.The cards offer guidance for adjustivegexperiences for children whose knowledge
and skills are of different developmental levels.

Family Conference Form-This form offers one of several ways to sharesssent information
with families in a conference setting.
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Requirement:
Requirement 4.3, continued

For paper toolkit users, use of the varidiegching Strategies GOLpols is explained in the
front matter ofTeaching Strategies GOLIDbjectives for Development and Learniiinline
implementation is supported by free, self-pacedhertraining modules; Q@uick-StartGuidghelp
articles;and embedded tips. Free support is albeeded by phone and e-mail to users of both
versions. Without additional cost, both toolkit asdine users may undertake a process that
leads to interrrater reliability certification. Qgbal in-person trainingis available for a fee.

LEAs (including school divisions) ord@eaching Strategies GOL%Dy calling the Teaching
Strategies Customer Solutions Team (800.637.365@)ecl eaching Strategies sales
representative for Virginia. Each paper toolkitlies materials for assessing the knowledge
skills, and behaviors of 25 children. Online sulpns are priced on a per-child basis.

Requirement:

4.4
Provide examples of the test administration manalse used with the assessment(s).

Teaching Strategies GOLDs an observational assessment system that do@svotve
student testing. Use of the varidDsaching Strategies GO[*lools is explained in the front
matter ofTeaching Strategies GOLDbjectives for Development and Learni@nline
implementation is supported by free, self-pacedhertraining modules; Quick-StartGuidg
help articles; and embedded tips.
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Requirement:

4.5

Describe all technology requirements related t@stpersonnel managing the administratiot
of tests and to students completing tests if ass&ss include technology-based delivery.
Include the minimum and recommended hardware aftwa®@ requirements and network
requirements for test administration by school pengl and test delivery to students. Include
how assessments are hosted (e.g., locally, veBdgarty). Provide examples of user
interfaces for test administration by school per&and test delivery to students. Include
descriptions or examples of test navigation andtastytools (e.g., calculator, ruler,
highlighter) available to students for testing.

—

14

Uy

Teaching Strategies GOLS® a hosted solution that is accessible to teaciisadministrator
from any browser that supports a secure conneetiohspecifically supports Internet ExplSter
7.0 and 8.0; Firefdx 3.5-5; and web browsers with HTML 4.0, 4.1, an@ Gompatibility. The
assessment is observational, so there is no temimotquirement for test delivery.

Requirement:

4.6
Describe accommodations available to students avihbilities and limited English proficient
students. Include procedures related to the pmvisf accommodations to eligible students.

Teaching Strategies GOL*ran be used to assess all students, includindrehilwith
disabilities and children who have limited Englgioficiency.The assessment process should be
the same for all children. Using the same held ld@veental and learning expectations for all
children helps teachers encourage every childaolréis or her full potential. In addition, such
an assessment process enables teachers to iddetdlopmental and learning lags and gaps i
order to provide appropriate interventions andriegy experiences.

=)

The Teaching Strategies GOL'assessment system explains the predictable seqaknce
development and learning of most young childreneiiisure that all children—including those
with disabilities—are making progress, teachersgaize the many emergent skills that precede
the full development of skills from birth throudhetend of kindergarteffeaching Strategies
GOLD®Objectives for Development & Learnishows wide ranges of sequential knowledge,
skills, and behaviors for the objectives. The pesgions are a guide for determining how eacl
child isdeveloping and learning in the various aread they acknowledge that children show
their competencies in different ways. The progmssemphasize to teachers that all children
have knowledge, skills, and behaviors upon whichuitd.

—

Teaching Strategies GOL*Belps teachers identify children who may be stringgh some area
of development and learning. In general, the dgarakntal rates of children with disabilities tend
to be more unpredictable than the rates of chileviénout disabilitiesTeaching Strategies
GOLDPalso accounts for the fact that children demorsstizir competencies in various ways,
With accurate assessment information, teachergeaify supportive strategies, such as
offering small-group work or different materiale,rmake it easier for children to participate and
make progress through daily experiences.

Uy
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Requirement:

Requirement 4.6, continued

Using Teaching Strategies GOI®Do assess children with disabilities provides igant
benefits for a number of reasons:

* It meets the important indicators for approprisgsessment as recommended by the Divisjon
for Early Childhood (DEC) of the Council for Exceptal Children and the National
Association for the Education of Young Childrenhdts all of the attributes of high-quality
assessment described by DEC, i.e., it is usedpferified purposes, is authentic, and has
good psychometric qualities.

* Itis comprehensive. For the purpose of plannistruction, information is gathered across
all areas of development and learning.

* Itinvolves families in the assessment process.

» It identifies the child’s skills and abilities antinimizes the impact of the disability on the
results.

* It emphasizes what the child can do. Because ireméhrates of progress are documented
within a broad range of development and learnisgdait guides teachers to understand next
steps in development.

* ltis a strengths-based tool. Children’s knowledsd]s, and behaviors are rated on a scalg
that describes emerging competencies well as nyast@rovides an ongoing record of what
a child can do at every checkpoint.

A} %4

With Teaching Strategies GOI*Dteachers collect evidence of children’s developraad

learning during meaningful classroom experiencégylobserve intentionally throughout the
day; consult with family members and specialist® wiork with individual children; and build
portfolios with observation notes, photographseuwidlips, audio clips, and scanned samples pf
children’s work. When particular kinds of informai about literacy and numeracy are difficult
to collect during everyday classroom activitieacteers integrate curriculum-embedded learning
experiences for the purpose of conducting focussagmwations.

When usingleaching Strategies GOL*Dthe teacher considers the idea captured by each

objective as it applies to individual children. Tieacher observes how each child progresses
toward meeting the objective while using individeetl modification, assistive devices, or adult
support as necessary to participate in learningiaes. For example, a child with a physical
disability might use a walker or wheelchair to ma@veund the classroom. The idea of Objective
4, “Demonstrates traveling skills,” is that theldhs able to move or propel him-or herself to get
where he or she wants to go. Any means that a akég (e.g., adaptive equipment, scooting, or
crawling) meets the objective.

Teaching Strategies GOL*Ds fully aligned with the Office of Special Eduitat Programs

(OSEP) outcomes and automatically converts thenmdition entered frorfieaching Strategies
GOLD® to the 7-point scale on the Child Outcomes Sumrfaryn. The data teachers enter into
Teaching Strategies GO[*enable administrators to generate OSEP-mandapedsesaving
time and helping teachers individualize instructiBarthermoreTeaching Strategies GOL®D
developers worked directly with the Early Childhdddtcomes Center on a crosswalk to ensure
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Requirement:

Requirement 4.6, continued

the effectiveness of the system for assessingdtelodpment and learning of children with
disabilities.

Teaching Strategies GOL*zan also be used to assess children who are Edatighage or
dual-language learners. Two objectives are relatéthglish language acquisition. To assess the
development and learning of English- and dual-lagguearners accurately, it is important firs
to determine the primary language(s) of the childfeaching Strategies GOl*Oncludes a
“Home Language Survey” to help teachers gathemliggbrmation about the languages
children hear and speak at home and at schoolh&eadiscuss the questions with parents
orother family members (with the assistance ofrpriters if necessary), and they determine the
answers to the questions together. However, dalteeigad with this “Home Language Survey”
are not used to label children or identify themdpecial services. They are used to help the
teacher determine how to assess children mostaetyiand support their development and
learning. When the child is aged 3 or older, thevessyianswers help teachers determine whether
to use the English language acquisition objectives.

~—+

With regard to all of the objectives other thanstador English language and literacy, it is idea
to assess children’s development and learning bymenting their knowledge, skills, and
behaviors when they respond in their preferreddaggs (the languages they choose at particular
times to show what they know and can do). For exaniipa child can count to ten in Spanish
and counts five objects accurately, using one numéame for each object, then his or her
knowledge and skill are considered as being at 'wé Objective 20a, “Counts.”

All Teaching Strategies GO[®Dmaterials are available in both English and Sprriad teachers
may use language and literacy items in both langgsiabhe language and literacy objectives are
usually measured from an English-language persgedtor children whose home language is
Spanish, a Spanish-language version of these olgeds presented to help teachers track
language and literacy development in Spanish. Thbgetives are very similar to the English
version of the language and literacy objectives$ daaptations were made to reflect patterns ¢
development unique to Spanish language and literacy

-

Teachers and administrators can generate repattieaming activities in English or Spanish.
However, variable text is not translated automdsica
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Requirement:

4.7
Describe procedures for completed student tedis gubmitted for scoring and reporting
purposes.

Teaching Strategies GOI'Does not entail student testing. It blends onganghentic
observational assessment across 10 areas of denasibpnd learning with performance-
assessment tasks for selected literacy and numelgegtives. Teachers collect evidence of
children’s development and learning during meanihgfassroom experiences. Informally,
teachers continually analyze and evaluate the aealen order to respond immediately to
children and to plan instruction. At designatedoipeints throughout the year—and more
often as necessary—teachers analyze and evalea¢wittence formally. The online system
generates a suite of reports, aggregating andgtisggting data at levels ranging from
individual children to states.

Section 5 : Scoring and Reporting

Requirement:

5.1
Describe scoring procedures for all item typestastiforms administered, including
implemented quality control measures.

Teaching Strategies GOI*Does not entail student testing. It blends ongainghentic
observational assessment across 10 areas of denasibpnd learning with performance-
assessment tasks for selected literacy and numelgegtives. Teachers document what children
say and do during meaningful classroom experierarebsihen they relate that documentation to
particularTeaching Strategies GO[*Dbbjectives. On the basis of the gathered evidereehers
evaluate children’s knowledge, skills, and beha/mm a 10-point scale labeled 0 through 9. (The
two objectives related to writing are rated on @@t scale.) Indicators are given for levels 2, 4,
6, and 8. Levels 1, 3, 5, 7, and 9 are “in-betwdewnéls that are used when a child’s knowledge,
skills, and behaviors are emerging to an indickeel and/or demonstrated with support. Level O
signifies “not yet.” Teachers mark that level wigeaohild of a particular age is not yet expected
to demonstrate—and is not yet demonstrating—thevleage, skills, and behaviors specified by
the first indicator. “Not yet” may also apply tachild with a disability or developmental delay
who is not yet demonstrating those knowledge, skahd behaviors. “Not observed” is marked
in rare instances when a child has not had oppitigario demonstrate the knowledge, skills, and
behaviors related to an objective or dimensions Fhight happen when a child is new to the
class or has had significant absences during teekgloint period.

To support the accuracy of teachers’ evaluatioeachiing Strategies offers an online process
that leads to interrater reliability certificatidBach teacher evaluates a variety of student
portfolios that have been rated by Teaching Strasagaster raters. Upon reaching 80%
reliability in each area of development and leagnthe teacher is given reliability certification.
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Requirement:

5.2

Describe the type of reporting provided (e.g.,istahd/or dynamic, electronic and/or paper-

based, item-level, strand-level, and/or test-leeeking). Include approximate timelines for

score reports to be available to divisions, howesceports will be accessed and/or obtained

and samples of student, class, school, and divisore reports and sample record layouts for

electronic data files.
Requirement 5.2

Data that teachers enter iffeaching Strategies Gdlanline are always available to them
through a web-based platform. Teachers can adeessstudents’ records at any time to add
and review documentation, complete evaluations,gamerate report3.eaching Strategies
Gold® online employs a permissions-based structure foraging data and generating reports
For example, a teacher may access data and rurigégohis or her class and children, but not
other children. School administrators may accefgsrimation about the children in their own
schools. Some reports can be generated as sodeashar has entered preliminary or finalize
data. Other reports are generated only when datlheen finalized. Growth reports require
data from at least two checkpoints.

o

Teaching Strategies GO[*enables teachers, and administrators to examioeriation about
the skills, knowledge, and behaviors of individsialdents, and to combine information at the
classroom, site, school district, and state leviedaiching Strategies GOL[online reports
present data in accessible, visually appealing whatsprovide a deeper understanding of
children’s development and learning in comparisdath ¥heir peers and widely held expectations
for each grade.

Teaching Strategies GOLBnline offers a suite of reports to show how cletdare performing
during one checkpoint period and progressing oudtipte periods. All reports can be generated
in English and Spanish. The “Widely Held Expectasideport,” “Performance and Growth
Report,” and “Alignment Report” are interactiveaRhing reports include the “Class Profile
Report,” “Individual Child Report,” and “Snapshogport."Communication with families is
facilitated by the “Development and Learning Repartd a “Family Conference Form.”
Administrators may also generate the “Comparatigpd®t.” Reports can be generated in both
English and Spanish.

* Widely Held Expectations Report—compares informaabout the knowledge, skills, and
behaviors of an individual child or groups of cindd with the widely held expectations for
children of the same age or class/grade

» Performance and Growth Report—shows change inremlsl development and learning over
multiple checkpoint periods

* Alignment Report— shows how well the knowledgellska behaviors of a child or groups
of children meet important state early learningndgads and/or align to the domains of the
Head Start Child Development and Early Learning figavork

» Class Profile Report—provides an overview of alldrien in a class during a particular
checkpoint period
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Requirement:
Requirement 5.2, continued

* Individual Child Report—shows the developmental Eaining levels of a child/children at
a given point during a checkpoint period.

* Snapshot Report—gives an overarching look at prograrformance levels for a single
checkpoint season

» Development and Learning Report—nhighlights a chilgirticular strengths in specified
areas of development and learning

» Comparative Report—enables users to compare thtartd widely held expectations for
various age-groups and grades, compare their d&sgpectations for a normed sample,
compare skills across areas of development anditegrand compare groups based on
demographic characteristics

The“Widely Held Expectations Report” is used by teachers and administrators. It compares
children’s knowledge, skills, and behavior with elg held expectations for children of the same
age or class/grade. It shows whether the knowleslgts, and behaviors a child or group of
children are below, meeting, or exceeding critereierenced expectations. It can be customized
to include data from an organization, program, siteclass, depending upon the user’s level aof
access. Data can be viewed broadly or specifichtgchers and administrators begin by looking
at a particular area, and then they can look ddem’s developmental levels for specific
objectives and dimensions. Users also have theropfiincorporating information about support
services, averages, and progress. In terms adrady objective, the chart on the following
pageshows the comparison for a class at a givent poiime.
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Requirement:

E|Tead1ing3trategies® My Classes Widely Held Expectations
pslitic Rasortng ool 2010/2011 = Spring - =
Training Site | = Kindergarten | = Kindergarten =
Literacy = Demonstrates phonological awareness -  Notices and discriminates rhyme

Widely Held Expectations: Kindergarten

Below Meets Exceeds

03 - (0|

Exceed

Cnild Score

0| | Below

.SEI 52 54 56 56 &0 62 64 B6& 63 70 72 74
Child Age in Months @ Eelow Mest @ Exceed

Childran

[ BackTo
| GOLD™

[ FIRFERFORTFOF

View Kindergarten #
Kindergarten

Brent Fair
Carlos Klein

Cassidy Boyd

Jane Smith [
Jennifer Mosley

Jennifer Smith

Jonathan Wish e

Rohin Moore &

0000000 O0|:;

Rosa Cabrera [m

Teaching Strategies GOL®PWidely Held Expectations Report” Excerpt

Requirement 5.2, continued

objectives.

The “Performance and Growth Reports” answer thesstgpns:

(growth)

“Performance and Growth” reports enable users to organize outcome dataaniety of ways
at the program, site, school, class, or individunald level. Together, these reports provide an
overall picture of how children are progressingaodvmeeting developmental and learning

1. Is this child or group of children meeting end-&fay expectations? (performance)
2. Is this child or group of children demonstratinggrness toward meeting expectations?

Performance reports compare the levels of childr&nbwledge, skills, and behaviors at a
particular checkpoint with widely held expectatidaseach age or class/grade. Those
expectations are shown Treaching Strategies GOL*progressions by colored bands. For the
first checkpoint season, it is reasonable to expleitdren to be demonstrating knowledge, skills,
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Requirement:
Requirement 5.2, continued

and behaviors at the lowest level of the coloreatidfar their age-group or class/grade. By the
last checkpoint season, it is usually reasonabéxpect children to be demonstrating knowledge,
skills, and behaviors at the highest level of thiwied band for their age-group or class/grade
Teachers use this information to adjust their utdton to meet the individual strengths and
needs of each child.

Growth reports show change over time. Teachersadministrators use growth reports to
examine change between any two checkpoint seaGoo®ith can also be measured by raw
scores. Unlike performance reports, which are dieectly to widely held expectations, growth
reports can show gains without comparing them peetations. This enables administrators and
teachers to track children’s progress over timeisTlehildren who begin with developmental g
other delays can show gains toward meeting widelgt Bxpectations.

=

i|TeanhingStrategies® My Classes Performance and Growth | BAckTO o
rhele o el 201072011 - - i

Taining Site | | Kindergarten = | Kindergarten = )

[ EXPORT PDF
S EXPORTPDFSS
Mathematics - Compares and measures All Dimensions =

. View Kindergarten &
- Child
Performance Goals: Kindergarten e

K.indergartel.w

°)
Fall 201072011 Winter 2010/2011 Spring 2010/2011 -]
be e
10 °] |ter
]
9 ]
] [
8 =] =)
] (e
7 ]
[ ] a
g, [ ] ] | ]
4 ] ]
3 ]

Child Score

Fall 201042011 Winter 201042011 Spring 2010/2011
Checkpoints B Below Meet

Teaching Strategies GOI*DPerformance and Growth Report” Excerpt
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Requirement:

ﬁlTeachirlgi;'(rzmagies‘E My Classes Performance and Growth \‘;‘S‘T?WQ:
St Gl 2010/2011 =
Training Site | = Kindergarten Kindergarten = T
B EXPONT FDF |
Mathemarics - Uses number concepts and operations —  All Dimensions
m— View Kindergarten # |
Raw Score: Growth for Kindergarten eHla &
Kindergarten
+17 |(@
o +32 |@ 4 9 ’
" e
Fall 2010/2011 Winter 2010/2011 Spring 201072011 Total Growth e
. e
30 e R
e
27 -
e [
H a [} (=)
21 = (] =
| ]
18
[ ]
]
5 a
| ]
]
12
[ ]
a

Child Score

Fall 2010/2011 Winter 2010/2011 Spring 2010/2011
Checkpoints @ Below Meet

Teaching Strategies GOL'BGrowth Report” Excerpt

Requirement 5.2, continued

Teachers and administratorscan genérdlignment Reports” to showthe progress of individua
children and groups of childrentoward meeting thgiviia Foundation Blocks and the Virginia
SOLs for kindergarten. Educators can easily sepéneentages of children whose skills are
emerging and children who skills have met the stedsl It also shows end-of-year expectations
for an objective as well as the average score tpoap of children. The data can be aggregated
across all programs, disaggregated by key demomgsmrganized by domain, or organized by
individual item (as shown in the example below):

4.MN.NSO.38.C.j Tells what number comes before or after a given number up to ten 84+ Emerging

Teaching Strategies GOL'DAlignment Report Excerpt

“Comparative Reports” enable users to compare their data to widely éejabctations for
various age-groups and grades, compare their d@&epectations for a normed sample, compare
skills across areas of development and learnindjcampare groups based on demographic
characteristics. Administrators generate the “Caetjpge Report” to compare data at the state,
organization, program, site, class, or child lef7gl the pre-K year (the year before

kindergarten)Teaching Strategies GO[*Dprovides kindergarten readiness reports.
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Requirement:
Requirement 5.2, continued

The*Class Profile Report” compares information about the knowledge, skdlig] behaviors of
the children in one or more classes with widelydretpectations for their age or class/grade.
This information can be presented for each dimengdioing one checkpoint period. It assists
planning by enabling teachers and administratoisktyuto see children’s developmental levels.

R/ 7eachin

Teaching Strategies GOLDClass Profile Report” Excerpt

The “Individual Child Report” enables teachers addinistrators see how individual children
are performing during one checkpoint period or peeging over multiple checkpoint periods.
helps teachers plan for each child and to ideiati&as where the child needs additional suppart.
When generated with data from multiple checkpoariqals, it can be used to show an individual
child’s progress.

—
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Requirement:

Child: Brent Fair
Birth Date: 12001412006
Checkpoint Seasons:  Spring 201002011
Include only finalized checkpoints
Generated on: May 20, 2011
*= Preliminary Levels
Social-Emotional
ObjectivesDimensions Age or Class/Grade
1a.  Managesfeelings Kindergarten (Purgle)
1h. Follows limits and expectations Kindergarten (Purple)
1o, Takes care of own needs
appropriately Kindergarten (Purgle)
Za. Forms relationships with adults Kindergarten (Purgle)
7h.  Respondsio emotional cues Kindergarten (Purple)
2c.  Interacts with peers Kindergarten (Purple)
2d. MWakes fiends Kindergarten (Furple)
3a. Balances needs and rights of self
it othors Kindergarten (Purple)
3h.  Solves social problems Kindergarten (Purple)

Requirement 5.2, continued

Literacy
Objectives/Dimensions Age or Class/Grade
15a.  Notices and discriminates thyme Kindergarten (Purple)
15b.  Notices and discriminates aliteration Kindergarten (Purpie)
186, Notos and dscrminates smalerand STler kS of | gergaren (Purpe)
16a.  idenifies and names letters Kindergarten (Purpie)
16b.  Uses letier-sound knowiedge Kindergarten (Purpie)
17a.  Uses and appreciates books Kindergarten (Purpie)
47, Uses print concepts Kindergarten (Purpie)
18a. Interacts during read-alouds and book conversat tions. Kindergarten (Purple)
18b. Uses emergent reading skills Kindergarten (Purple)
18¢. Retelis stories Kindergarten (Purple)
19a.  Wiites name Kindergarten (Purple)
19b.  Wrtes to convey meaning Kindergarten (Purpie)

Not Yet 1 2 3

Not Yet 1] 2 3

Fall 201022011

Fall 201022011

il

Spring 2010/2011

Spring 201042011

Spring 2010/2011

Teaching Strategies GO[*PIndividual Child Report” Excerpt

4

Fall 201072011

Fall 201072011

Fall 201072011

Fall 201072011

Fall 201072011

Teaching Strategies GOLDIndividual Child Report” Excerpt

Spring 201012011

Spring 201012011

Spring 201012011

Spring 2010¢2011

Spring 201012011

Spring 2010/2011

When used for kindergarten entry assessment, tiagvitlual Child Report”gives the teacher

benchmarks for each child. In the example on tx¢ page, the purple area shows whether th
child’s skill levels are within or outside the rangf widely held expectations for kindergarten
children in the area of literacy. At the time ofrgnthe kindergarten child in the example was
developing as expected except with regard toa dsioarof phonological awareness (Dimension
15c). With this information, the teacher is ablglan instruction that will support further
development of the child’s phonological awareness.

5 6
Fall 20102011
Fall 20102011

Fall 20102011

Fall 20102011

Fall 20102011

D
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Requirement:
Requirement 5.2, continued

The“Snapshot Report’displays assessment results at a given point i@ liyclass/grade (e.g.,
kindergarten) in relation to the Head Start framdwdomains, th& eaching Strategies
GOLDareas of development and learning, or éBeaching Strategies GOLDdimension. It
gives teachers and administrators an overarchimigdbtheir program’s performance levels for a
single checkpoint season. Data can be filterecherbasis of important demographics, such as
disabilities, language, ages, and birthdates.dsdwt show identifying information about any
child, so it is useful for sharing information witlmards and funders.

ObjectivesDimensions :‘,Z: 1 2 El 4 5 & 7 Bl El

Ags ot
Class{Grade
a 1 1

3
Hoticas and Kindergarten 33.33% 4944%  A111%  11.42%

Kindergart : : 5 :
incergaren 33.33% 2222%  33.33% 11.12%

2 2 3 1
33.33% 22Z2%  3333%  11.12%

1 1 1 1 1
1antifies and names Kindergarten A% 1A% | 1111 A% 44.49% 11.12%

z 1 z 3 1
Uses letter-sound Kindergarten 2222% | 41.41% 2222%  3333% 11.42%

E a 1 1
Uses and appresiates Kindergarten 3333% 4449%  11.41%  11.12%

2 1 1
Kindergarten 32.33% A1 44.44% 11.12%

Interacts during Kindergarten 3 5 1
read-alouds and bosk 3233% 55.66% 1.11%
ersations

12b.

3 1 1
Uses emergent reading | Kindergarten 33.33% 44.44% 11.11%  11.12%
sills

Teaching Strategies GOLESnapshot Report” Excerpt

The“Development and Learning Report” helps teachers share important information with
family members. Generated in either English or &barthe report uses an easy-to-understan
format to convey what the child is currently aldelb and what developmental steps he or sh
will probably take next. The “Development and LeagnReport” provides a simple narrative
that explains the child’s knowledge, skills, anthdéors in relation to each objective and
dimension. On the basis of the child’s developmidateels, the report also recommends
activities for the family to do at home. The repmah be sent to families electronically through
the dedicated family portal. Sending the reporttetmically also enables the family to access fthe
recommended activities (in English or Spanish)ramli

D
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Requirement:

Literacy
Currently, Kyla: Recommended Activity

Decides whether two words thyme

Matches beginning sounds of some words

Hears and shows awareness of separate syllables in
words ( )

Recognizes as many as 10 letters, especially those in
own name ( )

Produces the correct sounds for 10-20 letters

Uses various types of books for their intended

purposes

Shows awareness of various features of print: letters,

words, spaces, upper- and lowercase letters, some ¢ )
punctuation

Identifies story-related problems, events, and

resolutions during conversations with an adult ( )
Pretends to read, reciting language that closely
matches the text on each page and using reading-like
intonation

Retells a familiar story in proper sequence, including
major events and characters ( )

Accurately writes his or her name

Uses early invented spelling ( )

Next Kyla will:

« Begin to generate a group of rhyming words when given a word

* Begin to isolate and identify the beginning sound of a word

« Begin to verbally separate and blend onset and rime

* Begin to identify and name 11-20 upper- and 11-20 lowercase letters when
presented in random order

* Begin to show understanding that a sequence of letters represents a sequence of
spoken sounds

« Begin to match a written word with a spoken word but it may not be the actual
written word; track print from the end of a line of text to the beginning of the next
line

* Begin to reconstruct story using pictures, text, and props; begin to make
inferences and draw conclusions

* Begin to try to match oral language to words on page; point to words as reads;
use different strategies (e.g., sounding out words, known words, and patterns in
text) to make meaning from print

Teaching Strategies GOL®EDevelopment and Learning Report” Excerpt

Requirement 5.2, continued

State Longitudinal Data Systems

Teaching Strategieshas worked with several stateggport the flow of data between the
Teaching Strategies GOL®Dbnline system and state longitudinal data systesiag multiple
secure methods. In each case, Teaching Strategied & solution that enables the state to
synchronize the data as frequently as necessatyding real-time synchronizatiomeaching
Strategies GOLBdata are always secured by using SSL encryptiahtrensystem meets the
rigorous requirements of many states, the U.Stamyli and web-based application security
certification.
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Requirement:

5.3
Describe all data tools available to school divisstaff for the analysis of data and the
creation of customized reports.

1”4

As described in responses to other Requiremertshées analyze data at various points in the
four-step assessment cycleaching Strategies GOL*Dprogressions help teachers understan
the significance of what children say and do and titeem determine how the documentation
they collect is related to critical objectives tt@velopment and learning. Informally on a
continuing basis and formally at three or four dpeints, teachers review the documentation
they have organized and stored online. Then thaluate children’s knowledge, skills, and
behaviors by rating them on a 10-point scale. (@ewriting objectives are rated on an8-poin
scale.) When ratings have been entered, teache@rmsdaninistrators can choose among a variety
of robust reporting options. Some reports are aesido inform instruction and administrative
decisions; othersare designed for sharing infolwnatiith families.

[@N

—

Teaching Strategies GOL'2nables teachers and administrators to examingniation about
the knowledge, skills, and behaviors of individalaildren and groups of children. Information
about individual children can be combined at tlesstoom, site, school district, and state levels.
Many reports present children’s development anthleg in comparison with their peers and
with widely held expectations for the children’ssagyoup or class/grade.Reports can be
generated in English and Spanish.

Teaching Strategies GOLnline offers a variety of reportBlease see our response to

Requirement 5.2 for more complete descriptions

* Widely Held Expectations Report—compares informaabout the knowledge, skills, and
behaviors of an individual child or groups of cindd with the widely held expectations for
children of the same age or class/grade

» Performance and Growth Report—shows change inrelmlsl development and learning over
multiple checkpoint periods

» Alignment Report— shows how well the knowledgellska behaviors of a child or groups
of children meet important state early learningndgads and/or align to the domains of the
Head Start Child Development and Early Learning figavork

» Class Profile Report—provides an overview of alldrien in a class during a particular
checkpoint period

* Individual Child Report—shows the developmental Baining levels of a child/children at
a given point during a checkpoint period.

» Snapshot Report— gives an overarching look at mrogrverformance levels for a single
checkpoint season

» Development and Learning Report—nhighlights a chbilgirticular strengths in specified
areas of development and learning

« Comparative Report—enables users to compare thtrtd widely held expectations for
various age-groups and grades, compare their d@&epectations for a normed sample,
compare skills across areas of development anditegrand compare groups based on
demographic characteristics




