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VDOE LEAD SLP Conference 
Oct. 22, 2015 

 

Professional Development 

 
Professional Development (PD) 

LEA may offer PD that provides 

  Type 1 hours 

 ASHA CMH  

 VDOE recertification points 

Recruitment and retention incentive 

Improve skills and use of EBP 

Methods for Delivery 

Face to Face 

 Staff trainings  

 Focusing on SLP content 

Virtual 

 Online learning 

Combination of methods 

 

Combination Methods 

Use existing videos and modules and provide support to increase learning hours. 

1. Require staff to view module 

2. Require pass on knowledge check 

3. Meet to discuss method shown 

4. Conduct “extension activity” 

 

SLP Licensure: Board of Audiology and Speech Language Pathology (BASLP) 

 
Communicating with BASLP 

Provide e-mail to BASLP 

 Fee reduction 

 Important information 

 New regulation 

 New guidance 

Website “News and Updates” 

BASLP Licensure 

SLPs must have licensure in hand 

Only practice in appropriate settings 

Violation of the regulations may result in 

 Sanctions 

 Reporting to the national 

provider databank 

 

Professional Expectations 

 When signing the applicant attests 

to knowledge of regulations and 

requirements 

 When completing the licensure 

renewal (on-line or paper), the 

applicant attests that CE hours are 

completed as required 

 

Continuing Education 

 Current requirements for 30 hours over 2 

years 

 CE extensions must be requested prior to 

licensure renewal date of Dec. 31st 

 Signature on renewal form indicates CE is 

already completed 

 Certificates for Type 1 hours are 

recommended 
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Certificates for Type 1 

 

Attendee name 

Sponsoring LEA or organization 

Topic(s) or short 

descriptions 

Date(s) and hours (Single event 

or Cumulative series) 

   

Provisional Licensure 

Applicants may seek this prior to 

employment 

Supervisor should communicate with the 

BASLP when agreeing to supervise 

BASLP Supervision Requirements 

3 years of active practice 

If employment change occurs, supervisor 

should notify the board 

 

Provisional Supervision 

“The amount of supervision should be based on the experience level of the individual being 

supervised. It is the responsibility of the licensee to notify the Board if a change in 

supervision occurs. The Board recommends that a supervising SLP notify the Board if they 

are no longer able to supervise a licensee with a provisional license.”  

Leslie Knachel, Executive Director BASLP 

 

 

ASHA Reminders 
 

Today’s conference can be used to satisfy: 

 BASLP CE Requirements 

 VDOE Licensure Renewal 

 ASHA CCC-SLP Certification Maintenance Hours 

 

 

ASHA BASLP VDOE 

   

 

 
 

The Impact of Poverty 
 

 Why Does The Gap Persist? 

“Three-year-old children in professional families had a vocabulary as large as that of 

the parents in the study who were on welfare.”  Barton, 2004Early Language 

Experiences:  Quantitative and Qualitative Differences (Hart and Risley, 1995) 

CMH  CE             CEU 
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 Words heard/hour Words heard/4 yrs Affirmatives/hour Prohibitions/hour 

Professional Family 2,153 45 million 32 5 

Working Class 1,251 26 million 12 7 

Welfare 616 13 million 5 11 

Hart and Risely 

 

Cumulative Language Experiences: 

 The 30 Million Word Difference 

 The Effects of Weaknesses in Oral Language on Reading (5.2 yrs.) 

 

The Impact of Poverty 

 Maternal depression results in lower levels of warmth and responsiveness 

 Each hour of TV leads to reduction in adult and child word counts and joint attention 

 Socialization toward interdependent behavior and external control 

 Likely deficits in: 

o Personal efficacy behaviors  

o Perseverance & self talk 

o Information Capital (knowledge based reasoning & analytic thinking) 

o Tier 2 words (high FQ not domain specific – similar, fortunate) 

 

Tier 2 Words 

Words that are used in text and during classroom discussions. 

Instruction in general education should address these needs 

Search “Tier 2 Vocabulary” 

https://www.flocabulary.com/wordlists/     www.hpcsd.org/district.cfm?subpage=29208 

 

Consider Home Culture 

 Examine experiences with 

 Locus of control for behavior 

 Structure and use of routines 

 Use of rigid time limits 

 Temporal concepts (first, next, then) 

 Language and story use 

 

Document Explicit Instruction 

 Tier 2 words 

 Temporal concepts 

 Narrative Use (stories) 

 Executive functioning skills 

 Planning 

 Self regulation 

 Choice making 

 

 Increasing Oral and Literate Language Skills of Children in Poverty (ASHA DVD and book by 

Celeste Roseberry-McKibbin)  4 hour DVD 

Important Notes 

When purchased by SLP available for ASHA CEUs 

When borrowed from TTAC Libraries use for: 

 Type 1 and CMH 

 Type 2 

Dialect Use and Language Variation 

 Students from all SES groups use dialects and language variations 

 May refer to local or regional dialect as “language of the community” 

 Must differentiate language  difference from disorder   

https://www.flocabulary.com/wordlists/
https://www.flocabulary.com/wordlists/
https://www.flocabulary.com/wordlists/
http://www.hpcsd.org/district.cfm?subpage=29208
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Language and Culture Resources 

 VDOE videos on language and culture in the classroom by Dr. Anne Charity-Hudley 

 Persistent difficulty achieving in schools (4 videos) 

 How language variation impacts reading achievement (4 videos) 

 

Important Quiz Questions 

 SLP borrows Children in Poverty video and book from TTAC and watches it alone.  

This experience may be used for:______________________ 

 Lead SLP borrows Children in Poverty video and book from TTAC and shows it during 

a LEA staff development day.  This experience may be used for: _________________ 

 How can the SLP get ASHA CEU’s for the Children in Poverty video and book 

experience? 

 How can SLPs get continuing education credit for watching the language and culture 

videos? 

 

Medicaid Updates 
 

Transition to ICD 10 

Oct 1, 2015 requirement to use ICD 10 

www.icd10data.com  to translate ICD 9 code 

to ICD 10 options 

Must be selected by SLP 

 Describe “what you are doing” 

 Not selected by computer or 

office staff 

ICD 10 Reminder 

 Provide code for your treatment – 

NOT original diagnosis 

 ASHA webinar is not aligned with 

Virginia state plan 

 

 

For Example 

A child with Down’s syndrome is being seen for language therapy.  The code selected to 

represent the SLP treatment session should be for: 

A. Down’s Syndrome 

B. Language  

C. Articulation 

 

Does the LEA get paid for each Medicaid session? ___________________ 

 

Medicaid Information 

Fee for Service 

 Not for School Medicaid 

Medicaid Administrative Claiming 

 Payment for other activities 

Random Moment Time Study 

 Calculation of state average of 

time spent  

Cost Based Settlement 

Did you bill for ALL sessions that met 

requirements? 

 Student eligible 

 Qualified provider  

 Apply RMTS data 

 Calculate funds 

 

http://www.icd10data.com/
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Graduate Students 

 Graduate students are NOT qualified providers but they do NOT negatively impact the 

cost settlement process 

 Document non-qualified provider status in notes to ensure no penalty 

 

Important True /  False Quiz Questions 

 When an SLP has a graduate student and the session is not billable to DMAS the LEA 

looses funds. _______________________________ 

 When an SLP gets overworked and doesn’t do their Medicaid billing paperwork the 

LEA loses funds. _______________________________ 

 When a provide gets a “random moment” and doesn’t answer is hurts all school 

divisions in Virginia. _____________________________ 

 

SLP Probes for Language: Evidence Based Assessment and Therapy Practices 
 

SLP Probes 

 History and Background 

 Dynamic Assessment 

 Language Sample Analysis 

o Narratives (Retells and personal generation) 

o Conversation 

o Observation of Communication 

 

History and Background 

 Demographic information 

 Reason for evaluation 

 Behavior Observations 

 Historical information 

 Critical 

Questions/Interviews 

o Parent 

o Teacher 

o Student 

Language Background 

 Essential in order to document the presence of 

a language disorder.  

 Identifies many factors impact performance 

 Documentation may:  

 Explain a delay in language development  

 Assist the team in differentiating between a 

delay, disorder, or normal language 

development 

 

Parents Critical Questions (from Dr. Cate Crowley)  

 Acquisition 

 Parent education 

 Family history 

 Significant changes 

 Comparisons and validity of results 

 Examples from family 

 

Teacher Critical Questions 

 Supports 

 Strengths and weaknesses 

 Work samples 

 Comparisons 

 Validity of findings 

 Analysis of “adequate 

instruction and supports” 

 

1. What questions do you already ask? 

2. What questions will you add to the parent interview? 

3. What questions will you add to the teacher interview? 
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Dynamic Assessment 
 

 VDOE Citation:   

“Dynamic assessment measures how a student responds to intervention and the 

difference between what the student can learn unaided, and what he or she can 

learn with assistance. … These methods can help identify learning potential and 

eliminate bias for students with cultural and linguistic differences or socio-economic 

risk factors.” (VDOE Guidance on Evaluation and Eligibility, 2013, p 12 )  

 

Dynamic Assessment Methods Include: 

1. Graduated Prompting 

2. Testing Limits 

3. Test-Teach-Retest 

 

** Use with any type of task to examine potential for learning / growth  

 

Dynamic Assessment Measures 

Formal Systems 

 Dynamic Assessment and 

Intervention Kit 

 PEARL Decoding and Comprehension 

 Other purchased tools  

Informal Systems 

 School Age Language Measures (SLAM) 

 Story Champs 

 Test-teach-retest using decontextualized 

assessment as the first “test” 

 

Dynamic Assessment Considers 

 Mediated Learning Strategies 

 Modifiability / Responsiveness 

o Prompts 

o Errors 

o Confidence 

o Rate 

 Effort (child and adult) 

 

Rating Responsiveness:  video clip activity 

http://leadersproject.org/media/video/preschool-disability-evaluation-module-13-appropriate-

assessment-procedures-part-2  (view from 16:03-18:00) 
 

Semantic Knowledge 

 

Static Assessment  

 Vocabulary tests measure exposure 

to words 

 Highly effected by SES and mother’s 

education 

Dynamic Assessment 

 Measures ability to learn new words 

 Differentiates WNL from SLI 

 Fast Mapping (Dollaghan, 1987) 

 

Fast Mapping 

 Dollaghan, C. A. (1987). Fast Mapping in Normal and Language-Impaired Children. J 

Speech Hear Disord, 52(3), 218-222. doi: 10.1044/jshd.5203.218. 

http://leadersproject.org/media/video/preschool-disability-evaluation-module-13-appropriate-assessment-procedures-part-2
http://leadersproject.org/media/video/preschool-disability-evaluation-module-13-appropriate-assessment-procedures-part-2
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Why did Dollaghan’s study use nonsense words? _________________________ 

 

Fast Mapping 

 Nonsense words are 100% novel to ALL children 

 Measures the ability to learn novel words from exposure rather than vocabulary tests 

that differentiate socio-economic classes 

http://leadersproject.org/media/video/preschool-disability-evaluations-module-31-dynamic-

assessment-fast-mapping-introduction  (view 1:08 to 2:45) 
 

What can you learn from this? 

 Personal Efficacy Behaviors (Self talk, perseverance, etc) 

 Attention 

 Imitation 

 Problem Solving 

 Memory 

 Emotional state 

 

Narrative Resources 
 

Modules and Knowledge Checks 

 Narrative Analysis (3) 

 Sampling Utterances Grammatical Analysis Revised (SUGAR) (5) 

 

SLAM Cards 

Developed by Cate Crowley (Leaders Project) 

Use for story generation and retells 

 Baseball (Secondary) 

 Lost Cellphone (Secondary) 

 Bunny (Pre-K and Elementary) 

 Dog Comes Home (Pre-K and Elementary) 

 

ACTIVITY: Place the story cards on your table in order 

 

 

Post Story Questions 

 Questions provided to probe additional areas 

 There is no single correct answer 

 Consider culture and experiences of the student 

 Consider the rationale provided and examine flexibility in thinking 

 

Post Story Questions 

 Included in card set 

 Address areas including: theory of mind, prediction, inference skills, and culture 

 

 

 

 

http://leadersproject.org/media/video/preschool-disability-evaluations-module-31-dynamic-assessment-fast-mapping-introduction
http://leadersproject.org/media/video/preschool-disability-evaluations-module-31-dynamic-assessment-fast-mapping-introduction
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Dynamic Assessment 

Consider using School-age Language Assessment Measure (SLAM) cards for dynamic 

assessment 

1. TEST: Have student order cards and tell the story  

2. TEACH: Provide mediated learning for areas that are weak  

3. RETEST: Have student order second set of cards and tell the story 

 

Before Assessing Students  While using SLAM Cards 

Use with typically developing students to 

get a sense of what is “WNL” 

 Language 

 Order of images 

 Cultural expectations 

Become familiar with the pictures and 

suggested order 

Consider areas examined by additional 

questions 

 

 

 

 

 

 

 

 

 

Record stories for later transcription and 

analysis  

Consider alternate story order 

 Examine rationale 

 Examine flexibility in thinking 

Additional questions  

 Record for later transcription 

and analysis 

 Insight into cultural and 

linguistic differences 

 

 

Dynamic Assessment: Teach Phase 

Identify areas for Mediated Learning 

Provide explicit instruction and strategies 

Retest using second set of cards 

Assess student modifiability or responsiveness 

 Errors 

 Prompts 

 Confidence 

 Disruptions 

 Rate 

 

Narrative Protocol Form 

 May assist SLPs in documenting narrative assessment 

 Provides structure to guide analysis 

 May be kept in files as documentation 

 

   www.bilinguistics.com 
 Resource Library 

 Free Speech Therapy and Evaluation Materials 

1. Dynamic Assessment Protocol 

2. Common Syntactic and Semantic Errors for ELLs 

3. Apples to Apples (milestones for any language) 

 

VTSS, RtI, Pre-Referral Intervention 
 

If there is only one path, why would anyone go a different way? _______________________ 
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Tier 1 Tier II Tier III 

Universal Targeted Intensive 

GOAL: 100% of students 

achieve at high levels! 

Implementing well researched 

programs and practices 

demonstrated to produce good 

outcomes for the majority of 

students 

GOAL: No more than 

approximately 20% of students 

needing supplemental 

instruction in addition to the 

core instruction to achieve 

benchmarks. 

 

GOAL: 0-5% of students 

needing intensive, 

individualized instruction in 

addition to core and 

supplemental instruction in 

order to achieve benchmarks.  

 

Tier 1 is effective if at least 

80% are meeting 

benchmarks 

Tier II is effective if at least 

70-80% of students improve 

performance (i.e. gap is 

closing toward benchmark 

and/or progress monitoring 

goals) 

Tier III: is effective if at least 

70-80% of students improve 

performance (i.e. gap is 

closing toward benchmark 

and/or progress monitoring 

goals) 

 

General Education Interventions 

Not special education 

Document “no suspicion of a disability” 

Follow LEA permission rules 

Use different name to represent 

 Sounds Breakers 

 5 Minute Kids 

 Story Champs 

 

Oval: General Education Team Referral for Evaluation Optional Team Review 

 

Complex Communication Needs and AAC 
 

Effective Communication FAQ (Federal Guidance from DOJ and DOE) 
 Dear Colleague Letter Released Nov. 2014 

 FAQ (30 pgs.) covers multiple questions  

 Parent Fact sheet also available 

 Effective Communication is a civil right for those with hearing, vision, or speech 

disabilities 
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Effective Communication 

When determining what is appropriate for that student, the school must provide an 

opportunity for the person with the disability (or an appropriate family member, such as a 

parent or guardian) to request the aid or service the student with a disability thinks is 

needed to provide effective communication. 

 

Next Steps 

Read the Letter and FAQ 

Discuss with LEA leadership 

Increase awareness for SLPs serving those with complex communication needs and 

strengthen assessment and report writing 

 

NSBA warns that: 

The Dear Colleague Letter and FAQ risks:  

1. Encouraging litigation by erroneously declaring a legal standard in only one of the 11 

federal circuits to be the law across the country;  

2. Dismantling the collaborative IEP process by replacing the educational 

determinations of a team of school experts and parents with parental preference, 

regardless of a student’s educational needs;  

3. Disrupting activities, services, and programs for students by failing to assess whether 

aids and services are proven and effective, risk being interruptive to others, or are 

otherwise educationally ineffectual; and  

4. Burdening schools, administratively and financially, by failing to establish clear, 

appropriate, and judicially recognized legal standards. 

 

ASHAs Response  

 IDEA Process 

 Funding 

 Use of EBP 

 Expectations, UDL, and current supports in schools 

 Recommendations provided 

 

Links 

 www2.ed.gov/about/offices/list/ocr/letters/colleague-effective-communication-

201411.pdf 

 www2.ed.gov/about/offices/list/ocr/docs/dcl-faqs-effective-communication-

201411.pdf 

 www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-parent-201411.pdf 

 http://www.researchgate.net/profile/Russell_Lang/publication/266618207_The_on

ly_study_investigating_the_rapid_prompting_method_has_serious_methodological_fl

aws_but_data_suggest_the_most_likely_outcome_is_prompt_dependency/links/54

5a83540cf25c508c31951e.pdf 

 http://blog.asha.org/2015/05/19/the-pseudoscientific-phenom-facilitated-

communication-makes-a-comeback/ 

 http://www.thinkingautismguide.com/2010/06/questionable-autism-

approaches.html 

 http://www.science20.com/countering_tackling_woo/blog/why_rapid_prompting_m

ethod_still_doesn%E2%80%99t_pass_evidencebased_test-68146 

http://blog.asha.org/2015/05/19/the-pseudoscientific-phenom-facilitated-communication-makes-a-comeback/
http://blog.asha.org/2015/05/19/the-pseudoscientific-phenom-facilitated-communication-makes-a-comeback/
http://blog.asha.org/2015/05/19/the-pseudoscientific-phenom-facilitated-communication-makes-a-comeback/
http://blog.asha.org/2015/05/19/the-pseudoscientific-phenom-facilitated-communication-makes-a-comeback/
http://blog.asha.org/2015/05/19/the-pseudoscientific-phenom-facilitated-communication-makes-a-comeback/
http://blog.asha.org/2015/05/19/the-pseudoscientific-phenom-facilitated-communication-makes-a-comeback/
http://www.thinkingautismguide.com/2010/06/questionable-autism-approaches.html
http://www.thinkingautismguide.com/2010/06/questionable-autism-approaches.html
http://www.science20.com/countering_tackling_woo/blog/why_rapid_prompting_method_still_doesn%E2%80%99t_pass_evidencebased_test-68146
http://www.science20.com/countering_tackling_woo/blog/why_rapid_prompting_method_still_doesn%E2%80%99t_pass_evidencebased_test-68146
http://www.science20.com/countering_tackling_woo/blog/why_rapid_prompting_method_still_doesn%E2%80%99t_pass_evidencebased_test-68146














The Normal Curve and Its Relationship to Various Derived Scores 

 

Many types of scores may be provided when a student is evaluated using standardized assessments.  Standard scores and 
percentiles describe how a student performed compared to a “norm group”.  Standard scores have a mean or average score of 
100. A percentile rank indicates the percentage of the “norm group” that scored below a score.  Percentile rank is different from 
percent correct.  

  

Percent of scores under each portion 
of the normal curve 
 

Standard Deviation 

Standard Score (Mean 100, standard 
deviation 15) 

Percentile rank 
 

T score 
               

           

      30    40    50    60    70  

Scaled Score 
               

           

        4     7    10    13    16  
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