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Alignment:  A tight connection between the written, taught, and tested portions of the curriculum both in terms of content and cognitive level
Assessment, Diagnostic:  An assessment that is given before instruction on the included standards in which the results are used to inform instruction (a type of formative assessment)
Assessment, Formal: A type of assessment in which students formally respond to items (e.g., quiz, test, academic prompt)
Assessment, Formative:  Any assessment in which the results are used to inform future instruction; can be given at any time during instruction
Assessment, Informal:  A type of assessment in which the teacher informally assesses students’ current knowledge or skills (e.g., thumbs up/thumbs down, question and answer)
Assessment, Local:  An assessment that may be created by either the division or the teacher, but is used to assess students’ mastery of standards relatively soon after instruction on the standards (e.g., a unit assessment)
Assessment, Summative:  Any assessment in which the results are used to determine students’ mastery of a given set of standards.
Constructed Response Item:  An assessment item in which students must supply an answer (e.g., fill-in-the-blank, short answer, essay)
Curriculum Guide: A plan for an individual subject area that supplies the standards, pacing, learning experiences, assessments, and resources for individual unit(s).
Curriculum Map:  A plan for multiple years of curriculum that outlines the knowledge and skills students will gain each year of study.
Master Schedule:  A schedule that includes the times and subjects that all teachers teach during the year
Performance Assessment:  An assessment in which the student demonstrates the skills measured by the assessment by doing real-world tasks that require those skills
Selected Response Item:  Items on an assessment in which students must choose from a set of given responses (e.g., true/false, matching, multiple choice)
Standard, Cognitive Level:  The cognitive level of the standard explains what students should be able to do with the content from the standard.
Standard, Content:  The part of the standard that describes what students must know
Standards, Priority:  A carefully selected subset of the total list of the grade-specific and course-specific standards within each content area that students must know and be able to do by the end of each school year in order to be prepared to enter the next grade level or course.


Standards, Supporting: Those standards that support, connect to, or enhance the Priority Standards.  They are taught within the context of the Priority Standards, but do not receive the same degree of instruction and assessment emphasis as do the Priority Standards.
Table of Specifications:  A plan for an assessment that includes the standards, including their content and cognitive level, and explains how the standard will be assessed
Unpacking a Standard:  Determining both the content (what students must know) and the cognitive level of the standards (the level at which students must be able to do it)
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Before we go through the tool itself or the presentations on the Written, Taught, and Tested Curriculum, we will first go through some of the research and reasons supporting a tool that evaluated the alignment and quality of the written, taught, and tested curricula.
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Here is the agenda for this presentation, which will focus on answering these three questions.

· Why evaluate alignment of the written, taught, and tested curriculum?
· What are the different types of curriculum and how do they influence one another?
· How do we use the different types of curriculum to plan for improvement?
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First we will focus on Question #1:  Why do we evaluate alignment and quality of the written, taught, and tested curriculum?
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Read these two definitions of “curriculum.”  How are they the same?  How are they different?  How does your division or school incorporate both definitions of curriculum into meaningful learning experiences for students?

The first definition is prescriptive.  It assumes that the main purpose of curriculum is a plan provided by the division or school for the student’s learning experiences.  This is similar to a doctor diagnosing a patient and writing a prescription.  The second definition, on the other hand, is more descriptive.  This definition understands that a plan is just that—a plan, and how the curriculum is perceived, interpreted, and applied to real life can, in many cases, depend on the individual student who is interpreting it.  In the analogy of a doctor and patient, it is the same as the doctor realizing that not all prescriptions work for all patients, and that the success of a prescription often depends on the individual characteristics of the patient.

What then is our goal in reflecting on the written, taught, and tested curricula of our schools?  Is the goal to create a one-size-fits all plan to be applied to all students?  No.  While there are certain, basic components that must be in place, the best plans are those that acknowledge the individuality of the teachers implementing them and those students participating in them.
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How, then, do we incorporate both definitions into the work that our divisions and schools do on a daily basis?  The answer is that we seek an “aligned curriculum.”  In other words, we work to ensure that our expectations or plans match as closely as possible to the actual outputs of student learning.

In other words, in a truly aligned curriculum, the written curriculum (our planned curriculum) should align with the taught curriculum (how we implement the plan), which should align with the tested curriculum (how we measure the outcomes of our planning and implementation).  Our main focus today will be these three areas—the written, taught, and tested curriculum—their alignment with each other, and the quality of each.
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Before we begin to delve deeper into the written, taught, and tested curriculum, let’s look at reasons why we would even want to do so. Read the following common problems held by many schools across our state.  Do any of these resonate with you?

· We struggle with widespread student achievement results in one or more subjects and grade levels.
· We struggle with pockets of special needs or low-achieving students meeting student achievement standards.
· We struggle with student achievement in certain subgroups, such as gender or low SES.
· We struggle to find enough highly qualified teachers to meet our students’ needs.
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If you said this—we struggle with widespread student achievement results in one or more subjects and grade levels—then it’s important for you to know that study after study has shown that an aligned curriculum is strongly correlated with increased or high student achievement.
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If you said that “we struggle with pockets of special needs or low-achieving students not meeting student achievement standards,” then you might be interested in the findings that while an aligned curriculum is correlated with higher student achievement for ALL students, the impact is even greater on those low achievers.
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And lastly, if you said either of these:  “We struggle with student achievement in certain subgroups, such as gender or low SES” or “We struggle to find enough highly qualified teachers to meet our students’ needs” then the finding that an aligned curriculum has a greater effect size on student achievement than the gender or SES of the student, and even than the individual teacher effect might be one of the most important findings for you.

A quick word of caution, however.  An aligned curriculum has powerful effects, but that does not make it a panacea for all problems encountered by our schools.  What this finding means is not that we have only to align our curriculum and forgo all other efforts, but that given the limited amount of time and resources that our schools have, if we want to effect a large amount of widespread change, this is a great first place to start.  Moreover, the fact that an aligned curriculum is more important than teacher effects does not mean that it is more important than quality teachers; what this finding means is that a teacher can be of the highest quality, but if he or she does not have instruction aligned with the measure evaluating it, students will not do well on that measure.  In the cases of teachers who are developing in their skill level, this finding means that one of the best things we can do to help them develop is show them how to implement a properly aligned curriculum.
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To that end, we will now discuss the Purposes of the Evaluation Tool—what it IS and what it is NOT.  It is important for divisions to understand that this tool is NOT meant to be a comprehensive start-to-finish guide for all aspects of the written, taught, and tested curriculum.  There are many ways to plan, implement, and assess a quality curriculum. Instead, this tool is meant to outline the basic components that a division would need for true, quality alignment in the curriculum.




Slide 11




Moreover, this tool is NOT meant to replace any quality systems or templates that already exist in many of our Virginia divisions.  For example, a division that already has a quality curriculum created through, for instance, the Understanding by Design process should continue to use that curriculum, and instead use the tool to diagnose the areas that DO need improvement in either alignment or quality.  Given the expertise and hard work of many individuals working in our divisions, it is very likely that there will be some aspects of the written, taught, or tested curriculum that will score very highly in terms of alignment and quality.  In some cases, there may only be a few elements in need of adjustment in order to see improvement.
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The last thing that any educator needs right now is more paperwork.  While this particular tool does require reviewing and scoring artifacts and using those scores to create an action plan, the tool has been created so that divisions and schools can engage in self-evaluation and create meaningful action steps in order to have a successfully aligned and a quality curriculum.  Moreover, the tool can be considered not only an evaluation tool, but also a teaching tool to be used with current and future educators regarding the basic components of curriculum alignment and quality.
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Let’s do a quick mini-activity to understand how we can help teachers improve student achievement scores through a close examination of curriculum alignment.




Slide 14




For this simulation, we will work with teacher A, who teaches sixth grade math.  For an upcoming unit on positive exponents and perfect squares, Teacher A will teach the following standard: 

6.5   The student will investigate and describe concepts of positive exponents and perfect squares.

Note to Presenters:  Have participants read the information in the participant handouts (slides 13-21; pages 12-20 on participant handouts) on their own, and then work in small groups to discuss and diagnose the problem.
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Note that Teacher A used effective instructional pedagogy in order to teach this material.  He went from the concrete (square tiles) to the representational (drawing pictures) to the abstract (using a calculator) in order to have students explore the concepts of exponents and squares.
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The main problem encountered by Teacher A was that his taught and classroom tested curriculum were not properly aligned with the written and division tested curriculum.  While Teacher A explained exponents and perfect squares and gave his students many opportunities to work with them in a variety of ways, his instruction did not emphasize identifying patterns with exponents and squares, which was a main focus of both the standard and the division benchmark assessment as seen below:

The student will use problem solving, mathematical communication, mathematical reasoning, connections, and representations to
· Recognize and describe patterns with exponents that are natural numbers, by using a calculator.
· Recognize and describe patterns of perfect squares, not to exceed 20, by using grid paper, square tiles, tables, and calculators.

By doing this kind of “detective work” around alignment, we can see that Teacher A’s instructional delivery is of high quality—but by ensuring that he aligns his delivery with the written and tested curriculum, he can improve his student achievement in this area.  One or two more lessons with students to incorporate patterns could be a “quick fix” for this particular teacher.

In the subsequent presentations, we will focus specifically on how to unpack standards in order to ensure that we are effectively teaching ALL components of the standard.  Unpacking the standard is important both in the Written Curriculum and the Taught Curriculum.
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We have so far discussed the written, taught, and tested curriculum, which are generally considered to be the main types of curriculum.  There are some others, however, that have been identified in the literature—some of which we control and some we do not.  They all have a certain effect on the outcomes of student achievement, however, so we will now take a short look at them so that we might keep them all in mind throughout the course of this training.
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Here we see the main types of curriculum that we’ve already discussed: the Written, Taught, and Tested Curriculum.

Many curriculum experts also identify other types of curriculum, though, which we will discuss on the following slides.  We will go through this chart and how to read it, and then break down the various types of Curriculum in a subsequent activity.

The first is the Recommended Curriculum, which we can see influences the Written Curriculum.  The Written Curriculum influences the Supported Curriculum and the Taught Curriculum, which influences the Learned Curriculum.  We assess all of this group in the Tested Curriculum.  All of these together make up the Intentional Curriculum (though we can see that we only have so much control over the Learned Curriculum).  In addition to the Intentional Curriculum, we also have the Hidden Curriculum, which is influencing the entire Intentional Curriculum and the Learned Curriculum.

Note to trainers:  Have participants read the definitions of each type of curriculum on slides 26-32 (pages 23-26 in participant handouts).  Have them work together in small groups and give each group an assignment to read their assigned definition and discuss and be ready to report on:
· The definition of the type of curriculum in their own words
· What influences this type of curriculum and what it influences
· Examples of evidence about the quality of this curriculum in a division or school
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Here we see the definition for the Recommended Curriculum, which can generally be considered what experts and policy-makers think the curriculum OUGHT to be.  In Virginia, this is found in our Standards of Learning for each grade level and subject area.
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The Written Curriculum takes the Recommended Curriculum and explains the general goals, specific objectives, the sequence, and the suggested learning experiences to meet those goals and objectives.  In a division, this is usually called a Curriculum Map or Curriculum Guide.
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The Taught Curriculum is the curriculum that is actually delivered by the teacher to the students.
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The Supported Curriculum is how we use the resources at our disposal (including time, personnel, and materials) to support the written and delivered curriculum.
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The Learned Curriculum is the outcome of the other curricula.  This is what students actually know and are able to do as a result of the implementation of all the other types of curriculum.
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The Hidden Curriculum is typically not thought about as much, but includes anything else that happens in our schools that influences students’ values, perceptions, and behaviors.  The most common areas are an emphasis of our schools on particular ideologies common in our society, such as democracy or capitalism; the values common in our society, such as an emphasis on punctuality or sharing; and the way that we organize our schools (such as our beliefs about tracking, class sizes, or treatment of students with special needs).
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This brings us to our last question in this presentation:  How do we use the different types of curriculum to plan for improvement?
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The first question we will look at in each of the subsequent presentations will focus on alignment between the various types of curriculum, and the second focus will be on the quality of the basic components of each.  Though we will not discuss Question 3 at great length for each type of curriculum, we will touch on or continually consider how our Supported and Hidden Curricula are influencing our Written, Taught, and Tested Curricula.
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Have participants look at the Division and School Level tools (separate from rest of handouts).  Walk them through the Directions and the basic process for collecting and rating evidence.  Explain that we will walk through the separate pieces during the various presentations today, completing simulations as we go and then putting it altogether in a culminating activity.
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Are there any questions?



156 | Written, Taught, and Tested Curriculum Tools: TRAINER















[bookmark: _Toc370475699]Evaluating the Alignment and Quality of the Written Curriculum




Slide 1




This presentation will focus on Evaluating the Alignment and Quality of the Written Curriculum in our Divisions.




Slide 2




We will look at two questions during the course of this presentation:  “What are the main components of a Written Curriculum?” and “How do we measure the quality of the basic components of our Written Curriculum?”
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Let’s first look at question 1: What are the main components of a Written Curriculum?




Slide 4




Note that divisions may have different words for each of these things.  In order to have a coherent vocabulary, we will be using these words throughout the course of this training and for the evaluation tools.

Because we are looking at how individual subject areas and grade levels align with the Virginia Department of Education Standards of Learning, we will be focusing on the Curriculum Guides rather than the Curriculum Map.
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Take a moment to look at the actual Curriculum Guide Alignment and Basic Components Evaluation Tool in the Division Tool (separate handout).  Along the left-hand column, you will see the Basic Components (also shown on this slide).  Alignment with/of Standards, Big Ideas, and Objectives is highlighted in red on this slide because we can only really measure the quality of the components after we have determined that the Written Curriculum is truly aligned with the Standards of Learning.  If there is no alignment, then the quality of the components will not matter.  On the tool itself, you will see that there is a stop sign after the Alignment component.  An artifact must have proper alignment before other basic components can be evaluated.
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In the first row of the tool, you will see these basic terms.  For each basic component, the tool explains the characteristics of the artifacts if it is at the No Implementation, Limited Implementation, Functional Implementation, or Full Implementation levels.  When reading this tool, always start with the Functional Implementation column.  Check how many elements are present for Functional Implementation for each Basic Component.  If all are checked, then move to Full Implementation.  If only some are checked, then move to Limited or No Implementation as appropriate.  Write the score for that Basic Component right-hand column.
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Here are the basic components on the Alignment portion of the Curriculum Guide tool.  You will see a “stop sign” after Alignment.  That is because if the Curriculum Guide is not at the Functional Implementation level for Alignment, we must stop and refine before moving on.
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Think about it like this:  if our goal is to get from Point A to Point B, then no matter how high quality directions to Point C might be, they aren’t going to help us get where we need to go.  Therefore, we must have alignment that gets from Point A (the Recommended Curriculum) to Point B (the Taught & Learned Curriculum).  The quality of a Written Curriculum that is not aligned will not matter, as it will not get us where we are trying to go.
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Therefore, the first component—the most essential component—is that our Written Curriculum align with the Standards of Learning AND Curriculum Framework Essential Knowledge and Skills—in both content and cognitive level.
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The difference between the Standards themselves and the Curriculum Framework are the depth and the way in which they are used.  The Standards of Learning outline the essential components and content for each grade level and/or subject, whereas the Curriculum Framework amplifies those Standards of Learning by defining the essential content knowledge, skills, and understandings that are measured by the Standards of Learning tests.
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To see how these very important documents work together, let’s look at an example Standard of Learning for Geometry.  In this standard, we can see that students are expected to construct and judge the validity of a logical argument consisting of a set of premises and a conclusion.  The standard outlines what this includes in parts a), b), c), and d).
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Here is the Curriculum Framework for the same Geometry Standard.  We can see that the same Standard is written at the top.  The standard is amplified underneath, however, in the Essential Understandings and the Essential Knowledge and Skills.  These further explain to the educator not only what students should know and be able to do for this particular standard, but also explain the basic concepts and skills that will be on the assessment for this standard.
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In a moment we are going to talk about unpacking the standards, which is a way to get at the heart and soul of a standard in order to truly understand, plan for, teach, and assess it.  When we unpack a standard, we should use both the Standards of Learning and the Curriculum Framework.
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Unpacking a standard should take place both at the division and the classroom level.  Unpacking a standard involves three steps. First, we must reviewing the overarching standard in order to determine the context in which students are learning the essential knowledge and skills.  Second, we will determine the content students must learn.  Lastly, we will determine the cognitive level using Bloom’s Revised Taxonomy.
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There are six cognitive levels in Bloom’s Revised Taxonomy.  In order from lowest order of thinking to highest order of thinking, they are:

· Remember, in which the learner recalls previously learned information.
· Understand, in which the learner demonstrates an understanding of the facts, such as explaining ideas or concepts
· Apply, in which the learner uses information in another familiar situation
· Analyze, in which the learner breaks information into parts to explore understandings and relationships
· Evaluate, in which the learner justifies a decision or a course of action
· And Create, in which a learner generates new ideas, products, or ways of viewing things.

Please note that some school divisions may use four domains:  Recall/Knowledge, Comprehension, Application, Higher Order Thinking.  These are actually similar to the Bloom’s except that Analyze, Evaluate, and Create have been grouped together into Higher Order Thinking.
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Here is a list of common verbs that are associated with the various cognitive levels.  Note that this list is not exhaustive, and that sometimes a standard will contain multiple cognitive levels.  Also, higher cognitive levels can imply that a lower cognitive level has been mastered.  For instance, a student might be expected to compare and contrast American Indian cultures, which is at the Analyze level—but in order to do this, the student will first have to Remember and Understand facts about each culture.
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In order to unpack a standard, let’s look at the standard for English 3.7, which is a Reading standard.  In the top box, we see the standard itself:

3.7:  The student will demonstrate comprehension of information from a variety of print and electronic resources.
· Use encyclopedias and other reference books, including online reference materials.
· Use table of contents, indices, and charts.

Underneath in the Essential Knowledge, Skills, and Processes, we can see the things that students are expected to do know and do.  We use these together to understand that students are using these skills in the context of demonstrating comprehension of information from a variety of print and electronic resources.
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Let’s look more closely at just part of the standard in order to unpack it. Here is an example of a standard from the third grade English curriculum.  This excerpt comes from the Standards of Learning themselves, though in order to gain a greater understanding of the standard we would also want to refer to the Curriculum Framework.  For this activity, however, we will just read the standard and we will unpack it together.

It is important to remember that we need to look both at a) to understand the content and the cognitive level, but we also need to look at the overall standard (3.7) in order to understand the context in which we need to apply the cognitive level and the content.
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In this case, the context what of we are trying to do is demonstrate comprehension of information from a variety of print and electronic resources. This part is written at the Understand level—but the standard in a) further explains that we have to use encyclopedias and other reference books, including online reference materials to do it.  The word “use” is generally considered the “apply” level.  So, not only do students have to demonstrate comprehension of information, they have to do that through applying their knowledge with encyclopedias and other reference books.
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Here is an objective from the Life Science Curriculum Framework.  The Science Standards of Learning typically use the phrase “investigate and understand” in all the Standards, and the Curriculum Framework teases out these standards with more specific verbs and content for what the students must know and be able to do.  Work together in a small group or pair to unpack this standard on your own and then we will debrief as a group.
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Here we see that the content students need to know is the role that each life function serves for an organism: ingestion, digestion, and removal of waste, stimulus response, growth and repair, gas exchange, and reproduction.  Because “investigate and understand” can require a variety of levels, we will need to refer to the Curriculum Framework to see which specific cognitive levels are covered in the objectives for the standard.

The context in which we need to understand this is how living things show patterns of cellular organization.  This is also written at the Understand level.
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Here is the standard and the Essential Skill from the Curriculum Framework.  The Standard itself is the context in which we use the skill that we find below.  In other words, students are comparing maps and making inferences IN ORDER to analyze and explain how different cultures use maps and other visual images to reflect their own interests and ambitions.
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This standard’s content is easy to determine: maps, globes, satellite images, photographs, or diagrams and how different cultures use these maps and other visual images to reflect their own interests and ambitions.  The cognitive level of the standard is a bit trickier, however, given that it has multiple verbs. In the first part of the standard, the student is using those maps, globes, satellite images, and photographs…but is using them in order to analyze and explain how the different cultures use those images to reflect their own interests and ambitions.  Therefore, while the standard has elements at the Apply level (“using” the maps), we would probably say this standard overall is written at the Analyze level, because that is the main thrust of what students are doing with their knowledge.
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Another important aspect of Alignment with/of Standards, Big Ideas, and Objectives is actually using Big Ideas such as Essential Questions, Enduring Understandings, or themes to facilitate students’ use of higher level thinking skills.
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In a study by Wagner & Dibaise, students in a science course who experienced labs and lectures around coordinating science reform themes had greater achievement than a control group in which the course was not sequenced by themes, yet everything else remained the same.  Using Big Ideas such as Enduring Understanding, Essential Questions, or themes can help students create connections between learning in their head, allowing them to think more deeply about what they have learned and retain the information longer.
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How many times have you, as an educator, had students ask this question?  Helping students to understand that the content and skills they learn in one subject translate to other concurrent subjects, future grade levels, or the students’ lives outside of school is one way that we increase motivation as well as provide students with the important connections that help them learn and retain information.
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Many divisions use Essential Questions when planning the units.  These Essential Questions are one way to get at the deep understanding of the knowledge and skills that we expect students to learn. The questions are meant to be provocative and multi-layered in order to reveal the richness and complexities of a subject.  They are questions that should stay with a student, that do not necessarily have a right or wrong answer, and that can be looked at from multiple perspectives.  In this way, the Essential Questions often reoccur both horizontally and vertically across the curriculum.
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Enduring Understandings are one way of getting to the heart of what’s important in any given Written Curriculum.  The authors of Understanding by Design, Wiggin & McTighe, suggest this model for determining importance when looking at the Recommended Curriculum.  Quite simply, there is a finite amount of time during a school day and a finite amount of resources; therefore, we should determine the Enduring Understandings of the Recommended Curriculum (or Standards of Learning) that, like the Essential Questions, will be important across a wide variety of grade levels and subject areas—even past the K-12 schooling experience itself.  We can then look at the rest of the standards to determine which are important to know and do, and which are worth being familiar with.
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Let’s return to one of the standards that we looked at earlier for Grade 3 English:  The student will use encyclopedias and other reference books, including online reference materials.

An example of an Essential Question might be:  How do we locate, record, and share information about our world?  The Enduring Understanding might be “Reference materials allow us to locate, record, and share information about our world.”  In this particular case, the Essential Question and the Enduring Understanding work together, but that is not a requirement.  Notice also that while this Essential Question and Enduring Understanding are in reference to an English standard, they could easily be used across a variety of subject areas and grade levels.  The way in which the student answers the question or uses the Enduring Understanding might change based on the subject or level, which is one of the hallmarks of quality Essential Questions and Enduring Understandings.
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Working together in pairs, practice writing an Essential Question and an Enduring Understanding for this World Geography standard that we examined earlier.

Note to trainers:  Have participants work together in pairs for about three minutes to generate an Essential Question or Enduring Understanding.  Then have participants combine with another pair and have them synthesize their Essential Questions and Enduring Understandings into one of each that they can share with the group.  If the set-up of the group allows it, have them write their Essential Questions and Enduring Understandings on chart paper and post around the room to compare and contrast.
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Once we have unpacked our standards and determined our Big Ideas, the next crucial part is to ensure that the Learning Experiences, Assessments, and Resources are all properly aligned with the standards and the Curriculum Framework.  We will examine these pieces more in-depth as we go through each component.
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We have already looked at the three pieces necessary for Functional Implementation in terms of Alignment.  In order to have Full Implementation in the Alignment component, the Written Curriculum will also align horizontally and vertically to complementary standards in other subject areas and grade levels.  This helps to further tighten the connections that students can make in their learning, and emphasizes why the Big Ideas are important.
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Let’s move on to the next Basic Component:  Sequence/Pacing of the Written Curriculum.
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The first piece under Sequencing/Pacing is that the unit aligns not only with the Standards of Learning and the Curriculum Framework, but also with the Standards of Learning assessment Blueprint to help inform the number of learning experiences per standard.
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Let’s look at an example of how the assessment Blueprint can help to inform the pacing that goes into a standard.  In this Social Studies Standard, we see that third grade students should be studying ancient Greece in terms of the architecture, government (direct democracy) and sports.  Students must be able to EXPLAIN how these things have influenced the present world, which we generally would put in the Understand category of Bloom’s Taxonomy.

So the question is:  How much time should we spend in third grade teaching this particular standard?  Ancient Greece can be a naturally engaging topic, and we could certainly spend weeks and weeks on their architecture, government, and sports.
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This is the assessment Blueprint for the third grade social studies end-of-year SOL.  Because kindergarten, first grade, and second grade do not have end-of-year SOL assessments, their standards for social studies are also tested at the end-of-third grade.  The standard that we looked at was a History standard, so we see that out of a total of 40 items, only 12 of them will come from the History Reporting Category.  Moreover, these 12 questions are coming from 10 different standards.  These 10 standards come from a wide range of units across the four grade levels, from ancient China and ancient Egypt and American Indians (2nd grade), to ancient Greece and ancient Rome and Mali (3rd grade).  These standards do not spiral; they are taught one time throughout the K-3 curriculum and the likelihood of getting a question on any one of them is relatively small.

On the other hand, units like Geography and Economics tend to spiral through K-3; the concepts in the third grade standards build upon the concepts in the second grade standards, and so on.  In fact, both second and third grade have a standard specifically on locating the seven continents and five oceans, so we can be pretty assured of getting a question relating to that information on the end-of-year SOL assessment.

Therefore, while we definitely need to teach about ancient Greece, we might consider making it a supporting standard rather than a priority standard.  For instance, we teach the concepts of Civics and government through looking at the ancient Greek government.  We teach the concepts of the geography by looking at how the geography of ancient Greece influenced life there (indeed, that is another standard under the Geography Reporting Category).  And while the Olympics are certainly fascinating and interesting, we probably do not need to allot an entire 2-week unit to them.

A quick note here about “teaching to the test” versus “teaching the test.”  “Teaching to the test” has a pejorative connotation in our society today, but when curriculum, instruction, and assessment are truly aligned, educators should be “teaching to the test.”  What “teaching to the test” means is that we are using a standards-based curriculum to teach students the content at the proper cognitive level.  This is not the same as memorizing a laundry list of discrete facts—unless the standards are all written at the Remember level (which they are not).  “Teaching the test” DOES mean simply asking students to memorize ONLY the information that will be on the test itself; but since we do not know what will be on any given SOL end-of-year assessment, we cannot possibly “teach the test.”  What we are instead doing is using the Blueprints to help us make an educated decision about how to use our most valuable and limited resource—time.
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Let’s now take a quick look at what else must be done to be at Full Implementation.  As we know, adding even one of these bullets points can take us from Functional to Full.  In order to have Full Implementation, we might be using actual classroom-driven data from the past in order to help us determine how much time to devote to standards.  For instance, we might determine which standards our students have particularly struggled with in the past, and give those units a few extra days.  We might also consider establishing “Primary” and “Supporting” standards for each unit.
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Here is the definition for a Priority Standard.  We can see that Priority Standards might be tied closely to the Enduring Understandings and Essential Questions for a unit—what the big, important, enduring ideas for the unit?
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Note that “Supporting” standards do not mean that we do not teach them.  Another way to think about these is that they are the “Supporting” standards.  For instance, as we saw in our third grade ancient Greece example:  ancient Greece’s government is the example we use to support the Big Ideas of civics and government in general.
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Here are the basic components for the Student Learning Experiences portion of the Written Curriculum.  Note that we will be discussing research-based effective learning experiences more in the Taught Curriculum presentation.
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Look at this research.  We can see that the Suggested Learning Experiences are just that—suggestions.  Because this is the Written Curriculum, the Suggested Learning Experiences should show teachers examples of aligned, quality instruction, but we can and should expect teachers to tailor the Suggested Learning Experiences to the students in their classrooms.
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There are many effective strategies for instruction; part of the difficulty for a curriculum writer can be choosing WHICH to include in the unit.  During the Taught Curriculum presentation, we will discuss research-based strategies, but right now we are going to consider how we can use the actual unpacked Standards to help us discern which learning experiences to choose for our Written Curriculum.

Let’s look at this mathematics standard and unpack it.
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We see two verbs here: using and develop.  Using would be at the Apply level, but as with our early World Geography standard, we can see that what students are actually expected to do with these plane figures is develop definitions—which is at the Create level.
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Here are two activities that a teacher might choose for this content.  Both address the exact same content for the standard we saw on the previous slide. Read the two activities and decide which is written at the appropriate cognitive level.  

You probably realized quickly that even though Learning Experience A’s strategy addresses the content, it is not addressing the appropriate content level.  In Class A, the definitions are already written for the students and students match these pre-written definitions to shapes. If students have already seen the definitions, then this activity is the Understand level—do students understand the definitions and how they apply to various shapes?  If students have not been exposed to the definitions before, but were Applying the definitions to these shapes, it would still not be at the correct level.

Learning Experience B is at the correct cognitive level.  Students must develop, or Create, their own definitions based on previous knowledge.  Furthermore, students are experiencing how other students defined the same shapes; we could add another section to this activity in which students compare and contrast their definitions (which is the Analyze level) to make this activity even richer.

With slight modifications, Class B’s activity could be both an instructional and an assessment activity.  For instance, the teacher could give students two shapes per day as part of a warm-up activity.  On the first day, the teacher might model how to develop a definition with the two shapes—such as the square and the rectangle.  On the second day, the teacher might give the students two new shapes—say, the rhombus and the parallelogram—and have them work in pairs to practice developing definitions again.  On the third day, the teacher might give the students the triangle and the trapezoid but have them work by themselves and take a grade on their ability to independently develop the definitions.

Unpacking the standards is a useful tool because while there are many strategies and activities for teaching content; we must choose the best activities for both instruction and assessment of the content by focusing on the cognitive level.
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Here are the basic components of the Assessments in the Written Curriculum.  We will be discussing assessments at length in the Taught Curriculum, so we are not going to go into detail with them now.
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The main role of the assessments in the Written Curriculum is to provide multiple, standards-based assessments that allow the teacher to do the following:

· Find out what students already know and can do.
· Help students improve their learning by using data to inform instruction.
· Let students, and their families, know how much they have learned within a prescribed period of time.

We will discuss assessments much more in the Tested Curriculum presentation.
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Here is the portion of the tool that focuses on the Supporting Resources.
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Here are some examples of Supporting Resources that might be included in a Written Curriculum.
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It’s important to remember that we need to ensure that our Supporting Resources are not only aligned to the content, but to the cognitive level as well.  In many cases, our Supporting Resources might be partially aligned—which does not mean that we cannot use them, it just means that we want to encourage teachers to use them with caution and as support rather than as the crux of a lesson on a standard.  For instance, let’s return for a moment to our World Geography standard.
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Read this activity and then determine:
· Is this activity aligned to the standard?
· How should its use be recommended in the Curriculum Guide?

What we see is that while this activity might be aligned on the surface (it is using maps from different eras and asking students to compare/contrast), it is not actually getting at the heart of the standard—which is how cultures use the maps for their own interests and ambitions.
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Here is an example of how the Curriculum Guide might encourage responsible use of the textbook to support instruction.
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Moreover, even if a supporting resource IS aligned, we might need to consider the following:

Are the resources written or depicted at an appropriate level for the students using them?  Reading level is a common struggle when trying to access sources, especially for younger students.

Do they contain information or themes that are too mature for students?  Some resources that are appropriately aligned to the standard might contain other information that is not appropriate for students.

Lastly, does the Written Curriculum include suggestions for the most appropriate ways to scaffold use of the resources in the classroom?  For instance, do we need to let parents know the intent of using the supporting resource ahead of time, provide background to the students, or perhaps excerpt part of the resource?




Slide 53




Let’s first look at question 1: What are the main components of a Written Curriculum?




Slide 54




[bookmark: _Toc370475700]Simulation for Written Curriculum
Curriculum Guide
Grade 9 English
Unit: Decisions & Consequences (4.5 weeks)

Primary Elements

	Standards of Learning (Knowledge)

	PRIORITY STANDARD(S)
9.4	The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and drama.
a)	Identify author’s main idea and purpose.
b)	Summarize text relating the supporting details.
c)	Identify the characteristics that distinguish literary forms.
	d)	Use literary terms in describing and analyzing selections.
	e)	Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.
f)	Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit the reader’s emotion.
	g)	Analyze the cultural or social function of a literary text.
	h)	Explain the relationship between the author’s style and literary effect.
	i)	Explain the influence of historical context on the form, style, and point of view of a written work.
	j)	Compare and contrast author’s use of literary elements within a variety of genres.
	k)	Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.
	l)	Make predictions, inferences, draw conclusions, and connect prior knowledge to support reading comprehension.
     m)	Use reading strategies to monitor comprehension throughout the reading process.

Note that only Priority Standards are fully assessed in the Summative Assessment and the Performance Assessment.  Supporting Standards may be partially assessed and should be used as instructional support for the Priority Standards.

SUPPORTING STANDARD(S)
9.3	The student will apply knowledge of word origins, derivations, and figurative language to extend vocabulary development in authentic texts.
      a)	Use structural analysis of roots, affixes, synonyms, antonyms, and cognates to understand complex words.
	b)	Use context, structure, and connotations to determine meanings of words and phrases.
	c)	Discriminate between connotative and denotative meanings and interpret the connotation.
	d)	Identify the meaning of common idioms.
	e)	Identify literary and classical allusions and figurative language in text.
	f)	Extend general and specialized vocabulary through speaking, reading, and writing.
	g)	Use knowledge of the evolution, diversity, and effects of language to comprehend and elaborate the meaning of texts.

9.6       The student will develop narrative, expository, and persuasive writings for a variety of audiences and purposes.
a) Generate, gather, and organize ideas for writing.
b) Plan and organize writing to address a specific audience and purpose.
c) Communicate clearly the purpose of the writing using a thesis statement where 
appropriate.
d) Write clear, varied sentences using specific vocabulary and information.
e) Elaborate ideas clearly through word choice and vivid description.
f) Arrange paragraphs into a logical progression.
g) Use transitions between paragraphs and ideas.
h) Revise writing for clarity of content, accuracy and depth of information.
i) Use computer technology to plan, draft, revise, edit, and publish writing.

9.7      The student will self- and peer-edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and paragraphing.
a) Use and apply rules for the parts of a sentence, including subject/verb, 
direct/indirect object, and predicate nominative/predicate adjective, and 
coordinating conjunctions.
b) Use parallel structures across sentences and paragraphs.
c) Use appositives, main clauses, and subordinate clauses.
d) Use commas and semicolons to distinguish and divide main and subordinate 
clauses.
e) Distinguish between active and passive voice.
f) Proofread and edit writing for intended audience and purpose.




	
Essential Questions
	Enduring Understandings

	What is the relationship between our actions and the consequences?


How do authors bring stories to life through use of setting, character, and plot?

What can we learn about our present lives by studying the past?

	We can use predictions about potential consequences to help determine the best course of action.

Authors use setting, character, and plot to bring stories to life.

We are often more similar to people in the past than we are dissimilar.

	Diagnostic and Formative Assessment
	Summative Assessment

	
Unit Pre-Assessment and Answer Key

Teachers should use short reaction writings, class discussions, and the like throughout the unit to assess student understanding and make instructional decisions.


	
Summative Assessment: Decisions & Consequences Summative Assessment (Focus: Romeo and Juliet) and Key

Performance Assessment:  Suppose Shakespeare had instead made the decision to have the fight between Mercutio and Tybault broken up by soldiers before Mercutio’s death.  Given the nature of the main characters and the setting up to that point, craft an alternative ending for the play in one of the following forms:
· One-act of a play (Grading rubric)
· Five paragraph essay (Grading rubric)
· Poetry or song, presentation of which must last at least 5 minutes (Grading rubric)






Sequenced Learning Plan

	Unit Hook:

Organize students into four small groups.  Explain that they will engage in four discussion circles.  At each station, they will receive a prompt and be given 2 minutes to prepare a statement on whether they agree with the statement and why or why not.  Each person in the group will then be given 2 minutes to explain their position and support it with details.

Prompts:

1. You should always defend your friends’ decisions and action, even if you know they’re wrong.

2.  The consequences of lying are always negative.

3.  You cannot decide who you love.

4.  Parents know what actions and decisions are best for their children.

Afterwards, introduce the theme “Decisions & Consequences.”  Introduce the Essential Questions and Enduring Understandings. Explain that this theme will be explored more through reading Shakespeare’s Romeo and Juliet, and each of the four prompts will be explored later throughout reading the book.



	Before reading, the teacher should provide opportunities for students to explore:
· Their thoughts, feelings, and experiences regarding the Essential Questions, Enduring Understandings, and Theme
· The time period,  and importance of historical events in Shakespearean England, and their effect on literary works of the time period
· How playwrights use stage directions, narration, and dialogue to reveal setting, characters, plot, and theme
· Their previous interactions with the Romeo and Juliet story

	
During reading, the teacher should provide opportunities for students to explore:
· Elements of dramatic structure, including: exposition/initiating event, rising action, complication/conflict, climax, falling action, resolution/denouement, conflict/resolution
· Elements of plays, including: monologue, soliloquy, dialogue, aside, dialect, and stage direction
· How stage directions help the reader understand a play’s setting, mood, characters, plot, and theme.
· Through compare and contrast, the representation of a subject or a key scene in two different media and analyze what is emphasized in each.
· And explain the relationships among the elements of literature, such as: protagonist and other characters, plot, setting, and tone, point of view, theme, speaker, and narrator.
· Through analysis, the techniques used by an author to convey information about a character.
· Through analysis character types, including: dynamic/round character; static/flat character; and stereotype and caricature.
· Through analysis, how authors create multilayered characters through the use of literary devices:  indirect and direct methods of characterization, character’s actions, interactions with other characters, dialogue, physical appearance, and thoughts.
· Through analysis, how characters with multiple or conflicting motivations develop over the course of a text, interact with other characters, and advance the plot or develop theme.
· Through analysis, how the plot structures (conflict, resolution, climax, and subplots) advance the action in literature
· How to determine a theme of a text and analyze its development over the course of the text
· Through compare and contrast, types of figurative language and other literary devices such as: simile, metaphor, personification, analogy, symbolism, apostrophe, allusion, imagery, paradox, and oxymoron.
· Identification of sound devices, including: rhyme (approximate, end, slant), rhythm, repetition, alliteration, assonance, consonance, onomatopoeia, parallelism.
· Identification and analysis of an author’s presentation of literary content by the use of structuring techniques, such as dialogue, foreshadowing, and parallel plots, subplots and multiple story lines, soliloquy, verse; and  stanza forms (couplet, quatrain, sestet, octet (octave).)
· Identification and analysis of an author’s use of diction (word choice) and syntax to convey ideas and content, including: rhetorical question, dramatic irony, and pun

	After reading, the teacher should provide opportunities for students to explore:
· Other dramatic representations of Romeo and Juliet, including West Side Story, so that students may compare and contrast the decisions made by the characters and the consequences that result
· How their thoughts, feelings, and experiences on and with the Essential Questions, Enduring Understandings, and theme have changed as a result of this unit
· Their own understanding of the elements of dramatic plays and the major themes in Romeo and Juliet through completion of the Summative Assessment.
· Their understanding of the importance of how authors create multilayered characters through use of literary devices, and how those characters have multiple or conflicting motivations, develop over the course of the text, interact with other characters, and advance the plot or develop theme through completing the Performance Task.

	Resources

Teaching and Lesson Resources:
· Absolute Shakespeare’s Guide to Romeo and Juliet website that includes discussions around characterization, major themes, plot points, and more
· Page to Stage website: Guide for helping to walk students through understanding the language
· TeachNotes: A guide for teaching Romeo and Juliet, including sample lesson plans
· Setting the Stage: Website that includes historical background information for major Shakespearean plays

Compare/Contrast:
· Romeo and Juliet Ballet on YouTube
· Romeo and Juliet Fine Art Prints website
· Utah Shakespeare Festival Photos-Romeo and Juliet
· The Denver Center’s Romeo and Juliet Photos

Student Activities:
· Romeo and Juliet Once Upon a WebQuest:  Students explore Romeo and Juliet depictions through the ages while responding to prompts that encourage higher-level thinking
· Romeo and Juliet Online Interactive Study Guide: Includes a list of study guide questions for students to fill out and use for summative assessments
· Romeo and Juliet Scavenger Hunt website:  Students must find the Act and Scene in which various events occur
· Romeo and Juliet Jeopardy Online Review Game:  Online review game for students to review key features of Romeo and Juliet
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This presentation will focus on Evaluating the Alignment and Quality of the Taught Curriculum in our Divisions.

As we go through the presentation, remember that the emphasis is not just on what the teacher is doing, but what students are doing: their learning experiences and the outcome of those learning experiences.  This is especially emphasized in the lesson observation piece, which will reflect not only the teacher’s plan but the actual implementation of the lesson and the outcomes.
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We will look at two questions during the course of this presentation:  “What are the main components of a Taught Curriculum?” and “How do we measure the quality of the basic components of our Taught Curriculum?”
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Let’s first look at question 1: What are the main components of a Taught Curriculum?
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The Taught Curriculum can be considered the enactment or implementation of the Written Curriculum by a teacher with a specific group of students.  The teacher is therefore taking the Written Curriculum and applying his or her knowledge of the students and their data to create and deliver lessons that will help students become proficient in the knowledge and skills outlined by the Written Curriculum.

For the Taught Curriculum, our main evidence is Lesson Plans and Lesson Observations.  Note that for the purposes of this training, the school division’s Formal Classroom Observation completed forms will be used as evidence for Lesson Observations (the Academic Review is a desk audit for the current year, but the tool could also be used by the division to conduct classroom observations).
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There can be two types of Lesson Plans: general (as usually included in the Written Curriculum) and specific (written by the teacher for the specific classroom).  We are looking for the specific lesson plans that were actually created by the person who will implement the lesson.  In other words, this particular tool has not been designed to work with generic curriculum lesson plans, but instead with lesson plans created by the teacher for use with a specific group of students based upon their needs.

For this reason, we consider Lesson Plans to be part of the Taught Curriculum—because they are the specific plan for implementation by a teacher for his or her classroom.

For this Desk Audit, we should also use a variety of high and low performing teachers.  Using all high performing teachers might achieve a high score using the tool, but it will not help us actually identify our areas of strength and areas where we need improvement.
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You will notice that these are the Basic Components that were on the Curriculum Guide Alignment and Basic Components Evaluation tool.

Once again, Alignment with/of Standards, Big Ideas, and Objectives is in red.  As with saw with the Written Curriculum, the Alignment is of utmost importance; without proper alignment, even the highest quality teacher will not have students achieving at a high level.
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In the first row of the tool, you will see these basic terms.  For each basic component, the tool explains the characteristics of the artifacts if it is at the No Implementation, Limited Implementation, Functional Implementation, or Full Implementation levels.  When reading this tool, always start with the Functional Implementation column.  Check how many elements are present for Functional Implementation for each Basic Component.  If all are checked, then move to Full Implementation.  If only some are checked, then move to Limited or No Implementation as appropriate.  Write the score for that Basic Component in the right-hand column.
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Here are the elements of the Alignment component for lessons plans.

Note that during this presentation, we will be going back and forth between the Lesson Plan and the Lesson Observation tool.

Remember that alignment is crucial; the rest of the tool cannot be used unless the Alignment is at Functional Implementation.
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Here are the elements for the Alignment component for Lesson observations.  As we can see, they are similar, though slightly different in their wording; the difference is between planning and actually implementing.
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The last two bullets of Functional Implementation for both the Lesson Plan and the Lesson Observation discuss using objectives.  Generally, objectives include the following pieces:

· Behaviors students will exhibit to show learning
· Conditions under which the students will exhibit those behaviors
· Criteria the teacher will use to determine whether students meet the objective.

Note that communicating objectives to students is not the same as writing the objective on the board.  Many checklists for lesson plans or observations include whether the objective is displayed, but simply noting the display of an objective is a superficial measure at best.  What we are looking for is whether the teaching actively communicates each piece of the objective to students—this could be done in a variety of ways.
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Using objectives when planning and implementing lessons has been shown in numerous studies to have positive effects for students.

· First, it helps provide a focus.  This allows students to better organize information as they learn it.
· Secondly, it has been shown to increase student achievement, especially when combined with formative assessment on whether students are achieving the objective and how they can improve
· Lastly, when students know the objectives and the criteria by which they will be evaluated, they are more likely to take risks and persevere longer.
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Read the standard in the blue box and the objective below it.  Then identify the: behavior, conditions, and criteria for success.  What does the teacher actually expect students to do at the end of the lesson?

Note the difference between the standard and the objective.  The objective does not have to be an exact duplicate of the standard; in fact, it should be written in student-friendly language so that it can be used as a tool with the students.  Students should be able to use the objective to tell an observer what they will have to know and be able to do for the day’s lesson.
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Here we see the behavior that students are expected to do in this objective.  They will self-edit a previously self-written passage.
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Here we see the conditions.  The teacher is going to allow students to use examples of other passage in which active voice is used effectively.
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And here we see the Criteria for Success:  Students will use the Active Voice Rubric (which may be a portion of a larger rubric) to score Effective or Highly Effective.  Note:  this does not mean that all students will necessarily meet this objective or that the lesson is a failure if they do not.  What it does is give the teacher a benchmark to objectively collect data on whether the students are where they need to be at the end of the lesson, who needs more practice, and who is above.  This builds formative assessment into the lesson so that the teacher can use it for learning.
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Time to practice.  Use the Mathematics Standard for 7.5b:  The student will solve practical problems involving the volume and surface area of rectangular prims and cylinders.  Write an objective for this standard that includes the Behavior, Conditions, and Criteria.

Note to trainers:  If the set-up of the room allows, have participants write their objectives on chart paper and post around the room to share.  If there is a large number of participants, have them work in pairs and then combine with another group to synthesize their objective.
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These are the Basic Components for the Sequence/Pacing of the Student Learning Experiences for the lesson plan.  Note that a specific lesson template is not required; many schools or divisions use lesson plan templates that work well for them and their teachers.  The only requirements for this basic component are that the lesson have an opening that activates prior knowledge, effective transitions and connections between the learning experiences, and some sort of closure at the end of the lesson, as well as a sense of realistic planning for the expected learning activities.  The actual learning experiences themselves will be looked at more thoroughly in the Quality of the Learning Experiences basic component.
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These are the basic components for the Sequence/Pacing of the Student Learning Experiences for a Lesson Observation.  We see similar elements here as the Lesson Plan.
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A few notes on the idea of purposefully choosing various types of lesson sequencing based on the purpose of the lesson itself, which is an element for Full Implementation. In other words, the teacher can explain how the order of learning experiences supports the type of lesson.  We’ll see some examples on the next slide.
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Look at these four different lesson types.  Each might have a lesson that is sequenced in a particular way in order to maximize student learning. In small groups or pairs, discuss how your assigned lesson type would be sequenced.  What would the introduction look like?  What would students be doing during the majority of the lesson?  What would closure to the lesson look like?  Have groups share out on their assigned type of lesson.
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Now let’s move on to the Quality of the Student Learning Experiences. These are the basic components for the Lesson Plan.  Note that we are purposefully choosing learning experiences that allow students to develop or enhance skills, use higher-level thinking, address misconceptions along the way, use data to plan, and use a variety of effective strategies.  Similar to the Standards for Teacher Evaluation, in this tool we are not outlining or specifying which strategies must be used; what we want to see is that the strategies that are used are appropriate to the objective of the lesson and the needs of the students in that particular classroom.

When we are at Full Implementation, students are taking responsibility for their own learning, and the teacher is using best practices for both the content AND the pedagogy.  Note that in order to judge whether best practices for content and pedagogy are in place for a subject in which the administrator is not an expert, it might be necessary for administrators to review the Curriculum Framework for the subject (which often outlines the major pedagogies along with the content) or review lesson plans/observations with content experts.
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These are the basic components for the Suggested Learning Experiences for the Lesson Observation.  Note their similarity to the Lesson Plan elements.
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In order to judge the quality of the student learning experiences, it can be helpful to review the research on the effectiveness of various strategies. These instructional strategies come from Marzano’s work on instructional effectiveness and his meta-analyses.  In this particular research, for instance, Marzano found that students who engaged in summarizing and note-taking to learn a given topic, had on average a 34 percentile point gain over those students who did not engage in summarizing and note-taking when learning about the same topic.

It is important to remember that any meta-analyses is showing the average of all the studies included in the research.  Some studies may have shown greater or lesser results of each strategy, and some strategies are more effective with different populations of students.  For instance, homework and practice is often shown to have a greater effect with students in upper grades and a lesser effect with students in lower grades.  Therefore, while this list shows some effective strategies that a teacher should consider when writing the goal-setting strategies, it is important for the teacher also to think about how to best implement the strategies for the particular content, skills, and student needs.
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Here are some common strategies and their percentile gains on achievement.  These come from the work of John Hattie. Keep in mind that this is a meta-analysis, so these are synthesized; there might be slight differences in the implementation.
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Now let’s look at the Basic Components for Assessment for a Lesson Plan.  While we want to see that the teacher is teaching the lesson with the knowledge and skills for the summative assessment in mind (last bullet), the majority of the assessment that we see in the lesson plan and the lesson observation will be formative.  Moreover, we are looking to see that the teacher is actually using that formative assessment to inform instruction and meet students needs during the lesson itself.
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Here we see the Basic Components for Assessment for the Lesson Observation.  Once again, we are looking at whether the teacher is using formative assessment and its results during the lesson to meet students’ needs.
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As we saw a few slides ago, John Hattie found that formative assessment combined with meaningful feedback is “…the most powerful single influence enhancing achievement.”  This does not mean simply feedback from the teacher to the students; it also means that the students provide feedback to the teachers on the effectiveness of the strategies—and the teacher uses this information plan future instruction.
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Lastly, let’s look at the Basic Component for Supporting Resources for the Lesson Plan.  Here we see that there should be a variety of supporting resources…and that each should be used because it specifically enhances the learning of the lesson.  Remember, these are supporting resources, so they should be an enhancement, rather than the focus of the lesson.  This also includes technology.  Moreover, these resources should encourage higher-level thinking for students; in lesson plans with Full Implementation, the resources might also be differentiated by student needs.

For instance, an English teacher might have several books of a particular genre written at different levels that correlate with student reading levels.  A math teacher might have both manipulatives and whiteboards available so that students can practice a skill at both the concrete and the representational phases based on their needs.
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The elements for the Supporting Resources for the Lesson Observation are almost the same.
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Now let’s look at how we actually measure the quality of these components by reviewing a lesson plan and a lesson observation.
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Grade 8:  Civics and Economics

Time for Lesson:  1-2 class periods

Standards of Learning Addressed:
CE.3	The student will demonstrate knowledge of citizenship and the rights, duties, and responsibilities of citizens by
c)	describing the duties of citizenship, including obeying the laws, paying taxes, defending the nation, and serving in court;
d)	examining the responsibilities of citizenship, including registering and voting, communicating with government officials, participating in political campaigns, keeping informed about current issues, and respecting differing opinions in a diverse society;
e)	evaluating how civic and social duties address community needs and serve the public good.


Anticipatory Set
Motivate instruction by focusing the learning task, its importance, or the prior knowledge/experience of the learners
· Have students define the term responsibility and then explain why a basic responsibility of citizenship is to contribute to the common good. Ask, “What is the common good, and why is it so important to society? Why do individuals have a responsibility to add to the common good?” Explain that civic responsibilities are fulfilled by choice; they are voluntary, not mandatory. Why is this?


Objective/Purpose
State the lesson objective to students
· Given a whole-class brainstorm on the responsibilities of citizenship, students will work together in pairs or small groups to create a persuasive “commercial” encouraging their fellow citizens to participate in ONE of those responsibilities, which they will then present to the class.  Students will demonstrate their understanding by scoring at least an Effective overall on the Persuasive Presentation for Social Studies Rubric.




Instructional Input
Identify and teach main concepts and skills, emphasizing clear explanations, frequent use of examples and/or diagrams, and invite active student participation
· Ask students to identify some responsibilities of citizens, including the following:
· Register and vote
· Hold elective office
· Communicate with government officials to influence government actions
· Serve in voluntary, appointed government positions
· Participate in political campaigns
· Keep informed regarding current issues
· Respect others’ rights to an equal voice in government
· As students mention these, display them, and discuss each one, asking why each is important and a responsibility of citizens to do.

Modeling
Show or demonstrate an example of acceptable progress or product
· Give students a copy of the Persuasive Presentation for Social Studies Rubric and explain what will count as Effective for each category.

Guided Practice
· Allow students approximately 20-30 minutes to create a 2-3 minute commercial encouraging their fellow citizens to participate in ONE of those responsibilities
· Have students present their commercials to the class.

Checking for Understanding
Observing and interpreting student reactions and formative evaluations with feedback
· Monitor as students work on their persuasive commercials.  Provide feedback as necessary.

Independent Practice
Students solidify knowledge and/or skills to demonstrate understanding
· For homework, have students write a 1-2 paragraph journal entry on which civic responsibility they find the most important and why.  Use these as formative assessment to determine students’ individual understanding of the standard.


Persuasive Presentation for Social Studies Rubric

	
	Emerging
0 points
	Developing
2 points
	Effective
4 points
	Masterful
5 points

	Facts, Reasons, Details
	Bases argument on mostly incorrect facts, reasons, or details that may or may not be relevant.

	Bases argument on mostly correct facts, reasons, or details that may or may not be relevant.

	Bases argument on correct and mostly relevant facts, reasons, and details

	Bases argument on correct and highly relevant facts, reasons, and details.  

	Counterarguments
	Does not address counterargument.
	Hints at counter-arguments but does not fully address
	Acknowledges counterarguments but does not fully defeat.
	Addresses and effectively defeats counter-arguments.

	Organization
	Ideas are disorganized and interfere with message of presentation.
	Ideas are not fully organized but only slightly interfere with message of presentation.
	Ideas are organized and do not interfere with message of presentation.
	Ideas are organized in such a way that they highly support the message of the presentation.

	Engaging
	Presentation is dry and unengaging; does not hold attention of students.
	Presentation is slightly engaging; holds attention of some students.
	Presentation is engaging and holds attention of most students.
	Presentation is highly engaging and holds attention of all students.
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[bookmark: _Toc370475706]Classroom Observation Form
Formal Observation
Directions: This form is to be used for tenured and non-tenured teachers.  Observers should use the form to provide feedback to teachers about the observation.

Teacher A (Grade 5 mathematics)		   March 20, 2012		11:30 - 12:15
	Teacher’s Name
	
	Date Observed
	
	Time

	Principal S
	
	
The teacher is:       Tenured                                                                           X Non-Tenured

	Observer’s Name 
	
	




	1.  Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
	· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject matter.
	· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.


Evidence:
· Effectively addresses curriculum standards: Teacher shows students the objectives written on the board after they complete the Warm-Up, explaining that they will be going further than their previous objective of learning how to find and describe measures of central tendency to learning how to analyze and evaluate claims of central tendency based on data and that they will demonstrate their learning through participation in class activities and exit cards.  The corresponding Standard of Learning (5.16) is posted on the board as well.
· Demonstrates ability to link present content with past and future learning experiences:  In the lesson opening, the teacher makes reference to the Essential Question: How do we analyze and evaluate data to make judgments?  She reminds students that they have been studying the same question in their science class.
· Demonstrates ability to link present content with real world experiences and application: During Guided Groups, teacher explains how basketball data can be manipulated to support a claim about a team or player.  Explains to students the importance of evaluating claims made about data.
· Facilitates students’ use of higher level thinking skills in instruction: During Focus Lesson group discussions, many students state their answers followed by “because” and a verbal justification of how they found the answer.  Teacher Uses open-ended questions that encourage student thinking during Focus Lesson whole group debrief (“Can you please tell me what your group found out about your Entrance Cards?”)  During Guided Groups: Independent Practice, students in the pink group analyze and evaluate claims of central tendency based on the data, and have to justify whether the claim is correct or manipulating the data.




	2.  Instructional Planning
The teacher plans using the state’s standards, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.


Evidence:
· Uses student learning data to guide planning: Plans for student performance on Warm-Up activity to direct grouping of students
· Develops appropriate short-range plans: Lesson provides an opening warm-up, focused lesson, guided or Independent Practice (as appropriate for each group), and a closure activity.  At the end of each segment, goes back to the Essential Question and asks students how what they have learned applies to answering it.
· Plans time realistically for pacing, content mastery, and transitions: Majority of time spent on student groups in which students receive the appropriate level of support as determined by previously gathered data. Has different-colored sticky notes ready to facilitate transition to group work based on Entrance Cards/Warm-Up.  Use blue, pink, and yellow sheets to help students organize their work for the Focus Lesson. Plans for a Whole Group Closure in which students are asked to summarize the lesson.


	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons. 
	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Evidence:
· Communicates clearly and checks for understanding: Directions for Focus Lesson posted on chart paper and on student worksheets.  Walks around and informally checks independent work on Entrance Card/Warm-Up and provides a sticky note.  Uses this information to address misconceptions during the lesson. Uses Exit Cards during Whole Group Closure.
· Differentiates instruction to meet students’ needs: Uses differentiation based on Entrance Card/Warm-Up; indicates based on sticky note color.  Uses sticky notes to differentiate into groups during Independent Time; has centers already created with file folder game for students. Explains that she will use the Exit Cards they complete during Whole Group Closure to determine which centers they will use in their lesson tomorrow.
· Uses a variety of effective instructional resources: Uses entrance and exit slips, data from student spelling assessments, data from basketball players’ statistics, and file folder game.



	
4.  Assessment of/for Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.
	· Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning. 
· Involves students in setting learning goals and monitoring their own progress. 
· Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population. 
· Aligns student assessment with established curriculum standards and benchmarks.
	· Uses assessment tools for both formative and summative purposes and uses grading practices that report final mastery in relationship to content goals and objectives. 
· Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning. 
· Gives constructive and frequent feedback to students on their learning.


Evidence:
· Uses pre-assessment data to differentiate instruction: Uses student independent responses on Warm-Up/Entrance slip to form groups for later parts of lesson using sticky notes.
· Gives constructive and frequent feedback to students on their learning: During Focus Lesson Activity 2 (Spelling Tests), one group uses the Activity 1 data set on the median and gives an answer of “10” when the question was which mode of central tendency was used and answer was “mode.”  Teacher responds, “Okay, you looked at the data to figure this out. Good for you;” teacher does not debrief further with students further regarding their mistake. Another group explains to this group that it can’t be median because median, mean, and range all require data sets.  During Guided Group: Independent Practice, after meeting with the pink group teacher walks around and monitors the other groups, checking on their progress and asking how they are doing.


	5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


Evidence:
· Arranges classroom to maximize learning: During transition to Focus Lesson groups and Guided Groups: Independent Practice, students move quietly and quickly to various areas of the room.  During Guided Groups: Independent Practice, there are 3 groups and about 7-9 students per group; there are enough materials for students to separate themselves into even smaller groups of 2-4.  Center materials are in folders and bags allowing students to work anywhere in the room (at desks, on the floor, etc.).

	6.  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning. 
	· Collaborates and communicates effectively within the school community to promote students’ well-being and success.
· Adheres to federal and state laws, school policies, and ethical guidelines.
· Incorporates learning from professional growth opportunities into instructional practice.
· Sets goals for improvement of knowledge and skills. 
· Engages in activities outside the classroom intended for school and student enhancement.
	· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
· Demonstrates consistent mastery of standard oral and written English in all communication.


Evidence:
· Adheres to school policies: Dress conforms to employee dress code
· Communicates effectively to promote students’ well-being and success: Uses “Standard” or “Business” English consistently communicating with students
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This presentation will focus on evaluating the alignment and quality of the assessed curriculum in our divisions.
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We will look at two questions during the course of this presentation:  “What are the basic components of an Assessed Curriculum?” and “How do we measure the quality of the basic components of our Assessed Curriculum?”
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Let’s first look at question 1: What are the main components of an Assessed Curriculum?
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These components are different from those that we saw on the Written and Taught Curriculum.  They will still deal with alignment, but will focus more on how we assess the work that we did in the Taught Curriculum.  

These will be the layman’s view or lens of assessment for local classroom assessments.  We will concentrate on two main questions in these components: Does it match the Standards of Learning? Is it the assessment fair for all students?
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In the first row of the tool, you will see these basic terms.  For each basic component, the tool explains the characteristics of the artifact if it is at the No Implementation, Limited Implementation, Functional Implementation, or Full Implementation levels.  When reading this tool, always start with the Functional Implementation column.  Check how many elements are present for Functional Implementation for each Basic Component.  If all are checked, then move to Full Implementation.  If only some are checked, then move to Limited or No Implementation as appropriate.  Write the score for that Basic Component in the right-hand column.
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Before we jump into the tool, let’s first review the reasons that we even assess students.  We saw this in a previous presentation, and we are reviewing here because we are going to use these purposes to begin understanding the different types of assessment, their purposes, and their definitions. Here are just some of the reasons that we assess.  Firstly, we assess to find out what students already know and can do and we should use this information to help guide our instruction throughout the course or year.

Another reason that we often assess is to help students improve their learning; in other words to provide feedback to students so they might grow in their knowledge and skills.  We do this through the use of data in order to improve instruction.

Lastly, another reason that we assess is to let students and families know how much the students have learned during a prescribed instructional period.
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In order to better discuss the reasons for assessment, let’s review some key vocabulary words before moving on:

· Diagnostic assessment
· Formative assessment
· Summative assessment

This presentation is focusing on assessments used throughout the course of teaching that can be used to inform instruction.
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The first type of assessment is diagnostic.  This is the type of assessment that we administer in order to determine what students know and are able to do. It usually occurs at the beginning of a course or unit of study.  Results may or may not be shared with students, but it is considered a type of formative assessment because it is used to inform instruction.  Formative assessment was the main type of assessment that we saw in the Taught Curriculum.




Slide 9




Another way to think of formative assessment is this: it is any activity that you do that helps you, the teacher, assess where your students currently are with their learning and understanding. It is therefore “for” learning.  Another way to remember is that it informs instruction.
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Here are some examples of Formative Assessments.  They can be informal or formal.  We usually consider informal formative assessments to be things like entrance or exit slips, question & answer, thumbs up/thumbs down.

More formal examples generally include quizzes, classwork, journals, etc.

Note that neither of these list are exhaustive, and there are many other examples. Moreover, “informal” and “formal” are not discrete categories, but rather a continuum.  Some are very informal, such as question and answer, whereas others like “Entrance/Exit slips” might be considered more formal.  Depending on the classwork, it might considered more “informal.”
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Summative assessments, on the other hand, are any activities that provide feedback on what the students HAVE learned, rather than ARE learning.  It is the assessment “of” learning.  This typically occurs at a pre-determined time (such as the end of a unit, quarter, or semester), and the results are used to help determine whether students are proficient in those concepts and skills.
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Here are some examples of summative assessments.  These usually occur at the end of a certain period of learning and provide feedback on what students have mastered during that time.
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Think of an assessment like a target: we want to see if the students know what we expect them to know.
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For an assessment to be aligned and have sufficient content coverage, it must be measuring what we want it to measure.  In other words, it is “on-target.”
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A consistent and fair assessment means that students who have mastered the material will generally do well; students who have not mastered the material will not.  In the metaphor of our target, it means that not only are we hitting the bulls-eye in terms of measuring what we want to measure, but we are hitting it consistently.
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Here we see the elements for the first basic component: Alignment & Content Coverage.  With this Basic Component, we are looking to see whether the assessment aligns with the Standards of Learning and the Curriculum Framework (to include the Recommended Curriculum and the Written Curriculum), whether it aligns with the daily objectives from the classroom’s Taught Curriculum, and whether there are a sufficient number of items for each standard to make an inference about students’ mastery. Assessments that are at Full Implementation are going above and beyond by not using a set template, but allowing the specific concepts and skills in the standards and objectives drive the format of the assessment itself. (We’ll look at an example of this in subsequent slides).  Moreover, they are using an actual plan in order to determine the item type and number of questions (often called a Table of Specifications; we’ll look at an example on a later slide).

You will notice the Stop Sign at the bottom of Alignment & Content Coverage.  Because this is our alignment piece, like the other tools, if we do not have basic alignment, we cannot continue assessing quality of the overall assessment.
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Here is another way to think of alignment:  is the assessment aligned to the major purposes and learning objectives of the curriculum?

For example, a U.S. History teacher might ask: does this assessment on U.S. History to 1865 adequately address what a student should know and be able to do with information about U.S. History to 1865?
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Let’s look more closely at content coverage. This has to do with whether the assessment contains a rich enough sample of the chosen learning outcomes.  For instance, it is doubtful that we can assess whether a student fully understands a standard from one multiple choice question alone…the student could have made a lucky guess but not actually known the material…or known the material but simply read the question wrong.  Or there could be an error in the question, and if that’s the only question on that particular standard, we cannot determine whether students have mastered that particular standard.

For example, a science teacher might ask: Are there enough questions on generating and testing hypotheses to evaluate students’ abilities to generate and test hypotheses?
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Let’s unpack a standard to see how we can use that information to evaluate the alignment and content coverage of an assessment.  Here’s an example of a grade 4 mathematics standard:  The student will identify and describe representations of points, line, line segments, rays, and angles, including endpoints and vertices.  Furthermore, the Curriculum Framework says that students will identify practical situations that illustrate parallel, intersecting, and perpendicular lines.
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Here is the standard unpacked.  The content that students need to know is lines that are parallel, intersecting, and perpendicular.  What students have to do with this content is two-fold; they have to identify representations of those lines—but students also have to identify practice situations illustrating these line types.  Therefore, this standard is written both at the Remember and the Apply level.
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Do these items cover the standard sufficiently?

Not really.  First of all, there are only two items.  While it is not strict rule, we generally consider at least three items per standard “good” content coverage.  This allows for “triangulation;” if students get at least two of the items correct, we can reasonably assume that they understand the content.  Moreover, if there turns out to be an error with one of the items, we still have two that we can use to judge.

This is not a hard and fast rule, however, because sometimes if we have three items for every standard, we will end up with an assessment that is too long for our students’ developmental needs.  One thing we can do to have shorter assessments is to give students shorter, but more frequent assessments.

There is another VERY IMPORTANT reason that these questions are not sufficiently covering the content, too.  The Essential Knowledge and Skills specified that students would identify parallel and perpendicular in practical situations—i.e., in real life.  Neither of these problems uses a real life situation.
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We could get better content coverage by adding this item, or one similar to it.  It would give us three items, and therefore triangulation for the particular standard.  It also uses a practical situation.
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In order to better understand how the standard itself can drive the type of assessment, let’s first look at using the standard to determine the item type.  Please note that this is a very general overview of the different types of items.
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There are several types of assessment, but we’re going to look today at three.  The first we’re going to look at is selected response.  These types of assessments usually yield more objective results; they usually have right or wrong answers. Examples are multiple choice, true/false, and matching.

The benefits of this type of question are that they are easily graded and typically have only one correct answer.  A drawback is that students may choose a correct answer through guessing.

These types of items often work very well with standards written at the Remember, Understand, or Apply level.  They can occasionally be written at the Analyze level, but it is difficult to write a selected response item well at the Analyze level.




Slide 26




The next type of assessment is Constructed response. These can be written or oral, and they generally require students to react to and use some information.  Except in the case of fill-in-the-blank, most often these types of questions yield more complex answers and there are multiple ways to answer these items.  Therefore, they are not generally graded as “right” or “wrong” but instead on a scale of how well the question is answered, which means using a rubric.  Examples are generally essays or short answers (in which there is no specific right or wrong answer).

Exception: fill-in-the-blank, which is a low level constructed response in which they are expected to simply supply the correct answer.

One of the major benefits of these types of items is that it is less likely that students can guess the correct answers; the drawback is that grading can be more subjective or time-intensive.

These items are often more appropriate for the higher-order thinking standards, such as those written at the Analyze, Evaluate, or Create level.
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The last type of assessment we will look at today is the performance task.  In these types of assessments, the students are generally asked to actually apply their knowledge to a real-life situation.  Again, because students are often graded on the quality of their response, the assessment is graded with a rubric.  Examples include (but are not limited to): Role-plays (such as debates or skits), models or simulations, or some sort of performance or product created by the student.

Similar to the constructed response assessment items, performance tasks work well for higher-order thinking standards, such as those written at the Analyze, Evaluate, or Create levels.

By unpacking the standards, we can determine the best way to assess student mastery of the standard.
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One of the best tools that a teacher can use to both unpack the standards and build an assessment is called a Table of Specifications.  The Table of Specifications typically includes the standard, the cognitive level of the standard, the question type, and how large a percentage of the total summative assessment the standard will cover.  Tables of Specifications do not need to be created for Formative Assessments.

For the last column—question type—we can generally determine what type of item we will need to use based on the cognitive level of the standard.

Please note that this is an abbreviated Table of Specifications, and a full Table of Specifications would include all the standards for any given assessment.
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Let’s review our last Basic Component for assessments: Consistency & Fairness.  The elements listed help to ensure that our assessments are as fair and consistent as possible.
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One way to make our assessments more consistent and fair is to consider the following and try to avoid them:

· Culturally biased language and expressions
· Developmentally inappropriate reading level
· Mechanical or grammatical mistakes in assessment items
· Insufficient or unclear directions
· Poor layout, causing uncertainty or mistakes in reading the assessment
· Insufficient number of assessment items
· Subjective scoring
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In order to decrease systematic errors, we should attempt to do the following.

· Make sure one item does not give away the answer to another item: Multiple people might write test questions, but it’s important for the test to be reviewed as a whole item to ensure that items are not giving away another part of a test.  This interferes with reliability because students who are good “test-takers” will use logic to answer the questions rather than needing to actually know the information.
· Provide clear directions to each portion of the test: Don’t assume that students know what they are supposed to do, even if they are older.
· Place individual test items on one full-page: If a test item continues on another page, students may not realize they need to look at the next page.  For instance, if there are only 2 multiple choice answers on one side, the student might think those are the only choices even if the correct answer is on the back.
· Make sure the test is neat and error-free: This seems like common sense, but it often means having multiple people read the test and read it multiple times.  Especially as adults (and especially if we’ve been working on an assessment for some time), we tend to automatically correct errors in our minds that students do not.  A student who is a poor reader can be quite thrown by a grammatical or spelling error.  As for the test being neat, with the reduction of school budgets, many teachers are trying to fit more on a page.  This can be difficult for students if the test is cramped and cause confusion which causes error.
· Provide clear and adequate response spaces: Keep in mind the development level of the students.  Students might not answer thoroughly if they feel like they do not have enough room to do so.
· Provide point values for older students: This often helps them know how to pace themselves on the assessment.

It is often helpful to have multiple people check the assessment before giving it to students in order to decrease the systematic error.
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Now we will look at Question 2: How do we measure the quality of the basic components of our Assessed Curriculum?
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Now that we have reviewed the Basic Components, we are going to practice using them to evaluate an actual tool.




[bookmark: _Toc370475709]Simulation for the Assessed Curriculum
[bookmark: _Toc370475710]Table of Specifications
Grade 4 Geometry Unit

	Standard or Objective
	Remember
	Understand
	Apply
	Analyze
	Evaluate
	Create
	Question Type and Number

	4.10a    The student will identify and describe representations of points, lines, line segments, rays, and angles, including endpoints and vertices
	
	X
	
	
	
	
	MC
1
6

	4.10b   The student will identify representations of lines that illustrate intersection, parallelism, and perpendicularity.
	X
	
	
	
	
	
	MC
4
5

	Understand that points, lines, line segments, rays, and angles, including endpoints and vertices are fundamental components of noncircular geometric figures (Framework 4.10 Essential Understanding)
	
	X
	
	
	
	
	Not tested

	Understand that the shortest distance between two points on a flat surface is a line segment.  (Framework 4.10 Essential Understanding)
	
	X
	
	
	
	
	MC
2

	The student will use problem solving, mathematical communication, mathematical reasoning, connections, and representations to understand that lines in a plane either intersect or are parallel. Perpendicularity is a special case of intersection. (4.10 Essential Knowledge and Skills)
	
	X
	
	
	
	
	MC
3

	The student will use problem solving, mathematical communication, mathematical reasoning, connections, and representations to identify practical situations that illustrate parallel, intersecting, and perpendicular lines. (4.10 Essential Knowledge and Skills)
	
	
	X
	
	
	
	SA
16

	The student will use problem solving, mathematical communication, mathematical reasoning, connections, and representations to identify and describe representations of points, lines, line segments, rays, and angles, including endpoints and vertices (4.10 Essential Knowledge and Skills).
	
	X
	
	
	
	
	SA
17
18

	4.11a    The student will investigate congruence of plane figures after geometric transformations, such as reflection, translation, and rotation, using mirrors, paper folding, and tracing
	
	
	X
	
	
	
	Not tested

	4.11    The student will recognize the images of figures resulting from geometric transformations, such as translation, reflection, and rotation.
	
	
	X
	
	
	
	MC
8
9

	All students should understand the meaning of the term congruent. (4.11 Framework Understandings)
	
	X
	
	
	
	
	SA
19
20

	All students should understand how to identify congruent figures. (4.11 Framework Understandings)
	
	X
	
	
	
	
	Not tested

	Understand that the orientation of figures does not affect congruency or noncongruency. (4.11 Framework Essential Knowledge and Skills)
	
	X
	
	
	
	
	MC
7

	The student will use problem solving, mathematical communication, mathematical reasoning, connections, and representations to recognize the congruence of plane figures resulting from geometric transformations such as translation, reflection, and rotation, using mirrors, paper folding and tracing. (4.11 Framework Essential Knowledge and Skills)
	
	
	X
	
	
	
	MC
8
9
21
22

	4.12a  The student will define polygon (Standard of Learning)
	X
	
	
	
	
	
	SA
23
24

	4.12b    The student will identify polygons with 10 or fewer sides. (Standard of Learning)
	X
	
	
	
	
	
	MC

	All students should identify polygons with 10 or fewer sides in everyday situations. (4.12 Framework Essential Understandings)
	
	
	X
	
	
	
	MC
13

	All students should identify polygons with 10 or fewer sides in multiple orientations (rotations, reflections, and translations of the polygons) (4.12 Framework Essential Understandings)
	
	
	X
	
	
	
	MC
15


	The student will use problem solving, mathematical communication, mathematical reasoning, connections and representation to define and identify properties of polygons with 10 or fewer sides.
	X
	
	
	
	
	
	MC
11
12

	The student will use problem solving, mathematical communication, mathematical reasoning, connections and representation to identify polygons by name with 10 or fewer sides in multiple orientations (rotations, reflections, and translations of the polygons).
	
	
	X
	
	
	
	MC
10
14



Name ______________________________________________	Date ___________________

[bookmark: _Toc370475711]Grade 4 Mathematics Assessment
Geometry (SOL 4.10, 4.11, 4.12)

Multiple Choice (4 points each)

 (
A
B
C
)1







 (
d
)




	Which represents a point on the diagram above?
	A        ABC
	B    AC
	C   A
	D   BA

2	The shortest distance between two points on a flat surface is always a—
	A    line segment
	B    circumference
	C    tangent
	D    circle

3	Perpendicularity is a special case of—
	A	triangulation
	B	parallelism
	C	intersection
	D	congruence


4
[image: MC900432665[1]]

	On this book, the arrows are pointing to two line segments that are—
	A    parallel
	B    perpendicular
	C    divergent
	D    rays

5	




	The lines on the road in the picture are—
	A	polygons
	B	parallel
	C	perpendicular
	D	intersecting



6	Which of the following is a ray?
	A    
	B    
	C
	D	


7	A student draws this figure.



	Which of the following is congruent to the figure above?

	A	


	B


	C


	D

8	A student changes a shape in the following way:



	Which of the following transformations took place?
	A    Translation
	B    Reflection
C    Rotation
D    Diversion
9	A student draws the following flower.
[image: MC900384228[1]]

	Which of the following shows a rotation?
	A 	   [image: MC900384228[1]]
	B	[image: MC900384228[1]]

C	[image: MC900384228[1]]
	D	[image: MC900384228[1]]

10	A shape with 7 sides is called a—
	A	heptagon
	B	octagon
	C	nonogan
	D	decagon

11	A trapezoid is not a parallelogram because—
	A	all the sides are not equal in length
	B	it only has one set of parallel sides
	C	the angles are not all right angles
	D	it is not a rhombus

 (
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	If a student connects points M, N, O, and P, the shape will be all of the following except a—
	A	quadrilateral
	B	polygon
	C	parallelogram
	D	rectangle

13	A student lays tile in the following pattern.




	The shapes used in this pattern are—
	A	triangles
	B	pentagons
	C	hexagons
	D	trapezoids

14	How many points does a pentagon have?
	A	4
	B	5
	C	6
	D	7


15	A student draws several different shapes.





	How many of the above shapes are quadrilaterals?
	A	3
	B	4
	C	5
	D	6

Short Answer

16	List one (1) example of where you find parallel lines or line segments in your classroom (4 points)

	__________________________________________________________________

	__________________________________________________________________

17	Draw a ray in the space below. (4 points)




18	Describe the characteristics of a line segment. (4 points)

	__________________________________________________________________

	__________________________________________________________________

	__________________________________________________________________
19	Draw two congruent shapes below. (4 points)




20	Explain why the shapes you drew in #19 are congruent. (4 points)

	_____________________________________________________________

	_____________________________________________________________

	_____________________________________________________________


21	Draw two shapes that show an example of reflection (4 points)




22	Explain why the shapes you draw in #21 show reflection (4 points)

	_____________________________________________________________

	_____________________________________________________________

	_____________________________________________________________


23	Draw a polygon below (4 points)





24	Describe two (2) characteristics of polygons (4 points each).

_____________________________________________________________

	_____________________________________________________________

	_____________________________________________________________

	




Score Sheet

	Student
	Score

	Student 1
	56

	Student 2
	60

	Student 3
	68

	Student 4
	68

	Student 5
	72

	Student 6
	72

	Student 7
	72

	Student 8
	80

	Student 9
	84

	Student 10
	84

	Student 11
	84

	Student 12
	84

	Student 13
	88

	Student 14
	92

	Student 15
	92

	Student 16
	100

	Student 17
	100




[bookmark: _Toc370475712]Data Analysis Worksheet

	Measures of Central Tendency: Whole Group

	Range
	Low Score:  56%
	High Score: 100%

	Mean (Average)
	Mode (most frequently scored)
	Median (“middle score”)

	80%
	84
	84



Tiers
Directions: Use as many tiers as appropriate.  Delete unused tiers.

	Tier 3

	Range
	Low Score: 56
	High Score: 68

	Students Scoring in this Range
	Instructional Needs Suggested by the Data

	· Student 1
· Student 2 (IEP for reading)
· Student 3
· Student 4 (IEP for reading & math)
	· The most frequently missed questions in this Tier were 11, 4, 8, 16, 22, 18, 20,
· Students in this range need more work on open-ended questions, mathematical communications, and higher-level thinking questions



	Tier 2

	Range
	Low Score: 72
	High Score: 84

	Students Scoring in this Range
	Instructional Needs Suggested by the Data

	· Student 5 (IEP for reading)
· Student 6
· Student 7
· Student 8 (IEP for reading)
· Student 9
· Student 10
· Student 11
· Student 12
	· The most frequently missed questions in this tier were 11, 16, 18, 22
· Students in this tier need more work with open-ended questions, mathematical communications, and higher-level thinking questions



	Tier 1

	Range
	Low Score: 88
	High Score: 100

	Students Scoring in this Range
	Instructional Needs Suggested by the Data

	· Student 13
· Student 14
· Student 15
· Student 16
· Student 17
	· Students 16 and 17 need more challenging work.



[bookmark: _Toc370475713]Relevant Standards for Assessment and Data Analysis
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[bookmark: _Toc370475714]Further Evidence for Tool Completion

Evidence of Guidance to Administrators Regarding Human Resources Management

Use with:  Division Leadership Basic Components Evaluation Tool

Principal E Summative Evaluation 2012-2013; Standard 3 (excerpted)
	Performance Standard 3: Human Resources Management
The principal fosters effective human resources management by assisting with selection and induction, and by supporting, evaluating, and retaining quality instructional and support personnel.

	Sample Performance Indicators
Examples may include, but are not limited to:

	The principal:

	3.1	Actively participates in the selection process, where applicable, and assigns highly-effective staff in a fair and equitable manner based on school needs, assessment data, and local, state, and federal requirements.  
3.2	Supports formal building-level employee induction processes and informal procedures to support and assist all new personnel. 
3.3	Provides a mentoring process for all new and targeted instructional personnel, as well as cultivates leadership potential through personal mentoring.
3.4	Manages the supervision and evaluation of staff in accordance with local and state requirements.
3.5	Properly implements the teacher and staff evaluation systems, supports the important role evaluation plays in teacher and staff development, and evaluates performance of personnel using multiple sources.
3.6	Documents deficiencies and proficiencies, provides timely formal and informal feedback on strengths and weaknesses, and provides support, resources, and remediation for teachers and staff to improve job performance.
3.7	Makes appropriate recommendations relative to personnel transfer, retention, promotion, and dismissal consistent with established policies and procedures and with student academic progress as a primary consideration.
3.8	Recognizes and supports the achievements of highly-effective teachers and staff and provides them opportunities for increased responsibility. 
3.9	Maximizes human resources by building on the strengths of teachers and staff members and providing them with professional development opportunities to grow professionally and gain self-confidence in their skills. 
Comments: 
The site-visit and interview demonstrate that Principal E has actively participated in the selection process and assigns highly-effective staff in a fair and equitable manner based on school needs, assessment data, and local, state, and federal requirements.  Principal E explained that her assignment of new teachers is based on their strengths and how well they will work with various grade-level teams (3.1).  There is a strong mentoring process in place for all new instructional personnel (3.3).  An area of growth for this standard would be to provide more individualized professional development opportunities for staff members to grow professionally and gain confidence in their skills (3.9).

RATING:   Exemplary      Proficient       Developing/Needs Improvement      Unacceptable




Use with:  Division Leadership Basic Components Evaluation Tool


Principal L Site Observation 2012-2013; Standard 3 (excerpted)


 (
Performance Standard 3: Human Resources Management
The 
principal
 fosters effective human resources management by assisting with selection and induction, and by supporting, evaluating, and retaining quality instructional and support personnel.
Suggested Guiding Questions/Prompts:
Please give examples of professional development initiatives implemented and/or continued this school year to improve teacher performance.
In what ways do you support the achievements of high-performing teachers?
How do you ensure new teachers and staff receive the support they need during their first year?
How do you foster an atmosphere of professional learning among staff?
What are the most difficult human resources management decisions you have made this year? What aspects went well and what aspects were challenging?
Comments: 
During the last three years that Principal L has been at Middle School L, several teachers have retired.  Six of the new teachers are Probationary and one is a first-year teacher.  I asked Principal L how she ensures that these new teachers receive the support they need, and she explained that she makes sure to observe these teachers every week.  She pays close attention to their lesson plans and meets with them during their planning time at least once every two weeks to provide feedback on what she has seen and let them know what improvements need to be made.  The first- and second-year teachers also have mentors in the school through the district mentor program, and they meet at least once a month.
)



Evidence of Division-Wide Professional Development, 2012-2013

Use with:  Division Professional Development Basic Components Evaluation Tool

Focus:  Higher-Order Thinking = Higher Achievement

	Date
	Audience
	Topic
	Responsible for Planning

	August 15
	New Teachers
	(AM) Human Resources
(PM) Classroom Management through Higher Order Thinking
	(AM) Human Resources
(PM) PD Department

	August 16
	New Teachers
	(AM) Getting to Know Our School
	(AM) Principals

	August 20
	New Teachers
	(AM) Higher Order Thinking in Our Written Curriculum
	(AM) Instructional Supervisors

	August 21
	New Teachers
	(AM) Higher Order Thinking in Our School
	(AM) Principals

	August 22
	All Teachers
	(AM) What Does Our Data Say About Higher Order Thinking?
(PM) Changes and Updates to the Written Curriculum
	(AM) Principals
(PM) Instructional Supervisors

	August 26
	All Teachers
	(AM & PM) Higher Order Thinking and Big Ideas in the Curriculum
	(AM & PM) Instructional Supervisors

	January 30
	All Teachers
	(AM) Brain Research and Higher Order Thinking in the Classroom
(PM) What Does Our Data Say about Higher Order Thinking?
	(AM)  Instructional Supervisors
(PM) Principals




Notes:

Expectations regarding the professional development topic will be sent to all instructional supervisors and principals at least three (3) weeks before the schedule presentation date. 

All principals and instructional supervisors should forward their presentations to the Professional Development Department at least seven (7) days before the training date for approval so that teachers can be awarded points for attending.  

In order to receive points for attending professional development, all teachers must register at least 24 hours prior to the professional development.  On the day of the PD, all teachers must SIGN IN and SIGN OUT of the professional development.  All principals and instructional supervisors are to send their sign in/sign out sheets to the Professional Development department with seven (7) days of training completion.


Evidence of Leadership Guidance & Monitoring

To be used with:  School Leadership Basic Components Evaluation Tool



Teacher Interim Performance Report
Directions: Evaluators use this form in the fall to maintain a record of evidence documented for each teacher performance standard.  Evidence can be drawn from formal observations, informal observations, Documentation Log review, and other appropriate sources.  This form should be maintained by the evaluator during the course of the evaluation cycle.  This report is shared at a meeting with the teacher held within appropriate timelines.

Teacher Teacher P	School Year(s) 2012-2013
Grade/Subject Grade 3	School Yourtown Elementary


Strengths:

Teacher P’s strengths are in the warm and supportive rapport and the learning environment she has created for her students.  She consistently maintains a positive classroom environment by modeling nurturing and optimism for her students.  She enforces classroom rules fairly and consistently and rewards students for successful performance and efforts.  Teacher P also requires students to treat each other with respect.  


Areas of Improvement:

Teacher P would benefit from collaborating with grade level peers to discuss instructional and assessment methodologies.  She needs to incorporate additional resources and strategies to raise the rigor and relevance of the instruction she provides to her students.  Teacher P also needs to identify and teach the appropriate objectives when teaching reading.  Using formative assessments and analyzing the data to make instructional decisions and identify students for intervention or enrichment is also an area on which she needs to focus.  Attendance at district professional development activities on Using Data to Make Instructional Decisions and Enhancing Guided Reading is also recommended.






	1.  Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught.
	· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.



Comments:
Teacher P demonstrates a basic understanding of the 3rd grade curriculum.  She relies heavily on textbooks to deliver instruction and does not consistently implement a variety of resources nor does she make curricular or real world connections.  Her instruction is often delivered at the knowledge and comprehension levels, lacking rigor and relevancy.  
	|X| Evident         Not Evident

	2.  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	
· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.

	· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans and adapts plans when needed.


Comments:
Teacher P’s lesson plans did not consistently incorporate the state’s standards and the curriculum.  She sets long- and short-term plans, but does not consistently adapt plans when necessary.  During several observations, it was evident that some of the students knew the content and did not require additional practice to master the skills, yet Teacher P proceeded with the original lesson as planned and did not make any accommodations for those students.  Teacher P may improve her planning by using the pre-assessment results (whether through formal or informal measures) to adjust instructional planning.  She may also improve the planning process by raising the bar and ensuring that the level of performance required of the students during the lesson is challenging, thus providing them an opportunity to grow, and meeting the level of performance expected on the final assessment.  Reading instruction did not consistently reflect best practices for guided reading or include appropriate objectives.    

	|X| Evident         Not Evident




	3.  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	· Engages and maintains students in active learning. 
· Builds upon students’ existing knowledge and skills. 
· Differentiates instruction to meet the students’ needs. 
· Reinforces learning goals consistently throughout lessons.  

	· Uses a variety of effective instructional strategies and resources. 
· Uses instructional technology to enhance student learning. 
· Communicates clearly and checks for understanding.


Comments:
Teacher P utilizes strategies to engage students in the learning process.  The use of the response card strategy, for example, requires students to respond to questions by raising the appropriate card, thus all students actively participate in the lesson.  Teacher P may enhance her instructional delivery by utilizing a variety of strategies and resources, however.  There was no evidence of collaborating with members of the 3rd grade team to plan lessons and share strategies.  Planning together and discussing effective among the team, would provide a great resource for Teacher P.  There are also workshops that the district hosts that would enhance her skills.  

	|X| Evident         Not Evident

	4.  Assessment of and for Student Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

	· Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning. 
· Involves students in setting learning goals and monitoring their own progress. 
· Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population. 
· Aligns student assessment with established curriculum standards and benchmarks.
	· Uses assessment tools for both formative and summative purposes and uses grading practices that report final mastery in relationship to content goals and objectives. 
· Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning. 
· Gives constructive and frequent feedback to students on their learning.


 
Comments:
Teacher P uses several tools to measure student progress, guide instruction, and provide feedback to her students.  She uses a rubric, for example, to assess students’ writing samples.  The rubric also serves a guide for students to use to improve their writing skills.  Teacher P did not consistently use this data she collected, however.  She may improve her assessment skills by analyzing the data to make instructional decisions to identify appropriate actions for students and to guide future instruction.  Once again, collaborative dialogue with members of the third grade team would provide a valuable resource for Teacher P.  They could develop common assessments as a team and discuss results.  As a team they could identify students for intervention or enrichment and plan appropriate lessons.  


	|X| Evident         Not Evident 

	5.  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	· Arranges the classroom to maximize learning while providing a safe environment. 
· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 
· Maximizes instructional time and minimizes disruptions. 
· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
	· Promotes cultural sensitivity. 
· Respects students’ diversity, including language, culture, race, gender, and special needs. 
· Actively listens and pays attention to students’ needs and responses. 
· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


 
Comments:
It was evident that Teacher P has created a positive, safe environment for her students.  Her interactions with them are positive and respectful.  Teacher P’s presentation style is consistently enthusiastic, and engaging.  It was also evident that she genuinely cares about her students.  She defines behavioral expectations, rewards, and consequences and consistently monitors student conduct.  Teacher P also establishes guidelines and procedures that maximize the use of instructional time. 


	|X| Evident         Not Evident 

	6.  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	· Collaborates and communicates effectively within the school community to promote students’ well-being and success.
· Adheres to federal and state laws, school policies, and ethical guidelines.
· Incorporates learning from professional growth opportunities into instructional practice.
· Sets goals for improvement of knowledge and skills. 
· Engages in activities outside the classroom intended for school and student enhancement.
	· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.
· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.
· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.
· Demonstrates consistent mastery of standard oral and written English in all communication.
	
	· 


Comments:
Teacher P is dedicated to the teaching profession and her own professional growth.  She is responsive to feedback from her administrators and attempts to integrate suggestions into her instructional repertoire.  Teacher P communicates effectively with her students, parents, and community.  She regularly contacts parents to apprise them of their child’s performance and to positively reinforce students’ efforts.  Teacher P utilizes a variety of tools to communicate, including newsletters, post cards, and phone calls.

	|X| Evident         Not Evident 

	7.  Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	· Sets acceptable, measurable, and appropriate achievement goals for student learning progress based on baseline data.
· Documents the progress of each student throughout the year.
	· Provides evidence that achievement goals have been met, including the state-provided growth measure when available as well as other multiple measures of student academic progress.
· Uses available performance outcome data to continually document and communicate student academic progress and develop interim learning targets.


Comments:


	 Evident         Not Evident 



To be used with:  School Leadership Basic Components Evaluation Tool

Teacher Evaluation Schedule—Completed Events

	Teacher
	Tenure
	Goal Conf.
	Obs. 1
	Obs. 2
	Mid Goal Conf.
	Interim Evaluation
	Obs. 3
	Post Goal Conf.

	Teacher 7B
	Probationary
	9/23/2012
	10/1/2012
	12/3/2012
	1/7/2013
	1/7/2013
	3/18/2013
	6/5/2013

	Teacher 7D
	Probationary
	9/23/2012
	10/1/2012
	12/4/2012
	1/7/2013
	1/7/2013
	3/20/2013
	6/6/2013

	Teacher 8C
	Probationary
	9/24/2012
	10/3/2012
	12/4/2012
	1/8/2013
	1/8/2013
	3/25/2013
	6/7/2013

	SPEC B
	Probationary
	9/26/2012
	10/3/2012
	12/5/2012
	1/10/2013
	1/10/2013
	3/18/2013
	6/10/2013

	Teacher 6B
	Probationary
	9/26/2012
	10/4/2012
	12/6/2012
	1/14/2013
	1/14/2013
	3/27/2013
	6/4/2013

	Teacher Tech
	Probationary
	9/30/2012
	10/6/2012
	12/10/2012
	1/15/2013
	1/15/2013
	3/20/2013
	6/11/2013

	Teacher 6A
	Tenured
	9/22/2012
	11/7/2012
	2/6/2013
	1/7/2013
	 
	 
	6/12/2013

	Teacher 7A
	Tenured
	9/22/2012
	11/14/2012
	2/18/2013
	1/10/2013
	 
	 
	6/12/2013

	Teacher 8A
	Tenured
	9/24/2012
	11/13/2012
	2/11/2013
	1/15/2013
	 
	 
	6/4/2013

	Teacher PE.B
	Tenured
	9/24/2012
	11/7/2012
	2/20/2013
	1/14/2013
	 
	 
	6/10/2013

	Teacher Chorus
	Tenured
	9/25/2012
	11/16/2012
	2/4/2013
	1/7/2013
	 
	 
	6/6/2013

	Teacher Spanish
	Tenured
	9/25/2012
	11/13/2012
	2/18/2013
	1/14/2013
	 
	 
	6/3/2013

	Teacher Chinese
	Tenured
	9/25/2012
	11/28/2012
	2/20/2013
	1/10/2013
	 
	 
	6/13/2013

	SPEC A
	Tenured
	9/25/2012
	11/7/2012
	2/11/2013
	1/8/2013
	 
	 
	6/5/2013

	Teacher 6C
	Tenured
	9/26/2012
	11/29/2012
	2/20/2013
	1/15/2013
	 
	 
	6/14/2013

	Teacher 6D
	Tenured
	9/26/2012
	11/14/2012
	2/13/2013
	1/16/2013
	 
	 
	6/13/2013

	Teacher 7C
	Tenured
	9/29/2012
	11/8/2012
	2/25/2013
	1/8/2013
	 
	 
	6/3/2013

	Teacher 8B
	Tenured
	9/29/2012
	11/28/2012
	2/4/2013
	1/16/2013
	 
	 
	6/14/2013

	Teacher 8D
	Tenured
	9/29/2012
	11/8/2012
	2/25/2013
	1/15/2013
	 
	 
	6/11/2013

	Teacher PE.A
	Tenured
	9/29/2012
	11/16/2012
	2/13/2013
	1/14/2013
	 
	 
	6/5/2013

	Teacher Band
	Tenured
	9/30/2012
	11/30/2012
	2/6/2013
	1/8/2013
	 
	 
	6/6/2013

	Teacher Strings
	Tenured
	9/30/2012
	11/29/2012
	2/27/2013
	1/16/2013
	 
	 
	6/7/2013

	Teacher Art
	Tenured
	9/30/2012
	11/30/2012
	2/27/2013
	1/10/2013
	 
	 
	6/7/2013






Evidence of Supporting Resources for Taught Curriculum

Middle School Master Schedule
	 
	 
	Block 1A
	Block IB
	Block IIA
	Block IIB
	Block IIC
	Block IIIA
	Block IIIB
	Block IVA
	Block IVB

	 
	8:00-8:10
	8:10-8:55
	9:00-9:45
	9:50-10:50
	10:55-11:25
	11:30-12:00
	12:05-12:50
	12:55-1:40
	1:40-2:25
	2:30-3:15

	Teacher 6A
	HR
	LA6-1
	LA6-1
	LA6-2
	Lunch
	LA6-2
	LA6-3
	LA6-3
	Planning
	Planning

	Teacher 6B
	HR
	Math6-4
	Math6-4
	Math6-1
	Lunch
	Math6-1
	Math6-2
	Math6-2
	Planning
	Planning

	Teacher 6C
	HR
	Day1: SS6-3/ Day2:SS6-2
	Day1: SS6-3/ Day2:SS6-2
	LA6-4
	Lunch
	LA6-4
	Day1: SS6-1/ Day2:SS6-4
	Day1: SS6-1/ Day2:SS6-4
	Planning
	Planning

	Teacher 6D
	HR
	Day1: Sci6-2/ Day2:Sci6-3
	Day1: Sci6-2/ Day2:Scu6-3
	Math6-3
	Lunch
	Math6-3
	Day1: Sci6-4/ Day2:Sci6-1
	Day1: Sci6-4/ Day2:Sci6-1
	Planning
	Planning

	Teacher 7A
	HR
	LA7-1
	LA7-1
	LA67-2
	Lunch
	LA67-2
	Planning
	Planning
	LA7-3
	LA7-3

	Teacher 7B
	HR
	Math7-4
	Math7-4
	Math7-1
	Lunch
	Math7-1
	Planning
	Planning
	Math7-2
	Math7-2

	Teacher 7C
	HR
	Day1: SS7-3/ Day2:SS7-2
	Day1: SS7-3/ Day2:SS7-2
	LA7-4
	LA7-4
	Lunch
	Planning
	Planning
	Day1: SS7-1/ Day2:SS7-4
	Day1: SS7-1/ Day2:SS7-4

	Teacher 7D
	HR
	Day1: Sci6-2/ Day2:Sci6-3
	Day1: Sci6-2/ Day2:Sci6-3
	Math7-3
	Math7-3
	Lunch
	Planning
	Planning
	Day1: Sci7-4/ Day2:Sci7-1
	Day1: Sci7-4/ Day2:Sci7-1

	Teacher 8A
	HR
	Planning
	Planning
	LA8-1
	LA8-1
	Lunch
	LA8-2
	LA8-2
	LA8-3
	LA8-3

	Teacher 8B
	HR
	Planning
	Planning
	Math8-4
	Math8-4
	Lunch
	Math8-1
	Math8-1
	Math8-2
	Math8-2

	Teacher 8C
	HR
	Planning
	Planning
	Day1: SS8-3/ Day2:SS8-2
	Day1: SS8-3/ Day2:SS8-2
	Lunch
	LA8-4
	LA8-4
	Day1: SS8-1/ Day2:SS8-4
	Day1: SS8-1/ Day2:SS8-4

	Teacher 8D
	HR
	Planning
	Planning
	Day1: Sci8-2/ Day2:Sci8-3
	Day1: Sci8-2/ Day2:Sci8-3
	Lunch
	Math8-3
	Math8-3
	Day1: Sci8-4/ Day2:Sci8-1
	Day1: Sci8-4/ Day2:Sci8-1

	Teacher PE.A
	Duty
	PE8-1
	PE8-2
	Planning
	Lunch
	Planning
	PE7-1
	PE7-2
	PE6-1
	PE6-2

	Teacher PE.B
	Duty
	PE8-3
	PE8-4
	Planning
	Lunch
	Planning
	PE7-3
	PE7-4
	PE6-3
	PE6-4

	
	
	
	
	
	
	
	
	
	
	

	Teacher Chorus
	Duty
	Remediation
	Choir8
	Planning
	Lunch
	Planning
	Remediation
	Choir7
	Remediation
	Choir 6

	Teacher Band
	Duty
	Remediation
	Band8
	Planning
	Lunch
	Planning
	Remediation
	Band7
	Remediation
	Band 6

	Teacher Strings
	Duty
	Remediation
	Strings8
	Planning
	Lunch
	Planning
	Remediation
	Strings7
	Remediation
	Strings 6

	Teacher CTE
	Duty
	Tech8
	Remediation
	Planning
	Planning
	Lunch
	Tech7
	Remediation
	Tech6
	Remediation

	Teacher Spanish
	Duty
	Spanish8
	Remediation
	Planning
	Planning
	Lunch
	Spanish7
	Remediation
	Spanish6
	Remediation

	Teacher Chinese
	Duty
	Chinese8
	Remediation
	Planning
	Planning
	Lunch
	Chinese7
	Remediation
	Chinese6
	Remediation

	Teacher Art
	Duty
	Art8
	Remediation
	Planning
	Planning
	Lunch
	Art7
	Remediation
	Art6
	Remediation

	SPEC
	HR
	LA6-1
	LA6-1
	LA8-1
	LA8-1
	Math6-1
	Lunch
	LA6-3
	Planning
	Planning

	SPEC
	Duty
	LA7-1
	LA7-1
	Math7-1
	Lunch
	Math7-1
	Math8-1
	Math8-1
	Planning
	Planning






Evidence for School Professional Development

To be used with School Professional Development Evaluation Tool

Schedule of Whole Group Staff Development, 2012-2013

Our focus this year is the meet the needs of all students through differentiation and engaging activities.
	MONTH
	TOPIC/DESCRIPTION
	OUTCOME/FOLLOW-UP

	September
	Assessing students’ prior knowledge using pre-assessments.
	Visited every grade level initial planning meeting during the first month of school to review their baseline data for various subject levels

	October
	Unpacking standards: understanding what students must know and be able to do for each standard
	Had grade level chairs unpack standards with their teams and turn in reports on the standard

	November
	Differentiating by objective: learning how to increase the rigor of standards for students who need more challenges
	Collected lesson plans to determine whether teachers were differentiating by objective; met with those grade levels who needed more help to understand concept

	December
	Small group instruction: how to plan and implement effectively for a variety of subjects
	Collected lesson plans to determine whether teachers were differentiating by objective; met with those grade levels who needed more help to understand concept

	January
	Small group instruction: how to plan and implement effectively for a variety of subjects
	Collected lesson plans to determine whether teachers were differentiating by objective; met with those grade levels who needed more help to understand concept

	February
	Effective remediation strategies for struggling students
	Classroom observations and walkthroughs

	March
	Differentiating instruction by student interest to increase motivation
	Classroom observations, walkthroughs, lesson plans

	April
	Using movement to engage students
	Classroom observations, walkthroughs

	May
	Summative assessment: how do we know if students “ got it?” Reviewing summative assessments and improving for next year
	Visited a planning session with every grade level to review a summative assessment and use it to make instructional decisions

	June
	End-of-year reflection
	How did we do?  What did we do well?  What can we do better next year?
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Agenda

1. Why evaluate alignment of the 

written, taught, and tested 

curriculum?

2. What are the different types of 

curriculum and how do they influence 

one another?

3. How do we use the different types of 

curriculum to plan for improvement?


Microsoft_Office_PowerPoint_Slide46.sldx
The Standards and the Curriculum Framework

Standards of Learning: Outline essential components and content

Curriculum Framework: Amplifies Standards of Learning and defines the essential content knowledge, skills, and understandings that are measured by the Standards of Learning tests







The difference between the Standards themselves and the Curriculum Framework are the depth and the way in which they are used.  The Standards of Learning outline the essential components and content for each grade level and/or subject, whereas the Curriculum Framework amplifies those Standards of Learning by defining the essential content knowledge, skills, and understandings that are measured by the Standards of Learning tests.

10



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








The Standards and the
Curriculum Framework

Stanards of Leaming Outlnesssentisl
components and content

Guioutum Frameworc Amplifis
Standards of Leaming anddsfines the
‘essential contentinowledge, sl and
undenstandings thatare messured by the
Standarcsof Leaming ess

vy





image47.emf
Example Standards of 

Learning for Geometry G.1
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Example Standards of Learning for Geometry G.1









To see how these very important documents work together, let’s look at an example Standard of Learning for Geometry.  In this standard, we can see that students are expected to construct and judge the validity of a logical argument consisting of a set of premises and a conclusion.  The standard outlines what this includes in parts a), b), c), and d).
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Example Curriculum Framework 

Excerpt for Geometry


Microsoft_Office_PowerPoint_Slide48.sldx
Example Curriculum Framework Excerpt for Geometry















Here is the Curriculum Framework for the same Geometry Standard.  We can see that the same Standard is written at the top.  The standard is amplified underneath, however, in the Essential Understandings and the Essential Knowledge and Skills.  These further explain to the educator not only what students should know and be able to do for this particular standard, but also explain the basic concepts and skills that will be on the assessment for this standard.
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Unpacking the Standards

When we unpack a standard in order 

to plan our Written and Taught 

Curricula, we should use both the 

Standards of Learning and the 

Curriculum Framework.
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Unpacking the Standards

When we unpack a standard in order to plan our Written and Taught Curricula, we should use both the Standards of Learning and the Curriculum Framework.







In a moment we are going to talk about unpacking the standards, which is a way to get at the heart and soul of a standard in order to truly understand, plan for, teach, and assess it.  When we unpack a standard, we should use both the Standards of Learning and the Curriculum Framework.
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Unpacking a Standard

1. Review the overarching standard in 

order to determine the CONTEXT. 

2. Determine the CONTENT (what 

students must know)

3. Determine the COGNITIVE LEVEL. 

(Bloom’s Taxonomy, Revised): What 

students must be able to do with 

what they know.
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Unpacking a Standard

Review the overarching standard in order to determine the CONTEXT. 

Determine the CONTENT (what students must know)

Determine the COGNITIVE LEVEL. (Bloom’s Taxonomy, Revised): What students must be able to do with what they know.











Unpacking a standard should take place both at the division and the classroom level.  Unpacking a standard involves three steps. First, we must reviewing the overarching standard in order to determine the context in which students are learning the essential knowledge and skills.  Second, we will determine the content students must learn.  Lastly, we will determine the cognitive level using Bloom’s Revised Taxonomy.
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Bloom’s Taxonomy (Revised)

Create

Generating new ideas, products, or ways 

of viewing things

Evaluate

Justifying a decision or course of action

Analyze

Breaking information into parts to explore 

understandings and relationships

Apply

Using information in another unfamiliar 

situation

Understand

Demonstrating an understanding of the 

facts; explaining ideas or concepts

Remember

Recalling previously learned information
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Agenda

Why evaluate alignment of the written, taught, and tested curriculum?

What are the different types of curriculum and how do they influence one another?

How do we use the different types of curriculum to plan for improvement?







Here is the agenda for this presentation, which will focus on answering these three questions.



Why evaluate alignment of the written, taught, and tested curriculum?

What are the different types of curriculum and how do they influence one another?

How do we use the different types of curriculum to plan for improvement?
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Bloom’s Taxonomy (Revised)

Create

Generating new ideas, products, or ways of viewing things

Evaluate

Justifying a decision or course of action

Analyze

Breaking information into parts to explore understandings and relationships

Apply

Using information in another unfamiliar situation

Understand

Demonstrating an understanding of the facts; explaining ideas or concepts

Remember

Recalling previously learned information







There are six cognitive levels in Bloom’s Revised Taxonomy.  In order from lowest order of thinking to highest order of thinking, they are:



Remember, in which the learner recalls previously learned information.

Understand, in which the learner demonstrates an understanding of the facts, such as explaining ideas or concepts

Apply, in which the learner uses information in another familiar situation

Analyze, in which the learner breaks information into parts to explore understandings and relationships

Evaluate, in which the learner justifies a decision or a course of action

And Create, in which a learner generates new ideas, products, or ways of viewing things.



Please note that some school divisions may use four domains:  Recall/Knowledge, Comprehension, Application, Higher Order Thinking.  These are actually similar to the Bloom’s except that Analyze, Evaluate, and Create have been grouped together into Higher Order Thinking.
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Bloom’s Taxonomy (Revised)

Create

assemble, combine, compose, construct, design, develop, 

devise, formulate, generate, plan, set up, synthesize, tell, 

write

Evaluate

appraise, argue, assess, attach, choose, conclude, defend, 

discriminate, estimate, judge, justify, interpret, rate, 

support, value

Analyze

appraise, breakdown, calculate, categorize, compare, contrast, 

diagram, differentiate, distinguish, examine, infer, model, 

question, test

Apply

change, choose, compute, demonstrate, employ, illustrate, 

interpret, manipulate, modify, practice, prepare, show, sketch, 

solve, use

Understand

classify, convert, defend, describe, discuss, distinguish, 

estimate, explain, give examples, indicate, locate, paraphrase, 

predict, summarize

Remember

arrange, define, describe, duplicate, identify, label, list, match, 

memorize, name, order, recall, relate,  recognize, repeat, select, 

state
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Bloom’s Taxonomy (Revised)

Create

assemble, combine, compose, construct, design, develop, devise, formulate, generate, plan, set up, synthesize, tell, write

Evaluate

appraise, argue, assess, attach, choose, conclude, defend, discriminate, estimate, judge, justify, interpret, rate, support, value

Analyze

appraise, breakdown, calculate, categorize, compare, contrast, diagram, differentiate, distinguish, examine, infer, model, question, test

Apply

change, choose, compute, demonstrate, employ, illustrate, interpret, manipulate, modify, practice, prepare, show, sketch, solve, use

Understand

classify, convert, defend, describe, discuss, distinguish, estimate, explain, give examples, indicate, locate, paraphrase, predict, summarize

Remember

arrange, define, describe, duplicate, identify, label, list, match, memorize, name, order, recall, relate,  recognize, repeat, select, state







Here is a list of common verbs that are associated with the various cognitive levels.  Note that this list is not exhaustive, and that sometimes a standard will contain multiple cognitive levels.  Also, higher cognitive levels can imply that a lower cognitive level has been mastered.  For instance, a student might be expected to compare and contrast American Indian cultures, which is at the Analyze level—but in order to do this, the student will first have to Remember and Understand facts about each culture.
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Reading a Standard:

English 3.7

Standard = Context

Framework = Essential 

Understanding, Knowledge and 

Skill
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Reading a Standard:
English 3.7







Standard = Context

Framework = Essential Understanding, Knowledge and Skill







In order to unpack a standard, let’s look at the standard for English 3.7, which is a Reading standard.  In the top box, we see the standard itself:

3.7:  The student will demonstrate comprehension of information from a variety of print and electronic resources.

Use encyclopedias and other reference books, including online reference materials.

Use table of contents, indices, and charts.

Underneath in the Essential Knowledge, Skills, and Processes, we can see the things that students are expected to do know and do.  We use these together to understand that students are using these skills in the  context of demonstrating comprehension of information from a variety of print and electronic resources.
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Example: Unpacking a Standard

For the learning objective, underline the content, 

circle the word(s) that provide information 

regarding cognitive level, and finally, classify the 

word into one of Bloom’s six cognitive levels.

English 3.7: The student will demonstrate comprehension of 

information from a variety of print and electronic resources.

a) The student will use encyclopedias and other reference books, 

including online reference materials.

Standard = Context
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Example: Unpacking a Standard

For the learning objective, underline the content, circle the word(s) that provide information regarding cognitive level, and finally, classify the word into one of Bloom’s six cognitive levels.

English 3.7: The student will demonstrate comprehension of information from a variety of print and electronic resources.

 

a) The student will use encyclopedias and other reference books, including online reference materials.



Standard = Context







Let’s look more closely at just part of the standard in order to unpack it. Here is an example of a standard from the third grade English curriculum.  This excerpt comse from the Standards of Learning themselves, though in order to gain a greater understanding of the standard we would also want to refer to the Curriculum Framework.  For this activity, however, we will just read the standard and we will unpack it together.



It is important to remember that we need to look both at a) to understand the content and the cognitive level, but we also need to look at the overall standard (3.7) in order to understand the context in which we need to apply the cognitive level and the content.
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Example: Unpacking a Standard

For the learning objective, underline the content, 

circle the word(s) that provide information 

regarding cognitive level, and finally, classify the 

word into one of Bloom’s six cognitive levels.

English 3.7: The student will demonstrate comprehension of 

information from a variety of print and electronic resources.

a) The student will use encyclopedias and other reference books, 

including online reference materials.

Apply

Understand

Standard = Context
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Example: Unpacking a Standard

For the learning objective, underline the content, circle the word(s) that provide information regarding cognitive level, and finally, classify the word into one of Bloom’s six cognitive levels.

English 3.7: The student will demonstrate comprehension of information from a variety of print and electronic resources.

 

a) The student will use encyclopedias and other reference books, including online reference materials.



Apply





Understand

Standard = Context







In this case, the context what of we are trying to do is demonstrate comprehension of information from a variety of print and electronic resources. This part is written at the Understand level—but the standard in a) further explains that we have to use encyclopedias and other reference books, including online reference materials to do it.  The word “use” is generally considered the “apply” level.  So, not only do students have to demonstrate comprehension of information, they have to do that through applying their knowledge with encyclopedias and other reference books.
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Example: Unpacking a Standard

For the learning objective, underline the content, 

circle the word(s) that provide information 

regarding cognitive level, and finally, classify the 

word into one of Bloom’s six cognitive levels.

LS.3 The student will investigate and understand that living things show 

patterns of cellular organization. Key concepts include

a) cells, tissues, organs, and systems; and

b) patterns of cellular organization and their relationship to life processes in 

living things.

Students will explain the role that each life function serves for an organism: 

ingestion, digestion and removal of waste, stimulus response, growth and 

repair, gas exchange, and reproduction.   

Standard = Context

Framework = Essential Knowledge 

and Skill
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Question 1

1. Why evaluate alignment 

and quality of the written, 

taught, and tested 

curriculum?
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Example: Unpacking a Standard

For the learning objective, underline the content, circle the word(s) that provide information regarding cognitive level, and finally, classify the word into one of Bloom’s six cognitive levels.

LS.3	The student will investigate and understand that living things show patterns of cellular organization. Key concepts include

a) cells, tissues, organs, and systems; and

b) patterns of cellular organization and their relationship to life processes in living things.

 

Students will explain the role that each life function serves for an organism: ingestion, digestion and removal of waste, stimulus response, growth and repair, gas exchange, and reproduction.   



Standard = Context

Framework = Essential Knowledge and Skill







Here is an objective from the Life Science Curriculum Framework.  The Science Standards of Learning typically use the phrase “investigate and understand” in all the Standards, and the Curriculum Framework teases out these standards with more specific verbs and content for what the students must know and be able to do.  Work together in a small group or pair to unpack this standard on your own and then we will debrief as a group.
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Example: Unpacking a Standard

For the learning objective, underline the content, 

circle the word(s) that provide information 

regarding cognitive level, and finally, classify the 

word into one of Bloom’s six cognitive levels.

LS.3 The student will investigate and understand that living things show 

patterns of cellular organization. Key concepts include

a) cells, tissues, organs, and systems; and

b) patterns of cellular organization and their relationship to life processes in 

living things.

Students will explain the role that each life function serves for an organism: 

ingestion, digestion and removal of waste, stimulus response, growth and 

repair, gas exchange, and reproduction.   

Understand

Multiple Levels
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Example: Unpacking a Standard

For the learning objective, underline the content, circle the word(s) that provide information regarding cognitive level, and finally, classify the word into one of Bloom’s six cognitive levels.

LS.3	The student will investigate and understand that living things show patterns of cellular organization. Key concepts include

a) cells, tissues, organs, and systems; and

b) patterns of cellular organization and their relationship to life processes in living things.

 

Students will explain the role that each life function serves for an organism: ingestion, digestion and removal of waste, stimulus response, growth and repair, gas exchange, and reproduction.   





Understand



Multiple Levels







Here we see that the content students need to know is the role that each life function serves for an organism: ingestion, digestion, and removal of waste, stimulus response, growth and repair, gas exchange, and reproduction.  The verb that indicates the cognitive level is “explain,” which is generally considered the Understand Level.  



The context in which we need to understand this is how living things show patterns of cellular organization.  This is also written at the Understand level.
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Example: Unpacking a Standard

For the learning objective, underline the content, 

circle the word(s) that provide information 

regarding cognitive level, and finally, classify the 

word into one of Bloom’s six cognitive levels.

WG.1e: The student will use maps, globes, satellite images, 

photographs, or diagrams to analyze and explain how different 

cultures use maps and other visual images to reflect their own 

interests and ambitions.

Compare maps and make inferences.

Standard = Context

Framework (Essential 

Skills)


Microsoft_Office_PowerPoint_Slide58.sldx
Example: Unpacking a Standard

For the learning objective, underline the content, circle the word(s) that provide information regarding cognitive level, and finally, classify the word into one of Bloom’s six cognitive levels.

WG.1e: The student will use maps, globes, satellite images, photographs, or diagrams to analyze and explain how different cultures use maps and other visual images to reflect their own interests and ambitions.



Compare maps and make inferences.





Standard = Context

Framework (Essential Skills)







Here is the standard and the Essential Skill from the Curriculum Framework.  The Standard itself is the context in which we use the skill that we find below.  In other words, students are comparing maps and making inferences IN ORDER to analyze and explain how different cultures use maps and other visual images to reflect their own interests and ambitions.
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Example: Unpacking a Standard

For the learning objective, underline the content, 

circle the word(s) that provide information 

regarding cognitive level, and finally, classify the 

word into one of Bloom’s six cognitive levels.

WG.1e: The student will use maps, globes, satellite images, 

photographs, or diagrams to analyze and explain how different 

cultures use maps and other visual images to reflect their own 

interests and ambitions.

Compare maps and make inferences.

Analyze

Apply

Analyze

Analyze
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Example: Unpacking a Standard

For the learning objective, underline the content, circle the word(s) that provide information regarding cognitive level, and finally, classify the word into one of Bloom’s six cognitive levels.

WG.1e: The student will use maps, globes, satellite images, photographs, or diagrams to analyze and explain how different cultures use maps and other visual images to reflect their own interests and ambitions.



Compare maps and make inferences.







Analyze



Apply



Analyze



Analyze







This standard’s content is easy to determine: maps, globes, satellite images, photographs, or diagrams and how different cultures use these maps and other visual images to reflect their own interests and ambitions.  The cognitive level of the standard is a bit trickier, however, given that it has multiple verbs. In the first part of the standard, the student is using those maps, globes, satellite images, and photographs…but is using them in order to analyze and explain how the different cultures use those images to reflect their own interests and ambitions.  Therefore, while the standard has elements at the Apply level (“using” the maps), we would probably say this standard overall is written at the Analyze level, because that is the main thrust of what students are doing with their knowledge.
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Alignment with/of Standards, 

Big Ideas, and Objectives

 Facilitates students’ use of higher 

level thinking skills through Big Ideas 

(such as Essential Questions, 

Enduring Understandings, themes, 

etc.)
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Alignment with/of Standards, Big Ideas, and Objectives

Facilitates students’ use of higher level thinking skills through Big Ideas (such as Essential Questions, Enduring Understandings, themes, etc.)







Another important aspect of Alignment with/of Standards, Big Ideas, and Objectives is actually using Big Ideas such as Essential Questions, Enduring Understandings, or themes to facilitate students’ use of higher level thinking skills.
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Connections Help Learning

Students show increased 

achievement when topics are 

sequenced and coordinated around 

themes.

Wagner & Dibiase (2001)
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Question 1

1. Why evaluate alignment and quality of the written, taught, and tested curriculum?







First we will focus on Question #1:  Why do we evaluate alignment and quality of the written, taught, and tested curriculum?
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Connections Help Learning

Students show increased achievement when topics are sequenced and coordinated around themes.

Wagner & Dibiase (2001)







In a study by Wagner & Dibaise, students in a science course who experienced labs and lectures around coordinating science reform themes had greater achievement than a control group in which the course was not sequenced by themes, yet everything else remained the same.  Using Big Ideas such as Enduring Understanding, Essential Questions, or themes can help students create connections between learning in their head, allowing them to think more deeply about what they have learned and retain the information longer.
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Making Learning Relevant

Excuse me, sir.  

This is all very 

interesting…but 

why exactly do I 

need to learn it?
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Making Learning Relevant



Excuse me, sir.  This is all very interesting…but why exactly do I need to learn it?







How many times have you, as an educator, had students ask this question?  Helping students to understand that the content and skills they learn in one subject translate to other concurrent subjects, future grade levels, or the students’ lives outside of school is one way that we increase motivation as well as provide students with the important connections that help them learn and retain information.
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Essential Questions

• Get at matters of deep understanding

• Provocative and multi-layered

• Reveal richness and complexities of 

a subject

• Recur across the curriculum 

(horizontally and vertically)

Wiggins, G. & McTighe, J. (1998). 

Understanding by design. 

Alexandria, Virginia: 

Association for Supervision of Curriculum Development. 
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Essential Questions

Get at matters of deep understanding

Provocative and multi-layered

Reveal richness and complexities of a subject

Recur across the curriculum (horizontally and vertically)

Wiggins, G. & McTighe, J. (1998). Understanding by design. Alexandria, Virginia: Association for Supervision of Curriculum Development. 







Many divisions use Essential Questions when planning the units.  These Essential Questions are one way to get at the deep understanding of the knowledge and skills that we expect students to learn. The questions are meant to be provocative and multi-layered in order to reveal the richness and complexities of a subject.  They are questions that should stay with a student, that do not necessarily have a right or wrong answer, and that can be looked at from multiple perspectives.  In this way, the Essential Questions often reoccur both horizontally and vertically across the curriculum.

27



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Essential Questions

+ Get at matters of deep understanding

+ Provocative and muti-ayered
Reveal richness and complxdties of

a sublect

Recur across the curriculum

(horizontally and verticaly)

vy





image64.emf
What are Enduring Understandings?

Enduring

Understanding

Important to know and 

do

Worth being familiar with

Wiggins, G. & McTighe, J. (1998). 

Understanding by design. 

Alexandria, Virginia: 

Association for Supervision of Curriculum Development. 
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What are Enduring Understandings?

Enduring Understanding

Important to know and do

Worth being familiar with

Wiggins, G. & McTighe, J. (1998). Understanding by design. Alexandria, Virginia: Association for Supervision of Curriculum Development. 







Enduring Understandings are one way of getting to the heart of what’s important in any given Written Curriculum.  The authors of Understanding by Design, Wiggin & McTighe, suggest this model for determining importance when looking at the Recommended Curriculum.  Quite simply, there is a finite amount of time during a school day and a finite amount of resources; therefore, we should determine the Enduring Understandings of the Recommended Curriculum (or Standards of Learning) that, like the Essential Questions, will be important across a wide variety of grade levels and subject areas—even past the K-12 schooling experience itself.  We can then look at the rest of the standards to determine which are important to know and do, and which are worth being familiar with.
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Example Essential Questions 

and Enduring Understandings

How do we locate, 

record, and share 

information about 

our world?

Reference materials 

allow us to locate, 

record, and share 

information about 

our world.

Essential Question

Enduring Understanding

English 3.7a: The student will use encyclopedias and 

other reference books, including online reference 

materials.
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Example Essential Questions and Enduring Understandings

How do we locate, record, and share information about our world?

Reference materials allow us to locate, record, and share information about our world.



Essential Question

Enduring Understanding

English 3.7a: The student will use encyclopedias and other reference books, including online reference 

materials.











Let’s return to one of the standards that we looked at earlier for Grade 3 English:  The student will use encyclopedias and other reference books, including online reference materials.



An example of an Essential Question might be:  How do we locate, record, and share information about our world?  The Enduring Understanding might be “Reference materials allow us to locate, record, and share information about our world.”  In this particular case, the Essential Question and the Enduring Understanding work together, but that is not a requirement.  Notice also that while this Essential Question and Enduring Understanding are in reference to an English standard, they could easily be used across a variety of subject areas and grade levels.  The way in which the student answers the question or uses the Enduring Understanding might change based on the subject or level, which is one of the hallmarks of quality Essential Questions and Enduring Understandings.
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Your Turn: Essential Questions 

and Enduring Understandings

Essential Question

Enduring Understanding

WG.1e: The student will use maps, globes, satellite 

images, photographs, or diagrams to analyze and explain 

how different cultures use maps and other visual images 

to reflect their own interests and ambitions.
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What is “curriculum?”

“The curriculum is all 

the learning 

experiences planned 

and directed by the 

school to attain its 

educational goals.”

Ralph Tyler (1957)

“The reconstruction of 

knowledge and 

experiences that each 

individual learner has of 

his or her program of 

studies.”

Daniel Tanner & Laurel Tanner 

(1995)

Prescriptive

Descriptive
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Your Turn: Essential Questions and Enduring Understandings





Essential Question

Enduring Understanding

WG.1e: The student will use maps, globes, satellite images, photographs, or diagrams to analyze and explain how different cultures use maps and other visual images to reflect their own interests and ambitions.











Working together in pairs, practice writing an Essential Question and an Enduring Understanding for this World Geography standard that we examined earlier.



Note to trainers:  Have participants work together in pairs for about three minutes to generate an Essential Question or Enduring Understanding.  Then have participants combine with another pair and have them synthesize their Essential Questions and Enduring Understandings into one of each that they can share with the group.  If the set-up of the group allows it, have them write their Essential Questions and Enduring Understandings on chart paper and post around the room to compare and contrast.
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Alignment with/of Standards, 

Big Ideas, and Objectives

 Aligns Suggested Learning 

Experiences, Assessments, and 

Resources with state standards’ 

Curriculum Framework Essential 

Knowledge and Skills’ content and 

cognitive levels
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Alignment with/of Standards, Big Ideas, and Objectives

Aligns Suggested Learning Experiences, Assessments, and Resources with state standards’ Curriculum Framework Essential Knowledge and Skills’ content and cognitive levels







Once we have unpacked our standards and determined our Big Ideas, the next crucial part is to ensure that the Learning Experiences, Assessments, and Resources are all properly aligned with the standards and the Curriculum Framework.  We will examine these pieces more in-depth as we go through each component.
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Alignment: Full 
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 Aligns with Standards of Learning 
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Functional Implementation

Full Implementation
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Alignment: Full Implementation

Aligns with Standards of Learning and Curriculum Framework Essential Knowledge and Skills in both content and cognitive level

Facilitates students’ use of higher level thinking skills through Big Ideas (such as Essential Questions, Enduring Understandings, themes, etc.)

Aligns Suggested Learning Experiences, Assessments, and Resources with state standards’ Curriculum Framework Essential Knowledge and Skills’ content and cognitive levels





Aligns horizontally to complementary standards in other subject areas (cross-curricular)

Aligns vertically to other standards in same subject across multiple grade levels



Functional Implementation

Full Implementation











We have already looked at the three pieces necessary for Functional Implementation in terms of Alignment.  In order to have Full Implementation in the Alignment component, the Written Curriculum will also align horizontally and vertically to complementary standards in other subject areas and grade levels.  This helps to further tighten the connections that students can make in their learning, and emphasizes why the Big Ideas are important.
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Basic Component: 

Sequence/Pacing
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Basic Component: Sequence/Pacing









Let’s move on to the next Basic Component:  Sequence/Pacing of the Written Curriculum.
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Sequence/Pacing

 Aligns with state assessment 

Blueprint to help inform number of 

learning experiences per standard
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Sequence/Pacing

Aligns with state assessment Blueprint to help inform number of learning experiences per standard







The first piece under Sequencing/Pacing is that the unit aligns not only with the Standards of Learning and the Curriculum Framework, but also with the Standards of Learning assessment Blueprint to help inform the number of learning experiences per standard.
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Example: Grade 3 Social 

Studies

How long do we spend teaching the 

bolded parts of this standard?

3.1 (History): The student will explain how the 

contributions of ancient Greece 

and Rome 

have influenced the present world in terms of 

architecture, government 

(

direct

and 

representative 

democracy

), 

and sports

.

Understand
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What is “curriculum?”

“The curriculum is all the learning experiences planned and directed by the school to attain its educational goals.”



Ralph Tyler (1957)

“The reconstruction of knowledge and experiences that each individual learner has of his or her program of studies.”



Daniel Tanner & Laurel Tanner (1995)

Prescriptive

Descriptive











Read these two definitions of “curriculum.”  How are they the same?  How are they different?  How does your division or school incorporate both definitions of curriculum into meaningful learning experiences for students?



The first definition is prescriptive.  It assumes that the main purpose of curriculum is a plan provided by the division or school for the student’s learning experiences.  This is similar to a doctor diagnosing a patient and writing a prescription.  The second definition, on the other hand, is more descriptive.  This definition understands that a plan is just that—a plan, and how the curriculum is perceived, interpreted, and applied to real life can, in many cases, depend on the individual student who is interpreting it.  In the analogy of a doctor and patient, it is the same as the doctor realizing that not all prescriptions work for all patients, and that the success of a prescription often depends on the individual characteristics of the patient.



What then is our goal in reflecting on the written, taught, and tested curricula of our schools?  Is the goal to create a one-size-fits all plan to be applied to all students?  No.  While there are certain, basic components that must be in place, the best plans are those that acknowledge the individuality of the teachers implementing them and those students participating in them.
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Example: Grade 3 Social Studies

How long do we spend teaching the bolded parts of this standard?

3.1 (History): The student will explain how the contributions of ancient Greece and Rome have influenced the present world in terms of architecture, government (direct and representative democracy), and sports.



Understand







Let’s look at an example of how the assessment Blueprint can help to inform the pacing that goes into a standard.  In this Social Studies Standard, we see that third grade students should be studying ancient Greece in terms of the architecture, government (direct democracy) and sports.  Students must be able to EXPLAIN how these things have influenced the present world, which we generally would put in the Understand category of Bloom’s Taxonomy.



So the question is:  How much time should we spend in third grade teaching this particular standard?  Ancient Greece can be a naturally engaging topic, and we could certainly spend weeks and weeks on their architecture, government, and sports.
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Example: Grade 3 History
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Example: Grade 3 History















This is the assessment Blueprint for the third grade social studies end-of-year SOL.  Because kindergarten, first grade, and second grade do not have end-of-year SOL assessments, their standards for social studies are also tested at the end-of-third grade.  The standard that we looked at was a History standard, so we see that out of a total of 40 items, only 12 of them will come from the History Reporting Category.  Moreover, these 12 questions are coming from 10 different standards.  These 10 standards come from a wide range of units across the four grade levels, from ancient China and ancient Egypt and American Indians (2nd grade), to ancient Greece and ancient Rome and Mali (3rd grade).  These standards do not spiral; they are taught one time throughout the K-3 curriculum and the likelihood of getting a question on any one of them is relatively small.



On the other hand, units like Geography and Economics tend to spiral through K-3; the concepts in the third grade standards build upon the concepts in the second grade standards, and so on.  In fact, both second and third grade have a standard specifically on locating the seven continents and five oceans, so we can be pretty assured of getting a question relating to that information on the end-of-year SOL assessment.



Therefore, while we definitely need to teach about ancient Greece, we might consider making it a supporting standard rather than a priority standard.  For instance, we teach the concepts of Civics and government through looking at the ancient Greek government.  We teach the concepts of the geography by looking at how the geography of ancient Greece influenced life there (indeed, that is another standard under the Geography Reporting Category).  And while the Olympics are certainly fascinating and interesting, we probably do not need to allot an entire 2-week unit to them.



A quick note here about “teaching to the test” versus “teaching the test.”  “Teaching to the test” has a pejorative connotation in our society today, but when curriculum, instruction, and assessment are truly aligned, educators should be “teaching to the test.”  What “teaching to the test” means is that we are using a standards-based curriculum to teach students the content at the proper cognitive level.  This is not the same as memorizing a laundry list of discrete facts—unless the standards are all written at the Remember level (which they are not).  “Teaching the test” DOES mean simply asking students to memorize ONLY the information that will be on the test itself; but since we do not know what will be on any given SOL end-of-year assessment, we cannot possibly “teach the test.”  What we are instead doing is using the Blueprints to help us make an educated decision about how to use our most valuable and limited resource—time.
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Sequence/Pacing

Aligns with state assessment Blueprint to help inform number of learning experiences per standard

Allows concepts to “build” upon one another

Provides realistic pacing for content mastery

Uses classroom-driven data from previous years to help inform appropriate amount of time for knowledge and skills for each standard

Establishes “Priority” and “Supporting” standards for unit



Functional Implementation

Full Implementation











Let’s now take a quick look at what else must be done to be at Full Implementation.  As we know, adding even one of these bullets points can take us from Functional to Full.  In order to have Full Implementation, we might be using actual classroom-driven data from the past in order to help us determine how much time to devote to standards.  For instance, we might determine which standards our students have particularly struggled with in the past, and give those units a few extra days.  We might also consider establishing “Primary” and “Supporting” standards for each unit.
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Priority Standards

“A carefully selected subset of the total 

list of the grade-specific and course-

specific standards within each content 

area that students must know and be 

able to do by the end of each school 

year in order to be prepared to enter the 

next grade level or course.”

Ainsworth, L. (2010). Rigorous curriculum design: How to create curricular units of study that align 

standards, instruction, and assessment.  Englewood, Colorado: The Leadership and Learning Center.
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Priority Standards

“A carefully selected subset of the total list of the grade-specific and course-specific standards within each content area that students must know and be able to do by the end of each school year in order to be prepared to enter the next grade level or course.”

Ainsworth, L. (2010). Rigorous curriculum design: How to create curricular units of study that align standards, instruction, and assessment.  Englewood, Colorado: The Leadership and Learning Center.







Here is the definition for a Priority Standard.  We can see that Priority Standards might be tied closely to the Enduring Understandings and Essential Questions for a unit—what the big, important, enduring ideas for the unit?
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Supporting Standards

“Those standards that support, connect 

to, or enhance the Priority Standards.  

They are taught within the context of the 

Priority Standards, but do not receive the 

same degree of instruction and 

assessment emphasis as do the Priority 

Standards.”

Ainsworth, L. (2010). Rigorous curriculum design: How to create curricular units of study that align 

standards, instruction, and assessment.  Englewood, Colorado: The Leadership and Learning Center.
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Supporting Standards

“Those standards that support, connect to, or enhance the Priority Standards.  They are taught within the context of the Priority Standards, but do not receive the same degree of instruction and assessment emphasis as do the Priority Standards.”

Ainsworth, L. (2010). Rigorous curriculum design: How to create curricular units of study that align standards, instruction, and assessment.  Englewood, Colorado: The Leadership and Learning Center.







Note that “Supporting” standards do not mean that we do not teach them.  Another way to think about these is that they are the “Supporting” standards.  For instance, as we saw in our third grade ancient Greece example:  ancient Greece’s government is the example we use to support the Big Ideas of civics and government in general.
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assessments are in agreement and 
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to guide the system towards students 

learning what they are expected to 

know and do.”

Webb (1997)
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Basic Component: Student Learning Experiences









Here are the basic components for the Student Learning Experiences portion of the Written Curriculum.  Note that we will be discussing research-based effective learning experiences more in the Taught Curriculum presentation.
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Suggestions vs. Requirements

The best planning is flexible and guiding, 

rather than controlling and rigid.  The 

first has been shown to strengthen 

instruction and learning; the latter to 

hinder it.

(Calderhead, 1996; Shavelson, 1987).
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Suggestions vs. Requirements

The best planning is flexible and guiding, rather than controlling and rigid.  The first has been shown to strengthen instruction and learning; the latter to hinder it.



(Calderhead, 1996; Shavelson, 1987).







Look at this research.  We can see that the Suggested Learning Experiences are just that—suggestions.  Because this is the Written Curriculum, the Suggested Learning Experiences should show teachers examples of aligned, quality instruction, but we can and should expect teachers to tailor the Suggested Learning Experiences to the students in their classrooms.
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Using Alignment to Guide 

Suggested Learning 

Experiences

Mathematics 5.13a: The student, using plane figures 

(square, rectangle, triangle, parallelogram, rhombus, and 

trapezoid) will develop definitions of these plane figures.
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Using Alignment to Guide Suggested Learning Experiences

Mathematics 5.13a: The student, using plane figures (square, rectangle, triangle, parallelogram, rhombus, and trapezoid) will develop definitions of these plane figures.







There are many effective strategies for instruction; part of the difficulty for a curriculum writer can be choosing WHICH to include in the unit.  During the Taught Curriculum presentation, we will discuss research-based strategies, but right now we are going to consider how we can use the actual unpacked Standards to help us discern which learning experiences to choose for our Written Curriculum.



Let’s look at this mathematics standard and unpack it.



42



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Using Alignment to Guide
Suggested Learning
Experiences

S S —————
(sauare, rectmgl, iange,paratlogram, hombs,
| apezoie) il dveop ettonsof these plare urs.

vy





image79.emf
Using Alignment to Guide 

Suggested Learning 

Experiences

Mathematics 5.13a: The student, using plane figures 

(square, rectangle, triangle, parallelogram, rhombus, and 
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Using Alignment to Guide Suggested Learning Experiences

Mathematics 5.13a: The student, using plane figures (square, rectangle, triangle, parallelogram, rhombus, and trapezoid) will develop definitions of these plane figures.



Create



Apply







We see two verbs here: using and develop.  Using would be at the Apply level, but as with our early World Geography standard, we can see that what students are actually expected to do with these plane figures is develop definitions—which is at the Create level.
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Which learning experience should we 

include in the Curriculum Guide?

Students are given envelopes that 

contain the following paper shapes: 

square, rectangle, triangle, 

parallelogram, rhombus, and trapezoid.  

The names of each shape are written on 

the paper shape. Students are given a 

second envelope with definitions for 

each shape written down.  Working in 

pairs, students must then match each 

shape with the correct definition.  

Afterwards, the teacher reviews the 

correct answers with the class.

Students are given envelopes that 

contain the following paper shapes: 

square, rectangle, triangle, 

parallelogram, rhombus, and trapezoid.  

The names of each shape are written on 

the paper shape.  Working in pairs, 

students must use their knowledge of 

points, lines, and angles to write a 

definition for each shape based on its 

properties.  Each group then chooses 

one definition to read to the class; the 

class must guess the shape the group 

chose based on their own experiences 

with the shapes.

Learning Experience A

Learning Experience B
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Which learning experience should we include in the Curriculum Guide?

Students are given envelopes that contain the following paper shapes: square, rectangle, triangle, parallelogram, rhombus, and trapezoid.  The names of each shape are written on the paper shape. Students are given a second envelope with definitions for each shape written down.  Working in pairs, students must then match each shape with the correct definition.  Afterwards, the teacher reviews the correct answers with the class.



Students are given envelopes that contain the following paper shapes: square, rectangle, triangle, parallelogram, rhombus, and trapezoid.  The names of each shape are written on the paper shape.  Working in pairs, students must use their knowledge of points, lines, and angles to write a definition for each shape based on its properties.  Each group then chooses one definition to read to the class; the class must guess the shape the group chose based on their own experiences with the shapes.



Learning Experience A

Learning Experience B











Here are two activities that a teacher might choose for this content.  Both address the exact same content for the standard we saw on the previous slide. Read the two activities and decide which is written at the appropriate cognitive level.  



You probably realized quickly that even though Learning Experience A’s strategy addresses the content, it is not addressing the appropriate content level.  In Class A, the definitions are already written for the students and students match these pre-written definitions to shapes. If students have already seen the definitions, then this activity is the Understand level—do students understand the definitions and how they apply to various shapes?  If students have not been exposed to the definitions before, but were Applying the definitions to these shapes, it would still not be at the correct level.



Learning Experience B is at the correct cognitive level.  Students must develop, or Create, their own definitions based on previous knowledge.  Furthermore, students are experiencing how other students defined the same shapes; we could add another section to this activity in which students compare and contrast their definitions (which is the Analyze level) to make this activity even richer.



With slight modifications, Class B’s activity could be both an instructional and an assessment activity.  For instance, the teacher could give students two shapes per day as part of a warm-up activity.  On the first day, the teacher might model how to develop a definition with the two shapes—such as the square and the rectangle.  On the second day, the teacher might give the students two new shapes—say, the rhombus and the parallelogram—and have them work in pairs to practice developing definitions again.  On the third day, the teacher might give the students the triangle and the trapezoid but have them work by themselves and take a grade on their ability to independently develop the definitions.



Unpacking the standards is a useful tool because while there are many strategies and activities for teaching content; we must choose the best activities for both instruction and assessment of the content by focusing on the cognitive level.
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Assessments
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What is an “aligned curriculum?”

“…the degree to which expectations and assessments are in agreement and service in conjunction with one another to guide the system towards students learning what they are expected to know and do.”

Webb (1997)

Written Curriculum

Taught Curriculum

Tested Curriculum







How, then, do we incorporate both definitions into the work that our divisions and schools do on a daily basis?  The answer is that we seek an “aligned curriculum.”  In other words, we work to ensure that our expectations or plans match as closely as possible to the actual outputs of student learning.



In other words, in a truly aligned curriculum, the written curriculum (our planned curriculum) should align with the taught curriculum (how we implement the plan), which should align with the tested curriculum (how we measure the outcomes of our planning and implementation).  Our main focus today will be these three areas—the written, taught, and tested curriculum—their alignment with each other, and the quality of each.
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Here are the basic components of the Assessments in the Written Curriculum.  We will be discussing assessments at length in the Taught Curriculum, so we are not going to go into detail with them now.
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Multiple Assessments

The main role of the Written Curriculum is to 

provide multiple, standards-based 

assessments to:

• Find out what students already know and 

can do.

• Help students improve their learning by 

using data to inform to instruction.

• Let students, and their families, know how 

much they have learned within a 

prescribed period of time.

Cooper, 2007
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Multiple Assessments







The main role of the Written Curriculum is to provide multiple, standards-based assessments to:

Find out what students already know and can do.

Help students improve their learning by using data to inform to instruction.

Let students, and their families, know how much they have learned within a prescribed period of time.

Cooper, 2007







The main role of the assessments in the Written Curriculum are to provide multiple, standards-based assessments that allow the teacher to do the following:

Find out what students already know and can do.

Help students improve their learning.

Let students, and their families, know how much they have learned within a prescribed period of time.

We will discuss assessments much more in the Tested Curriculum presentation.
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Basic Components: Supporting Resources









Here is the portion of the tool that focuses on the Supporting Resources.
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Example Supporting 

Resources

• Textbooks

• Digital media (movies, music, etc.)

• Websites

• Magazines, newspapers, journals

• Manipulatives and other materials

• Trade books

• Etc.
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Example Supporting Resources

Textbooks

Digital media (movies, music, etc.)

Websites

Magazines, newspapers, journals

Manipulatives and other materials

Trade books

Etc.









Here are some examples of Supporting Resources that might be included in a Written Curriculum.
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Supporting Resources: How 

aligned are they?

WG.1e: The student will use maps, globes, satellite 

images, photographs, or diagrams to analyze and explain 

how different cultures use maps and other visual images 

to reflect their own interests and ambitions.
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Supporting Resources: How aligned are they?

WG.1e: The student will use maps, globes, satellite images, photographs, or diagrams to analyze and explain how different cultures use maps and other visual images to reflect their own interests and ambitions.







It’s important to remember that we need to ensure that our Supporting Resources are not only aligned to the content, but to the cognitive level as well.  In many cases, our Supporting Resources might be partially aligned—which does not mean that we cannot use them, it just means that we want to encourage teachers to use them with caution and as support rather than as the crux of a lesson on a standard.  For instance, let’s return for a moment to our World Geography standard.
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Textbook Example Activity

Page 151:

• Look at this current world map (above) and 

compare with the world map below that is similar or 

same as one that Columbus used to persuade 

Ferdinand and Isabella to sponsor his trip to Asia 

by sea.

• What are the major similarities and differences 

between this map and the current world political 

map?

Is this activity aligned with the standard?

How should its use be recommended in the 

Curriculum Guide?
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Do any of these situations 

describe your division or 

school?

• We struggle with widespread student achievement 

results in one or more subjects and grade levels.

• We struggle with pockets of special needs or low-

achieving students not meeting student 

achievement standards.

• We struggle with student achievement in certain 

subgroups, such as gender or low SES.

• We struggle to find enough highly qualified 

teachers to meet our students’ needs.
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Textbook Example Activity

Page 151:

Look at this current world map (above) and compare with the world map below that is similar or same as one that Columbus used to persuade Ferdinand and Isabella to sponsor his trip to Asia by sea.

What are the major similarities and differences between this map and the current world political map?

Is this activity aligned with the standard?

How should its use be recommended in the Curriculum Guide?







Read this activity and then determine:

Is this activity aligned to the standard?

How should its use be recommended in the Curriculum Guide?



What we see is that while this activity might be aligned on the surface (it is using maps from different eras and asking students to compare/contrast), it is not actually getting at the heart of the standard—which is how cultures use the maps for their own interests and ambitions.
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Aligning the Textbook: Curriculum 

Guide Recommendation

Use the activity on page 151 showing the 

Columbus map to students.  Instead of the 

textbook prompt, have students work together 

to describe how Columbus might have used 

the features of the map to structure his 

persuasive argument to reflect his own 

interests and ambitions, and why, given their 

interests and ambitions, Ferdinand and 

Isabella would have been persuaded by this 

argument. 
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Aligning the Textbook: Curriculum Guide Recommendation

Use the activity on page 151 showing the Columbus map to students.  Instead of the textbook prompt, have students work together to describe how Columbus might have used the features of the map to structure his persuasive argument to reflect his own interests and ambitions, and why, given their interests and ambitions, Ferdinand and Isabella would have been persuaded by this argument. 









Here is an example of how the Curriculum Guide might encourage responsible use of the textbook to support instruction.
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Supporting Resources: How 

appropriate are they?

• Are they written at an appropriate 

level for the students using them?

• Do they contain information or themes 

too mature for students?

• Are suggestions included for the most 

appropriate ways to use and scaffold 

in the classroom?


Microsoft_Office_PowerPoint_Slide88.sldx
Supporting Resources: How appropriate are they?

Are they written at an appropriate level for the students using them?

Do they contain information or themes too mature for students?

Are suggestions included for the most appropriate ways to use and scaffold in the classroom?







Moreover, even if a supporting resource IS aligned, we might need to consider the following:



Are the resources written or depicted at an appropriate level for the students using them?  Reading level is a common struggle when trying to access sources, especially for younger students.



Do they contain information or themes that are too mature for students?  Some resources that are appropriately aligned to the standard might contain other information that is not appropriate for students.



Lastly, does the Written Curriculum include suggestions for the most appropriate ways to scaffold use of the resources in the classroom?  For instance, do we need to let parents know the intent of using the supporting resource ahead of time, provide background to the students, or perhaps excerpt part of the resource?
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Question 2

How do we measure the 

quality of the basic 

components of our Written 

Curriculum?
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Question 2

How do we measure the quality of the basic components of our Written Curriculum?







Let’s first look at question 1: What are the main components of a Written Curriculum?
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How do these pieces fit 

together?

Review a Curriculum Guide 

using the tool.
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How do these pieces fit together?

Review a Curriculum Guide using the tool.
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STANDARD 9.3

STRAND: READING

GRADE LEVEL 9

9.3
authentic texts.

The student will apply knowledge of word origins, derivations, and figurative language to extend vocabulary development in

a) Use structural analysis of roots, affixes, synonyms, antonyms, and cognates to understand complex words.
b) Use context, structure, and connotations to determine meanings of words and phrases.
¢) Discriminate between connotative and denotative meanings and interpret the connotation.

d) Identify the meaning of common idioms.

e) Identify literary and classical allusions and figurative language in text.
f) Extend general and specialized vocabulary through speaking, reading, and writing.
g) Use knowledge of the evolution, diversity, and effects of language to comprehend and

elaborate the meaning of texts.

vocabulary.

e Students will use prefixes, suffixes, roots,
derivations, and inflections of polysyllabic
words to determine meaning and relationships
among related words.

e Teachers should use a study of cognates (words
from the same linguistic family) to enhance
vocabulary instruction. Cognates can occur
within the same language or across languages,
e.g., night (English), nuit (French), Nacht
(German), nacht (Dutch), nicht (Scots), natt
(Swedish, Norwegian), nat (Danish), raat
(Urduw), ndtt (Faroese), nétt (Icelandic), noc
(Czech, Slovak, Polish).

o Students will evaluate the use of figurative
language in text.

e Students will use context and connotations to
help determine the meaning of synonymous
words and appreciate an author’s choices of
words and images.

¢ Connotation is subjective, cultural and

language enriches text.

e understand that word structure
aids comprehension of
unfamiliar and complex words.

UNDERSTANDING THE STANDARD ESSENTIAL
(Teacher Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES
o The intent of this standard is that students will All students should To be successful with this standard, students are expected to
increase their independence as learners of . . .
e recognize that figurative s use word structure to analyze and relate words.

use roots or affixes to determine or clarify the meaning of words.

recognize that words have nuances of meaning and that understanding the
connotations may be necessary to determine the appropriate meaning,

demonstrate an understanding of idioms.

use prior reading knowledge and other study to identify the meaning of
literary and classical allusions.

interpret figures of speech (e.g., euphemism, oxymoron) in context and
analyze their role in the text.

analyze connotations of words with similar denotations.

use context (e.g., the overall meaning of a sentence, paragraph, or text; a
word’s position or function in a sentence) as a clue to the meaning of a
word or phrase.

identify and correctly use patterns of word changes that indicate different
meanings or parts of speech (e.g., conceive, conception, conceivable).

consult general and specialized reference materials (e.g., dictionaries,
thesaurus).

demonstrate understanding of figurative language, word relationships, and
connotations in word meanings.

English Standards of Learning Curriculum Framework 2010: Grade Nine

page 8
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Do any of these situations describe your division or school?

We struggle with widespread student achievement results in one or more subjects and grade levels.

We struggle with pockets of special needs or low-achieving students not meeting student achievement standards.

We struggle with student achievement in certain subgroups, such as gender or low SES.

We struggle to find enough highly qualified teachers to meet our students’ needs.







Before we begin to delve deeper into the written, taught, and tested curriculum, let’s look at reasons why we would even want to do so. Read the following common problems held by many schools across our state.  Do any of these resonate with you?



We struggle with widespread student achievement results in one or more subjects and grade levels.

We struggle with pockets of special needs or low-achieving students meeting student achievement standards.

We struggle with student achievement in certain subgroups, such as gender or low SES.

We struggle to find enough highly qualified teachers to meet our students needs.
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STANDARD 9.3

STRAND: READING GRADE LEVEL 9

9.3 The student will apply knowledge of word origins, derivations, and figurative language to extend vocabulary development in

authentic texts.

a) Use structural analysis of roots, affixes, synonyms, antonyms, and cognates to understand complex words.
b) Use context, structure, and connotations to determine meanings of words and phrases.

¢) Discriminate between connotative and denotative meanings and interpret the connotation.

d) Identify the meaning of common idioms.
e) Identify literary and classical allusions and figurative language in text.

f) Extend general and specialized vocabulary through speaking, reading, and writing.
g) Use knowledge of the evolution, diversity, and effects of language to comprehend and

elaborate the meaning of texts.

UNDERSTANDING THE STANDARD
(Teacher Notes)

ESSENTIAL
UNDERSTANDINGS

ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

emotional. A stubborn person may be described
as being either strong-willed or pig-headed.
They have the same literal meaning (i.e.,
stubborn), strong-willed connotes admiration
for the level of someone's will, while pig-
headed connotes frustration in dealing with
someone.

s Denotation is a dictionary definition of a word.

o Idiom is an expression peculiar to a particular
language or group of people that means
something different from the dictionary
definition (e.g., blessing in disguise, chip on
your shoulder).

e Anallusion is an indirect reference to a person,
place, event or thing-- real or fictional. J.D.
Salinger's The Catcher in the Rye is an allusion
to a poem by Robert Burns. Stephen Vincent
Benet's story By the Waters of Babylon alludes
to Psalm 137 in the Bible.
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STANDARD 9.4 STRAND: READING GRADE LEVEL 9

9.4 The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and
drama.
a) Identify author’s main idea and purpose.
b) Summarize text relating the supporting details.
c) Identify the characteristics that distinguish literary forms.
d) Use literary terms in describing and analyzing selections.
e) Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.

f) Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit

the reader’s emotion.

g) Analyze the cultural or social function of a literary text.
h) Explain the relationship between the author’s style and literary effect.

i) Explain the influence of historical context on the form, style, and point of view of a written work.

j) Compare and contrast author’s use of literary elements within a variety of genres.

k) Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.
1) Make predictions, inferences, draw conclusions, and connect prior knowledge to support

reading comprehension.

m) Use reading strategies to monitor comprehension throughout the reading process.

UNDERSTANDING THE STANDARD ESSENTIAL
(Teacher Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES
e  Strategies for reading should be used to develop | All students should To be successful with this standard, students are expected to

reading comprehension skills. Students will
apply a process for reading as they analyze a
variety of literature. They will study classical
and contemporary selections that represent
literary forms.

Students will enhance their understanding of
the characteristics of various literary forms
through the reading and analysis of a variety of
genres, such as poetry, prose, essays, short
stories, historical fiction, and narrative
nonfiction.

Students will understand that literary texts can
fulfill a social or cultural function depending on
the time, location, and purpose of the author.
For example, The Grapes of Wrath, which
focuses on the plight of migrant farmers,

o understand the relationship
between an author’s style and
literary effect.

e understand an author’s use of
figurative language to create
images, sounds, and effects.

e understand an author’s use of
structuring techniques to
present literary content.

s understand the techniques an
author uses to convey

information about a character.

o understand character types.

o understand a character’s

e identify main idea, purpose, and supporting details.
s provide a summary of the text.

o identify the differing characteristics that distinguish literary forms,
including:
°  narrative — short story, anecdote, character sketch, fable, legend, myth,
tall tale, allegory, novel;
poetry — epic, ballad, sonnet, lyric, elegy, ode;
drama — comedy, tragedy,
essay — editorial, journal/diary entry, informative/explanatory essay,
analytical essay, speech; and
narrative nonfiction — biographies, autobiographies, personal essays.

o

o identify and analyze elements of dramatic literature:
°  dramatic structure: exposition/initiating event, rising action,
complication/conflict, climax, falling action, resolution/denouement
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STANDARD 9.4

STRAND: READING GRADE LEVEL 9

9.4

The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and
drama.

Identify author’s main idea and purpose.

Summarize text relating the supporting details.

Identify the characteristics that distinguish literary forms.

Use literary terms in describing and analyzing selections.

Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.
Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit
the reader’s emotion.

Analyze the cultural or social function of a literary text.

h) Explain the relationship between the author’s style and literary effect.

i) Explain the influence of historical context on the form, style, and point of view of a written work.

j) Compare and contrast author’s use of literary elements within a variety of genres.

k) Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.
1) Make predictions, inferences, draw conclusions, and connect prior knowledge to support

reading comprehension.

m) Use reading strategies to monitor comprehension throughout the reading process.

UNDERSTANDING THE STANDARD
(Teacher Notes)

ESSENTIAL
UNDERSTANDINGS

ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

affected the conscience of a nation and helped

separate but related story line that merges
together (e.g., A Tale of Two Cities).

e Students will read and analyze one-act and full-
length plays.

e Students will use a variety of reading strategies
such as text annotation, QAR (Question-,
Answer Relationships), thinking aloud, etc.

development throughout a text.

by the ideas, values, and
location in which they live.

understand that an author
draws on and transforms
source material in a specific
work (e.g. how a later author
draws on a play by
Shakespeare).

understand that in dramatic
works, setting, mood,

desc
moo

(conclusion/resolution);

laws to change. it 5
¢ understand how authors are . mcl).rllo Ogl_le’
e  Students will understand that parallel plots are often influenced either . ZO 1 oqu}./,
plots in which each main character has a consciously or unconsciously R I?dOqu
aside;

dialect; and
stage directions.

ribe how stage directions help the reader understand a play’s setting,
d, characters, plot, and theme.

compare and contrast the representation of a subject or a key scene in two
different media and analyze what is emphasized in each.

expl:

ain the relationships among the elements of literature, such as:
protagonist and other characters;

° plot;
characters, plot, and theme are 5 tt_’ ]
often revealed through staging . ie ing;

one;

as well as through narration
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STANDARD 9.4 STRAND: READING GRADE LEVEL 9

9.4 The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and

drama.

a) Identify author’s main idea and purpose.

b) Summarize text relating the supporting details.

c) Identify the characteristics that distinguish literary forms.

d) Use literary terms in describing and analyzing selections.

e) Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.

f) Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit
the reader’s emotion.

g) Analyze the cultural or social function of a literary text.

h) Explain the relationship between the author’s style and literary effect.

i) Explain the influence of historical context on the form, style, and point of view of a written work.

j) Compare and contrast author’s use of literary elements within a variety of genres.

k) Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.

1) Make predictions, inferences, draw conclusions, and connect prior knowledge to support
reading comprehension.

m) Use reading strategies to monitor comprehension throughout the reading process.

UNDERSTANDING THE STANDARD ESSENTIAL
(Teacher Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES
and dialogue. °  point of view — first person, third person limited, third person
omniscient;
°  theme;
°  speaker; and
°  narrator.

e analyze the techniques used by an author to convey information about a
character.

e analyze character types, including:
°  dynamic/round character;

static/flat character; and

stereotype and caricature.

o

o

s analyze how authors create multilayered characters through the use of
literary devices: indirect and direct methods of characterization, character’s
actions, interactions with other characters, dialogue, physical appearance,
and thoughts.

s analyze how characters with multiple or conflicting motivations develop

English Standards of Learning Curriculum Framework 2010: Grade Nine page 12
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STANDARD 9.4 STRAND: READING GRADE LEVEL 9

9.4 The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and

drama.

a) Identify author’s main idea and purpose.

b) Summarize text relating the supporting details.

c) Identify the characteristics that distinguish literary forms.

d) Use literary terms in describing and analyzing selections.

e) Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.

f) Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit
the reader’s emotion.

g) Analyze the cultural or social function of a literary text.

h) Explain the relationship between the author’s style and literary effect.

i) Explain the influence of historical context on the form, style, and point of view of a written work.

j) Compare and contrast author’s use of literary elements within a variety of genres.

k) Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.

1) Make predictions, inferences, draw conclusions, and connect prior knowledge to support
reading comprehension.

m) Use reading strategies to monitor comprehension throughout the reading process.

UNDERSTANDING THE STANDARD ESSENTIAL

(Tssichier Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

over the course of a text, interact with other characters, and advance the
plot or develop theme.

e analyze how the plot structures (conflict, resolution, climax, and subplots)
advance the action in literature,

s determine a theme of a text and analyze its development over the course of
the text.

e compare and contrast types of figurative language and other literary devices
such as:

simile;

metaphor;

personification;

analogy;

symbolism;

apostrophe;

allusion;

imagery;

o 0o 0o 0o o o o o
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STANDARD 9.4 STRAND: READING GRADE LEVEL 9

9.4 The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and
drama.
a) Identify author’s main idea and purpose.
b) Summarize text relating the supporting details.
c) Identify the characteristics that distinguish literary forms.
d) Use literary terms in describing and analyzing selections.
e) Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.
f) Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit
the reader’s emotion.
g) Analyze the cultural or social function of a literary text.
h) Explain the relationship between the author’s style and literary effect.
i) Explain the influence of historical context on the form, style, and point of view of a written work.
j) Compare and contrast author’s use of literary elements within a variety of genres.
k) Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.
1) Make predictions, inferences, draw conclusions, and connect prior knowledge to support
reading comprehension.
m) Use reading strategies to monitor comprehension throughout the reading process.
UNDERSTANDING THE STANDARD ESSENTIAL

(Tssichier Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

o

paradox; and
OXyIOron.

o

o identify sound devices, including:
rhyme (approximate, end, slant)
rhythm;

repetition;

alliteration;

assonance,

consonarnce;

onomatopoeia; and

parallelism.

o 0o 0o o o o o o

e identify and analyze an author’s presentation of literary content by the use
of structuring techniques, such as:
°  dialogue;

foreshadowing;

parallel plots;

subplots and multiple story lines;

o
o
o
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STANDARD 9.4 STRAND: READING GRADE LEVEL 9

9.4 The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and

drama.

a) Identify author’s main idea and purpose.

b) Summarize text relating the supporting details.

c) Identify the characteristics that distinguish literary forms.

d) Use literary terms in describing and analyzing selections.

e) Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.

f) Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit
the reader’s emotion.

g) Analyze the cultural or social function of a literary text.

h) Explain the relationship between the author’s style and literary effect.

i) Explain the influence of historical context on the form, style, and point of view of a written work.

j) Compare and contrast author’s use of literary elements within a variety of genres.

k) Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.

1) Make predictions, inferences, draw conclusions, and connect prior knowledge to support
reading comprehension.

m) Use reading strategies to monitor comprehension throughout the reading process.

UNDERSTANDING THE STANDARD ESSENTIAL
TeEEENIES TNDERSTARDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

flashback;
soliloquy;
verse,

refrain; and
stanza forms

- couplet

- quatrain

- sestet

- octet (octave).

o o o o o

o identify and analyze an author’s use of diction (word choice) and syntax to
convey ideas and content, including:
°  rhetorical question;

cliché;

connotation;

denotation;

hyperbole;

understatement;

o o o o o
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STANDARD 9.4 STRAND: READING GRADE LEVEL 9

9.4

The student will read, comprehend, and analyze a variety of literary texts including narratives, narrative nonfiction, poetry, and
drama.

Identify author’s main idea and purpose.

Summarize text relating the supporting details.

Identify the characteristics that distinguish literary forms.

Use literary terms in describing and analyzing selections.

Explain the relationships between and among elements of literature: characters, plot, setting, tone, point of view, and theme.
Compare and contrast the use of rhyme, rhythm, sound, imagery, and other literary devices to convey a message and elicit
the reader’s emotion.

Analyze the cultural or social function of a literary text.

Explain the relationship between the author’s style and literary effect.

Explain the influence of historical context on the form, style, and point of view of a written work.

Compare and contrast author’s use of literary elements within a variety of genres.

Analyze how an author’s specific word choices and syntax achieve special effects and support the author’s purpose.

Make predictions, inferences, draw conclusions, and connect prior knowledge to support

reading comprehension.

m) Use reading strategies to monitor comprehension throughout the reading process.

UNBERSTANIMNG THESTANDARD ESSENTIAL ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

(Teacher Notes) UNDERSTANDINGS

°  irony,

- dramatic
- situational
- verbal

°  dialect; and

pun.

English Standards of Learning Curriculum Framework 2010: Grade Nine page 16





image100.jpeg
STANDARD 9.6

STRAND: WRITING

GRADE LEVEL 9

9.6

a) Generate, gather, and organize ideas for writing.
b) Plan and organize writing to address a specific audience and purpose.

¢) Communicate clearly the purpose of the writing using a thesis statement where appropriate.
d) Write clear, varied sentences using specific vocabulary and information.

e) Elaborate ideas clearly through word choice and vivid description.

f) Arrange paragraphs into a logical progression.
g) Use transitions between paragraphs and ideas.
h) Revise writing for clarity of content, accuracy and depth of information.
i) Use computer technology to plan, draft, revise, edit, and publish writing

The student will develop narrative, expository, and persuasive writings for a variety of audiences and purposes.

writing in a variety of forms and for a variety of
audiences and purposes.

e Writing will encompass narrative, expository,
persuasive, and analytical forms.

e Students develop as writers by participating in a
process for writing — prewriting, organizing,
composing, revising, editing, and publishing.

e Students should have practice writing for
shorter time frames as well as extended time
frames.

understand that writing is a
process.

understand the importance of
audience, purpose and point of
view when writing.

recognize the importance of
maintaining a formal style and
objective tone in academic
writing.

understand that the function of
a thesis statement is to focus
on the purpose of writing.

UNDERSTANDING THE STANDARD ESSENTIAL
(Teacher Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES
e Students will plan, compose, revise, and edit All students should To be successful with this standard, students are expected to

use prewriting strategies and organize writing.

plan and develop organized and focused written products that demonstrate
their understanding of composing, written expression, and usage/mechanics
and that reflect an appropriate audience and purpose.

demonstrate the purpose of writing as narrative, persuasive, expository, or
analytical.

apply narrative techniques, such as dialogue, description, and pacing to
develop experiences or characters.

write using a clear, focused thesis that addresses the purpose for writing.

provide an engaging introduction and a clear thesis statement that
introduces the information presented.

write clear, varied sentences, and increase the use of embedded clauses.
use specific vocabulary and information.

use precise language to convey a vivid picture.

develop the topic with appropriate information, details, and examples.

arrange paragraphs into a logical progression using appropriate words or
phrases to signal organizational pattern and transitions between ideas.

revise writing for clarity, content, depth of information, and intended

English Standards of Learning Curriculum Framework 2010: Grade Nine
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STANDARD 9.6 STRAND: WRITING GRADE LEVEL 9

9.6 The student will develop narrative, expository, and persuasive writings for a variety of audiences and purposes.

a)
b)
]
d)
€)
)]

)
h)
i

Generate, gather, and organize ideas for writing.

Plan and organize writing to address a specific audience and purpose.

Communicate clearly the purpose of the writing using a thesis statement where appropriate.
Write clear, varied sentences using specific vocabulary and information.

Elaborate ideas clearly through word choice and vivid description.

Arrange paragraphs into a logical progression.

Use transitions between paragraphs and ideas.

Revise writing for clarity of content, accuracy and depth of information.

Use computer technology to plan, draft, revise, edit, and publish writing

UNDERSTANDING THE STANDARD ESSENTIAL

(Teacher Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

audience and purpose.

s use computer technology to assist in the writing process.
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STANDARD 9.7

STRAND: WRITING GRADE LEVEL 9

9.7 The student will self- and peer-edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and

paragraphing.

a) Use and apply rules for the parts of a sentence, including subject/verb, direct/indirect object, and predicate
nominative/predicate adjective, and coordinating conjunctions.

b) Use parallel structures across sentences and paragraphs.

¢) Use appositives, main clauses, and subordinate clauses.

d) Use commas and semicolons to distinguish and divide main and subordinate clauses.

e) Distinguish between active and passive voice.

f) Proofread and edit writing for intended audience and purpose.

application of grammatical conventions in
writing.

e Students will understand that parallel structure
means using the same grammatical form to
express equal or parallel ideas.

o Students will understand that a main clause is
an independent clause that expresses a
complete thought and can stand alone as a
sentence.

e Students will understand that a subordinate
clause is a dependent clause and does not
express a complete thought.

e Students will understand rules for commas and
semicolons when dividing main and
subordinate clauses.

o Students will differentiate between active and
passive voice, knowing when it is appropriate
to use each in their writing.

e Students will use verbs in the conditional and
subjunctive form to achieve particular effects.

understand that grammatical
and syntactical choices convey
a writer’s message.

recognize that active voice
means that the subject of a
verb performs the action and
passive voice means that the
subject of a verb receives the
action.

write using various types of
phrases (noun, verb, adjectival,
adverbial, participial,
prepositional, absolute) and
clauses (independent,
dependent; noun, relative,
adverbial) to convey specific
meanings and add variety and
interest to writing or
presentations.

demonstrate an understanding
of dependent clauses,
independent clauses, and a
variety of phrases to show
sentence variety.

UNDERSTANDING THE STANDARD ESSENTIAL
(Teacher Notes) UNDERSTANDINGS ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES
e Students will focus on editing and the All students should To be successful with this standard, students are expected to

e apply rules for sentence development, including:
°  subject/verb;

direct object;

indirect object;

predicate nominative; and

predicate adjective.

o
o
o

o

o identify and appropriately use coordinating conjunctions: for, and,
nov, but, or, yet, and so (FANBOYS).

e use parallel structure when:
°  linking coordinate ideas;
comparing or contrasting ideas; and
linking ideas with correlative conjunctions:
- both..and
- either..or
- neither...nor
- notonly...but also.

o

o

e use appositives.
e distinguish and divide main and subordinate clauses, using commas and
semicolons.

s usea semicolon, or a conjunctive adverb to link two or more
closely related independent clauses.

o differentiate between active and passive voice to create a desired effect.
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STANDARD 9.7

STRAND: WRITING GRADE LEVEL 9

9.7 The student will self- and peer-edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and

paragraphing.

a) Use and apply rules for the parts of a sentence, including subject/verb, direct/indirect object, and predicate
nominative/predicate adjective, and coordinating conjunctions.

b) Use parallel structures across sentences and paragraphs.

¢) Use appositives, main clauses, and subordinate clauses.
d) Use commas and semicolons to distinguish and divide main and subordinate clauses.
e) Distinguish between active and passive voice.
f) Proofread and edit writing for intended audience and purpose.

UNDERSTANDING THE STANDARD
(Teacher Notes)

ESSENTIAL
UNDERSTANDINGS

ESSENTIAL KNOWLEDGE, SKILLS, AND PROCESSES

e proofread and edit writing.
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EOC Reading
Test Blueprint Summary Table

Reporting Grade 9 Grade 10 Grade 11 Number of
Category Reading SOL | Reading SOL | Reading SOL Items
Use word analysis | 9.3 a-e 10.3 a-e 11.3 a-e 10
strategies
and word
reference
materials
Demonstrate 9.4 a-f, h-1 10.4 a-b, e, g-h, | 11.4 ¢, e-j 18
comprehension k
of fictional texts
Demonstrate 9.5a-j 10.5 a-g 115a-g 27
comprehension
of nonfiction texts
Excluded from 93 f-g 10.3 f-g 11.3 f-g
Testing 9.4¢g,m 10.4 c-d, f,i,j, |11.4a-b,d, k
9.5k L m 11.5h
10.5h
Number of Operational Items 55
Number of Field Test Items* 10
Total Number of Items on Test 65

*Field test items are being tried out with students for potential use on subsequent tests and
will not be used to compute students’ scores on the test.

This revised test blueprint will be effective with the administration of the 2012-2013 English Standards of Learning tests.
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End-of-Course Writing
Test Blueprint Summary Table

Reporting Grade 9 Grade 10 Grade 11 Multiple-Choice/ Short Paper
Category Writing Writing Writing Technology- Component:
Standards of | Standards of | Standards Enhanced ltem Number of
Learning Learning of Learning (MC/TEI) Possible
Component: Score Points
Number of Items
Research, 9.6 a-h 10.6 a-f 11.6 a-f Composing/
plan, 98a-f,h 10.8 a-d, f 11.8 a-b, ‘Written
compose, and d-f, 16 Expression
revise for a h,j
variety of 16
purposes
Edit for 9.7 a-d 10.7 b 11.7b Usage/
correct use of 11.81i Mechanics
language, 14
capitalization, 8
punctuation,
and spelling
SOL not 9.61 10.6 g 11.6 g, h
tested on 9.7 ef 10.7 a, c-h 11.7 a, cf
MC/TEI 98¢ 10.8 e 11.8¢c, g
Component
SOL not 9.8a-h 10.7 c-g 11.7 a, d
scored on 10.8 a-f 11.8 a-j
Short Paper
Component*
Number of Operational Items 30 24
Number of Field Test Items** 14
Total Number of Items on Test 44 24

*All SOL not listed will be scored on the short paper component.

**Field test items are being tried out with students for potential use on subsequent tests and
will not be used to compute students’ scores on the test.

This revised test blueprint will be effective with the administration of the 2012-2013 English Standards of Learning tests
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Evaluating the Alignment and Quality of the Taught Curriculum

Virginia Department of Education

Office of School Improvement

2013-2014







This presentation will focus on Evaluating the Alignment and Quality of the Taught Curriculum in our Divisions.



As we go through the presentation, remember that the emphasis is not just on what the teacher is doing, but what students are doing: their learning experiences and the outcome of those learning experiences.  This is especially emphasized in the lesson observation piece, which will reflect not only the teacher’s plan but the actual implementation of the lesson and the outcomes.
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Agenda

What are the basic components of a Taught Curriculum?

How do we measure the quality of the basic components of our Taught Curriculum?







We will look at two questions during the course of this presentation:  “What are the main components of a Taught Curriculum?” and “How do we measure the quality of the basic components of our Taught Curriculum?”
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Question 1

What are the main components of a Taught Curriculum?







Let’s first look at question 1: What are the main components of a Taught Curriculum?
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We struggle with widespread student achievement results in one or more subjects and grade levels.

An aligned curriculum has been shown in study after study to be strongly correlated with increased or high student achievement.



(Price-Baugh, 1997; Mitchell, 1998; Wishnick, 1989; Gamoran, Porter, Smithson, & White, 1997)









If you said this—we struggle with widespread student achievement results in one or more subjects and grade levels—then it’s important for you to know that study after study has shown that an aligned curriculum is strongly correlated with increased or high student achievement.
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What is the Taught 

Curriculum?

The Taught Curriculum is the enactment 

or implementation of the Written 

Curriculum by a teacher with a specific 

group of students.

Evidence:

• Lesson Plans

• Lesson Observations
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What is the Taught Curriculum?

The Taught Curriculum is the enactment or implementation of the Written Curriculum by a teacher with a specific group of students.



Evidence:

Lesson Plans

Lesson Observations







The Taught Curriculum can be considered the enactment or implementation of the Written Curriculum by a teacher with a specific group of students.  The teacher is therefore taking the Written Curriculum and applying his or her knowledge of the students and their data to create and deliver lessons that will help students become proficient in the knowledge and skills outlined by the Written Curriculum.



For the Taught Curriculum, our main evidence is Lesson Plans and Lesson Observations.  Note that for the purposes of this training, the school division’s Formal Classroom Observation completed forms will be used as evidence for Lesson Observations (the Academic Review is a desk audit for the current year, but the tool could also be used by the division to conduct classroom observations).
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Which lesson plans should we use?

Created by the person who will be implementing the lesson

Should explain how the Written Curriculum will be adapted for specific student needs

Variety of high and low performing teachers

Written Curriculum

Taught Curriculum







There can be two types of Lesson Plans: general (as usually included in the Written Curriculum) and specific (written by the teacher for the specific classroom).  We are looking for the specific lesson plans that were actually created by the person who will implement the lesson.  In other words, this particular tool has not been designed to work with generic curriculum lesson plans, but instead with lesson plans created by the teacher for use with a specific group of students based upon their needs.



For this reason, we consider Lesson Plans to be part of the Taught Curriculum—because they are the specific plan for implementation by a teacher for his or her classroom.



For this Desk Audit, we should also use a variety of high and low performing teachers.  Using all high performing teachers might achieve a high score using the tool, but it will not help us actually identify our areas of strength and areas where we need improvement.
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Main Components for both Lesson Plans and Lesson Observations

Alignment with/of Standards, Big Ideas, and Objectives

Sequence/Pacing

Student Learning Experiences

Assessments

Supporting Resources







You will notice that these are the Basic Components that were on the Curriculum Guide Alignment and Basic Components Evaluation tool.



Once again, Alignment with/of Standards, Big Ideas, and Objectives is in blue.  As with saw with the Written Curriculum, the Alignment is of utmost importance; without proper alignment, even the highest quality teacher will not have students achieving at a high level.
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Reading the Tool

Term What it Means

No Implementation

None or few of the elements are present for 

Functional Implementation; this component is 

ineffective

Limited 

Implementation

Some or most elements of Functional 

Implementation are present; this component is 

partially effective

Functional 

Implementation

All the elements needed for effectiveness are 

present

Full Implementation

All the elements for Functional Implementation 

are present AND at least one other element is in 

place for this component to be highly effective.


Microsoft_Office_PowerPoint_Slide97.sldx
Reading the Tool

		Term		What it Means

		No Implementation		None or few of the elements are present for Functional Implementation; this component is ineffective

		Limited Implementation		Some or most elements of Functional Implementation are present; this component is partially effective

		Functional Implementation		All the elements needed for effectiveness are present

		Full Implementation		All the elements for Functional Implementation are present AND at least one other element is in place for this component to be highly effective.









In the first row of the tool, you will see these basic terms.  For each basic component, the tool explains the characteristics of the artifacts if it is at the No Implementation, Limited Implementation, Functional Implementation, or Full Implementation levels.  When reading this tool, always start with the Functional Implementation column.  Check how many elements are present for Functional Implementation for each Basic Component.  If all are checked, then move to Full Implementation.  If only some are checked, then move to Limited or No Implementation as appropriate.  Write the score for that Basic Component in the right-hand column.
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Basic Component: Alignment 

with/of Standards, Big Ideas, 

and Objectives (Lesson Plans)
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Basic Component: Alignment with/of Standards, Big Ideas, and Objectives (Lesson Plans)









Here are the elements of the Alignment component for lessons plans.



Note that during this presentation, we will be going back and forth between the Lesson Plan and the Lesson Observation tool.



Remember that alignment is crucial; the rest of the tool cannot be used unless the Alignment is at Functional Implementation.
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We struggle with pockets of special needs 

or low-achieving students not meeting 

student achievement standards.

An aligned curriculum has been 

shown to have an even more 

powerful effect on low achievers 

than high achievers.

(Wishneck, 1989)
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Basic Component: Alignment with/of Standards, Big Ideas, and Objectives (Lesson Observations)









Here are the elements for the Alignment component for Lesson observations.  As we can see, they are similar, though slightly different in their wording; the difference is between planning and actually implementing.
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Objectives

What the student will accomplish during 

the given lesson, including the:

• Behaviors students will exhibit to 

show learning

• Conditions under which the students 

will exhibit those behaviors

• Criteria the teacher will use to 

determine whether students meet the 

objective.
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Objectives

What the student will accomplish during the given lesson, including the:

Behaviors students will exhibit to show learning

Conditions under which the students will exhibit those behaviors

Criteria the teacher will use to determine whether students meet the objective.







The last two bullets of Functional Implementation for both the Lesson Plan and the Lesson Observation discuss using objectives.  Generally, objectives include the following pieces:

Behaviors students will exhibit to show learning

Conditions under which the students will exhibit those behaviors

Criteria the teacher will use to determine whether students meet the objective.



Note that communicating objectives to students is not the same as writing the objective on the board.  Many checklists for lesson plans or observations include whether the objective is displayed, but simply noting the display of an objective is a superficial measure at best.  What we are looking for is whether the teaching actively communicates each piece of the objective to students—this could be done in a variety of ways.
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Why Objectives?

• Focus the learning for teachers and 

students

• Students show increased student 

achievement when teachers communicate 

clear objectives to students and provide 

quality formative feedback to students

• Students take greater risks and persevere 

longer when they know the objectives and 

criteria.

(Brookhart, 2008; Hattie & Timperley, 2007; Shute, 2008).
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Why Objectives?

Focus the learning for teachers and students

Students show increased student achievement when teachers communicate clear objectives to students and provide quality formative feedback to students

Students take greater risks and persevere longer when they know the objectives and criteria.

(Brookhart, 2008; Hattie & Timperley, 2007; Shute, 2008).







Using objectives when planning and implementing lessons has been shown in numerous studies to have positive effects for students.

Firstly, it helps provide a focus.  This allows students to better organize information as they learn it.

Secondly, it has been shown to increase student achievement, especially when combined with formative assessment on whether students are achieving the objective and how they can improve

Lastly, when students know the objectives and the criteria by which they will be evaluated, they are more likely to take risks and persevere longer.
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Objectives and Standards

English 9.7: The student will self- and peer-edit writing 

for correct grammar, capitalization, punctuation, 

spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.

By the end of the lesson, students will use 

strong examples of passages with active 

voice to self-edit a previously self-written 

passage so that it scores at least an Effective 

on the Active Voice rubric.  Students already 

at the Effective level will improve to Highly 

Effective.
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Objectives and Standards

English 9.7: The student will self- and peer-edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.





By the end of the lesson, students will use strong examples of passages with active voice to self-edit a previously self-written passage so that it scores at least an Effective on the Active Voice rubric.  Students already at the Effective level will improve to Highly Effective.







Read the standard in the blue box and the objective below it.  Then identify the: behavior, conditions, and criteria for success.  What does the teacher actually expect students to do at the end of the lesson?



Note the difference between the standard and the objective.  The objective does not have to be an exact duplicate of the standard; in fact, it should be written in student-friendly language so that it can be used as a tool with the students.  Students should be able to use the objective to tell an observer what they will have to know and be able to do for the day’s lesson.
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Objectives and Standards

English 9.7: The student will self- and peer-edit writing 

for correct grammar, capitalization, punctuation, 

spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.

By the end of the lesson, students will use 

strong examples of passages with active 

voice to self-edit a previously self-written 

passage so that it scores at least an Effective 

on the Active Voice rubric.  Students already 

at the Effective level will improve to Highly 

Effective.

Behavior


Microsoft_Office_PowerPoint_Slide103.sldx
Objectives and Standards

English 9.7: The student will self- and peer-edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.





By the end of the lesson, students will use strong examples of passages with active voice to self-edit a previously self-written passage so that it scores at least an Effective on the Active Voice rubric.  Students already at the Effective level will improve to Highly Effective.

Behavior







Here we see the behavior that students are expected to do in this objective.  They will self-edit a previously self-written passage.
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We struggle with pockets of special needs or low-achieving students not meeting student achievement standards.

An aligned curriculum has been shown to have an even more powerful effect on low achievers than high achievers.



(Wishneck, 1989)

 







If you said that “we struggle with pockets of special needs or low-achieving students not meeting student achievement standards,” then you might be interested in the findings that while an aligned curriculum is correlated with higher student achievement for ALL students, the impact is even greater on those low achievers.
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Objectives and Standards

English 9.7: The student will self- and peer-edit writing 

for correct grammar, capitalization, punctuation, 

spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.

By the end of the lesson, students will use 

strong examples of passages with active 

voice to self-edit a previously self-written 

passage so that it scores at least an Effective 

on the Active Voice rubric.  Students already 

at the Effective level will improve to Highly 

Effective.

Conditions
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Objectives and Standards

English 9.7: The student will self- and peer-edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.





By the end of the lesson, students will use strong examples of passages with active voice to self-edit a previously self-written passage so that it scores at least an Effective on the Active Voice rubric.  Students already at the Effective level will improve to Highly Effective.

Conditions







Here we see the conditions.  The teacher is going to allow students to use examples of other passage in which active voice is used effectively.
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Objectives and Standards

English 9.7: The student will self- and peer-edit writing 

for correct grammar, capitalization, punctuation, 

spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.

By the end of the lesson, students will use 

strong examples of passages with active 

voice to self-edit a previously self-written 

passage so that it scores at least an Effective 

on the Active Voice rubric.  Students already 

at the Effective level will improve to Highly 

Effective.

Criteria 

for 

Success
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Objectives and Standards

English 9.7: The student will self- and peer-edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and paragraphing.

e)  Distinguish between active and passive voice.





By the end of the lesson, students will use strong examples of passages with active voice to self-edit a previously self-written passage so that it scores at least an Effective on the Active Voice rubric.  Students already at the Effective level will improve to Highly Effective.

Criteria for Success







And here we see the Criteria for Success:  Students will use the Active Voice Rubric (which may be a portion of a larger rubric) to score Effective or Highly Effective.  Note:  this does not mean that all students will necessarily meet this objective or that the lesson is a failure if they do not.  What it does is give the teacher a benchmark to objectively collect data on whether the students are where they need to be at the end of the lesson, who needs more practice, and who is above.  This builds formative assessment into the lesson so that the teacher can use it for learning.
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Objectives and Standards: 

Practice

Math 7.5b: The student will solve practical problems 

involving the volume and surface area of 

rectangular prisms and cylinders
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Objectives and Standards: Practice

Math 7.5b: The student will solve practical problems involving the volume and surface area of rectangular prisms and cylinders













Time to practice.  Use the Mathematics Standard for 7.5b:  The student will solve practical problems involving the volume and surface area of rectangular prims and cylinders.  Write an objective for this standard that includes the Behavior, Conditions, and Criteria.



Note to trainers:  If the set-up of the room allows, have participants write their objectives on chart paper and post around the room to share.  If there is a large number of participants, have them work in pairs and then combine with another group to synthesize their objective.
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Basic Component: 

Sequence/Pacing (Lesson 

Plan)
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Basic Component: Sequence/Pacing (Lesson Plan)









These are the Basic Components for the Sequence/Pacing of the Student Learning Experiences for the lesson plan.  Note that a specific lesson template is not required; many schools or divisions use lesson plan templates that work well for them and their teachers.  The only requirements for this basic component are that the lesson have an opening that activates prior knowledge, effective transitions and connections between the learning experiences, and some sort of closure at the end of the lesson, as well as a sense of realistic planning for the expected learning activities.  The actual learning experiences themselves will be looked at more thoroughly in the Quality of the Learning Experiences basic component.
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Basic Component: 

Sequence/Pacing (Lesson 

Observation)
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Basic Component: Sequence/Pacing (Lesson Observation)









These are the basic components for the Sequence/Pacing of the Student Learning Experiences for a Lesson Observation.  We see similar elements here as the Lesson Plan.
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We struggle with student achievement in certain subgroups, 

such as gender or low SES.

We struggle to find enough highly effective teachers to 

meet our students needs.

An aligned curriculum has been 

found to have a greater effect 

size on student achievement than 

student gender, student SES, and 

teacher effect. 

(Wishneck, 1989; Mitchell, 1998)
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Determining the Sequence of 

the Lesson Based on the 

Lesson Purpose

• Is the lesson deductive (teacher introduces 

and explains concepts, then has students 

apply and practice) or inductive (teacher 

provides examples, students generate 

organization or explanation)?

• What are the major outputs expected in the 

lesson?

• Where does the lesson fall in the unit?
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Determining the Sequence of the Lesson Based on the Lesson Purpose

Is the lesson deductive (teacher introduces and explains concepts, then has students apply and practice) or inductive (teacher provides examples, students generate organization or explanation)?

What are the major outputs expected in the lesson?

Where does the lesson fall in the unit?







A few notes on the idea of purposefully choosing various types of lesson sequencing based on the purpose of the lesson itself, which is an element for Full Implementation. In other words, the teacher can explain how the order of learning experiences supports the type of lesson.  We’ll see some examples on the next slide.
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Types of Lessons: How would 

each of these be sequenced?

Type of Lesson Explanation

Small, guided group

The teacher provides support for small groups of learners 

using material at the groups’ instructional level for the given 

objective

Project-based

Students create a written, oral, visual or multimedia project 

with an authentic audience and purpose

Inquiry

Inquirers will identify and research issues and questions to 

develop their knowledge or solutions

Discussion Circle

Students discuss a given topic; teacher acts as facilitator

What would the beginning, middle, and end of 

each lesson look like?
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Types of Lessons: How would each of these be sequenced?

		Type of Lesson		Explanation

		Small, guided group		The teacher provides support for small groups of learners using material at the groups’ instructional level for the given objective

		Project-based		Students create a written, oral, visual or multimedia project with an authentic audience and purpose

		Inquiry		Inquirers will identify and research issues and questions to develop their knowledge or solutions

		Discussion Circle		Students discuss a given topic; teacher acts as facilitator



What would the beginning, middle, and end of each lesson look like?







Look at these four different lesson types.  Each might have a lesson that is sequenced in a particular way in order to maximize student learning. In small groups or pairs, discuss how your assigned lesson type would be sequenced.  What would the introduction look like?  What would students be doing during the majority of the lesson?  What would closure to the lesson look like?  Have groups share out on their assigned type of lesson.
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Now let’s move on to the Quality of the Student Learning Experiences. These are the basic components for the Lesson Plan.  Note that we are purposefully choosing learning experiences that allow students to develop or enhance skills, use higher-level thinking, address misconceptions along the way, use data to plan, and use a variety of effective strategies.  Similar to the Standards for Teacher Evaluation, in this tool we are not outlining or specifying which strategies must be used; what we want to see is that the strategies that are used are appropriate to the objective of the lesson and the needs of the students in that particular classroom.



When we are at Full Implementation, students are taking responsibility for their own learning, and the teacher is using best practices for both the content AND the pedagogy.  Note that in order to judge whether best practices for content and pedagogy are in place for a subject in which the administrator is not an expert, it might be necessary for administrators to review the Curriculum Framework for the subject (which often outlines the major pedagogies along with the content) or review lesson plans/observations with content experts.
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These are the basic components for the Suggested Learning Experiences for the Lesson Observation.  Note their similarity to the Lesson Plan elements.
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Strategies & Average Effect Sizes on 

Achievement*

Strategies

Percentile 

Gain

Identifying similarities and differences 45

Summarizing and note taking 34

Reinforcing effort and providing recognition 29

Homework and practice 28

Nonlinguistic representations 27

Cooperative learning 27

Setting objectives and providing feedback 23

Generating and testing hypothesis 23

Questions, cues, and advance organizers 22

Building vocabulary 20

Interactive games  20

Student discussion/chunking 17

*Haystead , M. W. & Marzano, R. J. (2009). 

Meta-Analytic Synthesis of Studies 

Conducted at Marzano Research Laboratory on Instructional Strategies 


Microsoft_Office_PowerPoint_Slide113.sldx
Strategies & Average Effect Sizes on Achievement*

		Strategies		Percentile Gain

		Identifying similarities and differences		45

		Summarizing and note taking		34

		Reinforcing effort and providing recognition		29

		Homework and practice		28

		Nonlinguistic representations		27

		Cooperative learning		27

		Setting objectives and providing feedback		23

		Generating and testing hypothesis		23

		Questions, cues, and advance organizers		22

		Building vocabulary		20

		Interactive games 		20

		Student discussion/chunking		17



*Haystead , M. W. & Marzano, R. J. (2009). Meta-Analytic Synthesis of Studies Conducted at Marzano Research Laboratory on Instructional Strategies 







In order to judge the quality of the student learning experiences, it can be helpful to review the research on the effectiveness of various strategies. These instructional strategies come from Marzano’s work on instructional effectiveness and his meta-analyses.  In this particular research, for instance, Marzano found that students who engaged in summarizing and note-taking to learn a given topic, had on average a 34 percentile point gain over those students who did not engage in summarizing and note-taking when learning about the same topic.



It is important to remember that any meta-analyses is showing the average of all the studies included in the research.  Some studies may have shown greater or lesser results of each strategy, and some strategies are more effective with different populations of students.  For instance, homework and practice is often shown to have a greater effect with students in upper grades and a lesser effect with students in lower grades.  Therefore, while this list shows some effective strategies that a teacher should consider when writing the goal-setting strategies, it is important for the teacher also to think about how to best implement the strategies for the particular content, skills, and student needs.
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We struggle with student achievement in certain subgroups, such as gender or low SES.
We struggle to find enough highly effective teachers to meet our students needs.

An aligned curriculum has been found to have a greater effect size on student achievement than student gender, student SES, and teacher effect. 



(Wishneck, 1989; Mitchell, 1998)









And lastly, if you said either of these:  “We struggle with student achievement in certain subgroups, such as gender or low SES” or “We struggle to find enough highly qualified teachers to meet our students’ needs” then the finding that an aligned curriculum has a greater effect size on student achievement than the gender or SES of the student, and even than the individual teacher effect might be one of the most important findings for you.



A quick word of caution, however.  An aligned curriculum has powerful effects, but that does not make it a panacea for all problems encountered by our schools.  What this finding means is not that we have only to align our curriculum and forgo all other efforts, but that given the limited amount of time and resources that our schools have, if we want to effect a large amount of widespread change, this is a great first place to start.  Moreover, the fact that an aligned curriculum is more important than teacher effects does not mean that it is more important than quality teachers; what this finding means is that a teacher can be of the highest quality, but if he or she does not have instruction aligned with the measure evaluating it, students will not do well on that measure.  In the cases of teachers who are developing in their skill level, this finding means that one of the best things we can do to help them develop is show them how to implement a properly aligned curriculum.
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*Hattie, J (2009).

Visible Learning: A synthesis of over 800 meta-analyses 

relating to achievement.

Strategies & Average Percentile Gain 

on Achievement*

Strategies

Percentile Gain

Feedback 37

Instructional Quality 34

Instructional Quantity 30

Direct Instruction 29

Graded homework 29

Acceleration 27

Remediation/feedback 24

Personalized instruction 21

Challenge of goals 20

Peer Tutoring 19

Mastery Learning 19

Questioning 16

Advance Organizers 14

Simulation and games 13

Computer-assisted instruction 12

Instructional media 12


Microsoft_Office_PowerPoint_Slide114.sldx
*Hattie, J (2009). Visible Learning: A synthesis of over 800 meta-analyses 

relating to achievement. 


Strategies & Average Percentile Gain 
on Achievement*

		Strategies		Percentile Gain

		Feedback		37

		Instructional Quality		34

		Instructional Quantity		30

		Direct Instruction		29

		Graded homework		29

		Acceleration		27

		Remediation/feedback		24

		Personalized instruction		21

		Challenge of goals		20

		Peer Tutoring		19

		Mastery Learning		19

		Questioning		16

		Advance Organizers		14

		Simulation and games		13

		Computer-assisted instruction		12

		Instructional media		12









Here are some common strategies and their percentile gains on achievement.  These come from the work of John Hattie. Keep in mind that this is a meta-analysis, so these are synthesized; there might be slight differences in the implementation.



24



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Strategies & Average Percentie Gain
on Achievement”






image130.emf
Basic Component: 

Assessment (Lesson Plan)


Microsoft_Office_PowerPoint_Slide115.sldx
Basic Component: Assessment (Lesson Plan)









Now let’s look at the Basic Components for Assessment for a Lesson Plan.  While we want to see that the teacher is teaching the lesson with the knowledge and skills for the summative assessment in mind (last bullet), the majority of the assessment that we see in the lesson plan and the lesson observation will be formative.  Moreover, we are looking to see that the teacher is actually using that formative assessment to inform instruction and meet students needs during the lesson itself.
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Here we see the Basic Components for Assessment for the Lesson Observation.  Once again, we are looking at whether the teacher is using formative assessment and its results during the lesson to meet students needs.
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The Power of Formative 

Assessment 

“…the most powerful single influence 

enhancing achievement is 

feedback.”

• Feedback from teachers to students 

(e.g., specific feedback on strengths and 

areas for improvement)

• Feedback from students to teachers 

(e.g., what they know and do not know, 

effectiveness of strategies)

*Hattie, J (2009).

Visible Learning: A synthesis of over 800 meta-analyses 

relating to achievement.
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The Power of Formative Assessment 

“…the most powerful single influence enhancing achievement is feedback.”

Feedback from teachers to students (e.g., specific feedback on strengths and areas for improvement)

Feedback from students to teachers (e.g., what they know and do not know, effectiveness of strategies)

*Hattie, J (2009). Visible Learning: A synthesis of over 800 meta-analyses 

relating to achievement. 








As we saw a few slides ago, John Hattie found that formative assessment combined with meaningful feedback is “…the most powerful single influence enhancing achievement.”  This does not mean simply feedback from the teacher to the students; it also means that the students provide feedback to the teachers on the effectiveness of the strategies—and the teacher uses this information plan future instruction.
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Lastly, let’s look at the Basic Component for Supporting Resources for the Lesson Plan.  Here we see that there should be a variety of supporting resources…and that each should be used because it specifically enhances the learning of the lesson.  Remember, these are supporting resources, so they should be an enhancement, rather than the focus of the lesson.  This also includes technology.  Moreover, these resources should encourage higher-level thinking for students; in lesson plans with Full Implementation, the resources might also be differentiated by student needs.



For instance, an English teacher might have several books of a particular genre written at different levels that correlate with student reading levels.  A math teacher might have both manipulatives and whiteboards available so that students can practice a skill at both the concrete and the representational phases based on their needs.
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The elements for the Supporting Resources for the Lesson Observation are almost the same.
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Question 2

How do we measure the quality of the basic components of our Taught Curriculum?







Now let’s look at how we actually measure the quality of these components by reviewing a lesson plan and a lesson observation.
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Review a Lesson Plan and a Lesson Observation using the tools.







image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








How do these pieces fit
together?

Review a Lesson Plan and a
Lesson Observz
the tools.






image137.jpeg
STANDARD CE.3c

The student will demonstrate knowledge of citizenship and the rights, duties, and responsibilities of citizens by

¢) describing the duties of citizenship, including obeying the laws, paying taxes, defending the nation, and serving in court.

Essential Understandings

Essential Questions

Essential Knowledge

Essential Skills

For government to be effective, citizens
must fulfill their civic duties.

What civic duties are expected of all
citizens?

Duties of citizens

e Obey laws

o Pay taxes

e Serve in the armed forces, if called

e Serve on a jury or as a witness in
court, when summoned

Citizens who choose not to fulfill these
civic duties face legal consequences.

Analyze political cartoons, political
advertisements, pictures, and other
graphic media. (CE.lc)

Distinguish between relevant and
irrelevant information. (CE.1d)

Review information for accuracy,
separating fact from opinion. (CE.le)

Identify a problem, weigh the expected
costs and benefits and possible
consequences of proposed solutions,
and recommend solutions, using a
decision-making model. (CE.1f)

History and Social Science Standards of Learning Curriculum Framework 2008: Civics and Economics
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STANDARD CE.3d

The student will demonstrate knowledge of citizenship and the rights, duties, and responsibilities of citizens by

d) examining the responsibilities of citizenship, including registering and voting, communicating with government officials, participating in
political campaigns, keeping informed about current issues, and respecting differing opinions in a diverse society.

Essential Understandings

Essential Questions

Essential Knowledge

Essential Skills

A basic responsibility of citizenship is
to contribute to the common good.

What are the ways individuals
demonstrate responsible citizenship?

Civic responsibilities are fulfilled by
choice; they are voluntary.

Responsibilities of citizens

e Register and vote

o Hold elective office

e Communicate with government
officials to influence government
actions

e Serve in voluntary, appointed
government positions

e Participate in political campaigns.

o Keep informed regarding current
issues

s Respect others’ right to an equal
voice in government

Distinguish between relevant and
irrelevant information. (CE.1d)

Review information for accuracy,
separating fact from opinion. (CE.le)

Identify a problem, weigh the expected
costs and benefits and possible
consequences of proposed solutions,
and recommend solutions, using a
decision-making model. (CE.1f)

History and Social Science Standards of Learning Curriculum Framework 2008: Civics and Economics





image139.jpeg
STANDARD CE.3e

The student will demonstrate knowledge of citizenship and the rights, duties, and responsibilities of citizens by

e) evaluating how civic and social duties address community needs and serve the public good.

Essential Understandings

Essential Questions

Essential Knowledge

Essential Skills

A democratic society requires the active
participation of its citizens.

In what ways do citizens participate in
community service?

‘Ways for citizens to participate in

community service

e Volunteer to support democratic
institutions (e.g., League of Women
Voters).

e Express concern about the welfare of
the community as a whole (e.g., as
related to environment, public health
and safety, education).

o Help to make the community a good
place to work and live (e.g., by
becoming involved with public
service organizations, tutoring,
volunteering in nursing homes).

Identify a problem, weigh the expected
costs and benefits and possible
consequences of proposed solutions,
and recommend solutions, using a
decision-making model. (CE.1f)

History and Social Science Standards of Learning Curriculum Framework 2008: Civics and Economics

10





Microsoft_Office_PowerPoint_Slide10.sldx
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Give divisions a start-to-finish guide for writing curriculum, doing lesson observations, etc.

Give divisions an outline of the basic components needed for alignment and quality for the written, taught, and tested curriculum

Is not to…

Is to…











To that end, we will now discuss the Purposes of the Evaluation Tool—what it IS and what it is NOT.  It is important for divisions to understand that this tool is NOT meant to be a comprehensive start-to-finish guide for all aspects of the written, taught, and tested curriculum.  There are many ways to plan, implement, and assess a quality curriculum. Instead, this tool is meant to outline the basic components that a division would need for true, quality alignment in the curriculum.
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STANDARD 5.16

STRAND: PROBABILITY AND STATISTICS

GRADE LEVEL

5

5.16 The student will

a) describe mean, median, and mode as measures of center;

b) describe mean as fair share;

¢) find the mean, median, mode, and range of a set of data; and
d) describe the range of a set of data as a measure of variation.

UNDERSTANDING THE STANDARD

(Background Information for Instructor Use Only)

ESSENTIAL UNDERSTANDINGS

ESSENTIAL KNOWLEDGE AND SKILLS

e Statistics is the science of conducting studies to
collect, organize, summarize, analyze, and draw
conclusions from data.

e A measure of center is a value at the center or
middle of a data set. Mean, median, and mode
are measures of center.

e  The mean, median, and mode are three of the
various ways that data can be analyzed.

e Mean represents a fair share concept of the data.
Dividing the data constitutes a fair share. This is
done by equally dividing the data points. This
should be demonstrated visually and with
manipulatives. The arithmetic way is to add all of
the data points then divide by the number of data
points to determine the average or mean.

e The median is the piece of data that lies in the
middle of the set of data arranged in order.

e The mode is the piece of data that occurs most
frequently in the data set. There may be one, more
than one, or no mode in a data set. Students
should order the data from least to greatest so
they can better find the mode.

e The range is the spread of a set of data. The range
of a set of data is the difference between the
greatest and least values in the data set. Itis
determined by subtracting the least number in the
data set from the greatest number in the data set.

All students should

e  Understand that mean, median, and mode are
described as measures of center.

e  Understand that mean, median, and mode are
three of the various ways that data can be
described or summarized.

e Understand that mean as fair share is
described as equally dividing the data set or
the data set has already been divided equally.

e  Understand how to find the mean, median,
and mode of a set of data as measures of
center.

s Understand values in the context of other
characteristics of the data in order to best
describe the results.

The student will use problem solving, mathematical
communication, mathematical reasoning, connections, and
representations to

s Describe and find the mean of a group of numbers
representing data from a given context as a measure of
center.

e Describe and find the median of a group of numbers
representing data from a given context as a measure of
center.

e Describe and find the mode of a group of numbers
representing data from a given context as a measure of
center.

e Describe mean as fair share.

s Describe and find the range of a group of numbers
representing data from a given context as a measure of
variation.

e Describe the impact on measures of center when a single
value of a data set is added, removed, or changed.T

TRevised March 2011

Mathematics Standards of Learning Curriculum Framework 2009: Grade5
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STANDARD 5.16 STRAND: PROBABILITY AND STATISTICS GRADE LEVEL 5

5.16 The student will
a) describe mean, median, and mode as measures of center;
b) describe mean as fair share;
c) find the mean, median, mode, and range of a set of data; and
d) describe the range of a set of data as a measure of variation.

UNDERSTANDING THE STANDARD
(Background Information for Instructor Use Only)
An example is ordering test scores from least to
greatest: 73, 77, 84, 87, 89, 91, 94. The greatest
score in the data set is 94 and the least score is 73,

so the least score is subtracted from the greatest
score or 94 - 73 = 21. The range of these test
scores is 21.

ESSENTIAL UNDERSTANDINGS ESSENTIAL KNOWLEDGE AND SKILLS

e Students need to learn more than how to identify
the mean, median, mode, and range of a set of
data. They need to build an understanding of what
the number tells them about the data, and they
need to see those values in the context of other
characteristics of the data in order to best describe
the results.
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This presentation will focus on evaluating the alignment and quality of the assessed curriculum in our divisions.
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What are the basic components of an Assessed Curriculum?

How do we measure the quality of the basic components of our Assessed Curriculum?







We will look at two questions during the course of this presentation:  “What are the basic components of an Assessed Curriculum?” and “How do we measure the quality of the basic components of our Assessed Curriculum?”
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What are the basic components of an Assessed Curriculum?







Let’s first look at question 1: What are the main components of an Assessed Curriculum?
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Consistency and Fairness







These components are different from those that we saw on the Written and Taught Curriculum.  They will still deal with alignment, but will focus more on how we validly and reliably assess the work that we did in the Taught Curriculum.  We will define validity and reliability throughout the course of this presentation.



These will be the layman’s view or lens of assessment for local classroom assessments.  We will concentrate on two main questions in these components: Does it match the Standards of Learning? Is it the assessment fair for all students?
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Reading the Tool

Term What it Means

No Implementation

None or few of the elements are present for 

Functional Implementation; this component is 

ineffective

Limited 

Implementation

Some or most elements of Functional 

Implementation are present; this component is 

partially effective

Functional 

Implementation

All the elements needed for effectiveness are 

present

Full Implementation

All the elements for Functional Implementation 

are present AND at least one other element is in 

place for this component to be highly effective.
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Reading the Tool

		Term		What it Means

		No Implementation		None or few of the elements are present for Functional Implementation; this component is ineffective

		Limited Implementation		Some or most elements of Functional Implementation are present; this component is partially effective

		Functional Implementation		All the elements needed for effectiveness are present

		Full Implementation		All the elements for Functional Implementation are present AND at least one other element is in place for this component to be highly effective.









In the first row of the tool, you will see these basic terms.  For each basic component, the tool explains the characteristics of the artifact if it is at the No Implementation, Limited Implementation, Functional Implementation, or Full Implementation levels.  When reading this tool, always start with the Functional Implementation column.  Check how many elements are present for Functional Implementation for each Basic Component.  If all are checked, then move to Full Implementation.  If only some are checked, then move to Limited or No Implementation as appropriate.  Write the score for that Basic Component in the right-hand column.
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The Many Purposes of Assessments

Find out what students already know and can do.

Help students improve their learning by using data to inform to instruction.

Let students, and their families, know how much they have learned within a prescribed period of time.

Cooper, 2007







Before we jump into the tool, let’s first review the reasons that we even assess students.  We saw this in a previous presentation, and we are reviewing here because we are going to use these purposes to begin understanding the different types of assessment, their purposes, and their definitions. Here are just some of the reasons that we assess.  Firstly, we assess to find out what students already know and can do and we should use this information to help guide our instruction throughout the course or year.



Another reason that we often assess is to help students improve their learning; in other words to provide feedback to students so they might grow in their knowledge and skills.  We do this through the use of data in order to improve instruction.



Lastly, another reason that we assess is to let students and families know how much the students have learned during a prescribed instructional period.
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In order to better discuss the reasons for assessment, let’s review some key vocabulary words before moving on:



Diagnostic assessment

Formative assessment

Summative assessment



This presentation is focusing on assessments used throughout the course of teaching that can be used to inform instruction.
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Formative Assessment:
Assessment FOR Learning

“Assessment for learning encompasses both diagnostic (initial) and formative assessment; it is assessment that occurs during the instructional process and is primarily intended to help students improve their learning.”

Cooper, 2007







The first type of assessment is diagnostic.  This is the type of assessment that we administer in order to determine what students know and are able to do. It usually occurs at the beginning of a course or unit of study.  Results may or may not be shared with students, but it is considered a type of formative assessment because it is used to inform instruction.  Formative assessment was the main type of assessment that we saw in the Taught Curriculum.
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Formative Assessment

Any activity you do that helps you assess where your students currently are with their learning and understanding is “for” learning.







Another way to think of formative assessment is this: it is any activity that you do that helps you, the teacher, assess where your students currently are with their learning and understanding. It is therefore “for” learning.  Another way to remember is that it informs instruction.
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The Purpose of the Evaluation Tool

Replace quality systems or templates that are already in place (e.g., Understanding by Design, Madeline Hunter lesson plan formats, etc.)

Help divisions diagnose areas of the written, taught, or tested curriculum that need improvement in alignment or quality

Is not to…

Is to…











Moreover, this tool is NOT meant to replace any quality systems or templates that already exist in many of our Virginia divisions.  For example, a division that already has a quality curriculum created through, for instance, the Understanding by Design process should continue to use that curriculum, and instead use the tool to diagnose the areas that DO need improvement in either alignment or quality.  Given the expertise and hard work of many individuals working in our divisions, it is very likely that there will be some aspects of the written, taught, or tested curriculum that will score very highly in terms of alignment and quality.  In some cases, there may only be a few elements in need of adjustment in order to see improvement.

11



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








The Purpose of the Evaluation

Tool
T E—TE—
Replsce qusliy Help aivsions
systems ortemplates  disgnose aressofthe
natareaireadyin | witien.tsughi.or
place (29 tested cumiculum that
Uncertandingsy  nesdimprovementin
Design. Madeline  alignment o qualy
Hunterlesson plan

formats, stc)

A





image151.emf
Examples of Formative 

Assessment

• Informal

• Entrance/Exit Slips

• Question & Answer

• Thumbs up/Thumbs down

• Formal

• Quizzes

• Classwork

• Journals


Microsoft_Office_PowerPoint_Slide131.sldx
Examples of Formative Assessment

Informal
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Question & Answer

Thumbs up/Thumbs down

Formal
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Here are some examples of Formative Assessments.  They can be informal or formal.  We usually consider informal formative assessments to be things like entrance or exit slips, question & answer, thumbs up/thumbs down.



More formal examples generally include quizzes, classwork, journals, etc.



Note that neither of these list are exhaustive, and there are many other examples. Moreover, “informal” and “formal” are not discrete categories, but rather a continuum.  Some are very informal, such as question and answer, whereas others like “Entrance/Exit slips” might be considered more formal.  Depending on the classwork, it might considered more “informal.”
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Assessment OF Learning

Any activity you do that provides feedback on what the students have learned in a chapter, unit, quarter, and/or semester is “of” learning.







Summative assessments, on the other hand, are any activities that provide feedback on what the students HAVE learned, rather than ARE learning.  It is the assessment “of” learning.  This typically occurs at a pre-determined time (such as the end of a unit, quarter, or semester), and the results are used to help determine whether students are proficient in those concepts and skills.
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Here are some examples of summative assessments.  These usually occur at the end of a certain period of learning and provide feedback on what students have mastered during that time.
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Think of an assessment like a target: we want to see if the students know what we expect them to know.
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Alignment and Content Coverage



Is it measuring what we want it to measure?

Is it “on target?”







For an assessment to be aligned and have sufficient content coverage, it must be measuring what we want it to measure.  In other words, it is “on-target.”
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Consistency & Fairness



Is it fairly and consistently measuring what we want it to measure?







A consistent and fair assessment means that students who have mastered the material will generally do well; students who have not mastered the material will not.  In the metaphor of our target, it means that not only are we hitting the bulls-eye in terms of measuring what we want to measure, but we are hitting it consistently.
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Alignment & Content Coverage
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Here we see the elements for the first basic component: Alignment & Content Coverage.  With this Basic Component, we are looking to see whether the assessment aligns with the Standards of Learning and the Curriculum Framework (to include the Recommended Curriculum and the Written Curriculum), whether it aligns with the daily objectives from the classroom’s Taught Curriculum, and whether there are a sufficient number of items for each standard to make an inference about students’ mastery. Assessments that are at Full Implementation are going above and beyond by not using a set template, but allowing the specific concepts and skills in the standards and objectives drive the format of the assessment itself. (We’ll look at an an example of this in subsequent slides).  Moreover, they are using an actual plan in order to determine the item type and number of questions (often called a Table of Specifications; we’ll look at an example on a later slide).



You will notice the Stop Sign at the bottom of Alignment & Content Coverage.  Because this is our alignment piece, like the other tools, if we do not have basic alignment, we can not continue assessing quality of the overall assessment.
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Alignment

Is the assessment is aligned to the major purposes and learning objectives of the Written and Taught Curricula?



For example: Does the assessment on U.S. History to 1865 adequately address what a student should know and be able to do with information about U.S. History to 1865?







Here is another way to think of validity for alignment:  is the assessment aligned to the major purposes and learning objectives of the curriculum?



For example, a U.S. History teacher might ask: does this assessment on U.S. History to 1865 adequately address what a student should know and be able to do with information about U.S. History to 1865?
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Content Coverage

Whether the assessment contains a rich enough sample of the chosen learning objectives 



For example: Are there enough questions on generating and testing hypotheses to evaluate students’ abilities to generate and test hypotheses?







Let’s look more closely at content coverage. This has to do with whether the assessment contains a rich enough sample of the chosen learning outcomes.  For instance, it is doubtful that we can assess whether a student fully understands a standard from one multiple choice question alone…the student could have made a lucky guess but not actually known the material…or known the material but simply read the question wrong.  Or there could be an error in the question, and if that’s the only question on that particular standard, we cannot determine whether students have mastered that particular standard.



For example, a science teacher might ask: Are there enough questions on generating and testing hypotheses to evaluate students’ abilities to generate and test hypotheses?
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The Purpose of the Tool

Create action steps that are written on paper and never looked at again

Be used as both an evaluation and a teaching tool with current and future educators on basic components of curriculum alignment and quality

Is not to…

Is to…











The last thing that any educator needs right now is more paperwork.  While this particular tool does require reviewing and scoring artifacts and using those scores to create an action plan, the tool has been created so that divisions and schools can engage in self-evaluation and create meaningful action steps in order to have a successfully aligned and a quality curriculum.  Moreover, the tool can be considered not only an evaluation tool, but also a teaching tool to be used with current and future educators regarding the basic components of curriculum alignment and quality.
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Example: Unpacking a Standard

For each learning objective, underline the content, 

circle the word(s) that provide(s) information 

regarding cognitive level, and finally, classify the 

word(s) into one of Bloom’s six cognitive levels.

4.10 The student will

a) identify representations of lines that illustrate intersection, 

parallelism, and perpendicularity.

Identify practical situations that illustrate parallel, intersecting, and 

perpendicular lines.
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Example: Unpacking a Standard

For each learning objective, underline the content, circle the word(s) that provide(s) information regarding cognitive level, and finally, classify the word(s) into one of Bloom’s six cognitive levels.

4.10	The student will

identify representations of lines that illustrate intersection, parallelism, and perpendicularity.



Identify practical situations that illustrate parallel, intersecting, and perpendicular lines.









Let’s unpack a standard to see how we can use that information to evaluate the alignment and content coverage of an assessment.  Here’s an example of a grade 4 mathematics standard:  The student will identify and describe representations of points, line, line segments, rays, and angles, including endpoints and vertices.  Furthermore, the Curriculum Framework says that students will identify practical situations that illustrate parallel, intersecting, and perpendicular lines.
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Example: Unpacking a Standard

For each learning objective, underline the content, circle the word(s) that provide(s) information regarding cognitive level, and finally, classify the word(s) into one of Bloom’s six cognitive levels.

4.10	The student will

identify representations of lines that illustrate intersection, parallelism, and perpendicularity.

	

Identify practical situations that illustrate parallel, intersecting, and perpendicular lines.







Remember

Apply







Here is the standard unpacked.  The content that students need to know is lines that are parallel, intersecting, and perpendicular.  What students have to do with this content is two-fold; they have to identify representations of those lines—but students also have to identify practice situations illustrating these line types.  Therefore, this standard is written both at the Remember and the Apply level.
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Do these items cover the standard 

sufficiently?
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Do these items cover the standard sufficiently?



Not really.  First of all, there are only two items.  While it is not strict rule, we generally consider at least three items per standard “good” content coverage.  This allows for “triangulation;” if students get at least two of the items correct, we can reasonably assume that they understand the content.  Moreover, if there turns out to be an error with one of the items, we still have two that we can use to judge.



This is not a hard and fast rule, however, because sometimes if we have three items for every standard, we will end up with an assessment that is too long for our students’ developmental needs.  One thing we can do to have shorter assessments is to give students shorter, but more frequent assessments.



There is another VERY IMPORTANT reason that these questions are not sufficiently covering the content, too.  The Essential Knowledge and Skills specified that students would identify parallel and perpendicular in practical situations—i.e., in real life.  Neither of these problems uses a real life situation.
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We could get better content coverage by adding this item, or one similar to it.  It would give us three items, and therefore triangulation for the particular standard.  It also uses a practical situation.
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In order to better understand how the standard itself can drive the type of assessment, let’s first look at using the standard to determine the item type.  Please note that this is a very general overview of the different types of items.
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Activity: How Can Alignment 

Help?

Read the scenario for Teacher A.  

Discuss with a partner the alignment 

between the written, taught, and 

tested curriculum, and help Teacher A 

diagnose the issue, and plan for 

future increased student achievement.
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• Objective—right or wrong answers

• Examples
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Multiple choice
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

Matching
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There are several types of assessment, but we’re going to look today at three.  The first we’re going to look at is selected response.  These types of assessments usually yield more objective results; they usually have right or wrong answers. Examples are multiple choice, true/false, and matching.



The benefits of this type of question is that they are easily graded and typically have only one correct answer.  A drawback is that students may choose a correct answer through guessing.



These types of items often work very well with standards written at the Remember, Understand, or Apply level.  They can occasionally be written at the Analyze level, but it is difficult to write a selected response item well at the Analyze level.
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Item Type: Constructed Response

• Written or oral

• React to and use information

• Generally graded with a rubric

• Examples



Fill-in-the-Blank



Short Answer



Essay
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Fill-in-the-Blank

Short Answer

Essay







The next type of assessment is Constructed response. These can be written or oral, and they generally require students to react to and use some information.  Except in the case of fill-in-the-blank, most often these types of questions yield more complex answers and there are multiple ways to answer these items.  Therefore, they are not generally graded as “right” or “wrong” but instead on a scale of how  well the question is answered, which means using a rubric.  Examples are generally essays or short answers (in which there is no specific right or wrong answer).



Exception: fill-in-the-blank, which is a low level constructed response in which they are expected to simply supply the correct answer.



One of the major benefits of these types of items is that it is less likely that students can guess the correct answers; the drawback is that grading can be more subjective or time-intensive.



These items are often more appropriate for the higher-order thinking standards, such as those written at the Analyze, Evaluate, or Create level.

26



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Item Type: Constructed Response

EE=rr
- Resctto s ussinformaton
- Geeraly gradeduitna nbric
p=——

P

b





image168.emf
Item Type: Performance Task

• Apply knowledge

• Usually “real life” situations

• Generally graded with a rubric

• Examples:

 Role-play (debates, skits)

 Model/Simulation

 Performance/Product
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The last type of assessment we will look at today is the performance task.  In these types of assessments, the students are generally asked to actually apply their knowledge to a real-life situation.  Again, because students are often graded on the quality of their response, the assessment is graded with a rubric.  Examples include (but are not limited to): Role-plays (such as debates or skits), models or simulations, or some sort of performance or product created by the student.



Similar to the constructed response assessment items, performance tasks work well for higher-order thinking standards, such as those written at the Analyze, Evaluate, or Create levels.



By unpacking the standards, we can determine the best way to assess student mastery of the standard.
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Table of Specifications

Standard

Remember

Understand

Apply

Analyze

Evaluate

Create

item Type

and 

Item Number

5.1.4.A.1: Demonstrate understanding 

of the inter-relationships among 

fundamental concepts in the physical, 

life, and Earth systems science. 

X

5.1.4.A.2: Use outcome of 

investigations to build and refine 

questions, models, and explanations

X X
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Table of Specifications

		Standard		Remember		Understand		Apply		Analyze		Evaluate		Create		item Type and Item Number

		5.1.4.A.1: Demonstrate understanding of the inter-relationships among fundamental concepts in the physical, life, and Earth systems science. 				X										

		5.1.4.A.2: Use outcome of investigations to build and refine questions, models, and explanations						X						X		









One of the best tools that a teacher can use to both unpack the standards and build an assessment is called a Table of Specifications.  The Table of Specifications typically includes the standard, the cognitive level of the standard, the question type, and how large a percentage of the total summative assessment the standard will cover.  Tables of Specifications do not need to be created for Formative Assessments.



For the last column—question type—we can generally determine what type of item we will need to use based on the cognitive level of the standard.



Please note that this is an abbreviated Table of Specifications, and a full Table of Specifications would include all the standards for any given assessment.
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Let’s review our last Basic Component for assessments: Consistency & Fairness.  The elements listed help to ensure that our assessments are as fair and consistent as possible.
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Activity: How Can Alignment Help?

Read the scenario for Teacher A.  Discuss with a partner the alignment between the written, taught, and tested curriculum, and help Teacher A diagnose the issue, and plan for future increased student achievement.







Let’s do a quick mini-activity to understand how we can help teachers improve student achievement scores through a close examination of curriculum alignment.
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Have we considered and tried to avoid:



Culturally biased language and expressions



Developmentally inappropriate reading level



Mechanical or grammatical mistakes in 

assessment items



Insufficient or unclear directions



Poor layout, causing uncertainty or mistakes 

in reading the assessment



Insufficient number of assessment items



Subjective scoring

Gareis & Grant (2008)
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Consistent and Fair Assessments

Have we considered and tried to avoid:

Culturally biased language and expressions

Developmentally inappropriate reading level

Mechanical or grammatical mistakes in assessment items

Insufficient or unclear directions

Poor layout, causing uncertainty or mistakes in reading the assessment

Insufficient number of assessment items

Subjective scoring

Gareis & Grant (2008)







One way to make our assessments more consistent and fair is to consider the following and try to avoid them:

Culturally biased language and expressions

Developmentally inappropriate reading level

Mechanical or grammatical mistakes in assessment items

Insufficient or unclear directions

Poor layout, causing uncertainty or mistakes in reading the assessment

Insufficient number of assessment items

Subjective scoring
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Increasing Fairness: Hints for Overall 

Test Construction

1. Make sure one item does not give away the answer to 

another item (cluing).

2. Provide clear directions to each portion of the test.

3. Do not split items across pages.

4. Make sure the test is neat and error-free.

5. Provide clear and adequate response spaces.

6. Provide point values for older students.

Gareis & Grant (2008)
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Increasing Fairness: Hints for Overall Test Construction

Make sure one item does not give away the answer to another item (cluing).

Provide clear directions to each portion of the test.

Do not split items across pages.

Make sure the test is neat and error-free.

Provide clear and adequate response spaces.

Provide point values for older students.

Gareis & Grant (2008)







In order to decrease systematic errors, we should attempt to do the following.



Make sure one item does not give away the answer to another item: Multiple people might write test questions, but it’s important for the test to be reviewed as a whole item to ensure that items are not giving away another part of a test.  This interferes with reliability because students who are good “test-takers” will use logic to answer the questions rather than needing to actually know the information.

Provide clear directions to each portion of the test: Don’t assume that students know what they are supposed to do, even if they are older.

Place individual test items on one full-page: If a test item continues on another page, students may not realize they need to look at the next page.  For instance, if there are only 2 multiple choice answers on one side, the student might think those are the only choices even if the correct answer is on the back.

Make sure the test is neat and error-free: This seems like common sense, but it often means having multiple people read the test and read it multiple times.  Especially as adults (and especially if we’ve been working on an assessment for some time), we tend to automatically correct errors in our minds that students do not.  A student who is a poor reader can be quite thrown by a grammatical or spelling error.  As for the test being neat, with the reduction of school budgets, many teachers are trying to fit more on a page.  This can be difficult for students if the test is cramped and cause confusion which causes error.

Provide clear and adequate response spaces: Keep in mind the development level of the students.  Students might not answer thoroughly if they feel like they do not have enough room to do so.

Provide point values for older students: This often helps them know how to pace themselves on the assessment.

It is often helpful to have multiple people check the assessment before giving it to students in order to decrease the systematic error.
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Now we will look at Question 2: How do we measure the quality of the basic components of our Assessed Curriculum?
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How do these pieces fit 

together?

Review a local assessment 

using the Assessment Tool.
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How do these pieces fit together?

Review a local assessment using the Assessment Tool.







Now that we have reviewed the Basic Components, we are going to practice using them to evaluate an actual tool.
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Activity: Simulation

Teacher A

Teacher A teaches sixth grade math.  

For an upcoming unit on positive 

exponents and perfect squares, he will 

teach the following standard:

6.5 The student will investigate and 

describe concepts of positive 

exponents and perfect squares.
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STANDARD 4.10

STRAND: GEOMETRY

GRADE LEVEL 4

4.10

The student will

a) identify and describe representations of points, lines, line segments, rays, and angles, including endpoints and vertices; and
b) identify representations of lines that illustrate intersection, parallelism, and perpendicularity.

UNDERSTANDING THE STANDARD

(Background Information for Instructor Use Only)

ESSENTIAL UNDERSTANDINGS

ESSENTIAL KNOWLEDGE AND SKILLS

A point is a location in space. It has no length,
width, or height. A point is usually named witha
capital letter.

A line is a collection of points going on and on
infinitely in both directions. It has no endpoints.
When a line is drawn, at least two points on it can
be marked and given capital letter names. Arrows
must be drawn to show that the line goes on in

both directions infinitely (e.g., AB, read as “the
line AB”).

A line segment is part of a line. It has two
endpoints and includes all the points between
those endpoints. To name a line segment, name

the endpoints (e.g., AB, read as “the line segment
AB”).

A ray is part of a line. It has one endpoint and
continues infinitely in one direction. To name a
ray, say the name of its endpoint first and then say

the name of one other point on the ray (e.g., AB,
read as “the ray AB”).

Two rays that have the same endpoint form an
angle. This endpoint is called the vertex. Angles
are found wherever lines and line segments
intersect. An angle can be named in three
different ways by using
—three letters to name, in this order, a point on
one ray, the vertex, and a point on the
other ray;
—one letter at the vertex; or

All students should

e  Understand that points, lines, line segments,
rays, and angles, including endpoints and
vertices are fundamental components of
noncircular geometric figures.

o Understand that the shortest distance between
two points on a flat surface is a line segment.

¢ Understand that lines in a plane either
intersect or are parallel. Perpendicularity is a
special case of intersection.

o Identify practical situations that illustrate
parallel, intersecting, and perpendicular lines.

The student will use problem solving, mathematical
communication, mathematical reasoning, connections, and
representations to

o Identify and describe representations of points, lines, line
segments, rays, and angles, including endpoints and
vertices.

e Understand that lines in a plane can intersect or are
parallel. Perpendicularity is a special case of intersection.

o Identify practical situations that illustrate parallel,
intersecting, and perpendicular lines.

Mathematics Standards of Learning Curriculum Framework 2009: Grade 4
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STANDARD 4.10 STRAND: GEOMETRY GRADE LEVEL 4

4.10 The student will
a) identify and describe representations of points, lines, line segments, rays, and angles, including endpoints and vertices; and
b) identify representations of lines that illustrate intersection, parallelism, and perpendicularity.

UNDERSTANDING LHE STANDARD ESSENTIAL UNDERSTANDINGS ESSENTIAL KNOWLEDGE AND SKILLS
(Background Information for Instructor Use Only)

—a number written inside the rays of the angle.

s Intersecting lines have one point in common.

e  Perpendicular lines are special intersecting lines
that form right angles where they intersect.

e Parallel lines are lines that lie in the same place
and do not intersect. Parallel lines are always the
same distance apart and do not share any points.

s Students should explore intersection, parallelism,
and perpendicularity in both two and three
dimensions. For example, students should analyze
the relationships between the edges of a cube.
Which edges are parallel? Which are
perpendicular? What plane contains the upper left
edge and the lower right edge of the cube?
Students can visualize this by using the classroom
itself to notice the lines formed by the intersection
of the ceiling and walls, of the floor and wall, and
of two walls.

Mathematics Standards of Learning Curriculum Framework 2009: Grade 4 27
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STANDARD 4.11

STRAND: GEOMETRY

GRADE LEVEL 4

4.11 The student will

a) investigate congruence of plane figures after geometric transformations, such as reflection, translation, and rotation, using
mirrors, paper folding, and tracing; and
b) recognize the images of figures resulting from geometric transformations, such as translation, reflection, and rotation.

UNDERSTANDING THE STANDARD
(Background Information for Instructor Use Only)

ESSENTIAL UNDERSTANDINGS

ESSENTIAL KNOWLEDGE AND SKILLS

e The van Hiele theory of geometric understanding
describes how students learn geometry and
provides a framework for structuring student
experiences that should lead to conceptual growth
and understanding.

—Level 0: Pre-recognition. Geometric figures
are not recognized. For example, students
cannot differentiate between three-sided
and four-sided polygons.

—Level 1: Visualization. Geometric figures
are recognized as entities, without any
awareness of parts of figures or
relationships between components of a
figure. Students should recognize and
name figures and distinguish a given
figure from others that look somewhat the
same. (This is the expected level of student
performance during grades K and 1.)

—Level 2: Analysis. Properties are perceived
but are isolated and unrelated. Students
should recognize and name properties of
geometric figures. (Students are expected
to transition to this level during grades 2
and 3.)

—Level 3: Abstraction. Definitions are
meaningful, with relationships being
perceived between properties and between
figures. Logical implications and class
inclusion are understood, but the role and
significance of deduction is not
understood. (Students should transition to

All students should

s Understand the meaning of the term
congruent.

e Understand how to identify congruent
figures.

e Understand that the orientation of figures
does not affect congruency or
NONCONGIUency.

The student will use problem solving, mathematical
communication, mathematical reasoning, connections, and
representations to

Recognize the congruence of plane figures resulting from
geometric transformations such as translation, reflection,
and rotation, using mirrors, paper folding and tracing.

Mathematics Standards of Learning Curriculum Framework 2009: Grade 4
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STANDARD 4.11 STRAND: GEOMETRY GRADE LEVEL 4

4.11 The student will

a) investigate congruence of plane figures after geometric transformations, such as reflection, translation, and rotation, using
mirrors, paper folding, and tracing; and

b) recognize the images of figures resulting from geometric transformations, such as translation, reflection, and rotation.

UNDERSTANDING THE STANDARD
(Background Information for Instructor Use Only)
this level during grades 5 and 6 and fully
attain it before taking algebra.)

ESSENTIAL UNDERSTANDINGS ESSENTIAL KNOWLEDGE AND SKILLS

e  Congruent figures are figures having exactly the
same size and shape. Opportunities for exploring
figures that are congruent and/or noncongruent
can best be accomplished by using physical
models.

e A translation is a transformation in which an
image is formed by moving every point ona
figure the same distance in the same direction.

o A reflection is a transformation in which a figure
is flipped over a line called the line of reflection.
All corresponding points in the image and
preimage are equidistant from the line of
reflection.

e A rotation is a transformation in which an image
is formed by tumning its preimage about a point.

e The resulting figure of a translation, reflection, or
rotation is congruent to the original figure.

Mathematics Standards of Learning Curriculum Framework 2009: Grade 4 29




image181.jpeg
STANDARD 4.12

STRAND: GEOMETRY

GRADE LEVEL 4

4.12

The student will
a) define polygon; and

b) identify polygons with 10 or fewer sides.

UNDERSTANDING THE STANDARD
(Background Information for Instructor Use Only)

ESSENTIAL UNDERSTANDINGS

ESSENTIAL KNOWLEDGE AND SKILLS

A polygon is a closed plane geometric figure
composed of at least three line segments that do
not cross. None of the sides are curved.

A triangle is a polygon with three angles and
three sides.

A quadrilateral is a polygon with four sides.

A rectangle is a quadrilateral with four right
angles.

A square is a rectangle with four sides of equal
length.

A trapezoid is a quadrilateral with exactly one
pair of parallel sides.

A parallelogram is a quadrilateral with both pairs
of opposite sides parallel.

A rhombus is a quadrilateral with 4 congruent
sides.

A pentagon is a 5-sided polygon.
A hexagon is a 6-sided polygon.
A heptagon is a 7-sided polygon.
An octagon is an 8-sided polygon.
A nonagon is a 9-sided polygon.
A decagon is a 10-sided polygon.

All students should

o Identify polygons with 10 or fewer sides in
everyday situations.

o Identify polygons with 10 or fewer sides in
multiple orientations (rotations, reflections,
and translations of the polygons).

The student will use problem solving, mathematical
communication, mathematical reasoning, connections and
representation to

e Define and identify properties of polygons with 10 or
fewer sides.

o Identify polygons by name with 10 or fewer sides in
multiple orientations (rotations, reflections, and
translations of the polygons).

Mathematics Standards of Learning Curriculum Framework 2009: Grade 4
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Activity: Simulation
Teacher A

Teacher A teaches sixth grade math.  For an upcoming unit on positive exponents and perfect squares, he will teach the following standard:



6.5	The student will investigate and describe concepts of positive exponents and perfect squares.







For this simulation, we will work with teacher A, who teaches sixth grade math.  For an upcoming unit on positive exponents and perfect squares, Teacher A will teach the following standard: 



6.5   The student will investigate and describe concepts of positive exponents and perfect squares.



Note to Presenters:  Have participants read the information in the handouts (also covered on slides 15-21) on their own, and then work in small groups to discuss and diagnose the problem.
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Teacher A (con’t)

He refers to the Standards of Learning 

Curriculum Framework and sees that the 

Essential Knowledge and Skills include the 

following:

The student will use problem solving, mathematical 

communication, mathematical reasoning, connections, and 

representations to

• Recognize and describe patterns with exponents that are 

natural numbers, by using a calculator.

• Recognize and describe patterns of perfect squares, not to 

exceed 20, by using grid paper, square tiles, tables, and 

calculators.
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Teacher A (con’t)

He refers to the Standards of Learning Curriculum Framework and sees that the Essential Knowledge and Skills include the following:

The student will use problem solving, mathematical communication, mathematical reasoning, connections, and representations to

Recognize and describe patterns with exponents that are natural numbers, by using a calculator.

Recognize and describe patterns of perfect squares, not to exceed 20, by using grid paper, square tiles, tables, and calculators.
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Teacher A

• During his lessons, Teacher A 

teaches his students that perfect 

squares are “the numbers that result 

from multiplying any whole number by 

itself (e.g., 9 = 3 x 3 = 3 

2

).”

• He models this and similar problems 

for students using grids:
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Teacher A

During his lessons, Teacher A teaches his students that perfect squares are “the numbers that result from multiplying any whole number by itself (e.g., 9 = 3 x 3 = 3 2).”

He models this and similar problems for students using grids:
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Teacher A

• He gives students problems such as 54 and 

202 and has students solve them using 

square tiles, drawing pictures, and then 

using a calculator.

• Formative assessment shows that most 

students understand the concept, and he 

works with those who need remediation.  

On the teacher-created unit assessment, 

19/23 students pass the assessment 

questions on this standard.
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Teacher A

He gives students problems such as 54 and 202 and has students solve them using square tiles, drawing pictures, and then using a calculator.

Formative assessment shows that most students understand the concept, and he works with those who need remediation.  On the teacher-created unit assessment, 19/23 students pass the assessment questions on this standard.







Note that Teacher A used effective instructional pedagogy in order to teach this material.  He went from the concrete (square tiles) to the representational (drawing pictures) to the abstract (using a calculator) in order to have students explore the concepts of exponents and squares.
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Teacher A

Two weeks later, on the division 

benchmark assessment (which has been 

shown to yield results very similar to 

those on the state end-of-year 

assessment), Teacher A is surprised 

that his students do poorly on this 

particular standard. Teacher A reviews 

the items on this standard and asks your 

help determining where he went wrong.
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Teacher A

Two weeks later, on the division benchmark assessment (which has been shown to yield results very similar to those on the state end-of-year assessment), Teacher A is surprised that his students do poorly on this particular standard.  Teacher A reviews the items on this standard and asks your help determining where he went wrong.
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Percentage of Teacher A’s students who 

answered correctly: 70%


Microsoft_Office_PowerPoint_Slide19.sldx


Percentage of Teacher A’s students who answered correctly: 70%
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20

Percentage of Teacher A’s students who 

answered correctly: 52%
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Percentage of Teacher A’s students who answered correctly: 52%









20



image2.png

H9-0ls Introduction Curriculum_09.24.2013 - Microsoft PowerPoint = & = | PYVOOE: Science Standard x { [EJ virginia department of es. x [P wowdoevirginia.gowite: x \_ N e

| Fore | msen  Desgn  Tnstions  Ammations  Sidehow  Review  View  Addlns  Acobat € > C f | wwwdoevirginiagov/testingsol/released tests/2007,est07_mathé pdf &
%t ey B ayout - o B3 __ [Tt Oiecton \\Ooo o Shape il #rina
Jm A X (3 Sports (] Recipes (] Fashion [ Stronge (] Parenting M GMAL (] Curriculum (] Money Stuff (] W&M ([ Eamon [ Inbox - OutlookWe... ([ YouTube (] Restaurants 5 D) G
e NL SReset o B aign AT O 6| Foupeouine | dnemnce -
- — Y- A | A . " arange qui B
" Formatpainter | quge- “Ssecion- | B 7 U 8 e & i N D 5| T G- @ shap g Select~ F 52-05:x
Cipboara % Sies Font Faragrapn Drawing g
Sides | Outine x < 6 Sxe7
H o (48-6x)+13
1
3 Sx+7
2

41 Which is a perfect square between 81 and 121?

A 86
e B 99
T EDUCATION T c 100
D 114
Click to add notes 3
2] ypes ot Curmcum snaherr 30—

42 Patty made a figure by drawing 4 small squares as shown below.

T <

) framenk_math6.doc | @) framenkmathS (doc 7| B stds mathGidoc i & Show all downloads.. X







image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








it s b8 0 187

Percentage of Teacher Asstudens who.
nswered someatly: 2%






image21.emf
21

Percentage of Teacher A’s students who 

answered correctly: 35%
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Percentage of Teacher A’s students who answered correctly: 35%
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Debrief

How could Teacher A’s 

students have greater 

results?


Microsoft_Office_PowerPoint_Slide22.sldx
Debrief

How could Teacher A’s students have greater results?







The main problem encountered by Teacher A was that his taught and classroom tested curriculum were not properly aligned with the written and division tested curriculum.  While Teacher A explained exponents and perfect squares and gave his students many opportunities to work with them in a variety of ways, his instruction did not emphasize identifying patterns with exponents and squares, which was a main focus of both the standard and the division benchmark assessment as seen below:



The student will use problem solving, mathematical communication, mathematical reasoning, connections, and representations to

Recognize and describe patterns with exponents that are natural numbers, by using a calculator.

Recognize and describe patterns of perfect squares, not to exceed 20, by using grid paper, square tiles, tables, and calculators.



By doing this kind of “detective work” around alignment, we can see that Teacher A’s instructional delivery is of high quality—but by ensuring that he aligns his delivery with the written and tested curriculum, he can improve his student achievement in this area.  One or two more lessons with students to incorporate patterns could be a “quick fix” for this particular teacher.



In the subsequent presentations, we will focus specifically on how to unpack standards in order to ensure that we are effectively teaching ALL components of the standard.  Unpacking the standard is important both in the Written Curriculum and the Taught Curriculum.
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Question 2

What are the different types 

of curriculum and how do 

they influence one another?
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Question 2

What are the different types of curriculum and how do they influence one another?







We have so far discussed the written, taught, and tested curriculum, which are generally considered to be the main types of curriculum.  There are some others, however, that have been identified in the literature—some of which we control and some we do not.  They all have a certain effect on the outcomes of student achievement, however, so we will now take a short look at them so that we might keep them all in mind throughout the course of this training.
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Written Curriculum

Taught Curriculum

Tested Curriculum

Recommended Curriculum

Supported Curriculum

Learned Curriculum

Hidden Curriculum

Intentional Curriculum

Types of Curriculum and Their Influences







Here we see the main types of curriculum that we’ve already discussed: the Written, Taught, and Tested Curriculum.



Many curriculum experts also identify other types of curriculum, though, which we will discuss on the following slides.  We will go through this chart and how to read it, and then break down the various types of Curriculum in a subsequent activity.



The first is the Recommended Curriculum, which we can see influences the Written Curriculum.  The Written Curriculum influences the Supported Curriculum and the Taught Curriculum, which influences the Learned Curriculum.  We assess all of this group the Tested Curriculum.  All of these together make up the Intentional Curriculum (though we can see that we only have so much control over the Learned Curriculum).  In addition to the Intentional Curriculum, we also have the Hidden Curriculum, which is influencing the entire Intentional Curriculum and the Learned Curriculum.



Note to trainers:  Have participants read the definitions of each type of curriculum on slides 26-31.  Have them work together in small groups and give each group an assignment to read their assigned definition and discuss and be ready to report on:

The definition of the type of curriculum in their own words

What influences this type of curriculum and what it influences

Examples of evidence about the quality of this curriculum in a division or school
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Activity: Jigsaw

Review the curriculum assigned to your 

group.  Be ready to explain:

• Definition of the type of curriculum in 

your own words

• What influences this type of 

curriculum and what it influences

• Examples of evidence of the quality of 

this curriculum in a division or school
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Activity: Jigsaw

Review the curriculum assigned to your group.  Be ready to explain:

Definition of the type of curriculum in your own words

What influences this type of curriculum and what it influences

Examples of evidence of the quality of this curriculum in a division or school
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Recommended Curriculum

“Recommended by individual scholars, 

professional associations, and reform 

commissions; it also encompasses the 

curriculum requirements of 

policymaking groups….[i]dentifying the 

skills and concepts that ought to be 

emphasized, according to the 

perceptions and value systems of the 

sources.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for 

development and implementation. Thousand Oaks, California: Sage Publications.
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Recommended Curriculum

“Recommended by individual scholars, professional associations, and reform commissions; it also encompasses the curriculum requirements of policymaking groups….[i]dentifying the skills and concepts that ought to be emphasized, according to the perceptions and value systems of the sources.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for development and implementation.  Thousand Oaks, California: Sage Publications.







Here we see the definition for the Recommended Curriculum, which can generally be considered what experts and policy-makers think the curriculum OUGHT to be.  In Virginia, this is found in our Standards of Learning for each grade level and subject area.
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Written Curriculum

“…[M]ore specific and comprehensive 

than the recommended curriculum, 

indicating a rationale that supports the 

curriculum, the general goals to be 

accomplished, the specific objectives 

to be mastered, the sequence in which 

those objectives should be studied, 

and the kinds of learning activities that 

should be used.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for 

development and implementation. Thousand Oaks, California: Sage Publications.
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Written Curriculum

“…[M]ore specific and comprehensive than the recommended curriculum, indicating a rationale that supports the curriculum, the general goals to be accomplished, the specific objectives to be mastered, the sequence in which those objectives should be studied, and the kinds of learning activities that should be used.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for development and implementation.  Thousand Oaks, California: Sage Publications.







The Written Curriculum takes the Recommended Curriculum and explains the general goals, specific objectives, the sequence, and the suggested learning experiences to meet those goals and objectives.  In a division, this is usually called a Curriculum Map or Curriculum Guide.
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Taught Curriculum

“The delivered curriculum, a curriculum 

that an observer sees in action as the 

teacher teaches.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for 

development and implementation. Thousand Oaks, California: Sage Publications.
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Taught Curriculum

“The delivered curriculum, a curriculum that an observer sees in action as the teacher teaches.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for development and implementation.  Thousand Oaks, California: Sage Publications.







The Taught Curriculum is the curriculum that is actually delivered by the teacher to the students.
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The Tested Curriculum

“The set of learnings that is assessed in 

teacher-made classroom tests; in 

district-developed, curriculum-referenced 

tests; and in standardized tests.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for 

development and implementation. Thousand Oaks, California: Sage Publications.
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The Tested Curriculum

“The set of learnings that is assessed in teacher-made classroom tests; in district-developed, curriculum-referenced tests; and in standardized tests.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for development and implementation.  Thousand Oaks, California: Sage Publications.
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Supported Curriculum

“The supported curriculum is the 

curriculum as reflected in and shaped 

by the resources allocated to support 

and deliver it.”

Includes:



Time allocated to a subject at a particular 

level



Personnel allocations



Learning materials (textbooks, supplies, 

etc.)

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for 

development and implementation. Thousand Oaks, California: Sage Publications.
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Supported Curriculum

“The supported curriculum is the curriculum as reflected in and shaped by the resources allocated to support and deliver it.”

Includes:

Time allocated to a subject at a particular level

Personnel allocations

Learning materials (textbooks, supplies, etc.)



Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for development and implementation.  Thousand Oaks, California: Sage Publications.







The Supported Curriculum is how we use the resources at our disposal (including time, personnel, and materials) to support the written and delivered curriculum.
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The Learned Curriculum

“…[A]ll the changes in values, 

perceptions, and behavior that occur 

as a result of school experiences. As 

such, it includes what the student 

understands, learns, and retains from 

the intentional and the hidden 

curriculum.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for 

development and implementation. Thousand Oaks, California: Sage Publications.
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The Learned Curriculum

“…[A]ll the changes in values, perceptions, and behavior that occur as a result of school experiences. As such, it includes what the student understands, learns, and retains from the intentional and the hidden curriculum.”

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for development and implementation.  Thousand Oaks, California: Sage Publications.







The Learned Curriculum is the outcome of the other curricula.  This is what students actually know and are able to do as a result of the implementation of all the other types of curriculum.
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Hidden Curriculum

“Those aspects of school, other than the 

intentional curriculum, that seem to 

produce changes in student values, 

perceptions, and behaviors.”



Ideologies (e.g., democracy, capitalism, 

etc.)



Values (e.g., punctuality, sharing, etc.)



Organization (e.g., tracking, class size, 

special needs)

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for 

development and implementation. Thousand Oaks, California: Sage Publications.
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Hidden Curriculum

“Those aspects of school, other than the intentional curriculum, that seem to produce changes in student values, perceptions, and behaviors.”

Ideologies (e.g., democracy, capitalism, etc.)

Values (e.g., punctuality, sharing, etc.)

Organization (e.g., tracking, class size, special needs)

Glatthorn, A.A., Boschee, F.,  Whitehead, B.M., Boschee, B.F. (2012).  Curriculum leadership: Strategies for development and implementation.  Thousand Oaks, California: Sage Publications.







The Hidden Curriculum is typically not thought about as much, but includes anything else that happens in our schools that influences students’ values, perceptions, and behaviors.  The most common areas are an emphasis of our schools on particular ideologies common in our society, such as democracy or capitalism; the values common in our society, such as an emphasis on punctuality or sharing; and the way that we organize our schools (such as our beliefs about tracking, class sizes, or treatment of students with special needs).
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Question 3

How do we use the different 

types of curriculum to plan 

for improvement?
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This brings us to our last question in this presentation:  How do we use the different types of curriculum to plan for improvement?
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Our Work Today

		Written Curriculum		Taught Curriculum		Tested Curriculum

		1. What are the basic components of a Written Curriculum?		1. What are the basic components of the Taught Curriculum?		1. What are the basic components of a Tested Curriculum?

		2. How do we measure the quality of the basic components of our Written Curriculum?		2. How do we measure the quality of the basic components of our Taught Curriculum?		2. How do we measure the quality of the basic components of our Tested Curriculum?

		3. What influences do the Supported and the Hidden Curriculum have on our Written Curriculum?		3. What influences do the Supported and the Hidden Curriculum have on our Taught Curriculum?		3. What influences do the Supported and the Hidden Curriculum have on our Tested Curriculum?









The first question we will look at in each of the subsequent presentations will focus on alignment between the various types of curriculum, and the second focus will be on the quality of the basic components of each.  Though we will not discuss Question 3 at great length for each type of curriculum, we will touch on or continually consider how our Supported and Hidden Curricula are influencing our Written, Taught, and Tested Curricula.
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Have participants look at the Division and School Level tools (separate from rest of handouts).  Walk them through the Directions and the basic process for collecting and rating evidence.  Explain that we will walk through the separate pieces during the various presentations today, completing simulations as we go and then putting it altogether in a culminating activity.
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Are there any questions?
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Evaluating the Alignment and Quality of the Written Curriculum

Virginia Department of Education

Office of School Improvement

2013-2014







This presentation will focus on Evaluating the Alignment and Quality of the Written Curriculum in our Divisions.
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We will look at two questions during the course of this presentation:  “What are the main components of a Written Curriculum?” and “How do we measure the quality of the basic components of our Written Curriculum?”
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Let’s first look at question 1: What are the main components of a Written Curriculum?
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Definitions

Curriculum Map: A plan for multiple years of curriculum that outlines the knowledge and skills students will gain each year of study.

Curriculum Guide: A plan for an individual subject area that supplies the standards, pacing, learning experiences, assessments, and resources for individual unit(s).  Can include individual unit plans and pacing guides.







Note that divisions may have different words for each of these things.  In order to have a coherent vocabulary, we will be using these words throughout the course of this training and for the evaluation tools.



Because we are looking at how individual subject areas and grade levels align with the Virginia Department of Education Standards of Learning, we will be focusing on the Curriculum Guides rather than the Curriculum Map.
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Introduction to Evaluating the Written, Taught, and Tested Curriculum

Virginia Department of Education

Office of School Improvement

2013-2014







Before we go through the tool itself or the presentations on the Written, Taught, and Tested Curriculum, we will first go through some of the research and reasons supporting a tool that evaluated the alignment and quality of the written, taught, and tested curricula.
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Take a moment to look at the actual Curriculum Guide Alignment and Basic Components Evaluation Tool in the Division Tool (separate handout).  Along the left-hand column, you will see the Basic Components (also shown on this slide).  Alignment with/of Standards, Big Ideas, and Objectives is highlighted in blue on this slide because we can only really measure the quality of the components after we have determined that the Written Curriculum is truly aligned with the Standards of Learning.  If there is no alignment, then the quality of the components will not matter.  On the tool itself, you will see that there is a stop sign after the Alignment component.  An artifact must have proper alignment before other basic components can be evaluated.
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Reading the Tool

		Term		What it Means

		No Implementation		None or few of the elements are present for Functional Implementation; this component is ineffective

		Limited Implementation		Some or most elements of Functional Implementation are present; this component is partially effective

		Functional Implementation		All the elements needed for effectiveness are present

		Full Implementation		All the elements for Functional Implementation are present AND at least one other element is in place for this component to be highly effective.









In the first row of the tool, you will see these basic terms.  For each basic component, the tool explains the characteristics of the artifacts if it is at the No Implementation, Limited Implementation, Functional Implementation, or Full Implementation levels.  When reading this tool, always start with the Functional Implementation column.  Check how many elements are present for Functional Implementation for each Basic Component.  If all are checked, then move to Full Implementation.  If only some are checked, then move to Limited or No Implementation as appropriate.  Write the score for that Basic Component right-hand column.

6



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Reading the Tool






image43.emf
Basic Component:  Alignment


Microsoft_Office_PowerPoint_Slide43.sldx
Basic Component:  Alignment









Here are the basic components on the Alignment portion of the Curriculum Guide tool.  You will see a “stop sign” after Alignment.  That is because if the Curriculum Guide is not at the Functional Implementation level for Alignment, we must stop and refine before moving on.
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Think about it like this:  if our goal is to get from Point A to Point B, then no matter how high quality directions to Point C might be, they aren’t going to help us get where we need to go.  Therefore, we must have alignment that gets from Point A (the Recommended Curriculum) to Point B (the Taught & Learned Curriculum).  The quality of a Written Curriculum that is not aligned will not matter, as it will not get us where we are trying to go.
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Aligns with Standards of Learning and Curriculum Framework Essential Knowledge and Skills in both content and cognitive level







Therefore, the first component—the most essential component—is that our Written Curriculum align with the Standards of Learning AND Curriculum Framework Essential Knowledge and Skills—in both content and cognitive level.
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