Walkthrough Indicators and Examples

Franklin City Public Schools
	Effective Instructional Strategies
	 “Look and listen for” Examples

	1. The teacher communicates what students are going to learn, how it will be learned, and why it is important.
	The teacher articulates academic expectations.

The teacher makes clear connections from the standards to why they are important.

Students may be asked to describe in their own words what is to be learned, why it is important, and how it can be used in the future, and how they are going to learn the information.

The teacher encourages student involvement in the learning process by telling the student what he will be doing, stating clearly the learning objective, giving a tentative schedule of learning activities, and setting a positive learning attitude, i.e., “’At the end of this unit, you will be able to better understand the reasons for the Boston Tea Party.”

During transition, the teacher communicates the purpose of the activity and how it relates to the standard being taught.

The teacher makes connections between students’ prior knowledge and experiences and illustrates the connection between the curriculum and the real work.

Rather than emphasizing that students learn materials because it will be on the test, teachers underscore the relevance of classroom instruction to students’ personal lives and future aspirations.

	2. SOLs are posted by number and statements, using the TSW (the student will) format.
	SOLs are written and posted in student-friendly language discernable by specific lessons for that day.

	3. The teacher provides practice with the SOL multiple choice test question format.
	Students have regular opportunities to take  SOL multiple choice formatted tests, including online tests, that are aligned with the content and rigor of the standards being assessed

Teachers review test-taking strategies.

	4. Lessons are aligned with the pacing guide.
	The SOL objective listed on the board is within a 5 day +/-  (ES, MS only)/ 2 day +/- (HS) window of the curriculum pacing guide.

The lesson plan is available for review.

The teacher’s lesson plan aligns with the SOL objective listed on the board.

The observed lesson contains content within a 5 day +/- window (ES, MS only)/ 2 day +/- (HS) window of the curriculum pacing guide. 


	5. Lessons begin with a review of previous learning, a connection to student experiences, or to students’ prior knowledge (the “Hook”).
	The teacher uses motivation to connect the objective or statement of learning to the past, present, or future experiences of the student. 

Examples of strategies for “the hook” could include activities such as the following:

· Tell a story

· Ask a question

· Show pictures

· Role play

· Show an object

· Play a guessing game

· Show a short clip from DE Streaming

· Refer to students’ ideas, attitudes, personal lives or experiences, as appropriate

· Read a quote

· Demonstrate something that is interesting

· Ask a few quick interest-generating questions

· Show a website

· Have students imagine

	6. The teacher uses modeling to support student understanding and learning.
	The teacher’s modeling demonstrates in-depth knowledge of content and effective presentation skills. 

The teacher uses SOL content specific vocabulary.

The teacher breaks complicated processes into simpler steps.

The teacher uses and expects students to use correct grammar. 

The teacher models using a wide variety of strategies to address student’s multiple learning styles or intelligences, including the appropriate use of available technology.

The teacher models through use of think-alouds (metacognition).

The teacher scaffolds instruction so strategies evolve from dependence on teacher modeling to strategies such as team practice and independent practice that help students build their capacity to understand when and how to apply the strategy for their own learning.



	7. The teacher provides frequent feedback, clarifying, summarizing, and extending student understanding.
	Teacher feedback is constructive, accurate and timely.

Appropriate questioning strategies and think-alouds are used to clarify student learning.

The teacher summarizes frequently (chunking) throughout the lesson. 

Feedback and discussion lead to students exploring content ideas and concepts that extend student understanding. 

	8. The teacher uses a variety of strategies and activities to pace instruction throughout the class period.
	Every minute of instructional time is used effectively (bell to bell)

Activities are “chunked” in developmentally/subject appropriate amounts of time to hold students’ attention. There is a balance of teacher-directed and student led/student centered activities. 



	9. The teacher differentiates instruction.
	The teacher is responsive to the learners’ needs, guided by ongoing assessment.

Instruction is adjusted utilizing respectful tasks (meaningful, grade appropriate content). 

The teacher differentiates instruction according to content, process, and/or product. Flexible grouping, small group instruction, peer support, or individual assistance are appropriate to the needs of the students.  

The teacher constantly checks for understanding so modifications in the delivery of the differentiated instruction can be made as needed.

Lesson plans support the differentiated instruction observed in the classroom. A variety of instructional and management strategies are used. 

	10. The teacher uses graphic organizers, hands-on activities, word wall, manipulatives, etc. where appropriate.
	The teacher uses the division’s non-negotiated identified common strategies to plan and deliver instruction effectively.  Additional teacher selected strategies may be used.

· Jigsaw

· Think/Pair/Share

· Graphic Organizers

· Word Walls/Sorts

· Manipulatives

· Graffiti

· Cubing

· Give One, Get One

· Exit Cards

· Interactive Notebooks

· Foldables

· Inside/Outside Circles

The teacher may add other instructional strategies as appropriate.

Technology is used to support these and other appropriately added strategies.

Students understand the purpose of and are actively engaged in using the tools. 



	11. The teacher uses questioning strategies that elicit students’ responses using higher order thinking skills.
	Higher order questions are included in the lesson plans and embedded in presentations.
Questioning strategies are purposeful, elicit higher order thinking responses, and align to the lesson’s content.

Questions are clear, specific, to the point, using correct grammar.

The teacher poses the question without calling on a student to answer until all students have had time to think. 

The teacher waits after the student answers the questions to give the student time to reflect on his/her answer and perhaps give further explanation of information.

The teacher probes to encourage higher order responses by using strategies such as re-statements that summarize a student’s point; indirect questions to prompt more careful consideration; imperatives such as “tell us more about that” or “perhaps you could give us an example;” and student questions – asking for student to ask questions of other students.

The teacher uses the Bloom’s word wheel. 

 

	12. There is evidence of shared responsibility in inclusion class.
	Both teachers equally understand and facilitate the lesson’s objective, activities, assignments, and actively participate in delivering instruction using appropriate inclusion models. The six models include the following:

· One Teach, One Drifts:  One teacher has responsibility for the instruction, and the second teacher provides over-the shoulder monitoring and feedback to students.

· One Teach, One Observe:  One teacher has responsibility for the instruction, and the other teacher observes on an agreed upon feature of the lesson or student behavior.

· Parallel Teaching:  Both teachers have responsibility for the instruction: class is divided equally and same lesson is taught to both groups, perhaps with slight variations.

· Station/Center Teaching: 

Co-teachers collaboratively review student progress data, plan, and teach in general education classes to meet the needs of all learners. 

It is not apparent which students are identified as special education students.



	13. At the conclusion of the lesson, the teacher focuses attention on reviewing the essential knowledge and skills of the lesson, and checks for understanding (closure).
	Lesson plans indicate closure has been planned and is an intentional part of the lesson. 

The teacher draws responses from students designed to focus on the lesson objective and  to check for understanding. Some closure activities could include questioning strategies, exit cards, word wall, give one-get one, thumbs up/thumbs down, white boards, summarizing in writing what was learned, personal response devices, etc.

	English/Language Arts

14. The teacher uses the division’s K-12 writing model (at the appropriate grade span level) to plan and deliver writing instruction.

K-8 teachers use the division’s guided reading model to plan and deliver reading instruction.

Social Studies

Students use interactive notebooks.

Math

Students use manipulatives and/or calculators.

Science

Students conduct experiments and write competent reports on their work.

Students use interactive notebooks.
Health & PE

HEALTH & PE: The teacher follows SOL guidelines for physical education, health, and family life instruction.
Career and Technical Education

The teacher’s lesson is based on CTE competencies.
Art, Foreign Language, Computer Lab, Band, Library

The teacher’s lesson addresses appropriate SOLs.

	Reference the following documents:

· Reading/Writing Reflective Walkthrough Checklist K-2

· Reading/Writing Reflective Walkthrough Checklist Grade 3

· Reading/Writing Reflective Walkthrough Checklist Grades 4 – 5

· Reading/Writing Reflective Walkthrough Checklist Grades 6 – 8

· Writing Reflective Walkthrough Checklist 9 - 12



	ENGAGED STUDENTS
	

	
	

	15. Activities encourage active student participation and engagement.
	Learning is active. 

The teacher models enthusiasm for learning and for the specific topic.

The material is presented clearly and interactively.

The teacher builds strong teacher-student relationships by appropriately interacting socially and academically with students. 

The teacher  provides opportunities for students to manage work tasks and to be responsible for them while learning content that is challenging and relevant.

A variety of students participate in classroom discussion, not just those with their hands up.

Activities include opportunities for student-led discussions.

A system exists to ensure that all students participate.

Students are eager to answer questions and give examples. 

Classroom activities are appropriate to the learning levels of all students, which encourages participation and responsiveness.  

Students are attentive and on-task.  Students respond to the teacher’s cues to remain on-task and focused on learning (use of proximity, etc.) when needed.

Technology is integrated as a student tool.



	16. Student contributions are recognized.
	Teachers demonstrate an appreciation for students’ contributions. Reinforcement techniques may include restating or paraphrasing student comments to the group, writing the student’s response on the chalkboard, using student contributions in the instructional presentation, displaying or highlighting student work (including publishing on wikis, blogs, or a class site), or non-verbal signals of approval.



	EFFECTIVE MANAGEMENT OF STUDENT BEHAVIOR
	

	17. Clear expectations for behavior are evident and procedures are followed. 
	Clear and specific work and behavior expectations are posted.

Rewards and consequences are posted.

The teacher and students are modeling the expected behaviors. 

 

	
	

	18. The teacher monitors and draws inattentive students back into instruction.


	Expectations are communicated without the use of threats, criticism or sarcasm and a model of courtesy is exhibited by staff and students.

Proximity and non-verbal cues are used to keep students focused on task.

Inappropriate student behaviors are managed with a minimum of interruption to learning. The teacher quickly analyzes the level of off-task behavior and tiers the intervention only moving to higher levels when needed. Examples of tiered levels include the following: 

Level 1: the teacher quickly reviews the directions for the work, reminds students of the classes’ work and behavior expectations. Level 2: the teacher and class discuss the expected behavior and the teacher may quickly model the expected behavior. Level 3: students practice the expected behaviors.  More extensive interventions, such as removal from the classroom or referral, are reserved for situations where the student does not respond to the leveled interventions or an unsafe situation exists.



	19. See me by___________________.
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