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Purpose: 
 

To review the intervention requirements for identified focus 

schools per the Elementary and Secondary Education Act 

of 1965 (ESEA) flexibility waiver 



Elementary and Secondary 
Education Act of 1965 (ESEA) 

Flexibility Waiver 
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Gap Group 1 
Students with Disabilities 

English Language Learners  

Economically Disadvantaged 

Gap Group 2 
Black Students 

Gap Group 3 
Hispanic Students 

All Students 

Other Subgroups under Safeguard 
 

Students with Disabilities 

 
English Language Learners 

White 

 

Economically Disadvantaged 

 

Asian 

 

System of Differentiated Recognition, 

Accountability, and Support Lowest 
performing 5% of  
Title I schools in 

the “All Students” 
group are 

identified as 
Priority Schools – 

36 schools 

Title I and non-Title I 
schools that did not 

meet an annual 
measurable objective 

are required to develop 
an improvement plan  

Lowest 
performing 10% 
of Title I schools 

in Proficiency 
Gap Group  

performance are 
identified as 

Focus Schools – 
72 schools 
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Cohort I Schools (13) 

– Identified in 2012 

Cohort II Schools (10) 

– Identified in 2013 

Cohort III Schools (49) 

– Identified in 2014 

A school will exit the focus 

status if the following 

criteria are met: 

•The proficiency gap 

group(s) for which the 

school was originally 

identified meet(s) the 

AMOs for two consecutive 

years; AND 

•The school no longer falls 

into the bottom 10 percent 

of Title I schools for the 

subsequent school year 

based on the focus school 

methodology 

 

Focus School Cohorts 
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To provide ample time to plan and implement strategies that will increase 

student achievement in underperforming proficiency gap groups, focus 

schools will be identified for a period of two years. School divisions with 

focus schools will begin the planning process to implement intervention 

strategies beginning in September of the first school year of identification. 

 

Implementation will begin no later than January of that year, and will 

continue through the conclusion of the following school year. Those schools 

that remain on the focus school list will be expected to continue to 

implement intervention strategies until they exit focus school status. 

 
 - Elementary and Secondary Education Act of 1965 (ESEA) Flexibility Waiver for   

    Virginia, p. 91 
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The school must develop an intervention strategy for students who have failed an 

SOL assessment in the past, with a special focus on low performing subgroups. 

This includes students who are identified as below grade level on the Algebra 

Readiness Diagnostic Test (Grades 5-8) or the Phonological Awareness Literacy 

Screening (K-3).    

 - Elementary and Secondary Education Act of 1965 (ESEA) Flexibility Waiver for    

   Virginia, p. 91 

 

 

Schools in improvement are required to use an online computer adaptive testing 

(CAT) system that administers short tests to determine each student’s overall 

reading ability. . . students are assessed monthly and then grouped by tiers and 

skills needed. This information provides data to develop and focus on 

interventions for those students who are most at risk.  

  - Elementary and Secondary Education Act of 1965 (ESEA) Flexibility  

    Waiver for Virginia, p. 93 
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Each focus school is required to regularly 

analyze a variety of data points to make 

strategic, data-driven decisions to implement 

needed interventions for identified students 

including students with disabilities and 

English language learners. Analysis of the 

data points from these reports are used by 

school improvement teams each quarter to 

adjust school- and division-level 

improvement plans to address emerging 

needs of the focus school(s).  
 

 - Elementary and Secondary Education Act of 

1965 (ESEA) Flexibility Waiver for  Virginia, p. 

91 
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Focus School 

Requirements 



Division Requirements 
• Collaborate with an external Virginia 

Department of Education (VDOE) contractor 
(division liaison) 

• Convene a division leadership team including 
representatives of: 

– Title I 

– Instruction 

– Special education 

– English language learners 

– Principals of each focus school 

• Meet as a division leadership team on a 
monthly basis 

• Develop, implement, and monitor a division 
improvement plan that is aligned with the needs 
of each focus school 

• Participate in quarterly meetings with focus 
schools to review data and make decisions 
about needed technical assistance 

• Modify division improvement plan on a 
quarterly basis based on data analysis 

 

School Requirements 
• Convene a school leadership team including a 

member of the division leadership team 

• Utilize a VDOE-approved adaptive reading 
assessment program to determine student 
growth at least quarterly 

• Utilize the Algebra Readiness Diagnostic Test 
(ARDT) provided by the VDOE (required only for 
focus schools with grade 5 or higher) 

• Develop, implement, and monitor a school 
improvement plan 

• Develop an intervention strategy for all students 
who have failed an SOL assessment or failed to 
meet the fall Phonological Awareness Literacy 
Screening (PALS) benchmark 

• Regularly analyze a variety of data points to 
make strategic, data-driven decisions, and 
implement the needed interventions for 
identified students 

• Modify school improvement plan on a quarterly 
basis based on data analysis 

10 
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Using  the Student 

Engagement Protocol  

to Monitor  

Targeted Interventions 



Targeted Intervention Indicators of Effective Practice 

TA01 

The school uses an identification process (including ongoing conversations with 

instructional leadership teams and data points to be used) for all students at 

risk of failing or in need of targeted interventions.  

TA02 

The school uses a tiered, differentiated intervention process to assign 

research-based interventions aligned with the individual needs of identified 

students (the process includes a description of how interventions are selected 

and assigned to students as well as the frequency and duration of interventions 

for Tier 2 and Tier 3 students).     

TA03 

The school uses a monitoring process (including a multidisciplinary team that 

meets regularly to review student intervention outcome data and identifies 

“triggers” and next steps for unsuccessful interventions) for targeted 

intervention students to ensure fidelity and effectiveness.   

Focus schools are required to develop, implement, and monitor 
improvement plans associated with the targeted intervention 

indicators (TA01, TA02, and TA03). 



TA01: The school uses an identification process (including ongoing 
conversations with instructional leadership teams and data points 
to be used) for all students at risk of failing or in need of targeted 
interventions.  
 

Focus schools administer: 
• an adaptive reading assessment to determine student growth on 

a quarterly basis AND 
• the Algebra Readiness Diagnostic Test (ARDT) or a VDOE-approved 
   mathematics student growth assessment 
 
 

Office of School Improvement, 2014 
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Tier 3 

Tier 2 

Tier I 

Core + Intensive intervention   
  1 - 5% of students 
Indicators TA02 and TA03 

 
Core + Targeted 

intervention   
5 - 10% of students 
Indicators TA02 and TA03 

 

 

Core Instruction 

All students receive 

universal screening      
 80 - 90% of students 

Indicator TA01 

Tiered Interventions Pyramid 



TA02: The school uses a tiered, differentiated intervention process 
to assign research-based interventions aligned with the individual 
needs of identified students (the process includes a description of 
how interventions are selected and assigned to students as well as 
the frequency and duration of interventions for Tier 2 and Tier 3 
students).     
 

Office of School Improvement, 2014 

Based on the results of the adaptive reading and mathematics assessments, students are 

assigned  to tiered, research-based interventions. 

 

Focus schools are required to develop an intervention strategy for students with an emphasis 

on the identified proficiency gap groups: 

• Gap Group 1:  Students with disabilities, English language learners, and economically  

                           disadvantaged 

• Gap Group 2:  Black students, not of Hispanic origin* 

• Gap Group 3:  Hispanic students, of one or more races* 

 

* to include students with disabilities, English language learners, and economically 

  disadvantaged students 

 



Tier 1 Tier 2 Tier 3 

Students All Targeted Specifically Targeted 

Instructor(s) Classroom Teacher 
Classroom Teacher +  

Specialists 

 Classroom Teacher +  
Specialists + 

Additional staff 

Location Classroom 
Classroom, small group 

setting, lab, etc. 
Small group setting, lab, 

etc. 

Intensity Daily Instruction 3 to 4 days a week Based on need and daily 

Grouping Large/Small 
Small (2 to 5 students) per 

group 
Smaller and individualized 

Monitoring 
Universal screening 3 x 

year 
Remediation of skills 1 to 3 

times per week 
Daily – focused learning 

Curriculum General General General 

Instruction 
High quality and 

Differentiated 
Target specific deficits 

Individualized based on 
learner needs 

Office of School Improvement, 2014 



TA03: The school uses a monitoring process (including a 
multidisciplinary team that meets regularly to review student 
intervention outcome data and identifies “triggers” and next steps 
for unsuccessful interventions) for targeted intervention students to 
ensure fidelity and effectiveness.   
 

Office of School Improvement, 2014 

Using the Student Engagement Observation Protocol, focus 

school principals, OSI contractors, and division contact persons 

will observe targeted intervention lessons and provide 

explicit feedback to teachers. 

 

Information gleaned from the observations will be discussed  

during the monthly division leadership team meetings. 

 



• He is a third grade student at Happy Hills Elementary which has been identified 
   as a focus school. 
 
• Based on the Happy Town adaptive reading assessment and the Phonological  
  Awareness Literacy Screening  (PALS) results  he has been identified for Tier 2  
  interventions.   
 
• The results of the Happy Town mathematics diagnostic assessment indicate  
   that he needs Tier 3 interventions. 
 
• His teacher provides him with the following research-based interventions  
   included in his Individualized Intervention Plan (IIP): 

•  Roaring Reader intervention program – small group lessons  led by his 
classroom teacher 3 to 4 days per week during the 120 minute language 
arts block. 

•  Small group math lessons led by his teacher 3 to 4 days per week and 
15-20 minutes per day on the Magnificent Math computer adaptive 
program. 

 
•  On a bi-monthly basis, his principal conducts classroom observations of the  
    intervention lessons and provides explicit feedback to his teacher. 
 
•  On a monthly basis, his teacher meets with the administrative team to   
    analyze his intervention data and review work samples. 
 
•  On a quarterly basis, the Student Support Team meets with his teacher and  
    mother to review his response to interventions included in his IIP. 
 

TA01 

TA02 

TA03 

Meet Evan 

Office of School Improvement, 2014 



 

 

The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the sake 

of their own children and students. 
                                   

                     - Dr. Sam Redding 

  Director, Center on Innovations in Learning 

 



 

Thank you.   

You have been a great audience. 

 

Contact information: 

 

Dr. Yvonne A. Holloman  

(804) 225-2064  

 Yvonne.Holloman@doe.virginia.gov  
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