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Please complete this application for each school.   
 
PART I:  DIVISION INFORMATION 
 
School Division Name: Lancaster County Public Schools 

Division Contact: Alicia H. Carter 
Telephone of Division Contact (include 
extension if applicable):  

804.435.3183 Fax:  804.435.3309 

Email of 
Division 
Contact:   

acarter@lcs.k12.va.us 

Name of 
School 

Lancaster Primary School 
2012-2013 
Grade Span 
 

PreK-3   
Projected 
School 
Membership 

450 

 

Current 
Percent 
Identified as 
Disadvantaged 

77% 

Current 
Percent 
Students with 
Disabilities 

6% 

Current  
Percent Limited 
English 
Proficient 

1% 

Name of Principal Dr. Holly Wargo  

Telephone of Principal 804.435.3196 

Email of Principal hwargo@lcs.k12.va.us 
 
PART II:  PROCESSES IN PLACE 
 

 
Complete responses for each question.  This summary of processes the division and school have implemented and description of 
reform efforts will guide the identification of 2012-2013 goals in Part III:  Goal Setting.    

  
A. School Climate 

 
1. How has the general school climate (i.e. the feel of the building when you walk in) changed since the implementation of 

the SIG grant ? Is it where you want it to be? If not, what can you do to make further changes? 
The SIG has been in effect at Lancaster Primary School since 2009; however, Mrs. Alicia Carter, our Director of Federal, State, & 
Local Programs, Ms. Sheila Cooper “Cooper”, our School Improvement Coach, and I (Dr. Holly Wargo, the principal) began 
working in the Lancaster School Division in July of 2011.  Our comments will be based on our observations during the 2011-2012 
school year since we were not here prior.  In addition, we will feature comments from former principal and current assistant 
principal Mrs. Mary Catherine Jones who has been at Lancaster Primary School for the duration of SIG. 
 
Overall, the general climate became more collaborative and team oriented for the faculty.  Teachers reported that they felt listened 
to by the administration, School Improvement Coach, and central office administration.  We will continue to work toward a climate 
of collegial collaboration to promote best practices and rigorous instruction that leads to increased learning results for all students.  
We will achieve this goal through a distributed leadership approach to decision making in relation to the SIG. 
 
We have an increased emphasis on student performance data, including formative and summative assessments, benchmarks, 
attendance, and discipline.  The administration and teachers analyze data on a weekly basis and then use this information to plan 
instruction to meet the needs of each student.  Teachers use data to plan for instructional intervention strategies and behavioral 
intervention strategies.    
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In addition, our faculty engaged in more professional development opportunities with reading, math and overall school support of 
families, including University of Virginia’s Words Their Way, Debbie Diller’s Math & Reading Work Stations, and Ruby Payne’s A 
Framework for Understanding Poverty. 
 
Our classroom observations became more detailed, and we provided teachers with specific feedback that addresses best practices 
including pacing, differentiated instructional strategies, instructional intervention strategies, and formative and summative 
assessments.  As a result of weekly feedback from the administration and School Improvement Coach, using a lesson plan rubric 
focusing on Materials Needed, Curriculum & Alignment, Instruction Goals & Objectives, Anticipatory Set, Instruction Strategies, 
Guided Reading, Assessment, Closure, Collaboration, and Organization & Presentation, our teachers created lesson plans with 
greater detail.  With guidance from the School Improvement Coach, our teachers also created curriculum maps and pacing guides 
aligned with the Virginia Standards of Learning.   
 
Based on data disaggregation regarding student performance, we offered consistent reteaching and intervention opportunities for 
students throughout the school year to encourage each student’s mastery of instructional concepts.  We put a laser focus on 
closing the achievement gap that we identified between Caucasian students and African American students. 
 
 We provided increased opportunities for family involvement this year including Curriculum at Home Involving Parents & Students 
(CHIPS), Donuts for Dads, Muffins for Moms, PTA dinners, parent-teacher conferences, and SOL Family Pep Night. 
 
As we use our SIG money this year, we will continue to strengthen the initiatives mentioned above.   

 
B. Process Steps/Atmosphere of Change 

 
1. How are all members of the Leadership Team / Improvement Team encouraged to contribute? How are their opinions 

considered and incorporated? How are responsibilities divided amongst the team members? 
     Our Leadership Team / Improvement Team meets every month on the second Monday of each month for School 
Improvement.  At these meetings, our administration and School Improvement Coast regularly provide opportunities for each 
member to share their opinions.  We listen to the opinions, input, and reflections of each team member as we plan strategically on 
how to move forward to impact every student’s academic achievement.  We divide responsibilities based on skill sets, and we try to 
share an equal workload so that each team member is not overburdened.

 
2. How are new strategies or practices monitored throughout the year? What happens if they don’t seem to be working? 

     Our School Improvement Coach and administration introduces new strategies and practices to our faculty during SIG 
professional development days, SIG curriculum planning days, and/or during team planning.  We monitor these strategies and 
practices during walk throughs, formal observations, and peer coaching.  If these strategies/practices do not appear to be working, 
then we review and practice the previously taught strategies/practices thoroughly by explaining, modeling, demonstrating, role 
playing, and practicing.  We may use SIG to provide other professional development opportunities to develop capacity for the new 
strategies/practices. 

 
C. Instruction 

 
1. How do teachers differentiate learning for students?  How are students identified as needing additional support 

in core content areas? 
     We use differentiated instruction to meet the needs of individual learners, to provide them with the appropriate level of 
challenge, and to give them the necessary support for the attainment of learning goals.  Our teachers provide a differentiated 
classroom with varied experiences in what students need to learn (content), how student learn (process), and/or how students 
demonstrate what they have learned (product).  Teachers select differentiation strategies based on the curriculum taught and the 
needs of students.  Strategies they use include readiness/ability (Teachers can use a variety of assessments to determine a 
student’s ability or readiness); adjusting questions (Bloom’s Taxonomy/Revised Bloom’s Taxonomy); compacting curriculum 
(Assessing a student’s knowledge, skills, and attitudes and providing alternative activities for the study who has already mastered 
curriculum content); tiered assignments (A series of related tasks of varying complexity); acceleration/intervening (Accelerating or 
slowing down the pace that students move through curriculum); flexible grouping (permit movement between groups based on 
student performance); peer teaching (student serves as “resident expert” and teaches his/her peers); learning profiles/styles 
(visual, auditory, bodily/kinesthetic, etc.); student interest (interest surveys used to determine student interest); reading buddies 
(students read with a specific purpose in mind and have an opportunity to discuss what was read); independent study projects (a 
research project where students learn how to develop the skills for independent learning); buddy-studies (two or three students to 
work together on a project); learning contracts (a written agreement between teacher and student that will result in students 
working independently); learning stations, etc.  Students are identified as needing additional support in core content areas based 
on formative and summative assessments including daily instructional activities, Interactive Achievement benchmarks, I-Station, 
Phonological Awareness Literacy Screening, Qualitative Reading Inventory, etc.
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2. Provide data that demonstrate that the curriculum is aligned with the SOL and is aligned within the school and across 
grade levels? If not aligned, what is the process for doing this? (i.e. SOL proficiency rates demonstrate that the 
taught is not aligned to the tested and written curriculum.  Division staff, school staff and principal will develop a 
lesson plan review system and check system to ensure that teachers are teaching to the written and tested 
curriculum. ) 

     Reading, History, and Science curriculums are aligned with the Virginia Standards of Learning based on our third grade 
preliminary SOL results.  In reading, our third grade students’ preliminary score is a 92% in Reading, a 90.8% in History, and an 
89.8% in Science.  Our curriculum maps and pacing guides in Pre-K through 3 align with the Virginia Standards of Learning.  Our 
preliminary score is a 46.4% in Math, which shows that our curriculum is not aligned.  We will work with our new School 
Improvement Coach Mrs. Tara Booth, who formerly was a math specialist to align our Pre-K through 3 Math curriculum maps and 
pacing guides.  We will focus on increased rigor, technology-enhanced opportunities/activities, critical thinking activities, and drag 
and drop items to facilitate students’ mastery of math concepts.  In addition, we will incorporate learning opportunities for “Hot spot” 
items, which require students to identify all possible correct answers from a given set or list, plot points on a grid, or highlight a 
specific feature in a diagram or figure.  We will also offer learning opportunities through “Fill-in-the-blank” for students to complete 
open-ended problems and type answers into the blanks.

  
D. Parental Involvement 

1. How are parents supporting the improvement effort? In what ways are parents involved in the school and their children’s 
education?  In what other ways could parents be more involved? 

     We view and treat our parents as mutual partners who provide support at home to encourage their student’s academic 
success in Reading, Math, History, Science, and Resource classes.  We use a portion of our Title I Set Aside Funds to support 
parental involvement including Donuts for Dads, Muffins for Moms, Parent-Teacher conferences, open houses, etc.  Donuts for 
Dads and Muffins for Moms are programs where we invite parents/guardians to visit their student’s classroom during the 
instructional day for one hour.  We offered Donuts for Dads and Muffins for Moms once in the fall and once in the spring.  Other 
ways we can involve parents include incorporating Epstein’s Framework of Six Types of Involvement. 
Epstein's Framework of Six Types of Involvement  

1. PARENTING: Help all families establish home environments to support children as students.  

o Parent education and other courses or training for parents (e.g., GED, college credit, family literacy).  

o Family support programs to assist families with health, nutrition, and other services.  

o Home visits at transition points to pre-school, elementary, middle, and high school.  

2. COMMUNICATING: Design effective forms of school-to-home and home-to-school communications about school programs and 
children's progress.  

o Conferences with every parent at least once a year.  

o Language translators to assist families as needed.  

o Regular schedule of useful notices, memos, phone calls, newsletters, and other communications.  

3. VOLUNTEERING: Recruit and organize parent help and support.  

o School and classroom volunteer program to help teachers, administrators, students, and other parents.  

o Parent room or family center for volunteer work, meetings, and resources for families.  

o Annual postcard survey to identify all available talents, times, and locations of volunteers.  

4. LEARNING AT HOME: Provide information and ideas to families about how to help students at home with homework and other 
curriculum-related activities, decisions, and planning.  

o Information for families on skills required for students in all subjects at each grade.  

o Information on homework policies and how to monitor and discuss schoolwork at home.  

o Family participation in setting student goals each year and in planning for college or work.  

5. DECISION MAKING: Include parents in school decisions, developing parent leaders and representatives.  
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o Active PTA/PTO or other parent organizations, advisory councils, or committees for parent leadership and participation.  

o Independent advocacy groups to lobby and work for school reform and improvements.  

o Networks to link all families with parent representatives.  

6. COLLABORATING WITH COMMUNITY: Identify and integrate resources and services from the community to strengthen school 
programs, family practices, and student learning and development.  

o Information for students and families on community health, cultural, recreational, social support, and other 
programs/services.  

o Information on community activities that link to learning skills and talents, including summer programs for students.  
 

 
E. Staffing and Relationships 

1. How are teachers given positions, classes & grades? Is this process getting the most skilled teachers in front of the 
right group of students? If not, how can the process be changed? 

     We try to assign teachers to positions, classes, and grades where the teacher will have the biggest impact for low achieving 
students.  We look at data including PALS, QRI, benchmarks, and formative and summative assessments to group our most 
struggling students with our strongest teachers.  If a teacher has challenge areas, then we plan for strategic professional 
development to strengthen their instructional practices.

 
2. How do you define the relationship between the division and state-assigned division liaison? How can it be 

improved? 
     We respect the guidance of our division and state-assigned division liaison.  We understand that this relationship needs to 
be positive and strategic so that we may infuse best practices into our instruction to meet the academic achievement needs of all 
students.  We will continue to partner with our liaison and look forward to the continued support and guidance he/she will offer.

 
F. Decision-making Process and Autonomy 

 
1. What is the school and division level decision-making process for anything related to the school improvement effort, 

overall strategic vision, or anything that impacts the improvement plan? 
     We use a strategic decision-making process that builds from proven educational practices based on current research in the 
field and stakeholder buy in.  The components of strategic decision-making include decision framing, information gathering, coming 
to conclusions, and evaluating, reflecting, and refining.  We will continue to use a strategic decision-making process at the school 
and division level.  We will continue to place a laser focus on closing our achievement gap across the division through the 
Response to Intervention program, Understanding Poverty, data disaggregation, and curriculum alignment and pacing guides.  

 
2. What division policies were changed this year? (i.e. priority in filling teacher vacancies, exemptions from division PD 

sessions, school year/day adjustments) 
     We had increased support for professional development opportunities including a consultant who visited us from Debbie 
Diller, a consultant who visited us from Aha! to present on how to work with families from low socio-economic backgrounds, and 
Apple iPad professional development.  We also were supported in implementing Reading Recovery intervention and in the 
attainment of a Reading Resource teacher. 

 
3. What policy barriers still exist to truly getting the school what it needs to succeed? What is the process to remove those 

barriers? Please note where the policies originate (i.e. state code or division policy). 
     We are not aware of policy barriers other than funding.

 
4. How is shared governance and accountability between the division and the school leadership implemented in this division 

and with this school?  This must be included in the division and school improvement plan. 
     Our division school improvement team collaborates and provides feedback to our school improvement team.  Each team 
meets monthly to disaggregate data and to make instructional decisions to impact student achievement.  We have data meetings 
between the division team and the school team to monitor student achievement and academic growth through attendance, 
formative and summative assessments, flexible grouping, differentiation, etc.
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G. Phase Out  

 
1. How will the division and school decide what services should be maintained after SIG funds and supports end 

in 2013?  
     We will decide the services and supports to be maintained based on student achievement data.  Programs 
and initiatives that closed the achievement gap will be sustained, though capacity hopefully will have been 
developed so the intensity of these efforts may be decreased if appropriate.  We will use teacher and leadership 
capacity within the school and division to sustain our efforts to make sure all children succeed. 

 
2. How will the district and school prepare for the phase out of funds, supports, and services? Who will be 

involved and what will be their role? 
     We will prepare for the phase out of funds, supports, and services by planning in advance to sustain the 
School Improvement initiatives through teacher and leadership capacity to continue with our initiatives.  We will work 
collaboratively between school and division stakeholders. 

 
3. What supports from the state would be the most helpful during year 3? 

     Supports from the state that will be most helpful in year three are the continued support of Response to Intervention, 
Understanding Poverty, differentiation, and technological initiatives. 

 
4. What supports from the state would be the most helpful after SIG funding ends? 

     We need continued support from the Virginia Department of Education and from local university partnerships to sustain our 
professional development capacity. 

 

 PART III:  GOAL SETTING 

 
 

A. Outcomes: Based on the school’s 2011-2012 improvement plan, list the outcomes resulting from the reform efforts 
implemented under 1003(g) SIG funding during the 2011-2012 term.   

 
 
Please describe in detail the 2011-2012 outcomes below. 
 

1 ID10: The school’s Leadership Team regularly looked at school performance data and aggregated classroom observation 
data and used that data to make decisions about school improvement and professional development needs.  Our 
professional development needs included understanding poverty since we have 77% of students qualifying for the 
Free/Reduced Meal Program, Debbie Diller Literacy and Math Stations, Formative and Summative Assessment, and 
Apple/iPad professional development.    

2 IIA01: Instructional Teams developed standards-aligned units of instruction for each subject and grade level.  Teachers 
collaborated with our School Improvement Coach to develop standards-aligned units for all grade levels.  All teachers 
contributed in these planning sessions. 

3 IID11: Instructional Teams reviewed the results of pre-/post-tests to make decisions about the curriculum and instructional 
plans and to “red flag” students in need of intervention (both students in need of tutoring or extra help and students needing 
enhanced learning opportunities because of their early mastery of objectives.  We met weekly to disaggregate school 
performance data and classroom observation data to monitor student achievement and to drive instructional planning and 
decision making.  This information informed our formation of flexible groups for enrichment and intervention opportunities. 
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4 IIIA01: All teachers were guided by a document that aligns standards, curriculum, instruction, and assessment.  Teachers 
met under the guidance of our School Improvement Coach quarterly (four times during the year) to create aligned 
curriculum maps and pacing guides.  

5 VA01: There is evidence of a common language and level understanding among staff members when discussing formative 
assessment.  Teachers attended professional development on formative and summative assessment by our School 
Improvement Coach. 

 
 

 
B. Goals for 2012-2013:  Use the current 2011-12 data from Quarterly Reports, Interventions, Datacation, etc. and other data 

sources collected to respond to the following questions for continued FY2009 1003(g) grant funding.   
 

 
Please list 5 (SMART) goals for the upcoming school year: 
 

 
Example:  By June 2013 SOL mathematics scores will increase by 15% in grade 7 and by 5% in grade 6, 8 to exceed the state 
benchmark by 5% by establishing a laser-like focus on the monitoring of math remediation services using the ARDT as a screening 
tool for all students to identify area of student need, design remediation content, establish a timeline for remediation services, and 
record strand assessments results.  
(Indicate the Indistar indicator(s) that will be addressed in the School Improvement plan and bullet the associated tasks that will be 
implemented under each indicator to accomplish each goal.) 
 
1 By June 2013, SOL mathematics scores will increase by 10% in grade 3. This goal aligns with Indicator IIA01: Instructional 

Teams develop standards-aligned units of instruction for each subject and grade level.  Tasks: Our School Improvement 
Coach will meet with each grade level team (Pre-Kindergarten, Kindergarten, Grade 1, Grade 2, and Grade 3) to develop 
Standards of Learning aligned units of instruction four times during the school year. 

2 By June 2013, we will close the achievement gap of subgroups 10-15%. This goal aligns with ID10: The school’s Leadership 
Team regularly looks at school performance data and aggregated classroom observation data and uses that data to make 
decisions about school improvement and professional development needs. Tasks:  Our division team will monitor our 
quarterly data meetings in which each grade level team (Pre-Kindergarten, Kindergarten, Grade 1, Grade 2, and Grade 3) 
will monitor formative and summative assessment data broken down by Proficiency Gap Groups as identified by the Virginia 
Department of Education. We will analyze Gap Group 1: students with disabilities, students who are economically 
disadvantaged, and students who are English language learners; Gap Group 2: black students; and Gap Group 3: Hispanic 
students. 

3 By June 2013, we will implement Response to Intervention as measured by data collection. This goal aligns with Indicator 
IIA01: Instructional Teams develop standards-aligned units of instruction for each subject and grade level.  Tasks:  Our 
teachers will attend professional development opportunities regarding the implementation of Response to Intervention;  we 
will provide supporting RtI documents to teachers that help them as they implement academic and behavioral interventions 
in Tiers 1, 2, and 3.  The outcome of this goal will be to show a decrease in child study referrals and referrals for special 
education because we have adopted early intervention strategies to help our most struggling students. 

4 By June 2013, we will continue to build family partnerships as evidenced by our Parental Involvement initiatives. This goal 
aligns with IIIB01: All teachers maintain a file of communication with parents. Tasks:  We will continue to plan engaging 
Parental Involvement initiatives, such as PTA performances and project nights, Curriculum at Home Involving Parents & 
Students, Donuts for Dads, and Muffins for Moms. The outcome of this goal will be to increase parent involvement in school.  
We will monitor this by tracking the numbers of parents who attend our Parental Involvement initiatives. 

5 By June 2013, we will provide professional development to align Reading and Math curriculum maps with the new 
standards. This goal aligns with Indicator IIA01: Instructional Teams develop standards-aligned units of instruction for each 
subject and grade level.  Our School Improvement Coach will meet with each grade level team (Pre-Kindergarten, 
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Kindergarten, Grade 1, Grade 2, and Grade 3) to align Reading and Math curriculum maps with the new standards.  We will 
meet a minimum of four times per year to monitor progress toward this goal.  

 
 
 
 
PART IV:  SCHOOL PLAN TO MONITOR INTERVENTIONS AT THE SCHOOL-LEVEL  
 
 
Based on the analysis of the school’s academic achievement and intervention data collected during the 2011-12 school year, provide 
a detailed tiered approach to interventions to support student achievement that will be implemented in the school improvement plan 
as it is developed. Describe specific interventions being put in place as a result of the data analysis.   
 
 
 
The description of the intervention for each group should include the following elements:  

a.  targeted group; intervention description;  
b. intervention provider;  
c. frequency and amount of time for each tier; and,  
d. description of how the intervention will be monitored.  

 
 See the sample provided. 
  
SAMPLE RESPONSE 

 
Students who are at-risk of failing a mathematics SOL 

Tier 2 5th grade math teachers will work collaboratively to develop a list of activities on the math remediation 
software (intervention description) for the highly qualified paraprofessional (intervention provider) to use with 
the students identified by grades C-D, low weekly formative assessment performance and scoring 70-80% 
on 9-weeks assessment (targeted group) during the first 9 weeks in lieu of specials 3 days per week for 40 
minutes (frequency and time).  Teachers will review results from remediation software reports bi-weekly 
(monitoring). 

 
Tier 3 

5th grade math teachers will work collaboratively with math specialist to analyze lesson plans and 
instructional strategies used during instruction of Measurement and Geometry to develop hands-on 
activities for daily intervention small group pull-out (intervention description). The licensed Title I teacher 
(intervention provider) will address specific skills identified in the strand for the targeted population 5 
days/week for 40 minutes (frequency and time).  Teachers will review results of ARDT strand tests as they 
are completed in accordance with student’s remediation timeline (4 weeks at minimum) (monitoring). 

 
Part IV (a):  Interventions for students who are at-risk of failing a reading SOL 
Tier 2 Tier 2 instruction will take place in small homogenous groups ranging from three to four students using 

curricula that address the major components of reading instruction (comprehension, fluency, phonemic 
awareness, phonics, and vocabulary). The Intervention Specialist will meet with students in grades 1, 2, and 
3 five days a week for a minimum of 40-minutes per day.  We will monitor this intervention by tracking 
student performance on PALS/QRI/formative assessments/summative assessments on a weekly and 
quarterly basis.   

Tier 3 Tier 3 instruction will take place individually with a highly qualified teacher using curricula that address the 
major components of reading instruction (comprehension, fluency, phonemic awareness, phonics, and 
vocabulary). The Intervention Specialist will work with smaller groups of students or one-to-one for students 
in grades 1, 2, and 3 five days a week for a minimum of 60-minutes per day.  We will monitor this 
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intervention by tracking Leveled Literacy Intervention progress for students on a weekly and quarterly basis. 
Part IV (b):  Interventions for students who are at-risk of failing a mathematics SOL 
Tier 2 Tier 2 instruction will take place in small homogenous groups ranging from three to four students using 

curricula that address the major components of math instruction [concepts and reasoning (e.g., basic 
number concepts, meaning of operations such as addition, geometric concepts); automatic recall of number 
facts (e.g., memorization of basic addition facts such as 3 + 4 so that children know answers instantly 
instead of having to count); computational algorithms (the written procedure or series of steps for solving 
more complex types of calculation, e.g., for two-digit addition with regrouping, calculation starts in the right-
hand column and tens are "carried" from the ones to the tens column); functional math (e.g., practical 
applications such as time and money); and verbal problem-solving (e.g., solving word problems).]Math 
School Improvement Coach will be involved. Our intervention specialist will meet with students in grades 1, 
2, and 3 five days a week for a minimum of 40-minutes per day.  We will monitor this intervention by tracking 
student performance on DOMA (pre and post tests)/formative assessments/summative assessments on a 
weekly and quarterly basis. 

Tier 3 Tier 3 instruction will take place individually with a highly qualified teacher using curricula that address the 
major components of math instruction [concepts and reasoning (e.g., basic number concepts, meaning of 
operations such as addition, geometric concepts); automatic recall of number facts (e.g., memorization of 
basic addition facts such as 3 + 4 so that children know answers instantly instead of having to count); 
computational algorithms (the written procedure or series of steps for solving more complex types of 
calculation, e.g., for two-digit addition with regrouping, calculation starts in the right-hand column and tens 
are "carried" from the ones to the tens column); functional math (e.g., practical applications such as time 
and money); and verbal problem-solving (e.g., solving word problems). Our intervention specialist will meet 
with students in grades 1, 2, and 3 five days a week for a minimum of 60-minutes per day.  We will monitor 
this intervention by tracking student performance on formative/summative assessments on a weekly and 
quarterly basis. 

Part IV (c):  Interventions for students who are identified for PALS intervention (K-3), if applicable 
Tier 2 Tier 2 instruction will take place in small homogenous groups ranging from three to four students using 

curricula that address the major components of reading instruction (comprehension, fluency, phonemic 
awareness, phonics, and vocabulary). Intervention Specialist will be involved. After-school intervention and 
enrichment opportunities in reading twice per week for SOL Concept cooking.  We will monitor student 
progress using PALS Quick Checks and PALS assessments on a weekly and quarterly basis.  We also will 
provide Leveled Literacy Intervention by a highly qualified teacher four times per week for 30 minutes. We 
will monitor student progress through PALS Quick Checks and PALS assessments/formative 
assessments/summative assessments on a weekly and quarterly basis. 

Tier 3 Tier 3 instruction will take place individually with a highly qualified teacher using curricula that address the 
major components of reading instruction (comprehension, fluency, phonemic awareness, phonics, and 
vocabulary).  Intervention Specialist will be involved. We will monitor student progress using PALS Quick 
Checks and PALS assessments on a weekly and quarterly basis as well as Leveled Literacy Intervention 
data weekly and quarterly. 

Part IV (d):  Interventions for students who failed the SOL reading assessment in the previous year not identified above 
Tier 2 Tier 2 instruction will take place in small homogenous groups ranging from three to four students using 

curricula that address the major components of reading instruction (comprehension, fluency, phonemic 
awareness, phonics, and vocabulary). Our Intervention Specialist will be involved.  After-school intervention 
and enrichment opportunities in reading twice per week for thirty weeks, 90 minutes each day,with a highly 
qualified teacher.We will monitor through PALS Quick Checks and PALS assessments on a weekly and 
quarterly basis.  Students also will engage in differentiated Guided Reading groups and Word Study. 

Tier 3 Tier 3 instruction will take place individually with a highly qualified teacher using curricula that address the 
major components of reading instruction (comprehension, fluency, phonemic awareness, phonics, and 
vocabulary). Our Intervention Specialist will be involved. Students will work with the specialist using Leveled 
Literacy Intervention and progress will be tracked through PALS Quick Checks and PALS assessments on a 
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weekly and quarterly basis. Students also will engage in differentiated Guided Reading groups and Word 
Study. 

Part IV (e):  Interventions for students who failed the SOL mathematics assessment in the previous year not identified 
above 
Tier 2 Tier 2 instruction will take place in small homogenous groups ranging from three to four students using 

curricula that address the major components of math instruction [concepts and reasoning (e.g., basic 
number concepts, meaning of operations such as addition, geometric concepts); automatic recall of number 
facts (e.g., memorization of basic addition facts such as 3 + 4 so that children know answers instantly 
instead of having to count); computational algorithms (the written procedure or series of steps for solving 
more complex types of calculation, e.g., for two-digit addition with regrouping, calculation starts in the right-
hand column and tens are "carried" from the ones to the tens column); functional math (e.g., practical 
applications such as time and money); and verbal problem-solving (e.g., solving word problems).]Math 
School Improvement Coach will be involved. After-school intervention and enrichment opportunities in math 
including Students Using Math and Science and SOL Concept cooking. Student progress will be monitored 
using DOMA, formative, and summative assessments on a weekly and quarterly basis. 

Tier 3 Tier 3 instruction will take place individually with a highly qualified teacher using curricula that address the 
major components of math instruction [concepts and reasoning (e.g., basic number concepts, meaning of 
operations such as addition, geometric concepts); automatic recall of number facts (e.g., memorization of 
basic addition facts such as 3 + 4 so that children know answers instantly instead of having to count); 
computational algorithms (the written procedure or series of steps for solving more complex types of 
calculation, e.g., for two-digit addition with regrouping, calculation starts in the right-hand column and tens 
are "carried" from the ones to the tens column); functional math (e.g., practical applications such as time 
and money); and verbal problem-solving (e.g., solving word problems).] Math School Improvement Coach 
will be involved. Our Intervention Specialist will work with students in small groups for longer periods of time 
to teacher critical math concepts.  Student progress will be monitored using DOMA, formative, and 
summative assessments on a weekly and quarterly basis. 
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Part V:   BUDGET (DIVISION/SCHOOL)  

 Budget Summary  

School Improvement Grant (SIG) funds may be expended on any allowable expense as described in the Guidelines for School 
Improvement Grant Application document.  School Improvement Grant funds may also be expended for the purchase of educational 
vendor/company services to support the implementation of the selected intervention model(s).  The LEA must submit the following: 

a. For the school served with SIG funds, a budget summary detailing expenditures designed to support implementation of 
the selected school intervention model(s) or, if applicable, other school improvement strategies.   

b. For the school served with SIG funds, a detailed narrative describing the use of SIG funds and other sources such as 
Title II, Part A; Title II, Part D; Title III, Part A; Title VI, Part B; state and/or local resources supporting the SIG initiatives.   

 
See following pages for budget form(s). 
 
Budget Expenditure Code Definitions 

These expenditure codes are for budgeting and recording expenditures of the educational agency for activities under its control.  
Below are definitions of the major expenditure categories.  The descriptions provided are examples only.   For further clarification on 
the proper expenditures of funds, contact your school division budget or finance office, the grant specialist in the Virginia Department 
of Education, or refer to the appropriate federal act. 
 
1000   Personal Services - All compensation for the direct labor of persons in the employment of the local government.  Salaries and wages  

paid to employees for full- and part-time work, including overtime, shift differential and similar compensation.  Also includes payments for time  
not worked, including sick leave, vacation, holidays, and other paid absences (jury duty, military pay, etc.), which are earned during the  
reporting period. 

  
2000   Employee Benefits - Job related benefits provided employees are part of their total compensation.  Fringe benefits include the 

employer's portion of FICA, pensions, insurance (life, health, disability income, etc.), and employee allowances. 
   
 3000   Purchased Services - Services acquired from outside sources (i.e., private vendors, other governmental entities).  Purchase of the 

service is on a fee basis or fixed time contract basis.  Payments for rentals and utilities are not included in this account description. 
            
 4000   Internal Services - Charges from an Internal Service Fund to other functions/activities/elements of the local government for the use 

of intra-governmental services, such as data processing, automotive/motor pool, central purchasing/central stores, print shop, and 
risk management. 

   
5000   Other Charges - Includes expenditures that support the program, including utilities (maintenance and operation of plant), 

staff/administrative/consultant travel, travel (staff/administration), office phone charges, training, leases/rental, Indirect Cost, and 
other. 

                
6000   Materials and Supplies - Includes articles and commodities that are consumed or materially altered when used and minor 

equipment that is not capitalized. This includes any equipment purchased under $5,000, unless the LEA has set a lower 
capitalization threshold.   Therefore, computer equipment under $5,000 would be reported in “materials and supplies.” 

 
8000   Equipment/Capital Outlay - Outlays that result in the acquisition of or additions to capitalized assets.  Capital Outlay does not include the 

purchase of equipment costing less than $5,000 unless the LEA has set a lower capitalization threshold. 
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Part V (a): School Budget Summary  

In the chart below, please provide a budget detailing expenditures designed to support implementation of the selected school intervention model(s) or, if applicable, 
other school improvement strategies. Provide the school name and identify the correct cohort.  Separate division- and school-level expenses for SIG funds.  Division-
level expenses are those that occur at the division level to support school improvement activities for the specific school.  School-level expenses are those expenses 
that are incurred for school improvement activities at the school building.  

School Name Lancaster Primary School  Only one school receiving SIG Funds, therefore the division’s budget only reflects personnel below. 

  
Year 3:  2012-2013 

 
 
Expenditure 
Codes 

 
SIG Funds 

 

 
ARRA Funds 

 

 
Other Funds 

1000 – 
Personnel  

Division Expenses 
$18,600 

 

Division Expenses 
$      

 

Other: 
$      

School Expenses 
$      

School Expenses 
$      

 
2000 – 
Personnel  

Division Expenses 
$4,000 

 

Division Expenses 
$      

 

Other: 
$      

School Expenses 
$      

School Expenses 
$      

 
3000 –  
Purchased 
Services  

Division Expenses 
$      

 

Division Expenses 
$      

 

Other: 
$      

School Expenses 
$51,400 

School Expenses 
$      

 
4000 - 
Internal 
Services 

Division Expenses 
$      

 

Division Expenses 
$      

 

Other: 
$      

 
School Expenses 

$      
 

School Expenses 
$      
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5000 - 
Other 
Charges 

Division Expenses 
$      

 

Division Expenses 
$      

 

Other: 
$      

 
School Expenses 

$      
 

School Expenses 
$      

 
6000 - 
Materials 
and 
Supplies 

Division Expenses 
 

 

Division Expenses 
$      

 

Other: 
$      

 
School Expenses 

$35,500 
 

School Expenses 
$      

 
8000 – 
Equipment/ 
Capital 
Outlay 

Division Expenses 
$      

 

Division Expenses 
$      

 

Other: 
$      

 
School Expenses 

$69,666 
 

School Expenses 
$      

 

Total 

Division Expenses 
$      

 

Division Expenses 
$      

 

Other: 
$      

 
School Expenses 

$ 
 

School Expenses 
$      

 
  

Total Division Expenses     $22,500 
 
 

Total School Expenses        $156,666 
 
 

TOTAL  (Do not include “Other”)       $179,166 
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Part V (b):  School Budget Narrative 

In the chart below, please provide a budget narrative of expenditures for activities designed to support implementation of the selected school intervention model(s) or, 
if applicable, other school improvement strategies. Include the use of SIG funds and other sources such as Title II, Part A; Title II, Part D; Title III, Part A; Title VI, Part 
B; state and/or local resources supporting the SIG initiatives.  Use as much space as needed for each Expenditure Code.   

 
 
SCHOOL NAME: SAMPLE 
 
1000 – Personnel  (Use as much space as necessary.) 
Math Instructional Coach ($36,000, SIG); Teacher Stipends (15 K-3 teachers @ $1000/teacher over 5 days) for summer math curriculum and assessment 
development ($15,000, SIG); Reading & Math intervention specialist for morning intervention K-2 ( 1.5 hrs/3 days/wk @$75 over 30 weeks) ($10,125, ARRA) 
 
Title I math teacher K-3 ($42,000; Title I); 2 Title I reading specialist K-2 ($60,000, Title I and $26,000 state EIRI and $15,000 local match) 

 
 
SCHOOL NAME: Lancaster Primary School 
1000 – Personnel  (Use as much space as necessary.) 
SOL Club Program Coordinator:  $3,600 
OSI Coach:  $9,000 
10 SOL Club Program Teachers:  $6,000 
2000 –Employee Benefits (Use as much space as necessary.) 
FICA:  $4,000 

3000 – Purchased Services (Use as much space as necessary.) 
Substitute Teachers to support Rapid School Improvement Indicator IDI3 (Instructional Teams meet for blocks of time 4-6 hours, once a month) $40,000 
School Improvement Professional Development on Curriculum Alignment/Formative and Summative Assessment $11,400 
4000 – Internal Services (Use as much space as necessary.) 
      

5000 – Other Charges (Use as much space as necessary.) 
      

6000 – Materials and Supplies (Use as much space as necessary.) 
Professional Printing of Instructional Materials $2,500 
Reading Manipulative and Instructional Materials $7,000 
Response to Intervention Social Skills Classroom Lessons (attributed to discipline data collected 2011-2012 SY) $5,000 
Professional Development Books (Book Studies for Reading and Mathematics) $5,000 
Mathematics Manipulative and Work Stations $10,000 
Apple IPAD/IPOD Educational Apps:  $2,000 
Formative and Summative Assessment Training Materials $4,000 
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8000 – Equipment/Capital Outlay (Use as much space as necessary.) 
50 iPads (for student use in core content areas) $ 19,950 
80 iPods (for student use in core content areas) $15,920 
2 iPad/iPod Charging Stations $13,796 
Ongoing SmartBoard Training and Equipment to Align $20,000 
 

 

The SOL club is called “SOL Concept Cooking.”  Description: “For identified third grade students needing reading/math intervention. Students become Junior Chefs as they 
explore integrated reading/math SOL activities through food preparation, baking, cooking, and etiquette. We have one coordinator who plans all SOL driven lessons.  We 
have two certified teachers who work with small groups of students on the lessons. We have one paraprofessional who works with students on I-Stations.  Student 
progress is monitored on a weekly basis and differentiated lessons and activities are planned for to meet the individual needs of each student. 

Research shows: 

• Underachievers are almost exclusively tactile/kinesthetic learners (Price, Dunn, Dunn, and Griggs, 1981) 
• Underachieving students: Made significant gains when their learning style preferences were accommodated (Andrews, 1990; Gadway & Griggs, 1985; 

Klavas, 1993) 
• Low achievers: Score above the mean on motor ability, suggesting that bodily-kinesthetic methods may be a strong way to reach them (Doss, 1992) 

This SOL club meets twice a week.  Students are identified based on PALS, QRI, and teacher input as needing additional support academically. 

Duties of the Program Coordinator and Teachers 

 
Under supervision the building level administration, the Coordinator will develop, organize, schedule, & supervise after school programs/activities for the Lancaster 
Primary School SOL Club.   
 
The Coordinator will provide leadership and supervision for teachers working in the program in the development of lesson plans that relate to student learning data to 
ensure targeted instruction in reading and mathematics and will provide feedback to administration and teachers about the lesson plans.  The Coordinator will also 
assist teachers in developing assessments and a data reporting system to monitor student progress to parents and administration.  The Coordinator will assist 
teachers in reviewing the progress of students overall and within sub-groups.  In addition, the Coordinator will assist the administration in reporting student learning 
data for reports as may be required.   
 
The Coordinator will provide training to staff as needed and will work with the administration to conduct informal observations and walk-throughs.  The Coordinator will 
work with the staff in a collegial manner to improve instruction during after-school programs by modeling research-based strategies and using data to target instruction.  
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Cost 
 
Coordinator of SOL Club 
30.00 per hour for 24 weeks (5 hours per week for instructional support/walk-through observations, modeling for teachers, developing lessons, review of student data, 
planning, data collection, and maintenance of data)  $3600.00. 
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Part VI: Combined Division-Level Budget Summary for ALL (Tier III) Schools the LEA Commits to Serve 

(ONE PER DIVISION, NOT PER SCHOOL) 
 

Although this form is included in each school-level application, complete only one Division-Level Budget Summary for ALL (Tier III) schools in the division.   
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PART VI 
 

Combined Division-Level Budget Summary for ALL (Tier III) Schools the LEA Commits to Serve (ONE PER DIVISION, NOT PER SCHOOL) 
In the chart below, include a budget summary of expenditures for activities designed to support implementation of the selected school intervention model(s) in the 
LEA’s Tier III schools.    
  
  

Year 3:  2012-2013 
 

 
Expenditure 
Codes SIG Funds ARRA Funds Other Funds 

1000 - 
Personnel $      $      $      

2000 - 
Employee  
Benefits 

$      $      $      

3000 - 
Purchased  
Services 

$      $      $      

4000 - 
Internal 
Services 

$      $      $      

5000 - 
Other 
Charges 

$      $      $      

6000 - 
Materials 
and 
Supplies 

$      $      $      

8000 – 
Equipment/ 
Capital 
Outlay 

$      $      $      

Total $      $      $      

 TOTAL SIG and ARRA Funds  $       
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PART VII:  ASSURANCES 
 
The local educational agency assures that School Improvement 1003(g) funds will be administered and implemented in 
compliance with all applicable statutes, regulations, policies, and program plans under the No Child Left Behind Act of 2001 
(NCLB).  The division agrees to these conditions of award: 
 
The LEA must assure that it — 

1. Uses its SIG funds to implement school improvement practices fully and effectively in each Tier III school that the LEA 
commits to serve, consistent with the final SIG requirements;  

2. Uses Indistar™, an online school improvement tool, for the following: 
• establishing annual goals for student achievement on the State’s assessments in both reading/language arts and 

mathematics;  
• collecting meeting minutes, professional development activities, strategies for extending learning opportunities, 

and parent activities as well as indicators of effective leadership and instructional practice;  
• completing analysis of data points for quarterly reports to ensure strategic, data-driven decisions are made to 

deploy needed interventions for students who are not meeting expected growth measures and/or who are at risk 
of failure and dropping out of school; Uses an electronic query system (i.e., Datacation) to provide principals with 
quarterly data needed to make data driven decisions at the school-level; 

3. Uses an electronic query system (i.e., Datacation, or Interactive Achievement’s Snapshot Tool) to provide principals 
with quarterly data needed to make data driven decisions at the school-level; 

4. Attends OSI technical assistance sessions provided for school principals and division staff; 
5. Collaborates with assigned VDOE contractor(s) to ensure the division and school maintain the fidelity of 

implementation necessary for reform; 
6. Ensures division improvement plan supports the school-level improvement plan and is monitored monthly; and 
7. Reports to the SEA the school-level data required under the final requirements of this SIG grant. 
8. The school is a Title I school for the 2012-2013 school year. 
9. The principal played a significant role in the development of the budget and the development of responses to Part II, 

Part III, and Part IV of this application. 
 

Certification:  I hereby certify that, to the best of my knowledge, the information contained in this application is correct.   

Superintendent’s Signature:       

Superintendent’s Name:       

Date:       

Principal’s Signature 
Read # 9 above 

      

Date:       

 
Additional assurances may be needed for compliance pending final approval of Virginia’s Application for U.S. Department of 
Education Flexibility from Certain Requirements of the Elementary and Secondary Education Act of 1965 (ESEA).  OSI is certain 
that if the waiver is approved, the following assurance will apply: 
 
Ensures forty percent of a teacher’s evaluation will be based on multiple measures of student academic progress.  When data 
are available and appropriate, teacher performance evaluations incorporate student growth percentiles (SGPs) as one measure 
of student academic progress. 
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PART VIII: OPT OUT CLAUSE 
 
If a division is certain that improvement efforts and program implementation during the first two years of the 
SIG grant have resulted in successful and sustainable improvement, the division may forfeit all remaining 
unencumbered funds as of September 30, 2012.  In doing so, the division and school will be relieved from  
adherence to school improvement requirements associated with SIG funding as well as the assurances 
denoted in this application.  Submit this page only by SSWS drop box to Janice Garland if the division 
decides to opt out.   
 
Opt Out Certification:  I hereby certify that (division) _________________ will relinquish all unencumbered SIG funds 
for (school) _________________as of September 30, 2012. 
 

Superintendent’s Signature:       

Superintendent’s Name:       

Date:       

 
 
 
 
 

The application must be submitted to the Office of School Improvement 
via the Virginia Department of Education’s Single Sign-On for Web 
Systems (SSWS) Drop Box to Janice Garland by Friday, July 9, 2012 
from the division Superintendent’s office.  The notification through 
SSWS will serve as a certification that a signed copy of the application 
is located in the division’s files.  This school will be a Title I school next 
year.  
 

 


