Tab 1: Division and School Information

Division Name Henrico County Public Schools

Contact Bondy Shay Gibson

Address Line 1 PO Box 23120

Address Line 2 3820 Nine Mile Road

City, VA, zipcode Henrico, VA 23223-0420

Email Address bsgibson@henrico.k12.va.us

Telephone Number [804-652-3754

For each Priority School in the division, indicate the following:

School 1 Name L. Douglas Wilder Middle School

Indicate which model the school has chosen with an X.

Principal Name Solomon Jefferson

1

USED School Turnaround

Address Line 1 6900 Wilkinson Road

2

USED Transformation Model

Address Line 2

3

USED Turnaround Principles - same as Transformation

City, VA, zipcode Henrico, VA 23227

Model

Email Address swjefferson@henrico.k12.va.us

have selected to apply

Indicate the source(s) of funding for which the school is eligible, and that you

for. Indicate with an X (one, or both).

Telephone Number |804-515-1100

NCES ID #:5.10189E+11

NCES ID Link:

|http://nces.ed.gov/ccd/schoolsearch/

X 1003(a)
1003(g)
Indicate this school's cohort with an X.
Cohort | Cohort Il Cohort IlI
X Cohort IV
Indicate this school's tier with an X.
X |Tierl | [Tiern | |Tier 1

School 2 Name

Indicate which model the school has chosen with an X.

Principal Name

1

USED School Turnaround

Address Line 1

2

USED Transformation Model

Address Line 2

3

USED Turnaround Principles - same as Transformation

City, VA, zipcode

Model

Email Address

have selected to apply

Indicate the source(s) of funding for which the school is eligible, and that you

for. Indicate with an X (one, or both).

Telephone Number

|1003(a)



http://nces.ed.gov/ccd/schoolsearch/

Tab 2: School 1 Reflections and Planning
and Required Elements

School 1 Name:

|L. Douglas Wilder Middle School

Reflections and Planning

Use this tab to reflect on the past year’s improvement efforts and to plan for next year. Include Indistar indicators that reflect associated action
steps and responsibilities that are evidenced in the school's improvement plan for 2013-2014 where applicable. If a division or school website
provides the documentation for any response, please include the link in your response.

Question

Response

Future Goals:
1. Please list 3- 5 goals for the
upcoming school year:

1. The Wilder MS goal is to have a minimum of 60% of our total student population score “Proficient” or higher on
the 2014-15 administration of the Virginia Language Arts SOL. This will require a minimum 16% increase in 6th grade
scores, @ minimum 10% increase in 7th grade scores and a minimum 23% increase in 8th grade scores.

2. The Wilder MS goal is to have a minimum 60% of our total student population score “Proficient” or higher on the
2014-15 administration of the Virginia Mathematics SOL. This will require a minimum 16% increase in 6th grade
scores, @ minimum 30% increase in 7th grade scores and a minimum 39% increase in 8th grade scores.

3. The Wilder MS goal is to have 75% of students meet their individualized growth targets in reading and mathematics
as measured by NWEA-MAPs by June 2015. This will require the following increases:

Grade 6: 27% gain in Reading and 40% gain in Mathematics

Grade 7: 26% gain in Reading and 21% gain in Mathematics

Grade 8: 33% gain in Reading and 27% gain in Mathematics

4. The Wilder MS goal is to have a minimum 60% of students with disabilities score “Proficient” or higher on the 2014-
15 administration of the Virginia Reading and Mathematics SOL tests exceeding the federal AMO requirement for this
subgroup.




Tab 2: School 1 Reflections and Planning
and Required Elements

School Climate:

1. a. How has the general school
climate (i.e. the feel of the
building when you walk in)
changed since the beginning of
the year?

b. What were the most
successful strategies used to
change the school climate?

c. Were there unsuccessful
attempts or strategies used to
change the school climate? If
so, briefly note why they were
unsuccessful.

1a) General school climate has improved. We now have a much safer and cleaner environment where rules and
expectations have been clearly stated.

1b) There is a clear focus on providing staff development and intervention strategies to promote clearly stated
behavioral expectations (Indistar TAO, K, H). The school has established at the student and teacher level positive
supports which are further defined under the keywords ACT/LEARN/LEAD.

1c) Discipline data review reveals that in 2013-14 to date there are 574 violations in the areas of defiance, disruption,
disorderly conduct, etc. Also, student / student and student/teacher altercations or assaults account for 174
suspensions. Further support through the work of a school discipline/behavior management coordinator could
maximize the work of the Community in Schools Coordinator who is already in place as well as assist in maximizing
wrap around services.

1c) Student unexcused absences were decreased by 83% in 2012-13, however attendance data in 2013-14 to date
show 4,313 student absences and 1,609 student tardies, which equates to 20,659 of lost instructional hours.

A large scale movement was made in 2012-13 to remove 50% of the teaching staff that were not on board with
establishing a strong culture with positive supports centered around high expectations. However, faculty attendance
data shows in 2013-14 to date there are 463 absences, which equates to 3,241 of lost instructional hours. Further
support through the work of a school climate/behavior coordinator can address student and teacher attendance
through incentive & recognition program development.

Based on further evaluation of needs revealed through work with the Lead Turnaround Partner, further defining of
the school climate/behavior coordinator will be articulated.

2. Are there any anticipated
barriers to further improving
the school climate?

Teacher time- Teachers are doing a great deal more around supervision and positive supports. These efforts often
share time with instructional planning and instructional staff development. There is often not enough time for all of
it. Teacher
Absences- This is being addressed, but still a barrier to school goals.

Teacher Turnover- There have been three teachers to leave in the last two months. Quality substitutes and qualified
replacements take time to replace.




Tab 2: School 1 Reflections and Planning
and Required Elements

PROCESS STEPS / ATMOSPHERE
OF CHANGE

1. a. How does the Leadership
Team / Improvement Team
solicit input from the school
staff and/or other
stakeholders?

b. How are decisions
communicated with all staff
and/or stakeholders?

1a) 1. Weekly leadership team meetings 2. Weekly grade level meetings 3. Bi-monthly department meetings 4.
Bi-monthly transformational team meetings 5. Monthly faculty meetings 6. Quarterly counseling advisory (parents,
stakeholders) 7. Bi-annual community goal setting/progress meetings with entire school community 8. Bi-monthly
RTI meetings 9. Bi-monthly school improvement meetings (Indistar TTK D1, K1 and School CSIP).

1b)Agendas for all meetings listed above are carefully created to ensure efficiency and clarity. Meetings are held in a
conversation, participatory style to share ideas and concerns. Minutes are taken electronically to be able to access in
the future or if someone may miss. A weekly newsletter is sent to teachers and a quarterly family/community
partner’s newsletter is also provided. Moreover, the coordinator of assessment and review provides up to date data
for ongoing review. This level of commitment to stakeholder meetings is new to Wilder and ensures constant
communication is sought and provided.

An area of added need to further build external support at the community and family levels, could be addressed by
the school climate/behavior coordinator increase stakeholder communication through items such as monthly
community newsletters, community conversation meeting, etc.

2. How are responsibilities
divided amongst the team
members?

Administrators attend all the meetings described in the previous question. Assistant principals are assigned to
curriculum areas and grade levels. The principal oversees math directly. Administrators are actively involved to
ensure teams stay on task, while focusing on school goals and instructional planning. Wilder has department and
grade level team leaders (teachers) who are actively engaged in the meetings listed. School needs include staff
development for administrative capacity building in the area of instructional leadership. The need for a school
discipline coordinator will alleviate administrator time devoted to discipline. The intervention specialist will directly
work with the school administrators to guide further the direction of their instructional leadership to improve content
performance.




Tab 2: School 1 Reflections and Planning
and Required Elements

3. How are new strategies or
practices monitored throughout
the year? What process is
followed if they don’t seem to
be working?

New strategies and practices within the classroom are planned at weekly horizontal content meetings. Each meeting
includes a reflective discussion of previous lesson success, student misconceptions, mastery, and needs for re-
teaching strategies. Weekly formative assessment is conducted in each core area and results are pulled from the
Interactive Achievement product with individual student performance profiles directing tutoring and class wide re-
teaching needs. Each content planning meeting is monitored by the assigned supervisor. Additionally, the central
office administration meets weekly with the school’s administrative team to discuss what is working and needs for
improvement. The reflection and adjustment process continues at the bi-monthly transformational team meetings.
Finally, the district holds a quarterly meeting to discuss data, strategies, problems, and new ideas.

The work of school climate/behavior coordinator, school discipline coordinator, extended services coordinator, and
intervention coordinator will allow more refined development of existing strategies or practices as well as the
potential addition of implementation of strategies or practices to bring about improvement in the goals previously
listed. Currently, teacher and administrator time does not allow for significant monitoring, reflection, or adjustments
to newly begun PBIS, PM tutoring, alternate discipline program, summer extended school year, or RTI programs.

INSTRUCTION

1. How are students identified
as needing additional support in
reading and mathematics?
(TAO1, TAO2, TAO3)

1. Weekly formative assessments through Interactive Achievement 2. Quarterly district created benchmark
assessments 3. NWEA 2-3 X peryear 4. SOLresults 5. RTlreferrals 6. D/F report 7. Interim grade report, 8.
Discipline referral trends. Initial data monitoring occurs at district level and school level department meetings, bi-
monthly transformational meeting, and large district quarterly meeting. Currently there is significant need to report
beyond “big picture” summary data in the areas listed. For example, discipline referral numbers are reported (ex. 72
suspensions in MP1), but a school climate/behavior coordinator could audit data collection and further analyze data
to reveal the location of infractions, time of day for infractions, etc. to better determine needed interventions.

2. a. How do teachers
differentiate learning for
students in Tier | instruction?
b. How are formative
assessments used in your
school?

2 a) Tier 1 Instruction- Each teacher uses a lesson template where they have to identify the strategies that will be
used for differentiation. The supervising administrator and / or department chair examines the lesson plan templates
weekly.

2b) Interactive Achievement formative assessment results are reviewed weekly by teachers and students. Each core
department has committed to creating “exit tickets” or other forms of formative assessment to determine learning
mastery each week. The data is then used to determine next steps for teaching and remediation from the class wide
level and individual student level.
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3. How does student
achievement goal setting
(Standard 7 of Guidelines for
Uniform Performance
Standards and Evaluation
Criteria for Teachers and
Virginia Standards for the
Professional Practice of
Teachers ) impact classroom
instruction?

Core teachers are required to set two or three annual student growth goals for each student. Examples include NWEA
scores and district generated pre-post assessments. Teachers must align curriculum and pace accordingly so that
students are prepared for the assessments and demonstrate growth in 1 of the 2 or 3 growth goals set. An area of
need for increasing an efficacious, growth mindset in students is through the work that could be planned and
monitored through the position of the intervention coordinator. Students should be aware of their achievement
levels and set goals for their achievement. A visual way for students to set achievement goals, monitor progress, and
record mastery is an area of need. The position of school climate/behavior coordinator could include the publicizing
and celebration of met achievement goals.

EXTERNAL SUPPORT

1. Describe how the
involvement of community-
based organizations is aligned
to the school's improvement
plan.

1. Wilder has partnered with Communities in Schools (CIS), an organization which has been instrumental in soliciting
tutors and mentors from the community. CIS is currently looking for outside community partners to further promote
STEM activities at Wilder. CIS also sponsors the annual Wilder Community Health Fair to provide health screening
services and nutritional information to families and students. 2. Faith-based organizations have provided mentoring
partners and sponsored faculty appreciation events and donation drives for families and students. 3. The Richmond
International Raceway provides school supplies as well as CTE and Science-based field trip funding for students. RIR
also sponsored previous Fall Community Rally events attended by 1,600+ community, family members, and students.
4. Henrico Fire Dept is starting a young fire fighters program with Wilder students this coming summer as part of an
initial career exploration program. 5. The national curriculum Advancement Via Individual Determination (AVID) is
being used with approximately 100 students who attend Wilder’s extended school year program. (Transformational
tool kit D, E and school CSIP)
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2. Which external partners,
service providers or other
contractors will be hired for the
upcoming school year? Describe
the services each will provide as
they align to the school's
identified needs.

1. Cambridge Learning, Inc. was selected as the LTP for Wilder MS. Cambridge was selected through an interview
process and subsequent meetings to determine which LTP would best meet the needs of Wilder MS. Their primary
purpose is to assist the priority school in increasing student achievement. The following is a portion of how Cambridge
will support Wilder MS according to the approved Scope of Work:

- Assist in creating a culture of high expectations for student performance and expanding teachers’ knowledge and
implementation of highly effective teaching strategies

- Support the work of the instructional coaches and classroom teachers in consistently demonstrating the appropriate
use of technology and other instructional tools in engaging Tier | classroom instruction.

- Supporting the work to effectively address the needs of Tier 2 and Tier 3 students and aiding them in making
adequate progress during the school year

- Improving the quality of the collaborative teaching model currently being employed for Students with Disabilities in
order to close the achievement gap

- Support the implementation levels and effectiveness of a school-wide discipline program that will include
accommodations for the needs of students with chronic and/or severe behavioral issues

- Assist in providing high quality feedback to teachers on improving their effectiveness

- Providing professional development that is aligned with the focus areas of English and mathematics.

- Supporting the work of the guidance department in partnership with classroom teachers in providing students with
experiences that will promote college and career readiness, including rigorous review and monitoring of student
course assignments and schedules

2. Wilder has partnered with Communities in Schools (CIS) which has been instrumental in providing tutoring and
mentoring groups. They are currently looking for outside groups to further promote STEM activities at Wilder.

3. Faith-based mentoring partners have been established with multiple area churches.

4. The Richmond International Raceway provides school supplies and field trip funding for students.

5. The Henrico Fire Department has partnered to provide a 4 week summer program for students to experience the
profession and provide mentoring from current Firefighters.

6. AVID is also being used with approximately 100 students who attend an extended school year program. (Indistar
TTK D, E and School CSIP)

3. In what ways will parents be
involved in the design and
implementation of the
interventions, and given the
opportunity for input?
Informed of progress?

CIS and AVID will be hired for 2013-14 and 2014-15. They will continue to provide services as outlined above. CIS will
expand mentoring programs and also focus on the school goal of improving student attendance. A goal is to expand
AVID from 6th grade to 7th grade to increase student participation from 100 to 200 students in 2014-2015.
Additionally, expanding the program to 8th grade in 2015-16 will include another 100 students which will then equate
to 1/3 of Wilder’s student enrollment. One AVID program goal is to prepare students for success in college, and it
focuses on “first generation” college bound student within families. As AVID requires small group tutoring, student
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STAFFING & RELATIONSHIPS
1. What process is used to
assign teachers to positions,
classes and grade levels? How
are you ensuring the most
skilled teacher is in front of the
right group of students?

Teacher observation and student performance data are reviewed each spring and summer to drive the master
schedule. Teachers who are top performers are selected as team leaders and placed in curriculum areas/classes with
the highest need.

2. What is your process for
implementing the division's
teacher evaluation system?

Because Wilder is involved in the Learning Leaders incentive grant, all core teachers are evaluated every year.
Elective teachers are evaluated every other year, but observed every year. Teachers hold a pre-evaluation meeting
with their assigned administrator. Teachers are also given a self-assessment to help guide the selection of their
personal growth goals. At the pre-conference, the administrator and teacher will discuss the school’s goals, the
teacher’s growth goals, as well as establish student performance goals (for Standard 7 on the State evaluation
process). Teachers are then observed a minimum of 8 times throughout the year (4 formal and 4 informal). Regular
feedback is given as the administrators conduct more than 85 observations each and hundreds of walk-throughs.
Administrators are required to give feedback after each observation. Division leaders conduct walkthrough
observations with school administrators and monitor/evaluate each administrator’s observation reports twice a year.
Each teacher is given a midyear evaluation. At the end of the year, student performance goals and all observation
notes are reviewed for the final evaluation.
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3. a. Describe how you identify
and reward school leaders,
teachers, and other staff who
have increased student
achievement and high school
graduation rates.

b. Describe how you identify
teachers who need support and
provide opportunities to
improve professional practice.

1a) Incentive grant funds (up $8,000 annually) are given to top performers through the Learning Leaders grant 2.
Leadership roles are given to strong performers. 3. Teacher awards are presented at every faculty meeting
throughout the year. 4. Henrico 21 program (to honor teachers dedicated to implementing 21st century teaching)
are given annually 5. We give extended school year teachers bonuses for teaching through the summer.

1b) Teachers receive eight observations throughout the year. Low performing teachers receive more. Each teacher's
student performance data is reviewed every 4.5 weeks to determine who is doing well and who needs additional
support. Teaching mentors and coaching are provided, along with district specialist support to those teachers whose
students are not making adequate progress.

4. How is the principal
evaluated? From whom does
the principal receive feedback
(on his/her performance)? How
frequently?

The district Assistant Superintendent has taken over the supervision of the school and school's Principal. A PGEP has
been established with clear goals. Moreover, the Assistant Superintendent meets with the Principal on a bi-monthly
basis to discuss school and principal progress. The District's Director of School Improvement also meets weekly with
the Principal to support and evaluate current progress. Classroom walk-throughs are conducted bi-monthly to assure
district and school goals are being met.

5. How do you define the
relationship between the state
contractor, lead turnaround
partner or internal lead partner,
and the principal? How can it be
improved?

(Applies to continuation
applications ONLY)

The relationship between the previous state contractor, lead turnaround partner (VFEL), and the principal was not
able to be fully established due to lack of agreement of the work to be completed by the LTP according to the SOW
contract. This disagreement led to Henrico's selection of a new LTP for this school year.

The new relationship between these three groups has not yet been fully established as a working relationship because
Cambridge has not yet begun to work in Wilder. As we have been working to complete contracts and grant
documentation to allow this work to begin, several conversations designed to more fully prescribe the work that will
be completed have taken place. These preliminary conversations, held with division, school, and Cambridge leaders,
predict a strong working relationship that will allow for open dialogue that will lead to specific support.




Tab 2: School 1 Reflections and Planning
and Required Elements

DECISION-MAKING PROCESS &
AUTONOMY

1. What is the decision-making
process for anything related to
the school improvement effort,
overall strategic vision, or
anything that impacts the
improvement plan?

The school administration and leadership team meet with the district's Office of School Improvement to analyze root
causes for low performance and best practices for transformation (data analysis, curriculum alignment, and 21st
century teaching pedagogy are constant topics). Wilder must present what they are doing and discuss trends at
these meetings. The school's transformation team (along with district leaders) meets bi-monthly to monitor current
progress, and to discuss new strategies to meet desired outcomes. Important decisions around effective practice and
areas of change are discussed and implemented through either school leadership meetings or the transformational
team meetings. The faculty is then provided professional development to meet the new expectations generated out
of the transformational meetings and School Improvement meetings.

2. What policies or practices
exist as barriers that may
impede the school's success?
What is the process to remove
those barriers? Please note
where the policies originate (i.e.
state code or division
policies/practices). List date of
division meeting as evidence.
(Agenda and notes should
remain on file in the division.)

1. In the past, it has been difficult to remove teachers who do not subscribe to the school improvement plan. Inan
effort to remove these barriers, new policies/practices have been implemented to streamline this process (district
policy interpretation problems). The goal is always to help teachers to improve, but when that is clearly not going to
happen, we must initiate an efficient and effective non-renewal process to ensure the best teacher is the classroom at
all times---Evidence of meeting to address this was held with the County attorney on January 7, 2014.

2. There are limited Tier 2 and Tier 3 behavior interventions and wrap-around services provided for students (District
level resource concerns). To assist with this, the division is establishing a new PBIS framework which Wilder will
implement. Additional interventionists are being hired for second semester to establish a Tier 2 and 3 intervention
program to assist Wilder (and four other middle schools) in working with behavior issues and repeat offenders.
Meeting s to address this were held on December 5 and 13, 2014.

3. Teachers leaving in the middle of the year- This is constantly a problem at hard to staff schools. Addressing the
school climate and the Learning Leaders grant (incentive pay) were added to combat this concern.
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PHASE OUT PLANNING

1. a. What services should be
maintained after these federal
funds and supports end?

b. How will the school and
division prepare for the phase
out of funds, supports, and
services? How will the district
support the school as it
prepares for the phase out?

A) We strongly believe the following supports will need to be maintained at Wilder after federal funds end:

1. 1 Math Coach

2. 1 Reading Specialist

3. Additional Remediation Funding

4. Interactive Achievement

5. College Readiness Center funds

6. Lowest pupil/teacher ratio of any middle school in the Division

B) Henrico County Schools has estimated the cost for these additional supports to be approximately $440,000. The
division has two top priorities, which are to get all schools fully accredited and to reduce suspension rates.
Approximately $150,000 of the $440,000 needed will be provided through Title 1 funding. The remaining $290,000
will be a prioritized budget item that the Division is committed to providing to meet it top priority (getting ALL schools
fully accredited).

2. What supports from the
state would be the most
helpful?

Our primary focus right now is centered around curriculum alignment, lesson planning, increased rigor, and 21st
century instructional pedagogy and Tier 1 climate/behavior management training for all staff. Our second focus is to
decrease discipline incidences through a more positive and supportive climate. We are requesting SIG funding in the
budget section for staff development to cover both of these critical areas. The VDOE technical assistance around
unpacking the standards and the discipline conference that was just held are two of the most productive learning
activities we have been a part of. We encourage the VDOE to continue to provide these types of targeted learning
opportunities (including in late spring and early summer months to prepare staff for the upcoming year).

Required Elements

Part I. The LEA is required to provide the following information for each school the LEA has identified to serve.

Required element

Response

10




Tab 2: School 1 Reflections and Planning
and Required Elements

1. Information about the
graduation rate of the school in
the aggregate and by subgroup
for all secondary schools

2. Student achievement data for
the past two years (2011-2012
and 2012-2013) in
reading/language arts and
mathematics: by school for "all
students", each gap group 1,
gap group 2, gap group 3,
econmically disadvantaged,
English language learners,
students with disabilities, white,
Asian (as applicable)

11



Tab 2: School 1 Reflections and Planning
and Required Elements

3. Total number of minutes in
the 2012-2013 school year that
all students were required to
attend (broken down by daily,
before-school, after-school,
Saturday school and summer
school) and any additional
increased learning time planned
for 2013-2014

*This information will be
shared with USED.

The total number of instructional minutes offered to all students in the 13/14 school year was 82,260.
This was made by a total of 77,400 minutes during the regular school day and 4,860 minutes offered after school.

The total number of instructional minutes offered to all students in the 14/15 school year will be 84,300.
This was made by a total of 77,400 minutes during the regular school day, 4,860 offered after school, 540 during
Saturday sessions, and 1,500 minutes during a 5-day summer session.

This had led to an increase of 2,040 instructional minutes for the 14/15 school year.
The chart below shows a comparison of 13/14 to 14/15:
Wilder Middle School Instructional Minutes
13/14 School Year 14/15 School Year

Regular Day 430 min daily x 180 days = 77,400 430 min daily x 180 days = 77,400
Before School 0 0

After School 3 days x 27 weeks x 60 min = 4,680 3 days x 27 weeks x 60 min = 4,680
Saturday 0 3 days x 180 min = 540 min
Summer 0 5 days x 300 min/day = 1500 min
TOTAL 82,260 minutes of instruction 84,300 minutes of instruction

Wilder Middle school will offer an additional 2,040 minutes of instruction during the 14/15 school year. This equates
to an addition 34 hours of learning time.

12
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4. Demographics of the student |Male: 509
population to include total Female: 401
number of students and totals |Asian: 9

by the following categories: 1) |Black: 816
gender; 2) race or ethnicity; 3) |Hispanic: 39

disability status; 4) limited White: 24

English proficient status; 5) Students with disabilities: 173
migrant status; 6) homeless Limited English proficient: 20
status; and 7) economically Migrant: 0

disadvantaged Homeless: 25

Economically disadvantaged: 749

13



Tab 2: School 1 Reflections and Planning
and Required Elements

5. Analysis of student
achievement data with
identified areas that need
improvement based on 2011-
2012 and 2012-2013.

(Include preliminary data for
2013-14 if this is a continuation
application.)

Example:
Area 1: Annual reading scores

demonstrate a high pass rate in
grade 3 (83, 85, 87), while pass
rates in grade 4 are lower (65, 70,
68). Grade 5 reading scores
mirrored grade 4 (69, 71, 70).
(*Identified areas needing
improvement should align with
goal setting and action steps
throughout the application.)

Nonexample:
Disadvantaged (reading) 50%

Students w/Disabilities (math) 42%

Annual pass rates for language arts declined from 2012 to 2013 in all grade levels. The lowest pass rate in 2013 was in
Grade 8 Reading (39%) and Grade 8 Writing (34%). Reading, writing, math, and at all levels and 8th grade science are
of great priority and in need of significant improvement.

Annual pass rates for math have remained low for the past two years in Course 1 Math (6th), Course 2 Math (7th),
and Course 3 Math (8th). However, Algebra | and Geometry pass rates are above the 75% target (86% Algebra |;
100% Geometry). From 2012 to 2013, an 8.1 percentage point increase occurred in Course 1 Math (6th) when the
pass rate increased from 46.6% to 54.7%. A slight increase also occurred in Course 3 Math (8th) when the pass rate
rose from 16.8% to 21.5%. Little change occurred in Course 2 Math (7th) (18.6% 2012; 17.8% 2013).

In Social Studies, pass rates in US History I, US History I, and World History | were all above the 70% target in both
2012 and 2013. Although Civics and Economics is the weakest area, a 7.4% increase was shown when the pass rate
rose from 59.7% in 2012 to 67.1% in 2013.

Science pass rates drastically fell in Grade 8 from 77.7% in 2012 to 38.9% in 2013 (38.8 percentage points). However,
the pass rate for Earth Science has consistently been high at 96.4% in 2012 and 100% in 2013.

14
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and Required Elements

6. Information about the
physical plant of the school
facility to include: 1) date built;
2) number of classrooms; 3)
description of library media
center; 4) description of
cafeteria; and 5) description of
areas for physical education
and/or recess

Wilder Middle School was opened in 1998. The school is two-stories and includes 47 classrooms. The school's
functional capacity is 982 and, with current student membership, the school is at 90% of capacity. Overall, the school
has 112,900 square footage and sits on 58.52 acres of property. Wilder Middle has one cafeteria with approximately
300 seats. The school has five lunch periods each day. Wilder has one library that houses approximately 9000 books
and 1000 videos. The library is also connected electronically to the public library system. The school has one gym,
two health classrooms and two locker rooms. They also conduct physical education on newly irrigated soccer and
baseball fields.

7. Information about the types
of technology that are available
to students and instructional
staff

Henrico County has had a 1:1 laptop initiative for middle school students for the past four years. Each student at
Wilder Middle School has a school issued, Dell laptop. Students regularly use the learning management system we
call School Space (owned by Angel/Blackboard) for assignments and homework. The 1:1 initiative allows students
access to the internet, Google products and various educational software at any point throughout the day. Students
get most assignments and take most assessments with the laptop. Twelve classrooms have a Promethean Board and
response software that allows for immediate, formative assessment. Math classrooms have Promethean slates that
allow students and the teacher to write to the Board from anywhere in the room. All teachers have a laptop as well.
The school is supported by a full-time ITRT and TST. The primary barrier with a 1:1 laptop is that many students do
not bring their laptop to school every day. A detailed study of the effectiveness of this program and the needs of
Wilder as a priority school will be further investigated.

8. Use the chart below to indicate the number and percentage of highly qualified teachers and teachers with less than 3 years experience by grade

OF subject for the 2012-2013 school year. This should be an unduplicated count for each set.

Set1 Number of Percentage of All
Category Teachers Teachers
Highly qualified teachers
gniy 66.7 100%
Teachers (not highly qualified)
0 0
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and Required Elements

Set2 Number of Percentage of All
Category Teachers Teachers
Teachers with less than 3 years
in grade/subject 22 33
Number of teachers with a 3

. . 4.5
provisional license (all highly qualified)

16
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and Required Elements

9. a. Number of years each 9A)
instructional staff member has |Years Years
been employed at the school 0 2 14 1
(may use a coding system in lieu|1 3 15 2
of names or follow sample 2 6 16 2
summary below) 3 3 23 1
4 3 24 2
Sample: 5 6 25 2
Yrs #Instructional Staff 6 5 30 1
0 1 7 5 33 1
1 6 8 3 34 1
2 4. 9 4 38 1
10 6
11 5
b. Total number of days 12 3
teachers worked divided by the |13 2
number of teaching days (2012- |9B) 11098/11946 = 92.8%
2013).

Required Elements
Part 2. The LEA must describe the following action it has taken, or will take, for each school the LEA has identified to serve.

Required element |Response
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Tab 2: School 1 Reflections and Planning
and Required Elements

1. a. Process the division will
use to ensure that the selected
intervention model for each
school will be implemented fully
and effectively.

b. Provide a timeline.

1A) and 1B) The school division has done the following to ensure the school is effectively executing all
transformational changes to drastically improve student performance.

1. The strongest middle school principal was placed at Wilder in (2012-13).

2. The school/Principal is being supervised by the Assistant Superintendent for Secondary schools as a top priority
(2013-2014).

3. The school has supported the principal and replaced 45% of its teachers to hire the best candidates possible (2011-
2013).

4. The school division implemented a Department of School Improvement with a Director. The Director holds school
improvement meetings every two weeks where they go through all pertinent data that the school must focus on.
They also cover (and will cover) a wide-array of instructional topics that include data analysis, unpacking the
standards/alignment, the meaning of increased rigor, self-efficacy, 21st century teaching pedagogy, student
assessment, and effective teacher feedback. The divisions instructional directors and instructional assistant
superintendents attend these meetings as well. The Principal at Wilder is required to explain and discuss/receive
feedback with the division instructional team what she is doing around each topic mentioned above (2013-14).

5. The division holds a comprehensive quarterly meeting with Wilder to monitor school progress. The meetings are
held with the schools’ entire school leadership team as well as division instructional specialists, R&P director, Special
Education Director, Instructional Director, School Improvement Director, and Assistant Superintendent. The template
containing all information covered is attached (2013-14).

6. The school holds a transformational update meeting every two weeks with district leaders. Formative assessment
data, teacher performance, tutoring programs, Tier 1 instruction, and discipline data are all discussed and monitored
for progress at these meetings (2012-2014).

7. The Director of Secondary Education, the School Improvement Director, or the Assistant Superintendent for
Secondary Education have a weekly check-in with the Wilder Principal and Team. We also conduct walk-throughs
every other week and provide regular feedback (2013-14).

8. The four core division specialists meet every other week at Wilder to support teachers and monitor teaching
practices. Feedback is also given to the school administration. The specialists have also worked with the school to
provide bi-monthly staff development (2013-14).
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Tab 2: School 1 Reflections and Planning
and Required Elements

9. Interactive Achieve was purchased to give teachers bi-monthly formative assessment on how each student is doing.
The Director of School Improvement monitors this data regularly (2013-14).

10. A quarterly update is provided to the Superintendent of Schools around benchmark data, NWEA results and
current trends/problems by the Assistant Superintendent who supervises Wilder (2013-14).

11. The Division will hold quarterly meetings with central office leaders, building level administrators, and teacher
leaders to monitor the responsiveness and effectiveness of the LTP. A list of actions which are listed in the vendor
MOU will be checked for completion. Each action plan that the LTP has either completed or is currently working on
will be scored using a rubric to measure the effectiveness and overall responsiveness of the LTP. The central office
administrator will discuss the results with the LTP quarterly. Additionally, the results will be shared each semester
with the Superintendent and the Division Leadership Team.

2. Process the division will use
to recruit, screen, and select
external providers, if applicable,
to ensure their quality.

Henrico County division and school leaders sat in on the initial conference with all nine state selected LTP vendors.
The team had a large number of individuals, including the Superintendent of Schools. Division and school leaders, as
well as members of the transformational team devised a set of needs and questions to interview candidates. Four
vendors were selected to investigate further, including reference calls. Three candidates were interviewed by
division and school leaders, as well as members of the transformational team. A clear, unanimous selection was
made based on references, response to needs, and Virginia turnaround/school improvement experience. A notice of
the selection to the Henrico County School Board was provided on Friday, January 10, 2014.

* The school division will use this level of detail in selecting any new services or products that we are able to secure
with SIG funding and our work with our Lead Turnaround Partner.
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Tab 2: School 1 Reflections and Planning
and Required Elements

3. Annual goals for student
achievement on the state's
assessments in both
reading/language arts and
mathematics that the division
has established in order to
monitor its schools receiving
school improvement funds.

Grade 8 Reading 2013= 39%

2014 Target= 52% (13 point growth)

2015 Target= 66% (14 point growth)
Grade 8 Writing 2013= 34%

2014 Target= 49% (15 point growth)

2015 Target= 64% (15 point growth)
6th Grade Math 2013= 55%

2014 Target= 67% (12 point growth)

2015 Target= 79% (12 point growth)
7th Grade Math 2013= 22%

2014 Target= 38% (16 point growth)

2015 Target= 55% (17 point growth)
8th Grade Math 2013= 18%

2014 Target= 36% (18 point growth)

2015 Target= 54% (18 point growth)
Algebra 2013= 86%

2014 Target= 90% (4 point growth)

2015 Target= 94% (4 point growth)
Geometry 2013= 100%

2014 Target= 100%

2015 Target=100%

4. Explanation of the division's
capacity to serve its Priority
Schools.

The Division has made Wilder Middle School its number one priority. Additional resources have been provided for
Wilder Middle School this year. Wilder has been given a new Principal and Associate Principal (considered two of the
best in the division), while supporting a near turnover model by replacing 45% of the teaching staff over the past two
years. Moreover, the school is being directly supervised and monitored by the Assistant Superintendent of Secondary
Education. The Division’s School Improvement Director is also spending a majority of her time with Wilder Middle
School through supervision and constant monitoring. The Division has also placed key central office administrators on
the transformational team that meets every other week to monitor progress and generate ideas for improvement.
Wilder is such a top priority that key central office leaders are in the building every week to monitor progress and to
observe what is actually happening.

Required Elements

Part 3. If the LEA lacks sufficient capacity to serve all of its Priority Schools (Tier 1), provide the following information.
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Tab 2: School 1 Reflections and Planning
and Required Elements

1. Steps taken to secure the
continued support of the local
school board for the reform
model chosen

Henrico County has one school in School Improvement for which the local school board and school administration are
in full support of moving out of priority status and to full accreditation.

2. Steps taken to secure the
support of the parents for the
reform model selected

N/A

3. Steps taken to consider use
of the grant funds to hire
necessary staff (including plans
for phase out of grant-funded
staff)

N/A

4. Steps taken to secure
assistance from the state or
other entity in determining how
to ensure sufficient capacity
exists to continue
implementation of the chosen
model

N/A
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Tab 7: Year 1 Budget and Narrative for Each Priority School
2013-2014

For each Priority School, provide a budget detailing expenditures designed to support the implementation of the model selected for Year 1,
October 1, 2014 through September 30, 2015, only. The description of budget codes is included as Tab 13. Separate division- and school- level
expenses for funds. Division-level expenses are those that occur at the division level to support school improvement activities for each school.

School-level expenses are those expenses that are incurred for school improvement activities at the school building. Complete one of the charts
below for each school (five schools, five charts). Include the use of other funding sources such as Title | Part A Division-Level set-aside;, Title Il, Part
A; Title lll, Part A; Title IV, Part B, Title VI, Part B; and state and/or local resources under "Other Expenses".

Name of School 1:

X [1003(a) 0

1003(g)

L. Douglas Wilder Middle School

Division-Level Total

Expenses School-Level Expenses |Total Expenses With Other
Expenditure Codes (Grant Funded) (Grant Funded) (Grant Funded) Other Expenses Expenses
1000 - Personnel S - S - S - S 333,007.00 | $ 333,007.00
2000- Personnel (Benefits) S - S - S - S 73,945.00 | S 73,945.00
3000- Purchased Services S 452,823.83 | S 452,823.83 | S - S 452,823.83
4000 - Internal Services S = S s S - $ - S -
5000- Other Charges $ - 1S - |S - |$ - |$ :
6000- Materials and Supplies | S - S 2,500.00 | $ 2,500.00 | S - S 2,500.00
8000- Equipment Capital S - S - S - S - S -
Total S - S 455,323.83 | S 455,323.83 | $ 406,952.00 | § 862,275.83

Narrative Description: For each school, provide a budget narrative for division- and school-level activities designed to support the implementation
of the transformation or turnaround. Budgets will not be approved without detailed responses. Identify the Indistar indicator(s) included in the
school's plan that justify the expenditure of the itemized funds in each category. Include details of other funding sources under a separate heading,
"Other Expenses" in the Budget Narrative section. See the sample below.

Sample Entry

1000 - Personnel

Other Expenses

Math Instructional Coach ($36,000, SIG); Teacher Stipends (15 K-3 teachers @ $1000/teacher over 5 days) for
summer math curriculum and assessment development (515,000, SIG); Reading intervention specialist for morning
intervention K-2 ( 1.5 hrs/3 days/wk @S$75 over 30 weeks) (510,125, SIG)

Title | math teacher K-3 ($42,000; Title 1); 2 Title | reading specialist K-2 (560,000, Title | and $26,000 state EIRI)

Expenditure Codes

Budget Narrative




Tab 7: Year 1 Budget and Narrative for Each Priority School
2013-2014

Other Expenses: 1 Math Coach ($53,644- Division Funded); Behavior Interventionist ($73,242- Division Funded;
Additional Instructional Administrator (579,159- Title 1 Funded); Reading Specialist (45,828, Title 1 Funded);
Summer College Readiness Center ($60,000- Division Secured Grant Funded); 1 Math Coach ($21,134- Division
1000 - Personnel Funded)

Other Expenses Benefits: Behavior Interventionist ($26,127- Division Funded; Additional Instructional Administrator
(526,316- Title 1 Funded); Reading Specialist (519,752- Title 1 Funded); Summer College Readiness Center ($1750-
Division Secured Grant Funded)

2000- Personnel (Benefits)

Cambridge Education LLC - Lead Turn-around Partner (LTP) services to support the school identifying and
responding to specific areas of need. This partner will provide staff 32 hours per week to assist the principal and
provide instructional support for school staff on mathematics and english instruction - 9.5 mo. of service
($359,571.83 SIG funded). The Base Unit Price $542 is based on the actual students enrolled based on fall
membership of 838 students.; Urban Policy Development LLC (UPD) supporting the adminstrative team to identify
and reach leadership goals. ($72,252 SIG funded); VDOE State Contractor (521,000) is responsible for orientation,
report completion, data review, and continuous monitoring of the alighnment between the division, LTP, and the
school.

3000- Purchased Services

4000 - Internal Services




Tab 7: Year 1 Budget and Narrative for Each Priority School
2013-2014

5000- Other Charges

An initial Parent Engagement workshop will be held to convey the contents of the proposed school improvement
activities to parents and solicit feedback for revision or addition. The materials and supplies will cover notification,
materials for conducting the feedback sessions and incentives for parental engagement. ($2,500)

6000- Materials and Supplies

8000- Equipment Capital
Outlay




Tab 11: Budget Codes

Expenditure Code Definitions

These expenditure codes are for budgeting and recording expenditures of the educational agency for activities under its control. Below are definitions of the major
expenditure categories. The descriptions provided are examples only. For further clarification on the proper expenditures of funds, contact your school division
budget or finance office, the grant specialist in the Virginia Department of Education, or refer to the appropriate federal act.

1000 Personal Services - All compensation for the direct labor of persons in the employment of the local government. Salaries and wages paid to employees for full-
and part-time work, including overtime, shift differential, and similar compensation. Also includes payments for time not worked, including sick leave, vacation,
holidays, and other paid absences (jury duty, military pay, etc.), which are earned during the reporting period.

2000 Employee Benefits - Job related benefits provided employees are part of their total compensation. Fringe benefits include the employer's portion of FICA,
pensions, insurance (life, health, disability income, etc.), and employee allowances.

3000 Purchased Services - Services acquired from outside sources (i.e., private vendors, other governmental entities). Purchase of the service is on a fee basis or
fixed time contract basis. Payments for rentals and utilities are not included in this account description.

4000 Internal Services - Charges from an Internal Service Fund to other functions/activities/elements of the local government for the use of intragovernmental
services, such as data processing, automotive/motor pool, central purchasing/central stores, print shop, and risk management.

5000 Other Charges - Includes expenditures that support the program, including utilities (maintenance and operation of plant), staff/administrative/consultant
travel, travel (staff/administration), office phone charges, training, leases/rental, Indirect Cost, and other.

6000 Materials and Supplies - Includes articles and commodities that are consumed or materially altered when used and minor equipment that is not capitalized.
This includes any equipment purchased under $5,000, unless the LEA has set a lower capitalization threshold. Therefore, computer equipment under $5,000 would
be reported in “materials and supplies.”

8000 Equipment/Capital Outlay - Outlays that result in the acquisition of or additions to capitalized assets. Capital Outlay does not include the purchase of
equipment costing less than $5,000 unless the LEA has set a lower capitalization threshold.



Tab 12: Assurances

Assurances: The local educational agency (LEA) assures that 1003(a) and 1003(g) funds will be administered and implemented in
compliance with all applicable statutes, regulations, policies, and program plans under Virginia’s ESEA Flexibility Waiver and unwaived
requirements under No Child Left Behind Act of 2001 (NCLB). This includes the following assurances:

The school division must assure that it:

1. Ensures schools receiving funds implement one of the four USED models or USED turnaround principles.

2. Uses its funds to implement fully and effectively an intervention in each school that the LEA commits to serve consistent with the final
requirements, to include all requirements of the USED turnaround principles:

* providing strong leadership by: (1) reviewing the performance of the current principal; (2) either replacing the principal if such a change is
necessary to ensure strong and effective leadership, or demonstrating to the SEA that the current principal has a track record in improving
achievement and has the ability to lead the turnaround initiative effort; and (3) providing the principal with operational flexibility in the areas of
scheduling, staff, curriculum, and budget;

¢ ensuring that teachers are effective and able to improve instruction by: (1) reviewing the quality of all staff and retaining only those who are
determined to be effective and have the ability to be successful in the turnaround initiative effort; (2) preventing ineffective teachers from
transferring to these schools; and (3) providing job-embedded, ongoing professional development informed by the teacher evaluation and support
systems and tied to teacher and student needs;

¢ redesigning the school day, week, or year to include additional time for student learning and teacher collaboration;

¢ strengthening the school’s instructional program based on student needs and ensuring that the instructional program is research-based, rigorous,
and aligned with State academic content standards;

¢ using data to inform instruction and for continuous improvement, including providing time for collaboration on the use of data;

¢ establishing a school environment that improves school safety and discipline and addressing other non-academic factors that impact student
achievement, such as students’ social, emotional, and health needs; and

¢ providing ongoing mechanisms for family and community engagement.

3. Uses Indistar ™, an online school improvement tool:

e Establishes annual goals for student achievement on the state's assessments in both reading/language arts and mathematics;

e Documents and describes each action to be implemented, who is responsible and date by which action will be completed.

* Collects meeting minutes, professional development activities, strategies for extending learning opportunities, and parent activities as well as
indicators of effective leadership and instructional practice.

¢ Sets leading and lagging indicators, including monitoring leading indicators quarterly and lagging indicators annually; and

e Completes an analysis of data points for quarterly reports to ensure strategic, data-driven decisions are made to deploy needed interventions for
students who are not meeting expected growth measures and/or who are at risk of failure and dropping out of school.




Tab 12: Assurances

4. Follows Virginia's state requirements for teacher and principal evaluation under the Guidelines for Uniform Performance Standards and Evaluation
Criteria for Teachers and the Virginia Standards for the Professional Practice of Teachers and the Guidelines for Uniform Performance Standards and
Evaluation Criteria for Principals.

5. Uses an electronic query system to provide principals with quarterly data needed to make data driven decisions at the school-level (see Web site:
http://www.doe.virginia.gov/support/school_improvement/dashboard/index.shtml). High schools not meeting the Federal Graduation Indicator
(FGI) rate may use the Virginia Early Warning System (VEWS) in lieu of the Virginia Dashboard (Datacation).
(http://www.doe.virginia.gov/support/school_improvement/early_warning_system/index.shtml)

Data points should include, at minimum:

- Student attendance by student

- Teacher attendance

- Benchmark results

- Reading and mathematics grades

- Student discipline

- Phonological Awareness Literacy Screening (PALS) data (Fall and Spring)

- World-Class Instructional Design and Assessment (WIDA) data for English Language Learners (ELLs)

- Student transfer data

- Student intervention participation by intervention type; and

- Other indicators, if needed.

6. Uses an adaptive reading assessment program approved by Virginia Department of Education to determine student growth at least quarterly for
any student who has failed the SOL reading assessment in the previous year, a student with a disability, or an English language learner.

7. Uses the Algebra Readiness Diagnostic Test (ARDT) for all schools with grade 5 or higher for all students who have failed the SOL mathematics
assessment in the previous year, a student with a disability, or an English language learner (fall, mid-year, and spring at minimum).

8. Ensures principal continues implementation of a school-level improvement team that meets monthly, at minimum, and includes a division-level
team representative.

9. Continues implementation of a division-level team with representatives for the following: instruction, Title |, special education and ELL (if
applicable). The division team will:

¢ review each school's improvement plan;
¢ ensure documentation of division support is evidenced in the school's plan;

¢ meet with principals, as a team, on a quarterly basis to review and analyze data from the Priority Schools Quarterly Data Analysis Report; and
e assist in updating the school's plan to evidence the division's support of actions developed from analysis of data.




Tab 12: Assurances

10. Attends OSI technical assistance sessions provided for school principals, division staff, and LTPs.

11. Collaborates with VDOE-assigned onsite contractor to ensure the LTP, division, and school maintain the fidelity of implementation necessary for
reform.

12. Provides an annual structured report to a panel of VDOE staff and turnaround leaders detailing the current action plan, current leading and
lagging indicators, and modifications to be made to ensure the reform is successful.

13. Reports to the state the school-level data required under the final requirements of this grant, including USED required teacher and principal
evaluation data (SIG/TPEC Report).

14. Ensures the school principal is integrally involved in the application process.

Certification: | hereby certify that, to the best of my knowledge, the information contained in the application and on IndiStar is correct. |
agree to adhere to the requirements of the USED Flexibility Waiver. The superintendent must keep a signed copy of this document at
the division level for audit purposes.

Superintendent’s Signature: Patrick Date
Kinlaw

Superintendent's Typed Name: Patrick
Kinlaw
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