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Teacher Performance Standard Three Look Fors July 2015

	Standard Three:  Instructional Delivery

	Indicator 3.1:  Engages and maintains student in active learning.

	Teacher Look Fors
· Teacher shares lesson objective (aligned with standards) and provides students with behavior, conditions, and criteria for success in order to engage them in their learning.
· Teacher uses a variety of methods and processes throughout the lesson to solicit responses from all students (Examples include but are not limited to:  using appropriate pacing/wait time, signaling, sampling, prompting, probing, redirecting, random reports, preplanned questions that cross multiple levels of Bloom’s taxonomy, individual white boards, and think-pair-share/turn and talk, etc.).
· Teacher uses anticipatory set/snapshot/warm-up or poses a higher order/”big idea” question aligned with the objective to capture students’ attention during the opening.
· Teacher provides (or invites students to provide) real-life examples/experiences that connect to the learning objective.
· Teacher incites curiosity or suspense in the learning through inquiry based instruction, providing choices and asking for predictions during the lesson.
· Teacher plans and delivers lessons that appeal to students’ multiple modalities and learning styles.
· Teacher uses a variety of grouping strategies (whole group, small group, paired partners and independent work) to engage students in the learning process.
· Teacher uses strategies such as gallery walks, graphic organizers (Venn Diagrams, T-charts, etc.), shared problem solving tasks, interactions with word walls and other posted visuals to maintain student engagement during teacher lecture and whole group class discussions.
· Teacher motivates and engages students in learning through the use of computer software, website, applications, student response systems, and other digital tools that are aligned to the standard and relevant to the students’ interests and developmental levels.
· Teacher redirects off-task student behaviors immediately without causing major interruption to the pacing of instruction.

	Student Look Fors
· Students participate in activities that are aligned to the content and cognitive level of the standards and incorporate manipulatives, models and concrete learning materials and tools.
· Students use manipulatives in a purposeful manner.
· Students interact and lead small group discussions, and take ownership for their learning through participation in collaborative/cooperative activities such as jigsaw, think-pair-share, problem-solving simulation, science experiments, and debates related to history and/or current events.
· Students share examples of their work and explain how they met the objective’s success criteria.
· Students are able to engage the content independently with the teacher acting as facilitator.




	Indicator 3.2:  Builds upon students’ existing knowledge and skills.

	Teacher Look Fors
· Teacher connects prior learning to the current objective during the opening/hook and/or references connecting prior experiences to lesson activities through scaffolding new learning and maintaining earlier skills and knowledge through review.
· Teacher administers a pre-assessment to determine the students’ knowledge of skills and content prior to teaching unit of instruction.
· Teacher collects and/or displays baseline data (from exit tickets, interest surveys, previous day’s homework, snapshots, etc.) to establish prior knowledge and skills and to set expectations that bridge to new learning.
· Teacher connects new learning to existing knowledge and skills by using real-world examples and applications.
· Teacher selects and uses tools that identify and informally assess prior knowledge of students (Examples include but are not limited to:  KWL charts, Venn diagrams, graphic organizers, journals, foldable notes, student notebooks, writing folders, etc.).
· Teacher plans questions that spark student discussion designed to reveal existing level of knowledge, skill, and experience in a particular content area.
· Teacher uses formative assessment for ongoing adjustment of level of difficulty and rigor of instruction and learning activities.

	Student Look Fors
· Students articulate connections they see between the lesson objective/content and their real-life and/or cultural experiences.
· Students complete a project that requires them to consolidate their learning, summarize what they have learned, and provide evidence of their level of mastery (content and cognitive level) of the lesson/unit objectives.




	Indicator 3.3:  Differentiates instruction to meet the students’ needs.

	Teacher Look Fors
· Teacher administers formal or informal pre-test to assess each student’s readiness level for the standard(s) to be taught.
· Teacher uses re-test data to form flexible groupings and to plan/provide learning activities that respond to different proficiency levels/tiers.
· Teacher uses formative data (formal or informal) to identify different student needs, and adjusts instruction accordingly.
· Teacher provides opportunities for student choice in demonstrating mastery of the objective (Examples include but are not limited to: oral reports, projects, student contracts, menus, etc.).
· Teacher moves from whole group demonstration and modeling to small group guided instruction where content, process or products are differentiated to meet students’ needs.
· Teacher uses the gradual release model (I DO-WE DO-YOU DO) to collect data to identify students ready for independent work and extensions as well as students who need additional guided instruction.
· Teacher uses formal and informal data to identify students whose progress is slowing below expected levels in order to plan for explicit supplemental (differentiated) instruction for small, similarly skilled groups.
· Teacher uses formative data to assign students to specific learning centers/stations in which activities are varied and aligned to students’ demonstrated proficiency levels.
· Teacher utilizes resources (learning experiences, materials and/or personnel) to support tiered interventions for students who need them.
· Teacher provides accommodations for students according to identified needs (Examples include but are not limited to: leveled reading materials, CLOZE notes, books on tape, aligned technology resources, video clips, etc.).
· Teacher provides guided instruction, lesson experiences, and/or informal assessments in multiple modalities to address student-learning styles (visual, auditory, kinesthetic).
· Teacher adjusts instructional delivery during the lesson in response to student misconceptions, errors in oral or written responses, and gaps in prior knowledge/experience.
· Teacher uses services provided by instructional assistants/paraprofessionals to support differentiated instruction.
	Student Look Fors
· Students are engaged and on task.
· Student products reflect variety based on performance.
· Students are using different processes to achieve a desired objective.
· In groups, every student has a role.




	Indicator 3.4:  Reinforces learning goals consistently throughout the lesson.

	Teacher Look Fors
· Teacher communicates the lesson objective (behavior, condition, criteria for success) to students verbally and in writing.
· Teacher refers to and restates the objective throughout the lesson to remind students of the learning goal and to tie the learning activities to the objective explicitly.
· Teacher assists students in setting their own learning goals/objectives.
· Teacher asks students to explain how their actions/work assignments are related to the lesson objective.
· Teacher reinforces learning goals through modeling, think-aloud, and feedback, clarifying expectations and sharing rubrics that will be used to measure students’ success on assigned work.
· Teacher uses transitions between instructional segments/activities in a way that enables students to self-assess their own learning.
· Teacher materials, activities, and posted learning targets reinforce the learning goals/objectives.
· Teacher makes real world connections to the learning goals.
· Teacher concludes the lesson by having students answer in writing or verbally the essential questions for the lesson that correlate with the learning goals.

	Student Look Fors
· Students use I CAN statements, restating the objective in their own words.
· Students can explain how the learning activity relates to their lives and/or future learning.
· Students participate in warm up activities relevant to objectives.
· Students self assess throughout the lesson on their progress toward the goals.




	Indicator 3.5:  Uses a variety of effective instructional strategies and resources.

	Teacher Look Fors
· Teacher uses research-based, high-yield instructional strategies (Marzano, Hattie) during the lesson (Examples include but are not limited to: comparing/contrasting to identify similarities and differences in concept and process, summarizing, taking notes, writing/rewriting, creating non-linguistic representations –models/illustrations-, assigning practice/homework, giving feedback, reinforcing effort, providing recognition, thinking aloud, teaching with advance organizers, etc.).
· Teacher uses available instructional resources (Examples include but are not limited to: VDOE Curriculum Framework, VDOE Enhanced Scope and Sequence, instructional technology, a wide array of reading materials, etc.).
· Teacher selects supplemental materials and resources, beyond the textbook, that are aligned to the standards and curriculum framework (content) and that are appropriate for the age, grade, and developmental level of the students.
· Teacher incorporates technology into the lesson as an interactive learning and presentation tool and as an aligned resource to support the content and objective of the lesson.
· Teacher models learning for students throughout the lesson:  thinking aloud with students about the content and processes of the lesson; demonstrating for students using examples, illustrations, and manipulatives aligned to the curriculum framework; and using correct academic vocabulary.
· Teacher posts aligned visual materials such as charts, posters, diagrams, number lines, and word walls and refers to them frequently to review previous learning and support new concepts, key vocabulary, big ideas and standards.
· Teacher presents lesson content and learning experiences in appropriate chunks in order to support/scaffold student learning.
· Teacher moves from concrete objects (hand-on models and tools) to pictorial representations (graphic illustrations) to abstract format (symbols, words, and numbers) in order to address age/development of the learner in the content area.
· Teacher uses project-based learning to link student learning to the real world (applications or simulations) or to connect prior learning to present learning through a culminating experience requiring higher levels of thinking (apply, analyze, evaluate, and/or create).
· Teacher designs learning stations that align the activity (-ies) in the station to the content/cognitive level of the standard and to the specific learning needs of the student(s) assigned at the station.  Additionally, teacher provides clear directions (verbally or in writing) before sending students to stations, monitors student engagement during stations, and provides a means for checking for understanding after station work.
· Teacher uses cooperative or collaborative groups to support peer-to-peer learning, monitoring to ensure that all students are engaged and assigned roles (recorder, time keeper, resource manager, reporter, etc.) when appropriate.
· Teacher analyzes and utilizes data for targeted intervention to meet students’ needs and to determine which instructional strategies to use in the lesson.
· Teacher does NOT use the same instructional strategies and resources repeatedly.
	Student Look Fors
· Students are engaged with the instructional strategies, resources, and tools provided by the teacher.
· Students are involved with multiple learning tasks with the required content at the appropriate cognitive level.
· Students are able to select appropriate instructional strategies in order to achieve an objective (Examples include but are not limited to: small group instruction, differentiated learning centers, collaborative pairs, summarizing activities, graphic organizers being used for -structured note taking, reading comprehension, organizing steps in a process,-project based learning, etc.).

	Indicator 3.6:  Uses instructional technology to enhance students’ learning.

	Teacher Look Fors
· Teacher establishes and communicates explicit behavioral and learning expectations and routines for students’ use of technology tools and provides instruction to facilitate appropriate use.
· Teacher models the power of instructional technology by incorporating various types of equipment (computer, LCD projector, Smart board technology, cameras, document readers, video clips, student response systems, etc.) into the lesson delivery/presentation, providing visual images and sound to reinforce the concepts of the lesson.
· Teacher purposefully uses technology to enhance student learning of the specific lesson objective and curriculum standards.
· Teacher selects interactive technology (Examples include but are not limited to: academic software, educational apps, website for practice or formative assessments, etc.) that is tightly aligned to the objective to increase student engagement and access to age and grade level appropriate information.
· Teacher uses technology to communicate and provide feedback to students.
· Teacher uses technology to differentiate and extend student learning on an individualized basis.
· Teacher facilitates and monitors the use of technology by students during whole group, small group, and independent work.
· Teacher incorporates technology into lesson as a tool to facilitate cooperative learning tasks or student driven projects.
· Teacher uses technology as a vehicle to provide interventions to targeted individuals/groups and to monitor the success of those interventions by analyzing data and reports.
· Teacher uses instructional technology to engage students in higher-level academic conversations, produce products, obtain and expand knowledge, and demonstrate levels of understanding and skill proficiency.
	Student Look Fors
· Students use technology (iPads/tablets, laptops, etc.) as a tool for learning through research, inquiry, maintenance practice activities, simulations, preparation of reports/paper, formative assessment, etc.
· Students use technology to expand their access to aligned content and to formulate their ideas, solve problems, apply learning, and to create products and presentations.
· Students use technology to self-monitor their academic process by tracking personal data on graphs or spreadsheets.
· [bookmark: _GoBack]Students are able to articulate how their specific use of any instructional technology tool enhances their intended learning and relates to their targeted learning outcome.




	Indicator 3.7:  Communicates clearly and checks for understanding.

	Teacher Look Fors
· Teacher states and displays the daily learning objective with conditions, behaviors, and criteria for success.
· Teacher revisits the objective throughout the lesson and connects activities to the objective.
· Teacher provides explicit verbal and/or written directions (using economy of words) for lesson activities and checks for understanding by asking students to restate directions and/or give examples of what is expected.
· Teacher moves about the classroom, using proximity to effectively monitor learning, check for understanding of individuals and groups, provide immediate feedback to students, and modify instruction as needed.
· Teacher provides multiple opportunities for students to show mastery during the lesson, gathers formative data and provides timely and specific feedback to students.
· Teacher uses precise academic vocabulary throughout the lesson, modeling accurate written and spoken communication with students.
· Teacher uses a variety of effective strategies to check all students (formally and informally) for their understanding throughout the lesson (Examples include but are not limited to: wait time, signaling, sampling or random reporter, private responses with whiteboards/student response systems, pre-planned questions, etc.).
· Teacher uses rubrics to assess student work/performance.  Rubrics are written in student-friendly, age appropriate language and clearly communicate the criteria for success.
· Teacher plans for lesson closure using summarization (student and teacher) as well as formal or informal exit activities (such as exit tickets, snapshot quizzes, quick writes, daily reflections/journals, etc.).
· Teacher uses strategies (such as parking lot and exit tickets) to gather questions from students and provides responsive feedback in a timely manner.

	Student Look Fors
· Students articulate the learning goal in terms of the measure of success (what they must know and be able to do).
· Students use a variety of methods to indicate understanding (Examples include but are not limited to: thumbs up/down, response paddles, response clickers, white boards, etc.).
· Students can summarize what they learned during instruction.
· Students demonstrate a clear understanding of directions as evidenced by smooth transitions and execution of classroom procedures.
· Students have the opportunity to provide feedback to the teacher.



