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TEACHER PRACTICES THAT INFLUENCE STUDENT ENGAGEMENT

Adapted from Pianta, Hamre, Haynes, Mintz, and La Paro (2006) 
Category I: Teacher Involvement That Influences Student Relatedness
The teacher (Pianta, Hamre, Haynes, Mintz, and La Paro; 2006)
· Influences positive affect in the classroom. The absence of negative affect does not necessarily mean positive affect; it could be indifference.

· Influences positive peer & teacher interactions. 

· Demonstrates interest in and care about lives of individual students; knows and acknowledges, for example, that Judy has a new baby brother and that Dave was the most valuable player last night…

· Effects a one on one relationship with the individual learner, per Connell and Wellborn (1991), for the learner to feel sense of “relatedness.” Jane’s sense of relatedness has nothing to do with the principal’s perception that the teacher has excellent rapport with the CLASS or how much Steve loves Ms. Jones.
Category II: Teacher Structure (Implementing Best Practices) That Influences Student Competence
The teacher (Redding, 2006)
· Articulates and models clear expectations in the classroom.

· Provides and explains student learning objectives – encouraging student discussion of objectives to ensure student understanding….
· Links student background knowledge to new concepts; anchors new knowledge through guided practice and modeling of new steps.

· Provides differentiated/tiered/personalized instruction based on student performance data—during Work Time-- after whole group instruction when students practice applying what they have just learned. The students are not graded, but receive descriptive feedback.
· Provides learning activities that are sufficiently challenging and, at the same time, within the learner’s “performance ability.” Note: not talking about “innate” ability (Vygotsky, 1978).
· Models metacognitive processing (modeling for the learner how to think about thinking (Redding, 2006): “I would say to myself, remember when you get to this step that you should not….” 
· Provides ongoing assessment before, during, and after instruction (Redding, 2006).
· Provides formative/descriptive feedback on the learning process--not just acknowledging the “correct answer;” uses probing questions and hints, and scaffolds cues when encouraging students to think about their answers (Teach First, 2010; Hattie, 2007). In providing descriptive feedback, the teacher tells the student what s/he has done correctly and what s/he needs to do to be successful. Example: “Marvin, I can see that you are on the right track in making your plan. Didn’t you also make the observation last week with me that when you don’t “show your work” that you run into problems. You need to show your work so we can see where you make the mis-step.”

· Recognizes that NOT all feedback influences student competence (Butler, 1988).
· Descriptive feedback increases student performance. Adding a grade sabotages gains (Butler, 1988).
Category III: Teacher Autonomy Support That Influences Student Autonomy

The teacher (Oldfather & McLaughlin, 1993; Pianta et al., 2006)
· Provides opportunities for learner input into decision making—voice-- by involving learners in the design of rubrics that enumerate expectations.
· Provides opportunities for learner choice (within parameters) in selecting activities already designated by learner’s performance level on a specific SOL.
· Provides opportunities for self assessment—formative assessment without a grade.

· Capitalizes upon student interest thereby providing relevance in learning.

· Gives options in completing assignments.

· Focuses on developing student metacognitive processing that teaches the learner how to self regulate his learning (Hattie, 2007; Marzano, 2003; Wenglinsky, 2002).
Student Engagement is influenced when each of these entities is working at the same time—the teacher’s influencing individual learner relatedness, competence, and autonomy (Connell & Wellborn, 1991).









