
DIFFERENTIATION OF INSTRUCTION VIDEO
SERIES GUIDE
Video 1	

Part I of III Parts

Personalized/ Tiered/ Differentiated Instruction

Participant Goals:
· Understand how to use various planning templates to maximize
               differentiated instruction.
· Practice planning for differentiation by content, process, and product.
· Distinguish among the purposes of pre-assessments, formative 
               assessments, and summative assessments in planning instruction.

Facilitator Goals:

· Clarify how the Learning Plan Grid, Unit Plan Grid, and Instructional
               Team Planning Grid can be used as they are or can be adapted in part
               to integrate within current planning structures.
· Lead the discussion regarding evidence of differentiation that is
               embedded within a sample Learning Plan Grid.
· Help the participants decide if they want to tackle the optional team
               assignment today or at a future date.

Reflection 1-1 (slide #2)
This is our signature school improvement quotation by Dr. Sam Redding.  Pause the video and consider:   What are some of the implications of this quote for students, staff, parents, and the school-community?
 
                                                           Reflections























Activity 1-1 (slide #8)
Share with a partner or write down on your own at least one practice currently implemented in your classroom that reflects your efforts in treating students as individuals.
                                                              Notes 









Reflection 1-2 (slide #9)
Based on your current language arts schedule, for example, is this table realistic in terms of covering the 5 aspects of a lesson?  If not, what would you adjust in this table to make it more practical or realistic based on your class routine?                       

Activity 1-2 (slide #10)
As a whole group, brainstorm specific types of assessments that fall into the three categories mentioned—pre, formative, and summative.  Remember that formative assessments are not graded and are used in an ongoing manner to determine progress, whereas summative assessments typically are graded and cover set periods of learning, chapters and units, and so on.

Reflection 1-3 (slide #11)
1. How do you determine which level a student should be working on
               for a particular skill or concept?
2. Do your students have the opportunity to move from one level to the
               next based on the skill being taught?

                                                     Reflections



















Statement 1-1 (slide #12)
Although our focus today is not on student classroom engagement, the research cited under “WHO” is clear: Differentiation leads to increased student engagement (relatedness, competence, and autonomy), which results in an increase in achievement.

Activity 1-3 (slide #13)
Effective teachers differentiate in the three ways noted—content, process, and product. Pause the video and work with a partner for about 5 minutes to come up with at least two more examples of materials, activities, or results of student work that would fall into each of these three categories. (Examples: Content—A list of math terms and definitions from one unit of study for the Prerequisite group of learners; Process—The students will type the definitions on the computer, add an example of each concept, and print out their list; Product—The students can then glue their print-outs  into their math journals as a study guide.

Statement 1-2 (slide #14)
Probably the most important aspect of formative assessment—and, therefore, differentiation—is descriptive feedback. There is significant, powerful research on the effects of the two main types of feedback: descriptive and evaluative. Descriptive feedback includes:
a. Comments on the learner’s strengths relative to a specific task.
b. Comments on the area(s) for improvement.
c. Suggestions for how to improve.
Evaluative feedback is usually more general in nature and is typically connected to a grade or score, or a comment such as, “Excellent job!”, or “You worked too quickly on this.”

Activity 1-4 (slide #15)
Is this Learning Plan Grid a realistic tool for planning for differentiation on your own or with your instructional team? Why or why not?  If not, how could you revise it to make it more practical? Pause the video and discuss as a group.

Reflection 1-4 (slide #16)
During this video, you have seen examples of a Unit Plan, Learning Plan, and Instructional Team Plan as ways of maximizing differentiated instruction. The bottom line: How would you evaluate the individual and team planning instruments your school presently uses?  If you feel any of them are inadequate, to what extent could these recommended templates assist you? Please consider these examples as options to be discussed with your teams.
                                                      Reflection












Activity 1-5 (slide #17)
If Jane, Vonnie, or Steve were here in person today, what questions would you have for them?  Pause the video.  Who among the participants today would like to respond to one of these questions?

Statement 1-3 (slide #18)
Everyone here would agree that we have a limited amount of time in which to review other resources. However, the Tomlinson and Sousa book, in particular, is well worth your efforts to check out!

Statement 1-4 (slide #19)
Differentiation of Instruction—to be continued
Congratulations! You have completed Part I of the three part series on Differentiation of Instruction! You are encouraged to view the next video session in this series—The Learning Plan Grid.


                                                               Notes 
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

- Dr. Sam Redding

                                         











Leader says:

We want you to know that we have vested interest in your success in school improvement, and that we will do what we can to provide meaningful assistance to you.

 The quote that is before you is our signature quote, and you will see it at anytime that we are addressing school improvement. 

It is our belief  that drives our commitment to school improvement.f
.
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The ultimate goal in school
improvementis for the people
attachedto the schoolfo drive its
continuous improvement forthe
sake of their own children and
students.

-0z SamRedding
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Differentiated Instruction



Session 1—Personalized/Tiered/    

Differentiated Instruction



Session 2—The Learning Plan Grid



Session 3—Metacognition and Student 

Self-Directed Learning
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Session 1—Personalized/Tiered/    Differentiated Instruction



Session 2—The Learning Plan Grid



Session 3—Metacognition and Student Self-Directed Learning
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Purpose

Series:

To exact a laser focus on 

differentiated instruction

that is tiered and 

personalized, including the Instructional Team’s design, 

implementation, and assessment of learning tasks informed by 

individual student performance data

.

Today’s Video:

To 

examine (a) how 

the Instructional Team -- content or grade level--

connects assessment and student performance data

(which reflect 

prior knowledge) to inform personalized/tiered/differentiated instruction 

and 

(b) what whole-class and personalized/differentiated 

instruction look like

in the classroom. 
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Purpose

Series:

To exact a laser focus on differentiated instruction that is tiered and personalized, including the Instructional Team’s design, implementation, and assessment of learning tasks informed by individual student performance data.



Today’s Video:

To examine (a) how the Instructional Team -- content or grade level-- connects assessment and student performance data (which reflect prior knowledge) to inform personalized/tiered/differentiated instruction and (b) what whole-class and personalized/differentiated instruction look like in the classroom. 











Leader says :




 Purpose of the Series is to look at   	*Differentiation of Instruction. It is a personalized/tiered instructional response to individual student needs--  	* Including the Team’s design, implementation, and assessment of learning tasks informed by individual student performance data.




Purpose of Today’s Webinar

To examine

 (a) How the Instructional Team connects assessment and student performance data (which reflect prior knowledge) t drive m personalized/tiered/ differentiated instruction and

(b) What whole class and personalized/differentiated instruction look like in the classroom.
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Purpose.
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Today’s Agenda

1. Research:  What does 

effective differentiation

look 

like?

2. Activity/Discussion:  React to a sample learning plan 

grid, noting how this toolkit addresses differentiating by 

content, process, product, and interest at the readiness 

level of the individual student.

3. Optional assignment on differentiation
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Today’s Agenda

Research:  What does effective differentiation look like?



Activity/Discussion:  React to a sample learning plan grid, noting how this toolkit addresses differentiating by content, process, product, and interest at the readiness level of the individual student.



Optional assignment on differentiation
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Leader reviews the Agenda.
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Quote of the Day

The biggest mistake of past 

centuries in teaching has been 

to treat all children as if they 

were variants of the same 

individual, and thus to feel 

justified in teaching them the 

same subjects in the same 

ways.

-Howard Gardner                 

(1999)
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Quote of the Day

 

  The biggest mistake of past centuries in teaching has been to treat all children as if they were variants of the same individual, and thus to feel justified in teaching them the same subjects in the same ways.		     

                  -Howard Gardner                 			(1999)
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Leader says:




Gardner and a whole host of others bring to our attention what might be called the biggest mistake we’ve made in education—treating all children alike.

 There is a large body of research that indicates that we should accept and build on the basis that learners are ALL essentially different By  being responsive to those differences in the classroom, we influence intrinsic motivation as the research will tell us. Pause the video and discuss as a group or reflect individually: Why do many teachers make this critical mistake? That is, in some classrooms, why are students taught the same information in the same way? (Responses could include: Lack of quality and/or quantity of planning time, lack of self-confidence in individualizing instruction, inadequate professional development.)
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Quote of the Day
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What the Research Says: What Whole Class 

Instruction Really Looks Like   

(Redding, 2006)
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Component Time/Guidelines

45-60 minutes

Purpose Method

Behavior 

Check

1-2 minutes Set the climate Reinforce expectations

Review & Homework 

Check

5-8 minutes *Detect need  

for further  

teaching  

*Connect prior   

with new   

learning

Provide Anticipatory Set  

-- including questions 

from previous lesson(s)

Think  9-12 minutes *Introduce    

new lesson 

*Activate prior   

knowledge

*Ask questions

*Provide cues

*Provide Advance  

Organizers

Know 27-36 minutes Directly teach new 

skills & concepts

Demonstrate, model, 

lecture, etc.

Show 9-12 minutes

Determine student 

learning through 

guided practice

Guide discussions, 

games, drills, etc.
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		Component		Time/Guidelines
45-60 minutes		Purpose		Method

		Behavior 
Check		1-2 minutes		Set the climate		Reinforce expectations

		Review & Homework Check		5-8 minutes		*Detect need  
  for further  
  teaching  *Connect prior   
  with new   
  learning		Provide Anticipatory Set  -- including questions from previous lesson(s)

		Think 		9-12 minutes		*Introduce    
  new lesson 
*Activate prior   
  knowledge		*Ask questions
*Provide cues
*Provide Advance  
  Organizers

		Know		27-36 minutes		Directly teach new skills & concepts		Demonstrate, model, lecture, etc.

		Show		9-12 minutes		Determine student learning through guided practice		Guide discussions, games, drills, etc.











Leader says:

Before we begin our focus on Differentiation that takes place for the most part during Work Time after Guided Practice and during Independent Practice, we needed to take a look at what Whole Class Really Looks Like.

In your real world of the classroom, we realize this example may not be realistic in terms of time allocations, but this table emphasizes the importance of every aspect of whole class instruction.





Leader proceeds in reviewing the table.
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What the Research Says

The business of schools is to invent interactive and engaging tasks,

activities, and assignments with content and processes students need

to master to be successful. 

(Schlechty, 2001).

Per Redding (2006)

 The Unit Plan that is developed (during 4-6 hours of uninterrupted 

time) by the Instructional Team (Grade Level/Content Area) 

defines a three to six weeks block of instruction during which time 

individual student learning needs are addressed--via whole class 

instruction and personalized/tiered/differentiated instruction--based 

onongoing assessment (pre assessment, formative assessment 

with descriptive feedback, and summative assessment).
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What the Research Says

The business of schools is to invent interactive and engaging tasks,

activities, and assignments with content and processes students need

to master to be successful. 

                                                                                   (Schlechty, 2001).



Per Redding (2006)

The Unit Plan that is developed (during 4-6 hours of uninterrupted time) by the Instructional Team (Grade Level/Content Area) defines a three to six weeks block of instruction during which time individual student learning needs are addressed--via whole class instruction and personalized/tiered/differentiated instruction--based onongoing assessment (pre assessment, formative assessment with descriptive feedback, and summative assessment).





10









Leader says:

The research is very clear here: it is our business to design and create interactive and engaging learning activities with the essential understandings, skills, content, and processes our students need to master—as prescribed by SOL and beyond--to be successful in school and life.

 We start with the Unit Plan that, ideally, is developed by the Instructional Team—grade level or content area—during a 4-6 hour block of uninterrupted time. There are 4 templates on the VDOE web site that you should review. (Give directions here for locating all 4):  Procedures for Developing a Unit Plan, a Learning Plan Grid, A Sample Unit Plan , and an Instructional Team Planning Guide.
.

 The Unit Plan encompasses 3 to 6 weeks worth of instruction inclusive of whole group and personalized/tiered/differentiated instruction in response to individual student performance.

 Assessment that is ongoing includes  Preassessments, Formative Assessments with descriptive feedback, and Summative Assessments.
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‘What the Research Says
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What the Research Says 

continued



Students are grouped based on pre assessment data as the 

data reflect individual student performance per criteria for 

mastery (of specific Standards of Learning (SOL) in the 

unit). Students who perform at least one grade level below 

Target Level criteria are grouped at the Prerequisite Level 

for a specific SOL; students who perform above Target 

Level for a specific SOL are grouped at the Enhanced Level.



Groups are fluid and flexible, and students can move from 

Prerequisite to Target to Enhanced dependent upon their 

performance relevant to a specific objective (i.e., SOL 5.5 c).
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What the Research Says 
continued 



           



Students are grouped based on pre assessment data as the data reflect individual student performance per criteria for mastery (of specific Standards of Learning (SOL) in the unit). Students who perform at least one grade level below Target Level criteria are grouped at the Prerequisite Level for a specific SOL; students who perform above Target Level for a specific SOL are grouped at the Enhanced Level.



Groups are fluid and flexible, and students can move from Prerequisite to Target to Enhanced dependent upon their performance relevant to a specific objective (i.e., SOL 5.5 c).
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Leader says:

The three types of learner groups noted here—Prerequisite, Target, and Enhanced Levels—are probably called something different in your school or district. Regardless , students should be able to move from one group to another depending on the skill or concept being taught.
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Differentiated Instruction:

Graphic Organizer of the Research

What:

Differentiated Instruction

 Is informed by ongoing assessment (Earl, 2003; Redding, 2006; Sousa & Tomlinson, 

2011).

 Occurs during Work Time (after guided practice during whole group time…).

 Includes meaningful learning tasks that are sufficiently challenging to the individual 

learner (Sousa & Tomlinson, 2011; Vygotsky, 1978).

 Includes fluid and flexible grouping with activities from a 

Learning Plan Grid,

aka an 

Instructional Team’s Toolkit of Activities (Redding, 2006).

 Includes activities for learners who are, per Redding (2006), below grade level 

(prerequisite level performers), at grade level (target level performers), or beyond 

grade level (enhanced level performers). 

 Is not the same activity for each of three small groups at different levels of performance 

(Redding, 2006).
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Differentiated Instruction:
Graphic Organizer of the Research

What: Differentiated Instruction



Is informed by ongoing assessment (Earl, 2003; Redding, 2006; Sousa & Tomlinson, 2011).



Occurs during Work Time (after guided practice during whole group time…).



Includes meaningful learning tasks that are sufficiently challenging to the individual learner (Sousa & Tomlinson, 2011; Vygotsky, 1978).



Includes fluid and flexible grouping with activities from a Learning Plan Grid, aka an Instructional Team’s Toolkit of Activities (Redding, 2006).



Includes activities for learners who are, per Redding (2006), below grade level (prerequisite level performers), at grade level (target level performers), or beyond grade level (enhanced level performers). 



Is not the same activity for each of three small groups at different levels of performance (Redding, 2006).
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Leader reviews slide.
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Differentiated Instruction
Graphic Organizer of the Research
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Differentiated Instruction:

Graphic Organizer of the Research

Who:



Learners who have the psychological need for relatedness—“I belong here;” competence—“I can

be successful in learning;” and autonomy– “I have some control over/voice in my success, and this 

relates to my world” to be intrinsically motivated/engaged (Connell & Wellborn, 1991; Redding, 

2006).



Instructional Teams of teachers who intentionally collaborate to heighten student interest and 

perception of likely success (Vgotsky, 1978) and individual teachers who implement the plan daily    

in their classrooms.

How: 



Per Sousa and Tomlinson (2011) By teachers using a multitude of strategies who can 

personalize/tier/differentiate instruction based on interest and student performance data.



Content: leveled readers, related SOL below or beyond the target SOL, provision of Word Banks 

for some learners, summarizing for ESOL learners



Process: activities from the Learning Plan Grid/Instructional Team’s Toolkit to be addressed in 

various instructional modes including those that are student-led, teacher-led, Computer-based,           

or independent in groups--based on performance level or interest.



Product: result of a summative task; for example, it may be a brochure, reader’s theater 

presentation, a PowerPoint, etc. Class-designed rubrics help to define expectations; evaluation           

is on essential understandings and not the mode of presentation.
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Differentiated Instruction:
Graphic Organizer of the Research

Who:

Learners who have the psychological need for relatedness—“I belong here;” competence—“I can be successful in learning;” and autonomy– “I have some control over/voice in my success, and this relates to my world” to be intrinsically motivated/engaged (Connell & Wellborn, 1991; Redding, 2006).



Instructional Teams of teachers who intentionally collaborate to heighten student interest and perception of likely success (Vgotsky, 1978) and individual teachers who implement the plan daily    in their classrooms.



How: 

Per Sousa and Tomlinson (2011) By teachers using a multitude of strategies who can personalize/tier/differentiate instruction based on interest and student performance data.



Content: leveled readers, related SOL below or beyond the target SOL, provision of Word Banks for some learners, summarizing for ESOL learners



Process: activities from the Learning Plan Grid/Instructional Team’s Toolkit to be addressed in various instructional modes including those that are student-led, teacher-led, Computer-based,           or independent in groups--based on performance level or interest.



Product: result of a summative task; for example, it may be a brochure, reader’s theater presentation, a PowerPoint, etc. Class-designed rubrics help to define expectations; evaluation           is on essential understandings and not the mode of presentation.
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Leader says: Who 

As always, we are dealing with learners who have psychological needs….

Per Connell & Wellborn and Redding, learners need to feel as if		

*they belong—this is influenced through teacher practices that demonstrate the teacher's respect, caring, and valuing the learner.

*they can be successful or competent in learning—this is influenced by the teacher’s being responsive to the learner’s capabilities for performance and guaranteeing some degree of success with learning tasks. This has to do with teacher structure & the implementation of best practices in the classroom.

they have some autonomy--control over, some voice in, and some relevance in their learning. This is influenced by teacher autonomy support—intentionally providing opportunities for choice, voice, and relevance in learning tasks—within parameters.

This is done by Instructional Teams that have taken into consideration STUDENT INTERESTS.

How: In reference to CONTENT *by ensuring access to content (e.g., using leveled readers, word banks, summarizing for LEP students

 *In reference to PROCESS-- by implementing varied activities in various modes—student directed, teacher directed, computer-based, etc., --all designed by the Instructional Team.

In reference to PRODUCT * A product IS the result of a summative task for a GRADE (brochure, PowerPoint, drama presentation, etc. ).
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Differentiated Instruction
Graphic Organizer of the Research
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Differentiated Instruction:

Graphic Organizer of the Research

When:

 During independent practice time (after whole group instruction) when 

learners are expected to apply their learning (Redding, 2006) and 

there is ample time for formative assessment and descriptive 

feedback.

Why:

 Addressing learner differences (based on ongoing assessment) 

appears to enhance motivation, commitment to the task, and 

maintenance of positive attitudes (Stronge, 2004; Tomlinson, 2004; 

Christensen, 2007).

 “McAdamis (2001) reported significant improvement in the test   scores 

of low-scoring students in the Rockwood School District (Missouri), 

following the use of differentiated instruction” (Subbing, International 

Educational Journal, 2006).

Now, let’s see what it might look like on paper--in a Learning Plan Grid  

(LPG).
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Differentiated Instruction:
Graphic Organizer of the Research

When: 

During independent practice time (after whole group instruction) when learners are expected to apply their learning (Redding, 2006) and there is ample time for formative assessment and descriptive feedback.



Why:

Addressing learner differences (based on ongoing assessment) appears to enhance motivation, commitment to the task, and maintenance of positive attitudes (Stronge, 2004; Tomlinson, 2004; Christensen, 2007).



“McAdamis (2001) reported significant improvement in the test   scores of low-scoring students in the Rockwood School District (Missouri), following the use of differentiated instruction” (Subbing, International Educational Journal, 2006).

       Now, let’s see what it might look like on paper--in a Learning Plan Grid  (LPG).
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Leader reviews When and continues with Why:



Stronge, Tomlinson, and Christensen tell us that addressing learner differences appears to enhance motivation, commitment to the task, and a positive attitude.

McAdamis tells us that there was significant improvement in the test scores of traditionally low-scoring students in a uniquely diverse school district in MO, following differentiation--As reported in the International Educational Journal.



image1.jpeg









Differentiated Instruction
Graphic Organizer of the Research






image13.emf
15

Learning Plan Grid

Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

Target Objective Code:  Red Enhanced Objective Code:    Yellow Prerequisite Code:   Green

Using the 

Character & Plot Chart,

Target group will justify choices made in the student-directed group.

SOL 5.5 b & c

ALC:  U

Independent Computer Based

Student-Directed 

Group

Teacher-Directed 

Group

Homework

Enhanced: TSW read & 

demonstrate 

comprehension of fiction

b. Describe character 

development in fiction and 

poetry selections.

c. 

Describe the development 

of plot and explain how 

conflicts are resolved.

In your journal: 

Write why and how you 

might have changed the 

character development 

of the main character in 

the play, 

The Catch of 

the Day 

OR

Write why you would 

not have changed it.

With a partner at the 

computer station, choose 

two fiction selections (one 

poem) and compare how 

the authors developed the 

main character and the 

conflict and how s/he 

resolved the conflict. *

*Character vs. Character?

*Character vs. Society?

*Character vs. Nature? 

Self?

In your 12 noon 

cooperative group 

(interests), use the 

Character & Plot 

Development Rubric to 

write and present a skit that 

portrays a character & plot 

similar to those in the play, 

The Catch of the Day.

The 12 noon cooperative 

group will review the 

rubric and expectations 

with the teacher before 

writing the skit as the 

student-directed activity.

Be prepared to defend 

or criticize how the 

media might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Target

b. Describe character 

development in fiction and 

poetry selections.

c. 

Describe the development 

of plot and explain how 

conflicts are resolved.

In your journal, write 

two strategies that you 

would use in 

developing someone’s 

character. Explain why 

you would use those 

strategies.

At the computer station 

read poem # 5, and tell 

how or if the author 

resolved the conflict of the 

main character. (Teacher 

has bookmarked selections 

from 

Using PX Books to 

Teach Plot Conflict

for 

students to use as 

references.)

In your 12 noon group, 

review the play, 

The 

Catch of the Day

, list 

the five most important 

actions that develop the 

plot.  Justify choices & 

list them in 

the 

Character 

& Plot Chart 

to discuss 

with teacher.

Be prepared to discuss 

how you or the media 

might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Prerequisite

b. Describe character 

development in fiction and 

poetry selections.

c. 

Describe the development 

of plot and explain how 

conflicts are resolved.

From the assignment 

you completed with 

your partner at the 

computer, illustrate in 

sequence the actions 

that lead to resolution 

of the conflict.

At the computer station, 

review with a partner your 

choice of a story (in TITYS 

folder) that shows how the 

author develops a 

character, a conflict, and a 

resolution of the conflict.

Using the 

Character & Plot 

Chart

, list in sequence the 

important actions that lead to 

the resolution. From 

Using PX 

Books to Teach Plot.)

In your 12 noon 

cooperative group, 

compare what you 

wrote/discussed with your 

partner with what the other 

members of the group 

wrote/discussed with their 

partners. 

The group will review 

with the teacher ways that 

an author might develop a 

fictional character and 

conflict and resolve the 

character’s conflict.

(See 

Using Picture 

Books to Teach Plot 

Conflict

; 

Conflict Map.

Be prepared to defend 

your illustration – why 

you represented the 

characters the way you 

did, why you 

sequenced the actions 

the way you did, etc. 

Talk about how the 

media might do the

same type thing.

Character Plot/Action
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Learning Plan Grid            						

                                                                                                                                Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

 Target Objective Code:  Red 	 	   Enhanced Objective Code:    Yellow	   	   Prerequisite Code:   Green	

Using the Character & Plot Chart, Target group will justify choices made in the student-directed group.



		SOL 5.5 b & c
ALC:  U		Independent		Computer Based		Student-Directed Group		Teacher-Directed Group		Homework

		Enhanced: TSW read & demonstrate comprehension of fiction
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		In your journal: 
Write why and how you might have changed the character development of the main character in the play, The Catch of the Day OR

Write why you would not have changed it.		With a partner at the computer station, choose two fiction selections (one poem) and compare how the authors developed the main character and the conflict and how s/he resolved the conflict. *
*Character vs. Character?
*Character vs. Society?
*Character vs. Nature? Self?		In your 12 noon cooperative group (interests), use the Character & Plot Development Rubric to write and present a skit that portrays a character & plot similar to those in the play, The Catch of the Day.		The 12 noon cooperative group will review the rubric and expectations with the teacher before writing the skit as the student-directed activity.		Be prepared to defend or criticize how the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Target
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		In your journal, write two strategies that you would use in developing someone’s character. Explain why you would use those strategies.		At the computer station read poem # 5, and tell 
how or if the author resolved the conflict of the main character. (Teacher has bookmarked selections from Using PX Books to Teach Plot Conflict for students to use as references.)		In your 12 noon group, review the play, The Catch of the Day, list the five most important actions that develop the plot.  Justify choices & list them in the Character & Plot Chart to discuss with teacher.				Be prepared to discuss how you or the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Prerequisite
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		From the assignment you completed with your partner at the computer, illustrate in sequence the actions that lead to resolution of the conflict.		At the computer station, review with a partner your choice of a story (in TITYS folder) that shows how the author develops a character, a conflict, and a resolution of the conflict. Using the Character & Plot Chart, list in sequence the important actions that lead to the resolution. From Using PX Books to Teach Plot.)		In your 12 noon cooperative group, compare what you wrote/discussed with your partner with what the other members of the group wrote/discussed with their partners. 		The group will review with the teacher ways that an author might develop a fictional character and conflict and resolve the character’s conflict.
(See Using Picture Books to Teach Plot Conflict; Conflict Map.		Be prepared to defend your illustration – why you represented the characters the way you did, why you sequenced the actions the way you did, etc. Talk about how the media might do the same type thing.





		Character		Plot/Action

				

				











Leader says:

What:

Let’s take a look at the Learning Plan Grid that is the Instructional Team’s Toolkit of differentiated activities.

Look in the far left column and we see the grouping for  Enhanced, Target, & Prerequisite performers. We know that ongoing assessment is going to inform our decisions for grouping and progressing from one group to another. Also we see across the first row--different leveled activities in different modes of instruction—whether it be Independent, Computer-Based or other.

We see in the first column of LPG that the objective is the same for all.

Yet the tasks are differentiated and meaningful because they are designed to meet the learner where s/he is as the learner pursues mastery. The tasks are sufficiently challenging, yet not beyond the learner’s capable performance. (Notice that we are talking about performance and not ability.)
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Respond to one of the following prompts:   Where in the

Learning Plan Grid (LPG) do you see how… 

 The Instructional Team is showing its response to                                               

student performance data and demonstration of prior                                   

knowledge?

 The Instructional Team is differentiating by Content? Process? Product?                  

or Student Interest? (Some observations/responses may overlap.)

 The teacher may formatively assess learners and provide descriptive feedback 

that tells them how they are doing relative to accomplishing their goal 

(determine author’s purpose) and what they need to do to bridge the gap 

between what they are doing now and where they need to be for mastery?

 A Student Learning Plan (SLP) would be documented? An SLP is a set of 

prescriptive activities—FROM LPG--for an individual student informed by 

student’s performance on Pre Test(s) relative to each SOL objective.

Activity/Discussion
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Respond to one of the following prompts:   Where in the

Learning Plan Grid (LPG) do you see how… 





The Instructional Team is showing its response to                                               student performance data and demonstration of prior                                   knowledge?



The Instructional Team is differentiating by Content? Process? Product?                  or Student Interest? (Some observations/responses may overlap.)



The teacher may formatively assess learners and provide descriptive feedback that tells them how they are doing relative to accomplishing their goal (determine author’s purpose) and what they need to do to bridge the gap between what they are doing now and where they need to be for mastery?



A Student Learning Plan (SLP) would be documented? An SLP is a set of prescriptive activities—FROM LPG--for an individual student informed by student’s performance on Pre Test(s) relative to each SOL objective.













Activity/Discussion 
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Leader says:

Our activity today gives you a chance to see how a teacher or an instructional team could use a Learning Plan Grid to make sure differentiation is built into lesson plans. 

 Get with 2 other people in your group and choose one of these 4 prompts in which you would look for evidence in the learning plan grid we will show you in a second. (Leader reads each prompt.)—jot down on paper a quick summary of the prompt you chose. 
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Activity/Discussion
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Learning Plan Grid

Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

Target Objective Code:  Red Enhanced Objective Code:    Yellow Prerequisite Code:   Green

Using the 

Character & Plot Chart,

Target group will justify choices made in the student-directed group.

SOL 5.5 b & c

ALC:  U

Independent Computer Based

Student-Directed 

Group

Teacher-Directed 

Group

Homework

Enhanced: TSW read & 

demonstrate 

comprehension of 

fiction

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the development 

of plot and explain how 

conflicts are resolved.

In your journal: 

Write why and how you 

might have changed the 

character development 

of the main character in 

the play, 

The Catch of 

the Day 

OR

Write why you would 

not have changed it.

With a partner at the 

computer station, choose 

two fiction selections (one 

poem) and compare how 

the authors developed the 

main character and the 

conflict and how s/he 

resolved the conflict. *

*Character vs. Character?

*Character vs. Society?

*Character vs. Nature? 

Self?

In your 12 noon 

cooperative group 

(interests), use the 

Character & Plot 

Development Rubric to 

write and present a skit 

that portrays a 

character & plot 

similar to those in the 

play, 

The Catch of the 

Day.

The 12 noon 

cooperative group will 

review the rubric and 

expectations with the 

teacher before writing 

the skit as the student-

directed activity.

Be prepared to defend 

or criticize how the 

media might develop 

a cartoon character or 

a movie plot of your 

choice). List specific 

examples/actions.

Target

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the development 

of plot and explain how 

conflicts are resolved.

In your journal, write 

two strategies that you 

would use in 

developing someone’s 

character. Explain why

you would use those 

strategies.

At the computer station 

read poem # 5, and tell 

how or if the author 

resolved the conflict of the 

main character. (Teacher 

has bookmarked selections 

from 

Using PX Books to 

Teach Plot Conflict

for 

students to use as 

references.)

In your 12 noon group, 

review the play, 

The 

Catch of the Day

, list 

the five most important 

actions that develop the 

plot.  Justify choices & 

list them in 

the 

Character & Plot Chart 

to discuss with teacher.

Be prepared to discuss 

how you or the media 

might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Prerequisite

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the development 

of plot and explain how 

conflicts are resolved.

From the assignment 

you completed with 

your partner at the 

computer, illustrate in 

sequence the actions 

that lead to resolution 

of the conflict.

At the computer station, 

review with a partner your 

choice of a story (in 

TITYS folder) that shows 

how the author develops a 

character, a conflict, and a 

resolution of the conflict.

Using the 

Character & Plot 

Chart

, list in sequence the 

important actions that lead to 

the resolution. From 

Using 

PX Books to Teach Plot.)

In your 12 noon 

cooperative group, 

compare what you 

wrote/discussed with 

your partner with what 

the other members of 

the group 

wrote/discussed with 

their partners. 

The group will review 

with the teacher ways that 

an author might develop a 

fictional character and 

conflict and resolve the 

character’s conflict.

(See 

Using Picture Books 

to Teach Plot Conflict

; 

Conflict Map.

Be prepared to defend 

your illustration – why 

you represented the 

characters the way you 

did, why you 

sequenced the actions 

the way you did, etc. 

Talk about how the 

media might do the

same type thing.

Character Plot/Action
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Learning Plan Grid            						

                                                                                                                                Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

 Target Objective Code:  Red 	 	   Enhanced Objective Code:    Yellow	   	   Prerequisite Code:   Green	

Using the Character & Plot Chart, Target group will justify choices made in the student-directed group.



		SOL 5.5 b & c
ALC:  U		Independent		Computer Based		Student-Directed Group		Teacher-Directed Group		Homework

		Enhanced: TSW read & demonstrate comprehension of fiction
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		In your journal: 
Write why and how you might have changed the character development of the main character in the play, The Catch of the Day OR
Write why you would not have changed it.		With a partner at the computer station, choose two fiction selections (one poem) and compare how the authors developed the main character and the conflict and how s/he resolved the conflict. *
*Character vs. Character?
*Character vs. Society?
*Character vs. Nature? Self?		In your 12 noon cooperative group (interests), use the Character & Plot Development Rubric to write and present a skit that portrays a character & plot similar to those in the play, The Catch of the Day.		The 12 noon cooperative group will review the rubric and expectations with the teacher before writing the skit as the student-directed activity.		Be prepared to defend or criticize how the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Target
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		In your journal, write two strategies that you would use in developing someone’s character. Explain why
you would use those strategies.		At the computer station read poem # 5, and tell 
how or if the author resolved the conflict of the main character. (Teacher has bookmarked selections from Using PX Books to Teach Plot Conflict for students to use as references.)		In your 12 noon group, review the play, The Catch of the Day, list the five most important actions that develop the plot.  Justify choices & list them in the Character & Plot Chart to discuss with teacher.				Be prepared to discuss how you or the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Prerequisite
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		From the assignment you completed with your partner at the computer, illustrate in sequence the actions that lead to resolution of the conflict.		At the computer station, review with a partner your choice of a story (in TITYS folder) that shows how the author develops a character, a conflict, and a resolution of the conflict. Using the Character & Plot Chart, list in sequence the important actions that lead to the resolution. From Using PX Books to Teach Plot.)		In your 12 noon cooperative group, compare what you wrote/discussed with your partner with what the other members of the group wrote/discussed with their partners. 		The group will review with the teacher ways that an author might develop a fictional character and conflict and resolve the character’s conflict.
(See Using Picture Books to Teach Plot Conflict; Conflict Map.		Be prepared to defend your illustration – why you represented the characters the way you did, why you sequenced the actions the way you did, etc. Talk about how the media might do the same type thing.





		Character		Plot/Action

				

				











Leader says:

 Now pause the video and use the LPG as your reference during this activity. Go ahead and discuss in your group what in the LPG would be evidence of, for example, prompt #3, formative assessment of student learning. You have 10 minutes for this.

Take a few minutes to share your insights with the rest of the viewers.
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Optional Team Assignment

The keys to improved academic achievement are the professional practices of teachers

and leaders and not the economic, ethnic, or linguistic characteristics of the students

(Reeves, 2005).

A Unit of Instruction, developed by an Instructional Team during 4-6 hours of uninterrupted

time, usually represents three to six weeks of work within a content area (Redding, 2006).

Of the terms listed below

, 

cite a minimum of five

that play a role in unit planning

in your building, and tell us about the roles:  VDOE Curriculum Frameworks, Blueprints,

Enhanced Scope & Sequence documents, Bloom’s Taxonomy, SMART Objectives, Pre-

assessments, Formative assessments, Post   assessments, prior knowledge,

tiered/personalized instruction (differentiation), self assessments, metacognitive

processing, reflections.

Is there a document (i.e., instructional team planning template) that you use to help

institutionalize the practices associated with the terms?

Review the Instructional Team Planning Document

that you will receive, and

determine

if and how that document might be of assistance to you.
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Optional Team Assignment

The keys to improved academic achievement are the professional practices of teachers

and leaders and not the economic, ethnic, or linguistic characteristics of the students

(Reeves, 2005).

 

A Unit of Instruction, developed by an Instructional Team during 4-6 hours of uninterrupted

time, usually represents three to six weeks of work within a content area (Redding, 2006).



Of the terms listed below, cite a minimum of five that play a role in unit planning

in your building, and tell us about the roles:  VDOE Curriculum Frameworks, Blueprints,

Enhanced Scope & Sequence documents, Bloom’s Taxonomy, SMART Objectives, Pre-

assessments, Formative assessments, Post   assessments, prior knowledge,

tiered/personalized instruction (differentiation), self assessments, metacognitive

processing, reflections.

	

Is there a document (i.e., instructional team planning template) that you use to help

institutionalize the practices associated with the terms?

       

Review the Instructional Team Planning Document that you will receive, and

determine if and how that document might be of assistance to you.









Leader says:

Yet another powerful statement from a researcher: (Leader reads quote.) One of the many professional practices of teachers is effective, collaborative unit planning based on the varied needs of their students.

Per Redding, a unit plan, which should take approx. 4-6 hours to develop properly, reflects 3-6 weeks of work at usually any grade level.

Here is your optional task, which should serve as a helpful discussion starter about unit planning with your instructional/content area teams.

First, you will select at least 5 of the 13 planning tools or resources listed here and describe briefly how those 5 terms undergird your teams’ unit planning.

Second, consider what unit planning document or template you currently use as an instructional team.

Third,  review the  Instructional Team Planning Document (on the VDOE web site) within the next week or so. Talk with your leadership/instructional teams about how this tool could support your planning efforts or not.
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What was one idea I 

learned during 

today’s video that I 

plan to share with 

teachers at my 

school?
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What was one idea I learned during today’s video that I plan to share with teachers at my school?











Leader says:

In every video, you will see what we call the Aha moment slide, when you have a few minutes to think about an idea or new learning from today’s content that you definitely want to share with your staff.

 Now tell the rest of the group what idea or strategy you chose and why.
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Additional Resources

 Instructional Team Planning Guide/Template Procedures: Developing the Unit Plan 

& Learning Plan Grid, Redding, S. (2006). The mega system.  

Deciding. Learning. 

Connecting

. 

A handbook for continuous improvement within a  community of the 

school

. 

Lincoln, IL: Academic Development Institute.

Sample: Unit Plan

 Sousa, D., and Tomlinson, C. (2011).  

Differentiation and the brain:     

How Neuroscience supports the learner–friendly classroom.  

Bloomington, IN: 

Solution Tree  Press.

 Teacher’s Self Assessment for Differentiating Instruction (may be used as a tool for 

the optional assignment; may be used by the principal as appropriate) The 

Learning Plan Grid (aka An Instructional Team’s Toolkit for Differentiating 

Instruction) 



Virginia Support for School Improvement: Effective Teaming & Instructional 

Planning 

(2008); Session Manual Three, pp. 17-22.



Wise Ways:  

Center on Innovation & Improvement (2008); available at 

www.Indistar.org
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Instructional Team Planning Guide/Template Procedures: Developing the Unit Plan & Learning Plan Grid, Redding, S. (2006). The mega system.  Deciding. Learning. Connecting.   A handbook for continuous improvement within a  community of the school. Lincoln, IL: Academic Development Institute.

        Sample: Unit Plan



Sousa, D., and Tomlinson, C. (2011).  Differentiation and the brain:     

         How Neuroscience supports the learner–friendly classroom.  Bloomington, IN: Solution Tree  Press.



Teacher’s Self Assessment for Differentiating Instruction (may be used as a tool for the optional assignment; may be used by the principal as appropriate) The Learning Plan Grid (aka An Instructional Team’s Toolkit for Differentiating Instruction) 



Virginia Support for School Improvement: Effective Teaming & Instructional Planning (2008); Session Manual Three, pp. 17-22.



Wise Ways:  Center on Innovation & Improvement (2008); available at www.Indistar.org 
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Leader says:

Each video will include a slide showing the sources of our research, recommended books or articles, and/or sample templates and forms for your use.

The Wise Ways document is available at the Indistar site.
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Differentiation of Instruction

Next Session



Session 1—Personalized/Tiered/             

Differentiated Instruction



Session 2—The Learning Plan Grid



Session 3—Metacognition and Student Self-

Directed Learning
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Session 3—Metacognition and Student Self-Directed Learning

22









image1.jpeg









Differentiation of Instruction
Next Session

O Session1—PersonalzedTiered!
Differentiated nstuction

O Session 2—The Learning Plan Grid

0 Session3—Hetacogntionand Student Seif.
Directed Learning





image1.emf
2

Office of School Improvement

Differentiated Video Series

Differentiation of Instruction, Part I of III: 

Personalized/Tiered/Differentiated Instruction

Dr. Jane J. Baskerville, Vonnie Kunkel, and Steve DeGaetani


Microsoft_Office_PowerPoint_Slide1.sldx
2





Office of School Improvement

Differentiated Video Series

Differentiation of Instruction, Part I of III:   Personalized/Tiered/Differentiated Instruction

Dr. Jane J. Baskerville, Vonnie Kunkel, and Steve DeGaetani
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding


