 (
 
)DIFFERENTIATION OF INSTRUCTION VIDEO 
[bookmark: _GoBack]SERIES GUIDEBOOK
Video 2
Part II of III Parts
The Learning Plan Grid

Participant Goals:
· Practice using the four strategies for differentiation through a Learning Plan Grid (LPG).
· Understand the urgency of making sure instruction is personalized        at all grade levels.
· Determine through a group activity how to best use Bloom’s Taxonomy levels and action words within a LPG.
Facilitator Goals:
· Lead an activity on sequencing resources and actions to design and implement a LPG.
· Support the participants’ efforts as they discuss ways to use part or all of the Learning Plan Grid in their instructional team planning.
Reflection 2-1 (slide #3)
To what audiences could this quotation and its implications be presented beyond the teachers in your school?  How about the PTA Board or a PTA membership event?  Support staffs who typically do not attend faculty meetings?  Outside agencies like the YMCA, Boys and Girls Club, businesses in partnership?  How much value would there be in encouraging these various groups to take some ownership of this quote relative to their interest in education?
                                                                    Reflection









Activity 2-1 (slide #8)
Most, if not all, educators would probably agree with this quotation from Earl. However, what are some specific obstacles or challenges teachers face in trying to personalize their instruction? Is it realistic for schools to be able to overcome these obstacles? How?
Let’s discuss these questions as a group.  Possible responses:
1. Obstacles or challenges—Lack of adequate planning time, the security some teachers feel using the traditional textbook and teaching manual, lack of targeted professional development in the area of differentiation.
2. Though it takes time, most challenges can be overcome by:
a. using available resources to schedule more planning time blocks for teachers;
b. determining teachers’ training needs beforehand and then planning professional development to match those needs; and,
c. creating a teacher mentor or coaching arrangement whereby staff that are more confident and receptive to differentiation would be paired with those who are reluctant or less confident in this area.
Activity 2-2 (slide #8)
A  LPG is usually designed to reflect about one week’s worth of instruction depending on the concepts/skills being taught. REMEMBER that the LPG is designed to be used during STUDENT WORK TIME AFTER WHOLE GROUP INSTRUCTION and GUIDED PRACTICE.
    Partner up or work in triads to discuss:
1. Is this example of an LPG realistic and practical for a teacher or grade level team to use effectively? If yes, how could you divide up the planning work among your teammates so that no one teacher has to develop the LPG on his own?

2. If this entire LPG does not seem realistic to you, what could you adjust, condense, adapt, or use in part that would strengthen your current plans for differentiation with your students?



Reflection 2-2 (slide #12)
1. How often do you/your content area team consult Bloom’s or a similar curriculum resource when you work on weekly or unit plans?

2. To what extent do you intentionally plan to ask higher-level questions or assign a variety of Bloom-like action words (evaluate, compare, and so on) during instruction?
Activity 2-3 (slide #13)
Who can share with our group the idea or concept or new learning you gleaned from today’s video? When you talk about this with your instructional team, do you predict this new learning for you will necessarily be new to them based on past experience, staff development, etc.? Or will it be simply a “refresher” for them?
Statement 2-1 (slide #16)
Congratulations on completing the second video in the series on Differentiation of Instruction! It is highly recommended that you view the third and final session in the series, Metacognition and Student Self-Directed Learning.
                                                                         Notes/ Reflections
Page 1 of 3
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

					- Dr. Sam Redding

                                         











Leader says:





The quote that is before you is our signature quote, and you will see it at anytime that we are addressing school improvement. 

It is our belief and a reminder as to why we are committed to school improvement efforts!
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The utimate goal in school
improvement is for the people
attached to the school fo drive its
continuous improvement for the:
sake of their own children and
students.

- b SamRedding
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Differentiation of Instruction 



Session 1—

Personalized/Tiered/Differentiated 

Instruction



Session 2—The Learning Plan Grid



Session 3—Student Self-Directed Learning
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Purpose

Series:



To exact a laser focus on differentiated instruction that is 

tiered and personalized, including the Instructional Team’s 

design, implementation, and assessment of learning tasks 

based on individual student performance data.

Today’s Webinar



To examine how the 

Instructional Team

approaches the 

design of personalized/tiered/differentiated instruction

(supporting individual students in setting attainable goals that 

are sufficiently challenging, as students pursue mastery of 

objectives --ultimately--at the target level or above)
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Leader says:

The general reason for this series of 3 parts on DI is to drill down to the components of tiered/personalized instruction that are always driven by individual student performance data.

But today the focus is on the instructional/content area/grade level team and how it plans challenging but attainable student goals at the pre requisite, target, and enhanced levels.
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Today’s Agenda

1. Research:  How does the 

Instructional Team

proceed 

in 

designing learning tasks that respond to the 

readiness level

of (and are sufficiently challenging to) 

the 

individual student?

2. Activity/Discussion:  Sequencing activities in the design 

and implementation of the 

Learning Plan Grid 

(LPG)

3. Reflections/Assignment:  Any “ah-hah!” moments and an 

optional assignment on implementing  

tiered/personalized/differentiated instruction in the 

classroom.
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Today’s Agenda

Research:  How does the Instructional Team proceed in designing learning tasks that respond to the readiness level of (and are sufficiently challenging to) the individual student?



Activity/Discussion:  Sequencing activities in the design and implementation of the Learning Plan Grid (LPG)



Reflections/Assignment:  Any “ah-hah!” moments and an optional assignment on implementing  tiered/personalized/differentiated instruction in the classroom.
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Leader says:

Here we go with Part II of III sessions on the all-important topic of Differentiation of Instruction!

What does the research emphasis for us regarding the design of learning tasks that are truly personalized for each learner?

Jane created a very sophisticated—but not terribly difficult—activity that is sequential in nature.

The team assignment will relate directly to the actual implementation of tiered instruction in the classroom.
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Quote of the Day

Differentiation is ensuring that 

the individual student gets the 

appropriate learning tasks at 

the appropriate time. When the 

teacher has a sense of the 

student’s prior knowledge and 

what s/he needs to learn to be 

successful, “…differentiation is 

no longer an option.  It is an 

obvious response.”

(Earl, 2003,

pp. 86-87) 

via Tomlinson and

Imbeau (2010).
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Leader says:

In these videos, we have tried to select the most telling, most powerful, or most informative research quotations we could find, and here is an example of one that truly got our attention!

You could easily replace the word “obvious” in the last sentence with words like “ most ethical”, or “professionally expected,” or “the most effective” response.

Pause the video and think about this: In your daily classroom instruction, to what degree are you basing your instructional plans on the needs of individual students?
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What the Research Says 

A teacher can increase a student’s perception of self-efficacy (belief in his/her 

capabilities to be successful), thus elevating the student’s effort, persistence, and 

ultimate level of performance (Bandura, 1997; Schunk & Ertmer, 2000).

Per Sousa and Tomlinson (2011), teachers can use a multitude of strategies to 

personalize/tier/differentiate instruction based on 



Content

:  the goal is to vary access and not the content itself via leveled readers, 

related Standards of Learning (SOL) below or beyond the target SOL, provision of Word 

Banks for some learners, summarizing for English SOL learners--with attention to student 

interest



Process

:  the goal is to vary activities--as in the Learning Plan Grid/Instructional Team’s 

Toolkit--in instructional modes including those that are student led, teacher led, computer 

based, or independent in groupings--to help students learn by constructing meaning 

through application in relevant areas of interest



Product

:  the goal is to vary prescribed summative tasks that are assessments of 

learning. A product may be a brochure, a reader’s theater presentation, a PowerPoint, 

etc. Class designed rubrics help to define expectations; evaluation is 

on essential 

knowledge, understandings, and things learners can do,

not on the mode of 

presentation

.



Interest:  

the goal is to permeate curriculum, instruction, and assessment with individual 

student interests relevant to essential learnings because interest-based study…

*Leads to greater student engagement, productivity, and achievement (Amabile, 1996)

*Contributes to a culturally relevant classroom…(National Research Council, 1999)
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Leader says:

There is a whole lot of meat on this research bone! The top statement reaffirms what we know about self-confidence: the teacher has the power to greatly influence a child’s self-efficacy, which can result in increased performance by the child.

Now read the Sousa and Tomlinson research capsule on your own. 

They believe that the 4 foundations of instruction—content, process, product, and student interest—can each be personalized or tiered.

Pause the video and respond: Which term describes the menu of activities that can be varied by the teacher? (process)

Which term relates most to student engagement? (interest)

Which term notes the importance of providing several ways to access the learning material itself? (content)

Now, with the video still paused, spend about 5 minutes brainstorming additional examples of the 4 main strategies for personalizing instruction.

(Responses could include:

Content—providing the students a paraphrase or summary of the science content from a textbook.

Process—a cooperative group initially meets with the teacher, then is allowed to work on its own in completing a science task.

Product—the group creates an extension activity based on the original task.

Interest—the group views a Bill Nye tape before starting their assignment on the same topic.)
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Learning Plan Grid

Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

Target Objective Code:  Red Enhanced Objective Code:    Yellow Prerequisite Code:   Green

Using the 

Character & Plot Chart,

Target group will justify choices made in the student-directed group.

SOL 5.5 b & c

ALC:  U

Independent Computer Based

Student-Directed 

Group

Teacher-Directed 

Group

Homework

Enhanced: TSW read 

& demonstrate 

comprehension of 

fiction

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal: 

Write why and how you 

might have changed the 

character development 

of the main character in 

the play, 

The Catch of 

the Day 

OR  write why 

you would not have 

changed it.

With a partner at the 

computer station, choose 

two fiction selections (one 

poem) and compare how 

the authors developed the 

main character and the 

conflict and how s/he 

resolved the conflict. *

*Character vs. Character?

*Character vs. Society?

*Character vs. Nature? 

Self?

In your 12 noon 

cooperative group 

(interests), use the 

Character & Plot 

Development Rubric to 

write and present a skit that 

portrays a character & plot 

similar to those in the play, 

The Catch of the Day.

The 12 noon cooperative 

group will review the 

rubric and expectations 

with the teacher before 

writing the skit as the 

student-directed activity.

Be prepared to defend 

or criticize how the 

media might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Target

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal, write 

two strategies that you 

would use in 

developing someone’s 

character. Explain 

why

you would use those 

strategies.

At the computer station 

read poem # 5, and tell 

how or if the author 

resolved the conflict of the 

main character. (Teacher 

has bookmarked selections 

from 

Using PX Books to 

Teach Plot Conflict

for 

students to use as 

references.)

In your 12 noon group, 

review the play, 

The 

Catch of the Day

, list 

the five most important 

actions that develop the 

plot.  Justify choices & 

list them in 

the 

Character 

& Plot Chart 

to discuss 

with teacher.

Be prepared to discuss 

how you or the media 

might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Prerequisite

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

From the assignment 

you completed with 

your partner at the 

computer, illustrate in 

sequence the actions 

that lead to resolution 

of the conflict.

At the computer station, 

review with a partner your 

choice of a story (in TITYS 

folder) that shows how the 

author develops a 

character, a conflict, and a 

resolution of the conflict.

Using the 

Character & Plot 

Chart

, list in sequence the 

important actions that lead to 

the resolution. From 

Using PX 

Books to Teach Plot.)

In your 12 noon 

cooperative group, compare 

what you wrote/discussed 

with your partner with what 

the other members of the 

group wrote/discussed with 

their partners. 

The group will review 

with the teacher ways that 

an author might develop a 

fictional character and 

conflict and resolve the 

character’s conflict.

(See 

Using Picture 

Books to Teach Plot 

Conflict

; 

Conflict Map.

Be prepared to defend 

your illustration – why 

you represented the 

characters the way you 

did, why you 

sequenced the actions 

the way you did, etc. 

Talk about how the 

media might do the

same type thing.

Character Plot/Action
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Learning Plan Grid            						

                                                                                                                                Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

 Target Objective Code:  Red 	 	   Enhanced Objective Code:    Yellow	   	   Prerequisite Code:   Green	

Using the Character & Plot Chart, Target group will justify choices made in the student-directed group.



		SOL 5.5 b & c
ALC:  U		Independent		Computer Based		Student-Directed Group		Teacher-Directed Group		Homework

		Enhanced: TSW read & demonstrate comprehension of fiction
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		In your journal: 
Write why and how you might have changed the character development of the main character in the play, The Catch of the Day OR  write why you would not have changed it.		With a partner at the computer station, choose two fiction selections (one poem) and compare how the authors developed the main character and the conflict and how s/he resolved the conflict. *
*Character vs. Character?
*Character vs. Society?
*Character vs. Nature? Self?		In your 12 noon cooperative group (interests), use the Character & Plot Development Rubric to write and present a skit that portrays a character & plot similar to those in the play, The Catch of the Day.		The 12 noon cooperative group will review the rubric and expectations with the teacher before writing the skit as the student-directed activity.		Be prepared to defend or criticize how the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Target
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		In your journal, write two strategies that you would use in developing someone’s character. Explain why
you would use those strategies.		At the computer station read poem # 5, and tell 
how or if the author resolved the conflict of the main character. (Teacher has bookmarked selections from Using PX Books to Teach Plot Conflict for students to use as references.)		In your 12 noon group, review the play, The Catch of the Day, list the five most important actions that develop the plot.  Justify choices & list them in the Character & Plot Chart to discuss with teacher.				Be prepared to discuss how you or the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Prerequisite
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		From the assignment you completed with your partner at the computer, illustrate in sequence the actions that lead to resolution of the conflict.		At the computer station, review with a partner your choice of a story (in TITYS folder) that shows how the author develops a character, a conflict, and a resolution of the conflict. Using the Character & Plot Chart, list in sequence the important actions that lead to the resolution. From Using PX Books to Teach Plot.)		In your 12 noon cooperative group, compare what you wrote/discussed with your partner with what the other members of the group wrote/discussed with their partners. 		The group will review with the teacher ways that an author might develop a fictional character and conflict and resolve the character’s conflict.
(See Using Picture Books to Teach Plot Conflict; Conflict Map.		Be prepared to defend your illustration – why you represented the characters the way you did, why you sequenced the actions the way you did, etc. Talk about how the media might do the same type thing.





		Character		Plot/Action

				

				











Leader says:

If you viewed the first video in this series—Personalized/Tiered/Differentiated Instruction—this Learning Plan Grid (LPG) will be very familiar to you. If not, here is a brief overview of the LPG: (Leader highlights chart.)

Can you see how the Content or SOL 5.5b &c is the same for each of the three groups, but that it is being accessed in a variety of ways? That the Pre group is asked to use illustrations versus words in describing the plot and conflict?

The Process includes computer, student, and teacher-driven strategies as well as a homework activity for each group.

The Products vary from journal entries to a Character and Plot Chart to a skit.

Student interest is accommodated by cartoon and plot illustrations completed by the students.
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Best Practices Activity

If you were to design and implement a Learning Plan Grid, 

choose the response (1, 2, 3, or 

other) with the correct SEQUENCE of Instructional Team activities

. 

A. Complete the Learning Plan Grid with activities for the Teacher-Directed Group, the Student-

Directed Group and Computer-Based Group.  Include Independent activities and Homework for the 

Target, Prerequisite, & Enhanced performers for a specific SOL.

B. Review the VDOE Enhanced Scope and Sequence documents to see what related SOL are 

prerequisites to target SOL and what related SOL are beyond target SOL to get ideas for 

tiered/differentiated/personalized activities for P, T, or E performance.

C. Design a Student Learning Plan: set of prescriptive activities for an individual student informed by 

student’s performance on Pre Test relative to each SOL objective (i.e., SOL 5.5 a, b, or c in the Unit 

that includes 5.5, 5.6, 5.7, 5.8).

D. Review the VDOE Curriculum Framework to ENSURE teacher understanding of what students 

need to be able to know, understand, and do via Essential Understandings & Essential 

Knowledge, Skills, and Processes AND to help determine at what level of Bloom’s Taxonomy the 

SOL is tested.

E. Review instructional resources, including textbooks, leveled readers, trade books, picture books, 

recipes, articles and other print materials to select appropriate instructional materials and get ideas 

for tiered activities.

F. Review the VDOE Blueprint Summary Table to determine how much time should be spent on 

given SOL objectives (e.g., 30 of 50 tested items come from Demonstrate Comprehension of 

Printed Materials in Grade 5 Reading Test). 

Sequence Choices: (1) A, B, C, D, E, F; or (2) D, F, B, E, A, C; or (3) B, E, D, F, A, C; (4) Other 

11
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Leader says:

Here is a cool activity you can do as a pair, triad, or individually if you prefer. Pause the video. Imagine that you or your instructional team were designing your very first LPG. Think about what teaching guides, blueprints, pacing charts, and other items you would want on hand for the task. Now consider the sequence in which you would most effectively use the materials for an effective, efficient LPG.

For example, he activities and planning resources described in letters A through F are those that will help you put together a LPG.



The Question is: What is the sequence that you should follow in designing the LPG? Is it the sequence in #1, #2, or #3? Or, just to make sure you are not guessing, would it be a different sequence than the three choices listed? Justify your answers!

(Best answer is Choice (2) D,F,B,E,A,C)
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Optional Team Assignment for 

Differentiating Instruction

“Blossoming with Bloom’s Taxonomy:”



Locate a copy of Bloom’s Taxonomy--original, not revised edition.



Choose one level of the taxonomy in addition to  Evaluation.



Examine the verbs in both the levels; select one verb for each level (i.e., one verb for the level of choice 

and one verb for Evaluation).



Find in your Bloom’s materials or create a Question Starter for the verb selected for the level of choice 

(e.g., Question Starter used by a 2

nd

Grade Teacher-- Application Level with the verb solve: “What 

else could…have done…?”(Example: “to reorganize the community after the volcano erupted?” 

developed from The Village of Round and Square Houses by Ann Grifalconi, 1986).



Find or create a Potential Activity for Evaluation: (e.g., Evaluation Level with verb judge: Write an 

article  for the school newspaper judging how…. (Example: “students will respond to the elimination 

of ‘junk food’ from school menus; justify your judgment).



Discuss with Instructional Teams:  *How Instructional Teams could use the “Blossoming with 

Bloom’s”  idea as a permanent Work Station/Learning Center? What would vary?   *Why should 

students performing at the prerequisite level have the opportunity to work at higher levels of Bloom’s 

levels—Application and above?

*How easy would it be to “Assess for Learning” with 

Blossoming

? (Formative Assessment)
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Optional Team Assignment for Differentiating Instruction
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Locate a copy of Bloom’s Taxonomy--original, not revised edition.
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	*How easy would it be to “Assess for Learning” with Blossoming? (Formative Assessment)
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Leader says:

This is optional but highly recommended for you and your colleagues to try out, perhaps at your next instructional team meeting. This exercise will give you meaningful practice with the Blossoming with Bloom’s Taxonomy IF you apply these steps to a real lesson you/your team plans to teach.

This activity will also decide when and how to best  use higher levels of Bloom’s with all three types of learners in your classrooms, which in itself is personalizing or individualizing instruction.

In a nutshell, here are the steps to this practice session… (Leader paraphrases directions.)
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What was one idea I 

learned during 

today’s webinar that 

I plan to share with 

teachers at my 

school?
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What was one idea I learned during today’s webinar that I plan to share with teachers at my school?









Leader says:

In every video, we ask that you reflect on at least one idea, concept, strategy, or research piece that was new learning for you today. Also, we strongly suggest that you share that one idea with a colleague or your content area team when you return to your classroom.





image2.wmf



image1.jpeg














image12.emf
14

Questions?

If you come up with a question today, or even later please contact the 

Office of School Improvement staff at  osita@doe.virginia.gov

or call 804-225-2865.
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Leader says:

This was a great deal of information to cover in a short period of time. If you have questions or need clarification regarding any portion of this video, please contact the OSI staff at osita@doe.virginia.gov.

We always encourage you to jot down any questions you anticipate your staff may ask if you share this video or content with them.



image2.jpeg







image1.jpeg









Questions?






image13.emf
15

Additional Resources

 Blossoming with Bloom’s

Document Annotated with Components of the Metacognitive Processing 

Cycle for Self Regulation/Self Direction 



Instructional Team Planning Guide/Template 



Redding, S. (2006). The mega system. 

Deciding. Learning. Connecting.  A handbook for continuous 

improvement within a  community of the school.  

Lincoln, IL: Academic Development Institute.



Sousa, D., and Tomlinson, C. (2011). 

Differentiation and the brain:  How Neuroscience supports the 

learner–friendly classroom

.  Bloomington, IN:   

Solution Tree  Press.



Teacher’s Self Assessment for Differentiating Instruction (may be used as a tool for the assignment; 

may be used by the principal as appropriate) 



The Learning Plan Grid (aka An Instructional Team’s Toolkit for Differentiating Instruction) 

 Virginia Support for School Improvement: Effective Teaming & Instructional Planning 

(2008);

Session Manual Three, pp. 17-22 (Whole Class Instruction); Session Manual One, pp. 48-49 

(Bloom’s Taxonomy) 

 Wise Ways

: Center on Innovation & Improvement (2008); available at Indistar  Web site
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Instructional Team Planning Guide/Template 



Redding, S. (2006). The mega system. Deciding. Learning. Connecting.  A handbook for continuous improvement within a  community of the school.   Lincoln, IL: Academic Development Institute.



Sousa, D., and Tomlinson, C. (2011). Differentiation and the brain:  How Neuroscience supports the learner–friendly classroom.  Bloomington, IN:   

          Solution Tree  Press.



Teacher’s Self Assessment for Differentiating Instruction (may be used as a tool for the assignment; may be used by the principal as appropriate) 



The Learning Plan Grid (aka An Instructional Team’s Toolkit for Differentiating Instruction) 



Virginia Support for School Improvement: Effective Teaming & Instructional Planning (2008);

          Session Manual Three, pp. 17-22 (Whole Class Instruction); Session Manual One, pp. 48-49 (Bloom’s Taxonomy) 



Wise Ways: Center on Innovation & Improvement (2008); available at Indistar  Web site















Leader says:

Each video will include a slide showing the sources of our research, recommended books or articles, and/or sample templates and forms for your use.

 All planning templates and directions can be found at the VDOE site… (Give directions for locating templates.):

…Learning Plan Grid

…Unit Plan

…Instructional Team Planning Guide

…Procedures for using the planning guides

…Blossoming with Bloom’s

…Teacher’s Self-Assessment for DI.
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Differentiation of Instruction 

Next Session



Session 1—

Personalized/Tiered/Differentiated 

Instruction



Session 2—The Learning Plan Grid



Session 3—Metacognition and 

Student Self-Directed Learning
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Office of School Improvement

Differentiated Video Series

Differentiation of Instruction, Part II of III: 

The Learning Plan Grid

Dr. Jane J. Baskerville, Vonnie Kunkel, & Steve DeGaetani
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding


