
DIFFERENTIATION OF INSTRUCTION VIDEO 
SERIES GUIDEBOOK	
                                                      Video 3

Part III of III Parts

Metacognition and Student Self-Directed Learning

Participant Goals:

· Understand the value and effectiveness of using the Blossoming
               with Bloom’s document as a resource for providing student self-
               direction.
· Reflect on:  How often am I modeling the metacognitive thinking
               process in my instruction?

Facilitator Goals:

· Provide adequate time for the participants to practice the
               strategies of metacognitive thinking and descriptive feedback.
· Guide a discussion about how to incorporate modeling of 
               metacognition into a sample Learning Plan Grid.

Reflection 3-1 (slide #2)

If you have viewed any previous videos or attended any webinars from the OSI, this quote will be very old news to you! However, it is powerful in its message that EVERYONE connected with our schools—EVERYONE—plays a role in school improvement, directly or indirectly, intentionally or unintentionally. What position, organization, or community group can you think of that does NOT impact k-12 education in one way or another?

Activity 3-1 (slide #6)

First, write down a few examples or scenarios in which you are doing most of the work of learning.  Example: A teacher is using direct whole class instruction for about 30 minutes to introduce a new math concept in the area of geometry, like angles.

Now, share your example with a partner and determine how the teacher could change the scenario to have the students do more of the work. Example: The teacher asks the class to brainstorm what they already know about the word angle. Then she connects what they already know to her 
whole class introductory lesson but in a shorter amount of time.






Activity 3-2 (slide #8)

Let’s look more closely at the Blossoming with Bloom’s document (found under Differentiation of Instruction Series on Web site).  Work in triads or individually on this challenge:
1. Choose just one Bloom’s level, one question starter, and one of the 3 metacognition steps in the video. Example: “What is the relationship between this task ____?”, which falls into the Analysis level  as a question in the category of Self-Monitoring.

2. Then decide on an activity that would use the metacognitive process for problem-solving.   Example:   Have the students distinguish (a Bloom’s verb) from a social studies chart among the many groups of people affected by Reconstruction. Then the students have to complete the chart by explaining how each group was affected. During the process, they should relate this task to a similar one they had previously done with chemical elements in science class.

Reflection 3-2 (slide #9)

Consider how metacognitive skills in classroom instruction could actually transfer to learning situations outside the classroom.  Share your thoughts with the whole group. (Examples: Dealing with bullying, negotiating with your parents.)

Reflection 3-3 (slide #10)

How often do you honestly feel you model metacognitive thinking in your daily instruction?  In what tangible way could you increase the frequency of such within your lesson plans?

Statement 3-1 (slide #11)

How realistic is it for a teacher at any grade level to be able to provide his students descriptive feedback on a frequent basis? It is not only realistic to expect such of all teachers, but it is also critical—per the research—that the learner receive this type of quality feedback to improve his achievement.
                            Reflections













Activity 3-3 (slides #12-14)

Now it’s your turn to practice distinguishing between the two types of feedback:   On your own or with a colleague, come up with at least three examples of descriptive feedback and three examples of evaluative feedback.  Be ready to justify your responses. Your examples could relate to any subject or any topic within that subject.

                                                    Notes 












































Activity 3-4 (slide #15)

Challenge your group by creating a few True or False statements of your own about differentiation, feedback, metacognition, or Work Time.
                           Notes 


































Reflection 3-4 (slide # 16)

On your own, think about this:  Within this sample Learning Plan Grid, where could you insert teacher modeling of the three steps to the metacognitive process?  (Responses could include: For the Prerequisite group, under the Independent column, the teacher could demonstrate how to plan the division of the work load between the 2 students, as well as how to self-monitor the sequencing of the illustrations.)

Reflection






















Reflection 3-5 (slide #17)

Share with the group which concept or idea really jumped out at you as doable or practical or brand new. With whom on your grade level are you planning to share this idea?

Statement 3-2 (slide #18)

As one way to get started on strengthening your efforts to differentiate in your classroom, it is recommended that you take the Self-Assessment for Differentiating Instruction in the near future.


[bookmark: _GoBack]Congratulations! You have completed 1, 2, or all 3 of the videos on Differentiation of Instruction. Thank you for your valuable time!

                                 Notes/Reflections
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

					- Dr. Sam Redding

                                         











Leader says:

Welcome to the 3rd and final Differentiation video in the series of 3.

We want to remind you that we have vested interest in your success in school improvement, and that we will always do what we can to provide meaningful assistance to you.

 Our signature quote is before you, and you know that you will see it at anytime that we are addressing school improvement. 

It is our belief as well as one of our motivators to support your schools in any way possible.
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The ultimate goal in school
improvementis for the people
attachedto the schoolfo drive its
continuous improvement forthe
sake of their own children and
students.

~0x SamRedding
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Differentiation of Instruction



Session 1—

Personalized/Tiered/Differentiated 

Instruction



Session 2—The Learning Plan Grid



Session 3—Metacognition and Student 

Self-Directed Learning
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Session 1—  Personalized/Tiered/Differentiated Instruction



Session 2—The Learning Plan Grid



Session 3—Metacognition and Student Self-Directed Learning
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Purpose

Series:

 To exact a laser focus on differentiated instruction that is tiered 

and personalized, including the Instructional Team’s design, 

implementation, and assessment of learning tasks informed by 

individual student performance data.

Today’s session: 

 To examine a 

comprehensive strategy

that combines (a) a 

hierarchy of differentiated learning tasks

that supports 

individual student needs, (b) the opportunity for teacher 

development of student self direction

, and (c) the opportunity 

for 

formative assessment via checking for understanding

. In 

addition, an example of 

descriptive feedback

(that is requisite to 

effective formative assessment) will be shared.
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Purpose

Series:

To exact a laser focus on differentiated instruction that is tiered and personalized, including the Instructional Team’s design, implementation, and assessment of learning tasks informed by individual student performance data.



Today’s session: 

To examine a comprehensive strategy that combines (a) a hierarchy of differentiated learning tasks that supports individual student needs, (b) the opportunity for teacher development of student self direction, and (c) the opportunity for formative assessment via checking for understanding. In addition, an example of descriptive feedback (that is requisite to effective formative assessment) will be shared.
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Leader says:

As we conclude this series on Differentiation and the design, implementation, and assessment of learning tasks, we have the opportunity to focus on a comprehensive strategy that combines

 (a) a hierarchy of differentiated learning tasks that support individual student needs 

( b) the opportunity for teacher development of student self direction, and 

(c) the opportunity for formative assessment through checking for understanding.



 In addition, an example of descriptive feedback will be shared.
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Today’s Agenda

1. Research:  What does the research say about the 

development of metacognitive processing and self-

directed learning, as well as checking for understanding 

with descriptive feedback?

2. Wrap-Up Activity/Discussion:  Self--Assessment 

Inventory.

3. Reflections:  Any “ah-hah!” moments on implementing  

tiered/personalized/differentiated instruction in the 

classroom.
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Today’s Agenda

Research:  What does the research say about the development of metacognitive processing and self-directed learning, as well as checking for understanding with descriptive feedback?



Wrap-Up Activity/Discussion:  Self--Assessment Inventory.



Reflections:  Any “ah-hah!” moments on implementing  tiered/personalized/differentiated instruction in the classroom.
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Leader says:

After you hear about the research that supports metacognition and student autonomy, you will have a chance to tackle an acivity that will tie together the main concepts from all 3 sessions in this series on Differentiation.
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Quote of the Day: On Differentiation and The Brain

Differentiation

emphasizes shared

responsibility 

between teacher and 

student, because the

brain that does the

work is the brain that

learns 

(Sousa & 

Tomlinson, 2011, p.3).

8


Microsoft_Office_PowerPoint_Slide6.sldx
Quote of the Day: On Differentiation and The Brain

Differentiation

emphasizes shared

responsibility 

between teacher and 

student, because the

brain that does the

work is the brain that

learns 

(Sousa & 

Tomlinson, 2011, p.3).







8











Leader says:

The antithesis of a teacher’s influencing engagement is the teacher’s running a teacher-centered class in which s/he does all the work, and the students are passive participants or demonstrate off-task behaviors.

To the contrary, differentiation that takes into consideration the learner’s needs—relatedness, competence, and autonomy--promotes shared responsibility and influences engagement that is requisite to performance and achievement.

Pause the video and be honest in this self-evaluation: On a typical instructional day, for approximately what percentage of time do you feel you are “doing the work?” What percentage when your students are doing the work? What about the percentage when you and the students are working 50-50?
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What the Research Says

Developing student metacognitive processing is THE critical link to self–directed learning 

(

Hattie, 2007; Marzano, 2003; Wenglinsky, 2002).

What is metacognition? 

(Livingston, 1997)



Exercising higher order thinking or the learner’s analysis of his/her own thinking 

(“thinking about thinking”) that involves the learner’s 

strategic control

over his/her 

thought processes in achieving a 

goal 

(e.g., to define author’s purpose). It involves the 

learner’s being able to sort through a list of 

strategies 

that he can apply.



Step 1:

Developing 

a plan of action to accomplish a goal 

(Which 

strategy 

should I 

use to accomplish this goal? What information do I already have?  What steps can I 

take to accomplish the goal? 



Step 2: Monitoring 

the 

strategy/plan of action

(Is this working for me? If not, 

what 

could be

my next “go to” strategy?).



Step 3: Evaluating

the 

plan of action/use of the specific strategy 

(Did my plan of 

action help me accomplish my goal? What did I learn from this experience that I can 

apply next time? Will I begin by using a completely different strategy when I have a 

similar goal next time?
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What the Research Says

Developing student metacognitive processing is THE critical link to self–directed learning (Hattie, 2007; Marzano, 2003; Wenglinsky, 2002). 



What is metacognition? (Livingston, 1997)

Exercising higher order thinking or the learner’s analysis of his/her own thinking (“thinking about thinking”) that involves the learner’s strategic control over his/her thought processes in achieving a goal (e.g., to define author’s purpose). It involves the learner’s being able to sort through a list of strategies that he can apply.



Step 1: Developing a plan of action to accomplish a goal (Which strategy should I use to accomplish this goal? What information do I already have?  What steps can I take to accomplish the goal? 



Step 2: Monitoring the strategy/plan of action (Is this working for me? If not, what could be my next “go to” strategy?).



Step 3: Evaluating the plan of action/use of the specific strategy (Did my plan of action help me accomplish my goal? What did I learn from this experience that I can apply next time? Will I begin by using a completely different strategy when I have a similar goal next time?





 











Leader says:

The 3 major components of the metacognitive cycle include developing a plan/choosing a strategy to accomplish a goal (for example, “determining author’s purpose”), monitoring to see if the strategy is working, and, finally, evaluating and making a judgment about the use of that strategy for a similar goal.

You are moving in the right direction to develop student metacognitive processing  when teachers are modeling this process—using the Blossoming with Bloom’s document ( found on the VDOE website under DTAT webinars) or some other document like that.

However, the Blossoming with Bloom’s document is annotated to show which prompts to use to model  developing a plan/choosing a strategy; monitoring the use of the plan/strategy; and evaluating the plan/strategy.

Pause the video and do this brainstorming activity: As a group, quickly come up with examples of lesson topics or objectives for which the 3 step process could be used by the students after being modeled by the teacher. (Responses could include: solving math word problems; writing a book report; and conducting a science experiment.)



Per Hattie, Marzano, and Wenglinsky: Developing student metacognitive processing is THE critical link to self–directed 

Learning.  
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What the Research Says--Continued

Why:

Per Hattie (2007), Marzano (2003), and Wenglinsky (2002):

 “When students are taught to think about their own thinking, they 

gain knowledge and control of factors that affect learning--the 

self, the task at hand, and strategies to be employed.” 

 “Research strongly suggests persistent, positive effects 

regardless of student age, achievement level, nationality or 

ethnicity.” (Having analyzed 395 research studies, Marzano

asserts that the primary vehicle for student learning is 

metacognitive thinking.)

 “Metacognitive skills transfer to other learning situations and are 

retained over time.”

10
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Why:

Per Hattie (2007), Marzano (2003), and Wenglinsky (2002):

“When students are taught to think about their own thinking, they gain knowledge and control of factors that affect learning--the self, the task at hand, and strategies to be employed.” 



“Research strongly suggests persistent, positive effects regardless of student age, achievement level, nationality or ethnicity.” (Having analyzed 395 research studies, Marzano asserts that the primary vehicle for student learning is metacognitive thinking.)



“Metacognitive skills transfer to other learning situations and are retained over time.” 
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Leader says:



Here, again, we see that Hattie, Marzano, and Wenglinsky concur that the primary vehicle for student learning is metacognitive thinking that will provide skills for lifelong learning and will provide transfer to other learning in life. This is true regardless of age, achievement or performance level, nationality, or ethnicity….
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What the Research Says--Continued

How:

Q:

What is the difference between teaching a strategy

*

and teaching (or

modeling) to develop the metacognitive process? 

A:

Explicitly teaching a strategy and its use are essential to developing 

metacognitive processing. A learner needs to have a  wealth of 

strategies from which to choose as s/he tries to determine the strategy that 

will work for him/her (e.g., in determining author’s purpose or solving a 

word problem)—in accomplishing 

the goal

. 

However, the teacher is 

NOT developing metacognition until s/he

incorporates “modeling”

how learners can (1) 

make/develop a

plan/choose a strategy, 

(2) 

monitor

the plan/strategy, and (3)

evaluate

the plan/strategy 

to accomplish the goal

,

(Fogarty, 1994; NCREL, 1995). 

*Examples: 

KWL; Frayer Model; Making Connections to Self, Text, &/or the World;

Visualizing; Synthesizing; Marzano’s Strategies; use of Mnemonics, etc.
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How:

Q: What is the difference between teaching a strategy* and teaching (or

 modeling) to develop the metacognitive process? 



A: Explicitly teaching a strategy and its use are essential to developing 

metacognitive processing. A learner needs to have a  wealth of 

strategies from which to choose as s/he tries to determine the strategy that 

will work for him/her (e.g., in determining author’s purpose or solving a 

word problem)—in accomplishing the goal. 



However, the teacher is NOT developing metacognition until s/he

incorporates “modeling” how learners can (1) make/develop a 

plan/choose a strategy, (2) monitor the plan/strategy, and (3)

evaluate the plan/strategy to accomplish the goal,

 (Fogarty, 1994; NCREL, 1995). 

*Examples: KWL; Frayer Model; Making Connections to Self, Text, &/or the World;

 Visualizing; Synthesizing; Marzano’s Strategies; use of Mnemonics, etc.

11









Leader says: Our word for the day is Metacognition, which, in a nutshell, means thinking about one’s own thinking. Teaching children how to use their metacognitive processes may take a significant amount of time, especially if the teachers the previous year did not expose their students to this concept. However, this is another area of teaching in which the time investment is invaluable. 

Read this description of metacognition on your own.

Who wouldn’t want their students to use higher order thinking, show more control in their efforts toward accomplishing a goal?

Look at the basic steps to metacognition again:  creating a plan of action, monitoring the plan of action or strategy, and evaluating the results of the plan of action.

The most important distinction between teaching the strategy and facilitating the development of metacognitive processing is THE TEACHER’S MODELING each of these STEPS IN THE PROCESS--the set of questions the learner must ask himself/herself:

The teacher models: “Which strategy should I use? What info do I already have or need to gather? What specific steps will lead me to my goal?” That’s the plan of action thought process.

The teacher models self-monitor the plan or strategy:” Is this strategy working? If not, what other strategy should I use at this point?”

Step 3, or Evaluating the plan or strategy, overlaps step 2 to some extent and these are sometimes harder to distinguish. Think of step 2—monitoring-- as occurring during the task, while step 3—evaluation—occurs after the task is completed.

The teacher models: “Now that I know what I know, next time when I have a task/goal like this, I will start with the KWL instead of the Frayer Model…”

As we said a few minutes ago, metacognitive strategies take time—to be learned and to be applied—but metacognition has to be developed in our students for them to become lifelong learners and, especially, self-directed achievers.

Stated another way, successful autonomous learning will not take place without the crucial element of metacognitive processing.
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What the Research Says~Continued
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What the Research Says--Continued

To increase opportunities for learners to demonstrate competence in learning for 

mastery, it is not enough just to provide differentiated instruction and ongoing 

assessment. 

Per Stiggins et al. (2006), remarkable achievement gains are the result of Formative 

Assessment/Assessment for Learning that involves the students themselves and their 

teachers who provide 

descriptive 

rather than evaluative 

feedback—after checking

for understanding. 

Descriptive feedback helps the learner understand what needs to be done to close the 

gap between actual and desired performance. The teacher’s feedback should address 

(a) the student’s strengths relative to the task: “What did I do well?” 

(b) areas for improvement: “What did I do incorrectly?” and

(c) suggestions for improvement: “What can I do to improve?” (Teach First, 2010).

Hattie (2007) also addresses effective feedback in terms of developing 

self-directed 

learners. He relates that teachers who provide effective feedback help studentsanswer

these three questions: Where am I going? How am I going to get there? What do I 

need to do next?
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What the Research Says--Continued

To increase opportunities for learners to demonstrate competence in learning for 

mastery, it is not enough just to provide differentiated instruction and ongoing 

assessment. 

 

Per Stiggins et al. (2006), remarkable achievement gains are the result of Formative 

Assessment/Assessment for Learning that involves the students themselves and their 

teachers who provide descriptive rather than evaluative feedback—after checking

for understanding. 



Descriptive feedback helps the learner understand what needs to be done to close the 

gap between actual and desired performance. The teacher’s feedback should address 

the student’s strengths relative to the task: “What did I do well?” 

areas for improvement: “What did I do incorrectly?” and

suggestions for improvement: “What can I do to improve?” (Teach First, 2010).



Hattie (2007) also addresses effective feedback in terms of developing self-directed 

learners. He relates that teachers who provide effective feedback help studentsanswer

these three questions: Where am I going? How am I going to get there? What do I 

need to do next?
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Leader says: The take aways from this research are that

1. Descriptive feedback should relate what the student did well; address areas for improvement and suggestions to bridge the gap between where the student is now and where s/he needs to be to approach mastery.



All feedback is not the same—per Stiggins (2006) and Butler (1988). Supporting what Stiggins says, Butler relates that when teachers provided only descriptive feedback and no grade, student performance improved by 30 percent. Assigning grades to the descriptive feedback negates the positive effects of the feedback, meaning the performance gains.



Per Hattie, Descriptive feedback promotes developing self direction in learners—helping them to answer Where am I going (What is my plan/strategy for accomplishing my goal; How am I going to get there (Is this strategy helping me or do I need to switch strategies—MONITORING), AND What do I need to do next (Next time, knowing what I know now, my judgment is that I will start with the KWL—EVALUATING the strategy.

Pause the video and do this in pairs or jot down your responses on your own: Without having a definition to look at for now, what do you think the difference is between descriptive and evaluative feedback? Why do you think that descriptive feedback WITHOUT A GRADE improved student performance?

(Descriptive feedback is defined in the slide; evaluative feedback usually involves a grade, score, or comments such as “Excellent!” or “You rushed through this…”. Performance is improved with descriptive feedback because the learner is given more specific information as to how to get from the wrong answer to the right one.)







image1.jpeg









What the Research Says~Continued
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What the Research Says--Continued

So, what does descriptive feedback look like per Teach First (2010)

and Hattie (2007)?

(Marvin is solving a word problem in math class):

“Marvin, I can see that you are on the right track in making your

plan. Didn’t you also make the observation last week with me that

when you  don’t “show your work” (plan/strategy that has helped in

the past) that you run into problems. You need to show your work so

we can see (monitor the plan) if it helps you to find your mis-steps

before you get far along into your computations. Then we can make a

judgment about what to do next time (evaluate the plan/strategy).”

13
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plan. Didn’t you also make the observation last week with me that

when you  don’t “show your work” (plan/strategy that has helped in

the past) that you run into problems. You need to show your work so

we can see (monitor the plan) if it helps you to find your mis-steps
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Leader says:

Now for a doubleheader; here is an example of how descriptive feedback really looks to an observer AND how teacher support of student autonomy/self-directed learning plays out. As you read along while I read this sample,  first be thinking about what reflects evidence of descriptive feedback, not evaluative feedback. Remember: Descriptive feedback tells the student what s/he did correctly, what was done incorrectly, and what needs to be done to get to the final goal or answer.

(Leader reads vignette.)

Raise your hand to tell us what makes this descriptive feedback. (responses should be: “you are on the right track”,  “show your work”, “to find your mis-steps before…far along into your computations.” “Then we can make a judgment…”

Raise your hand to cite evidence of teacher support for student self-directed learning. (responses should be: “the observation last week that…”, “so we can see if it helps,” “what to do next time.”)

Yes, you nailed the three components of autonomous learning—self-managing or planning, self-monitoring the plan or strategy, and evaluating the plan.

For bonus points, who wants to share with us how this scenario would look if the teacher was providing evaluative feedback instead of descriptive feedback to the student? (Acceptable response would be similar to: “Marvin, you were on the right track, but why aren’t you showing your work? You know your grade will be lowered if you turn in this problem without proving your answer.”

Does descriptive feedback and teacher support of autonomous student learning take more time than evaluative feedback and teacher-directed instruction? Absolutely! But the research definitely shows that the effects of such significantly improved student achievement.
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What the Research Says~Continued
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Question of the Day

Q:

What one strategy can we employ that will help us to accomplish our 

goals to

 Provide differentiation to meet diverse learner needs?

 Develop metacognition that will help learners become self directed by 

using “assessment as learning.” 

 Provide assessment for learning to increase individual mastery of 

objectives--by checking for understanding?

 Provide descriptive feedback routinely during Work Time?

A:

Use of a Work Station that encompasses a document such as

Blossoming with Bloom’s. See document that is annotated with 

Components of the Metacognitive Processing Cycle.

14
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Question of the Day

Q: What one strategy can we employ that will help us to accomplish our goals to

Provide differentiation to meet diverse learner needs?

Develop metacognition that will help learners become self directed by using “assessment as learning.” 

Provide assessment for learning to increase individual mastery of objectives--by checking for understanding?

Provide descriptive feedback routinely during Work Time?



A: Use of a Work Station that encompasses a document such as

    Blossoming with Bloom’s. See document that is annotated with 

    Components of the Metacognitive Processing Cycle.
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Leader says:

This is the only rhetorical question we have included in our webinar series on DI, so enjoy seeing the answer already provided for you! (Leader reads the entire Question.)

Please read our answer. Blossoming with Blooms is one of the documents on the VDOE website. Any thoughts on how a teacher might include some B with B’s strategies in a work station or learning center?

Pause the video and reflect on this.
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Wrap-Up Reflection Activity: Respond with T for True or F 

for False. Be prepared to justify your response.

Differentiated Instruction during Work Time

1. At its best is responsive/prescribed/informed instruction resulting initially from student 

performance as it relates to pre-test criteria for mastery.

2. Can be implemented effectively during Work Time focusing on the needs of learners who 

have been identified since the beginning of the year as Prerequisite (P), Target (T), or 

Enhanced (E) performers.

3. May be implemented by teaching P, T, and E performers the same lesson in different 

groups.

4. Can address all levels of Bloom’s for all learners (P, T, and E).

5. Is a strategy through which teachers can effect student engagement.

6. Is supportive of developing metacognitive processing as it focuses on the individual learner 

and his/her using “assessment as learning”—finding out which strategies work for him/her 

for accomplishing certain goals (e.g., determining author’s purpose or solving a word 

problem, etc.).

7. May be implemented in a Blossoming with Bloom’s Work Station (that facilitates the 

teacher’s checking for understanding and providing descriptive feedback) or a work station 

as simple as a Word Wall activity.

Bonus: (T or F) Here is an example of descriptive feedback: Jason, you were     making such 

good progress recently. What happened? I will still give you full credit if you take this home 

and do it again and turn it in tomorrow.

15
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Wrap-Up Reflection Activity: Respond with T for True or F for False. Be prepared to justify your response.

Differentiated Instruction during Work Time



At its best is responsive/prescribed/informed instruction resulting initially from student performance as it relates to pre-test criteria for mastery.



Can be implemented effectively during Work Time focusing on the needs of learners who have been identified since the beginning of the year as Prerequisite (P), Target (T), or Enhanced (E) performers.



May be implemented by teaching P, T, and E performers the same lesson in different groups.



Can address all levels of Bloom’s for all learners (P, T, and E).



Is a strategy through which teachers can effect student engagement.



Is supportive of developing metacognitive processing as it focuses on the individual learner and his/her using “assessment as learning”—finding out which strategies work for him/her for accomplishing certain goals (e.g., determining author’s purpose or solving a word problem, etc.).



May be implemented in a Blossoming with Bloom’s Work Station (that facilitates the teacher’s checking for understanding and providing descriptive feedback) or a work station as simple as a Word Wall activity.



         Bonus: (T or F) Here is an example of descriptive feedback: Jason, you were     making such good progress recently. What happened? I will still give you full credit if you take this home and do it again and turn it in tomorrow.
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Leader says:

Before you is the very last activity in the series on DI, which should help you to pull together all the info we have shared with you over the duration of three webinars. Good news is that there is only one trick question in the bunch!

Each team should respond to one statement at a time as I read them to you  (All answers are TRUE except for #2 AND #3).



BONUS: FALSE: DOES NOT MEET CRITERIA.
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Learning Plan Grid

Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

Target Objective Code:  Red Enhanced Objective Code:    Yellow Prerequisite Code:   Green

Using the 

Character & Plot Chart,

Target group will justify choices made in the student-directed group.

SOL 5.5 b & c

ALC:  U

Independent Computer Based

Student-Directed 

Group

Teacher-Directed 

Group

Homework

Enhanced: TSW read 

& demonstrate 

comprehension of 

fiction

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal: 

Write why and how you 

might have changed the 

character development 

of the main character in 

the play, 

The Catch of 

the Day 

OR

Write why you would 

not have changed it.

With a partner at the 

computer station, choose 

two fiction selections (one 

poem) and compare how 

the authors developed the 

main character and the 

conflict and how s/he 

resolved the conflict. *

*Character vs. Character?

*Character vs. Society?

*Character vs. Nature? 

Self?

In your 12 noon cooperative 

group (interests), use the 

Character & Plot 

Development Rubric to 

write and present a skit that 

portrays a character & plot 

similar to those in the play, 

The Catch of the Day.

The 12 noon cooperative 

group will review the 

rubric and expectations 

with the teacher before 

writing the skit as the 

student-directed activity.

Be prepared to defend 

or criticize how the 

media might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Target

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal, write 

two strategies that you 

would use in 

developing someone’s 

character. Explain why

you would use those 

strategies.

At the computer station 

read poem # 5, and tell 

how or if the author 

resolved the conflict of the 

main character. (Teacher 

has bookmarked selections 

from 

Using PX Books to 

Teach Plot Conflict

for 

students to use as 

references.)

In your 12 noon group, 

review the play, 

The 

Catch of the Day

, list 

the five most important 

actions that develop the 

plot.  Justify choices & 

list them in 

the 

Character 

& Plot Chart 

to discuss 

with teacher.

Be prepared to discuss 

how you or the media 

might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Prerequisite

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

From the assignment 

you completed with 

your partner at the 

computer, illustrate in 

sequence the actions 

that lead to resolution 

of the conflict.

At the computer station, 

review with a partner your 

choice of a story (in TITYS 

folder) that shows how the 

author develops a character, 

a conflict, and a resolution 

of the conflict.

Using the 

Character & Plot Chart

, list 

in sequence the important 

actions that lead to the 

resolution. From 

Using PX 

Books to Teach Plot.)

In your 12 noon cooperative 

group, compare what you 

wrote/discussed with your 

partner with what the other 

members of the group 

wrote/discussed with their 

partners. 

The group will review 

with the teacher ways 

that an author might 

develop a fictional 

character and conflict and 

resolve the character’s 

conflict.

(See 

Using Picture 

Books to Teach Plot 

Conflict

; 

Conflict Map.

Be prepared to defend 

your illustration – why 

you represented the 

characters the way you 

did, why you sequenced 

the actions the way you 

did, etc. Talk about how 

the media might do the

same type thing.

Character Plot/Action
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Learning Plan Grid            						

                                                                                                                                Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

 Target Objective Code:  Red 	 	   Enhanced Objective Code:    Yellow	   	   Prerequisite Code:   Green	

Using the Character & Plot Chart, Target group will justify choices made in the student-directed group.



		SOL 5.5 b & c
ALC:  U		Independent		Computer Based		Student-Directed Group		Teacher-Directed Group		Homework

		Enhanced: TSW read & demonstrate comprehension of fiction
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		In your journal: 
Write why and how you might have changed the character development of the main character in the play, The Catch of the Day OR
Write why you would not have changed it.		With a partner at the computer station, choose two fiction selections (one poem) and compare how the authors developed the main character and the conflict and how s/he resolved the conflict. *
*Character vs. Character?
*Character vs. Society?
*Character vs. Nature? Self?		In your 12 noon cooperative group (interests), use the Character & Plot Development Rubric to write and present a skit that portrays a character & plot similar to those in the play, The Catch of the Day.		The 12 noon cooperative group will review the rubric and expectations with the teacher before writing the skit as the student-directed activity.		Be prepared to defend or criticize how the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Target
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		In your journal, write two strategies that you would use in developing someone’s character. Explain why
you would use those strategies.		At the computer station read poem # 5, and tell 
how or if the author resolved the conflict of the main character. (Teacher has bookmarked selections from Using PX Books to Teach Plot Conflict for students to use as references.)		In your 12 noon group, review the play, The Catch of the Day, list the five most important actions that develop the plot.  Justify choices & list them in the Character & Plot Chart to discuss with teacher.				Be prepared to discuss how you or the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Prerequisite
b. Describe character development in fiction and poetry selections.

c. Describe the development of plot and explain how conflicts are resolved.		From the assignment you completed with your partner at the computer, illustrate in sequence the actions that lead to resolution of the conflict.		At the computer station, review with a partner your choice of a story (in TITYS folder) that shows how the author develops a character, a conflict, and a resolution of the conflict. Using the Character & Plot Chart, list in sequence the important actions that lead to the resolution. From Using PX Books to Teach Plot.)		In your 12 noon cooperative group, compare what you wrote/discussed with your partner with what the other members of the group wrote/discussed with their partners. 		The group will review with the teacher ways that an author might develop a fictional character and conflict and resolve the character’s conflict.
(See Using Picture Books to Teach Plot Conflict; Conflict Map.		Be prepared to defend your illustration – why you represented the characters the way you did, why you sequenced the actions the way you did, etc. Talk about how the media might do the same type thing.





		Character		Plot/Action

				

				











Leader says:

This is here for any questions that might arise, which was used as a reference/resource in th e first two parts in this series.
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What was one idea I 

learned during 

today’s webinar that 

I plan to share with 

teachers at my 

school?
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What was one idea I learned during today’s webinar that I plan to share with teachers at my school?









Leader says:

 We strongly recommend you take at least one idea, concept, template, activity, or strategy back to your staff to further support their efforts in instructional success.
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Questions?

1. We just do not have the time to model metacognition very 

often because we have to teach the basics and all those 

Standards Of Learning!

2. I have students who could not handle those three steps 

for metacognitive thinking no matter how often I model 

them!  Isn’t this process mainly for the above-average 

learners?

3. Having students that are self-directed would be 

wonderful, but many of my students would get off task 

quickly or disturb others if I give them too much freedom. 
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Questions?

We just do not have the time to model metacognition very often because we have to teach the basics and all those Standards Of Learning!

I have students who could not handle those three steps for metacognitive thinking no matter how often I model them!  Isn’t this process mainly for the above-average learners?

Having students that are self-directed would be wonderful, but many of my students would get off task quickly or disturb others if I give them too much freedom. 
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Leader says:

To have some fun, let’s reverse roles and let you be the one who answers the questions! Let’s just say that your team leadership has just finished presenting a wonderful professional development program to your staff, in which you incorporate the primary concepts and strategies from the series on Differentiation of Instruction. With a big smile of self-satisfaction on your face (because you are confident you were effective presenters!), you ask the teachers, “Now, do you have any questions or reactions for us?”

Then, some of your average but outspoken or even above average teachers hit you with these questions/comments on this slide. How do you reply?
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Questions?

If you come up with a question today, or even later please contact the Office of 

School Improvement staff at  osita@doe.virginia.gov or call 804-225-2865.
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Questions?





If you come up with a question today, or even later please contact the Office of School Improvement staff at  osita@doe.virginia.gov or call 804-225-2865.
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Leader says:

This was a great deal of information to cover in a short period of time. If you have questions or need clarification regarding any portion of this video, please contact the OSI staff at osita@doe.virginia.gov.

We always encourage you to jot down any questions you anticipate your staff may ask if you share this video or content with them.
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Additional Resources

 Blossoming with Bloom’s

Document Annotated with Components of the Metacognitive 

Processing Cycle for Self Regulation/Self Direction Instructional Team Planning 

Guide/Template 



Redding, S. (2006). 

The mega system

.  

Deciding. Learning. Connecting.                

A handbook for continuous improvement within a  community of the school

.

Lincoln, IL: Academic Development Institute.



Sousa, D., and Tomlinson, C. (2011).

Differentiation and the brain:     

How Neuroscience supports the learner–friendly classroom

. Bloomington, IN:   

Solution Tree  Press.



Teacher’s Self Assessment for Differentiating Instruction (may be used as a tool for the 

assignment; may be used by the principal as appropriate) 



The Learning Plan Grid (aka An Instructional Team’s Toolkit for Differentiating Instruction)

 Virginia Support for School Improvement: Effective Teaming & Instructional Planning 

(2008); 

Session Manual Three, pp. 17-22 (Whole Class Instruction) pp. 48-49 (Bloom’s Taxonomy).



Wise Ways: Center on Innovation & Improvement (2008); available at  www.Indistar.org
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Additional Resources



Blossoming with Bloom’s Document Annotated with Components of the Metacognitive Processing Cycle for Self Regulation/Self Direction Instructional Team Planning Guide/Template 

Redding, S. (2006). The mega system.  Deciding. Learning. Connecting.                

 A handbook for continuous improvement within a  community of the school.

 Lincoln, IL: Academic Development Institute.

Sousa, D., and Tomlinson, C. (2011). Differentiation and the brain:     

          How Neuroscience supports the learner–friendly classroom.  Bloomington, IN:   

          Solution Tree  Press.

Teacher’s Self Assessment for Differentiating Instruction (may be used as a tool for the assignment; may be used by the principal as appropriate) 

The Learning Plan Grid (aka An Instructional Team’s Toolkit for Differentiating Instruction)

Virginia Support for School Improvement: Effective Teaming & Instructional Planning (2008); Session Manual Three, pp. 17-22 (Whole Class Instruction) pp. 48-49 (Bloom’s Taxonomy).

Wise Ways: Center on Innovation & Improvement (2008); available at  www.Indistar.org



















Leader says:

As was mentioned previously, we realize you folks do not have bookoos of time to review additional resources. However, we encourage you to, again, take a look at Sousa and Tomlinson’s work on differentiation, as well as to ask some or all of your teachers to self-assess to what degree they are currently personalizing instruction for their children.
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Office of School Improvement

Differentiated Video Series

Differentiation of Instruction, Part III of III: 

Metacognition & Self-Directed Learning

Dr. Jane J. Baskerville, Vonnie Kunkel,& Steve DeGaetani


Microsoft_Office_PowerPoint_Slide1.sldx
2





Office of School Improvement

Differentiated Video Series

Differentiation of Instruction, Part III of III: 

Metacognition & Self-Directed Learning

Dr. Jane J. Baskerville, Vonnie Kunkel,& Steve DeGaetani
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding


