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ELEMENTARY SCHEDULING VIDEO SERIES GUIDE
Webinar 2
Part II of II Parts
Protecting Instructional Time

Participant Goals
· To examine strategies that maximize instructional time within the classroom
· To consider changes in the master schedule that optimize student learning 
· To understand the role of tiered instruction in scheduling
· To consider ways to control the space and time in your school 

Facilitator Goals
· Facilitate honest and open reflection about what is being done in your school 
· Guide discussion about what can be taken from the video and put into practice in your school

Reflection 2-1 (Slide #3)
·  (
Notes:
)Consider the message in this quotation by Dr. Sam Redding.  As we begin our second session in Elementary Scheduling, we would like you to consider these words with regard to your current schedule.  Does it provide for continuous improvement in your school? If not, what will you do?






Statement 2-1 (Slides #s 4 and 5)
· While it is best to view both of these videos and to do so sequentially, you are encouraged to view as many as can be scheduled, perhaps as part of your professional development plans for the year.  This is a particularly good series for viewing by your leadership team.
Statement 2- 2 (Slides #7 and 8)

· At the end of our first video presentation, we asked that you shadow a student for the day.  If you did that, please take the time now to share your findings with the group.  If you did not, here are some research results: 
· As little as 50% of the day may be devoted to instruction in some classrooms (Hollowood, Salibury, Rainforth, & Palombaro, 1995). 
· In Elementary School Scheduling, Rettig and Canady cite a classroom where 132 transitions to and from special classes were recorded in one week.
· In an Educational Leadership: Synthesis of Research on Time and Learning, highlights on time and learning reveal: 
· only about half of the school day is used for instruction.
· learning time varies greatly from room to room
· learning time may be determined by organization and orderliness

Reflection 2-2 (Slides #s 9 and 10)
· Protecting instructional time is the priority of both the master schedule and the classroom schedule.  By establishing procedures, we can minimize, if not eliminate, disruptions, transitions, and managerial events.
· Take the time now to brainstorm procedures that will accomplish this both in the classroom and throughout the school.
 (
Procedures
)





















Statement2-3 (Slide #11) 
· This slide has some very important suggestions.  Please consider them carefully.  
· When planning lunch and recess together, remember that Chip Wood says to play, then eat, then rest. 
· If you plan an abbreviated schedule on those abbreviated days, everyone knows what to expect and no one feels short-changed.
· Planning a four-, five-, or six- day cycle eliminates so many contingencies.  You can start by using for your encore classes, but your core classes will benefit also.  
· Scheduling for tiered intervention my require greater flexibility and creativity to implement, but, as we pointed out in the first video, a schedule must provide time to protect the interests of our stakeholders.

Reflection 2-3 (Slide # 12)

· This is an example of planning a four-day encore rotation.  As you look this over, consider the possibilities that you may have in your school.  
· Do you have two Physical Education teachers?  
· Do you use Library as one of your encore classes?  
· Do you have a dedicated Computer Lab teacher that could provide an encore slot?
· What about trying this type of scheduling with your core teachers?






Reflection 2-3 (Slides #s 13, 14, 15, 16, and 17)
· As you review the information about tiered interventions, consider your current interventions.  
1. Are your percentages for Tiers 2 and 3 within the suggested   ranges? If not, why not? 
2. Are you able to provide the recommended amounts of intervention for each? If not, why not?
3. How do you provide for your Tier 1 students when your Tier 2 and 3 students are in their interventions?
4. How can you expand your interventionist pool to meet these needs?
 (
Reflection:
1. 
2.
3.
4
)



































Statement 2-4 (Slides #s 18, 19, 20, 21, and 22)
· We do not have control over many of the variables that affect our teaching, but we do have control over the time and the space.  We must use both creatively to protect instructional time.  The next several slides provide some examples of schedules that follow the guidelines we have presented in this series.  They provide consistency; protect core instruction and encore curricula; provide time for special services, intervention and enrichment, and daily planning time for teachers.
· As you review them, make your observations and reflections below.
 (
Observations:
)





































Statement 2-5 (Slide #23)
· Another option was suggested by Burns and Gibbons…a “floating” response to intervention.  The advantages are that the classroom teachers can provide differentiated Tier 2 interventions as students are grouped according to need and move to different classrooms across the grade level and specialists provide push-in or pull-out intervention. Some classroom teachers could work with small groups of students during the Response to Intervention (RTI) period while those children in their class not requiring RTI services go to other classrooms for appropriate review or enrichment activities.  Another advantage is that specialists can move from grade to grade, providing push-in or pull-out Tier 2 intervention during each grade-level’s period—allowing them to work more efficiently,  with fewer potential scheduling conflicts. 

Reflection 2-4 (Slides #s24, 25, and 26)
· Rettig and Canady have witnessed numerous examples of schools across the country where parallel block scheduling has “reduce[d] instructional fragmentation, improve[d] student behavior, and provide[d] regularly scheduled, yet flexible, opportunities for extended learning enrichment.” 

On the next page is an excerpt from Productive Use of Time and Space, November 1995 | Volume 53 | Number 3 Pages 4-10; The Power of Innovative Scheduling by Robert Lynn Canady and Michael D. Rettig.
· Please use it to consider as you reflect on parallel block scheduling.
 (
NOTES:
)











	Figure 1. A Parallel Block Elementary School Schedule for Four Base Teachers and an Extension Center

Teachers 
	50 mins 
	50 mins 
	50 mins
	50 mins 

	Teacher A 
	Language Arts & Social Studies (Reading-Writing Groups 1 & 2) 
	Reading-Writing Group 1
	Reading-Writing Group 2

	Teacher B 
	Language Arts & Social Studies (Reading-Writing Groups 3 & 4) 
	Reading-Writing Group 3
	Reading-Writing Group 4

	Teacher C 
	Reading-Writing Group 5 
	Reading-Writing Group 6 
	Language Arts & Social Studies (Reading-Writing Groups 5 & 6) 

	Teacher D 
	Reading-Writing Group 7 
	Reading-Writing Group 8 
	Language Arts & Social Studies (Reading-Writing Groups 7 & 8) 

	Extension Center 
	Reading-Writing Groups 6 & 8 
	Reading-Writing Groups 5 & 7 
	Reading-Writing Groups 2 & 4 
	Reading-Writing Groups 1 & 3 

	Note: Depending on the size of the school, this plan can work with four 5th grade teachers, two 4th and two 5th grade teachers, or four teachers of four different grade levels. 



Teachers A and B work with their homeroom classes for an uninterrupted 100 minutes to begin the time block shown. They can use this time for language arts and social studies or perhaps for a whole class reading lesson. Teachers A and B may team together for this block if desired.
During the next 50 minutes, Teacher A works with Reading-Writing Group 1; Teacher B instructs Group 3. Teaching about half of the class, the base teacher conducts a reading group, or a writers' workshop, or perhaps conferences with individual students. Discipline is improved because independent groups are no longer in the back of the room. The extension teacher picks up Reading-Writing Group 2 from Teacher A and Group 4 from Teacher B and escorts these students to the extension center.
At the end of this 50-minute period, the extension center teacher returns Reading-Writing Groups 2 and 4 to their classrooms and picks up Groups 1 and 3 for their extension time. The rest of the school day is devoted to math, science, music, the arts, and physical education. Sleepy Hollow Elementary School in Fairfax County, Virginia, has operated a similar schedule for the past four years.
In the extension center, students who need more time to learn receive assistance through reteaching and reinforcement, and they have opportunities for practice. Any pullouts for special services—special education, English as a second language, gifted and talented, or Chapter 1—are provided during extension center time. Students who have mastered basic concepts work on enrichment activities.
The extension center position can be staffed in different ways. Increasing homeroom size frees up regular teaching staff. An alternative is to staff the center with Chapter 1, English-as-a-second-language, gifted and talented, or special education teachers. Still other options are to use the computer lab or a foreign language program as the extension center or to rotate library/media, guidance, and reading enrichment professionals for a specific period of time (three weeks, for example).



Reflection 2-5 (Slide # 25)

· We have talked a lot about our precious resource, instructional time, today.  Chip Wood said we must “reinvent schools around learning, not time.”  If you could improve the use of time at your school, what would you change?  How would you improve learning time for your students and teaching time for your teachers? What would be your first step?
· Think about it.   Now take that step!


Reflection 2-6 (slide # 26)
· Once again, we have covered a lot of material in this video. Please select one idea that you will definitely put into practice or share with your colleagues.  It may be something from the research or something from the discussions…both are equally important to our professional growth.


Reflection 2-7 (Slide # 27)
· Of course, if you have any questions, please feel free to contact the staff at osita@doe.virginai.gov. 


Resources 2-1 (Slide # 28) 
· This is a list of resources used in this presentation and listed here for you to further explore.  


Congratulations! 
· You have successfully completed the second session in the Elementary Scheduling series!  We sincerely hope that the research and resources will be helpful to you as you create your well-crafted schedule.
 (
Final Notes:
)
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

						- Dr. Sam Redding

                                         











Session Leader:



 Good Morning/Afternoon

Steve and Vonnie welcome you to the 1st Instructional Delivery  

  Video in the series of 3.

We want you to know that we have vested interest in your success in school improvement, and that the Office of School Improvement will do what it can to provide meaningful assistance to you.

 The quote that is before you is our signature quote, and you will see it at anytime that we are addressing school improvement. 

It is our belief.
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Session Leader: 
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Elementary Scheduling Series



The sessions are designed to be used by 

individuals or in a group setting.



The sessions are sequential. 



The PowerPoints and all other materials 

or references may be downloaded from 

the VDOE Website.



An Instructional Video Guide is also 

available on the VDOE website.
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Session Leader:
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Purpose

Series:

•

To explore scheduling at the elementary level that will 

meet the needs of all stake-holders

•

To examine strategies that maximize instructional time

Today’s Video Presentation:

•

To examine strategies that maximize instructional time

•

To examine schedules to provide Tiered Intervention  

(remediation/enrichment)
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Purpose

Series:

To explore scheduling at the elementary level that will meet the needs of all stake-holders

To examine strategies that maximize instructional time



Today’s Video Presentation:

To examine strategies that maximize instructional time

 To examine schedules to provide Tiered Intervention  (remediation/enrichment)









Session Leader: 





 Purpose of this Series is to

	*identify the components of effective instructional delivery, emphasizing researc-based instructional best practices strategies, 



Today we will focus on strategies that maximize instructional time at both the classroom level and school level by minimizing transitions,  decreasing disruptions, and assuring that we provide timely and pertinent interventions.





	



	

Purpose of Today’s Presentation:

	To understand just how critical the teacher’s role is in student learning and to understand how the brain processes information.
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Today’s Focus 

To examine strategies to…

• Maximize instructional time



Minimize transitions 



Decrease disruptions

• Provide  Tiered Intervention 

(remediation/enrichment)
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Session Leader:



Today we will focus on strategies that maximize instructional time at both the classroom level and school level by minimizing transitions,  decreasing disruptions, and assuring that we provide timely and pertinent interventions.   We will also take a look at  a quick overview of tiered intervention and then examine some samples of master schedules that provide dedicated intervention/enrichment time to assure that we are effectively meeting the needs of all of our students.
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What the Research Says…Lost 

Instructional Time



Student interruptions



Teacher interruptions 



Visitors to the class



Loudspeaker announcements



Transitions



Other sources
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Session Leader:

Based on direct observations conducted in eight elementary classrooms, Hollowood et al. (1995) identified six categories of sources of lost instructional  time:  

[read list on screen]



Let’s see how we can address and minimize these to protect instructional time.



Next slide…









What the Research Says...Lost
Instructional Time

2 Student interruptions
2 Teacher interruptions

2 Visitors to the class
2 Loudspeaker announcements

2 Transitions
2 Other sources
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What the Research Says…Lost 

Instructional Time



Student interruptions 



disruptive behavior, leaving the room, 

changing seats, peer conflicts



Teacher interruptions 



disciplinary actions, collecting or 

distributing materials, calling the office
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Session Leader:

These actions can be easily addressed and  minimized by establishing and practicing procedures and routines at both the classroom level and the school level.  

	Student interruptions can be reduced by designating times outside direct instruction for pencil sharpening, going to the restroom, etc.  Disciplinary actions and peer conflict can be alleviated by increasing student engagement with appropriate instructional activities and providing curriculum based wait-time activities as well…. For the  student who finishes work ahead of time or needs help and can’t proceed.  Teachers should not be sitting at the desk…asking students to line up at the desk to check independent work only leads to trouble!  Go to the students…or if the work is not graded, let the students check each others’ work.  Teachers also waste valuable time by not having materials ready, or by passing them out one by one to each student.  Have a “gopher” –one member of each group- who does this job.  Instructional time  is lost by calling roll…check the seating chart or count heads and ask the students who’s missing…they know! 

Please remember that procedures are different from rules. Rules protect property and life and have consequences. Procedures tell how we operate in a situation.  Be sure that your procedures are posted where children can see them.

	

When I was in the classroom, procedures for every move we might make during the day were posted in clear view; they were also sent home in my parent packet at the start of the year.  We started practicing these on day 1 and every day thereafter until the students were familiar with them.   We practiced, “what does it sound like? What does it look like?”  It  eliminated conflict and confusion during the day. Morning work was listed on the board so they could get to work immediately.  I included a “did you know” that highlighted the date for them to research when they finished.  There was a designated place to put completed work, and I knew who was absent by checking homework as soon as they came in each morning. There were designated times and procedures for going to the bathroom…they got the pass, put one on their desk so I knew where they were and quietly went out.  I also had an “ask 3 before me” procedure…the 4 cooperative group partners were their study buddies…they could whisper to each other during work time…if I were with a group, they could not interrupt…if someone forgot, I had a sign I held up that asked, “Did you follow procedure?” My personal philosophy was, and is, that children are talked at consistently; silent clues can be very effective.



Reflection:

Teachers: What procedures are in place in your classroom to eliminate or reduce the interruptions listed.  If you do not have them, take the time to brainstorm with your colleagues and design some that will help reduce conflict and  improve instructional time.

Principals:  What procedures have you seen in place to eliminate or reduce the interruptions listed.  Which ones are the most effective?  Share them with your teachers.  



	







What the Research Says...Lost
Instructional Time

2 Student interruptions

2 disruptive behavior, leaving the room,
changing seats, peer corflicts

2 Teacher interruptions

2 disciplinary actions, collecting or
distributing materals, caling the office
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What the Research Says…Lost 

Instructional Time



Visitors to the class



Loudspeaker announcements



Transitions



Other sources



late starts, early dismissals, fire drills
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	Session Leader:



Principals can also do their part to protect instructional time by establishing office procedures that minimize interruptions to instruction.  

Do not allow parents to drop in on a teacher without an appointment. If a parent must remove a child during the day, send a messenger to the classroom. This procedure can extend to staff members as well.  

Prohibit intercom use during the day…establish a procedure where the teacher receives messages for a student, it is placed in a folder, and the teacher selects a student to pick up the folder each day during dismissal preparation..  If the principal must be contacted, use a walkie-talkie or a bell system.  Establish Morning rituals that include the pledge, moment of silence , and leave teacher announcements (faculty meetings, etc.) for email or weekly bulletins.   Select one day for shout outs and recognitions.

There should be  both classroom and school wide procedures for transitions from classroom to special activities…guidelines for voice levels, walking politely in line, how to enter and exit. 

The last one, “other sources”, are events that the teacher or the principal may have not control over, but by adhering to an abbreviated schedule on late or early starts, we can ensure that resource classes and special classes are not ignored on those days. Consistent fire drill procedures and practice will eliminate wasted time.  

In a word, procedures, is the key to eliminating lost instructional time.   By establishing, practicing, and enforcing them, we build a stronger instructional climate. 



Reflection:

What procedures do you have in place in your school, or have seen in classrooms, to eliminate lost instructional time?

If you don’t have procedures that are working, take the time now to brainstorm some for the interruptions listed that can be put into effect.





What the Research Says...Lost
Instructional Time

2 Visitors to the class
3 Loudspeaker announcements
2 Transitions
2 Other sources
3 late starts, sarly dismissals, fire drils





image10.emf


Plan recess and lunch together



Plan an abbreviated schedule on 

early-release or late-start days



Four-, five-, or six-day cycles

instead of Monday through Friday



Schedule for tiered interventions

Research-Based Strategies…

Not More of the Same
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Session Leader:

Hopkins, Canady and Wood recommend scheduling recess and lunch together with recess coming before lunch.  Chip Wood suggests that we plan recess, then lunch, then rest. By adopting lunch and recess together, transition time is reduced also.

Throughout the year, there are late openings, early dismissals and holidays.  Develop a schedule at the beginning of the year to be used whenever school opens one or two hours late or dismisses early (if you know in advance of an early dismissal).  This can prevent frustration and hard feelings. 



Since many federal and state holidays fall on Monday, some students miss classes that are scheduled on Mondays.  A four or five day cycle will prevent students missing the same class frequently.



Judy had an experience in one school she worked with.  They had a concern with achievement in science.  She looked at the master schedule to determine when to observe some science classes and was told that there were no science classes on that particular day because it was “chicken day”.  Evidently when chicken was served in the cafeteria, it took more time for students to eat, wash their hands, etc. so science was cut those days.  Hmmm……what can we do to prevent such a thing happening?



Intervention, remediation and/or enrichment should be scheduled during the school day.  Interestingly, data from after-school remediation programs do not show gains in student achievement to warrant the money spent.  Attendance is not consistent, therefore the students who need the extra support the most, are not always receiving it.  Remediation during the school day can be provided by the teachers who know the students’ strengths and needs.  Students can receive the support they need at the time they need it.









Research-Based Strategies
Not More of the Same

O Plan recess and lunch together

2 Planan abbreviated schedule on
carly-release or late-start days

3 Four-, five-, or six-day cycles
instead of Monday through Friday

2 Schedule for tiered interventions
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Session Leader:



While we are speaking of “not more of the same…



Remember how important it is to provide teachers time on each grade level for data review and collaborative planning.  This schedule shows where children are when the teacher has planning.  



Notice the days at the top of this schedule.  One way to protect instructional time is to get away from the notion of Mon-Fri. scheduling and think about Day 1, Day 2, etc.  This also applies to intervention plans.  A four day plan will take 4 days…. When you finish your 4 day rotation, you begin the next four day rotation.  This accommodates the number of encore instructors in your school to protect their time and provide the daily planning for classroom teachers.   It also protects those classes who happen to have specials on Monday and Friday…typically the days that are shortchanged when it comes to encore classes. 

12
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Session Leader:



The main reason for creating a master schedule is to ensure that we  attend to varied levels of learning that our students bring to the table.  The way we do that it by providing tiered interventions.



On this slide you see the descriptions of each tier.  However, this is not a representation of the proportions.
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Planned Intervention: Tier 1



Whole Group Instruction



Delivered within the regular LA block



Core reading curriculum



Small Group Instruction



Delivered within the regular LA block



Differentiated instruction
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Session Leader:



Tier 1 represents the largest group. This will be approximately 80% of students.   Students receive core reading instruction during whole group instruction during at least a 90 minute language arts block which includes a variety of grouping formats.  It will include small groups typically heterogeneously based. The classroom teacher creates the plan for small group instruction.   She provides the small group instruction or there may be a push in model for someone to work with smaller groups and provide more time with a teacher. 
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Planned Intervention: Tier 2



Very focused: covers only targeted 

skills



Students are placed in 

homogeneous groups based on skill 

deficits



Teacher directed



Explicit instruction
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Session Leader:



Tier 2 students require very focused instruction on targeted skills…but it is still based on the regular curriculum.  



This will be perhaps 15% of students.



These students are place in small groups where they receive explicit instruction

 

Typically 30 minutes extra each day…with bi-monthly monitoring assessments



this could be offered by the classroom teacher, Title I, reading or math specialists, or highly trained tutors.
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Planned Intervention: Tier 3
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More systematic and slower 

paced



Different curriculum



Smaller groups 


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Session Leader:



Tier 3 students are the greatest at risk and should also represent the smallest percentage of students.  



They are often below grade level and represent about 5% of students. 



They receive very systematic instruction and very explicit… that is different from the regular curriculum 



in a one on one setting or very small groups. 



This is frequently 60 minutes a day



Provided by a highly skilled teacher



Target skills are adjusted and monitored as determined by formative assessment
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Session Leader:



We also have the consideration of providing the staffing for our dedicated intervention/enrichment classes.  Once again, it is not more of the same.  While we typically rely on our teachers and specialists, we must now look to expand our interventionist pool. This slide provides a few  options and I know you will find others when you start brainstorming ideas.  These suggestions come from the www.interventioncentral.org website.  Just remember that your non-instructional personnel should not be expected to teach new academic skills, but can be trained to deliver research based strategies to enhance achievement in specific areas.
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Research-Based Strategies…

Not More of the Same

The structure and use of time and 

space in schools have a direct 

and significant effect on how, 

how much, and what children 

learn.  

Chip Wood, Time to Teach, Time to Learn
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Not More of the Same



The structure and use of time and space in schools have a direct and significant effect on how, how much, and what children learn.  



Chip Wood, Time to Teach, Time to Learn
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Session Leader:



So how do we provide the time to meet the needs of each of these groups of students?  Well, remember, we have control over how we use the time and space in our schools.



Chip Wood says….. Read quote.





We are going to look at some schedules for ideas 
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The structure and use of time and
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Session Leader:



This is from Dr. Canady’s book:  Elementary Scheduling.  This is a suggeston for providing time for a dedicated I/E period that is the same for all grades 

17
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Session Leader:



This is also from Dr. Canady’s book:  Elementary Scheduling.  This schedule has staggered I/E periods.



Reflection: Please switch back between this slide and slide 19.  With a colleague, compare the two and note the pros and cons of each.  Then share your ideas with the group.



Are these some of your thoughts?

The first schedule might be easier to achieve with some creative staffing:  using your specials teachers as tutors.  The second may be more difficult without dedicated staff. 

The second might be achievable by using multiple teachers on each grade level to provide the interventions at the different levels.  I have seen this work as well.  
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		Kinder
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10:40-11:10   
10:45-11:15								Recess-B				75 Minutes																						CAMP      12:55-1:40								60 Minutes								

		First
 				Intervention        7:55-8:55								120 Minutes       7:55-9:55								90 Minutes																LUNCH  11:15-
11:45						  
Recess-B				CAMP      12:10-12:55																90 Minutes																 
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 				80 Minutes										CAMP       9:15-10:00						 Intervention      10:00-11:00										135 Minutes																LUNCH  12:15-
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Session Leader:





Here is another example.  Remember the PMI we did in the first video session?  Well, if I were doing a PMI for this one, I would note that the lunch and recess are backwards according to Chip Woods recommendations, and if I were trying to NOT do what I had always done, I would definitely switch them and provide for teacher read time immediately after.
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Session Leader:
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Floating Interventions
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Session Leader:

Use a ‘floating RTI’ schedule to coordinate interventions and employ staff more efficiently.  A common challenge when implementing RTI building-wide is to find the time in a student’s schedule when supplemental RTI services (Tier 2 or 3) can be provided. Adoption of a ‘floating RTI’ period (Burns & Gibbons, 2008) can solve the scheduling problem as well as make more efficient use of teaching staff. In the ‘floating RTI’ solution, each grade level schedules a daily RTI block of at least 30 minutes. Additionally, no grade level’s RTI time overlaps with that of any other grade level. NOTE: The figure below shows how floating-RTI time might be scheduled in a school:



One advantage of the floating-RTI scheduling option is that classroom teachers can take on the role of providing Tier 2 (supplemental, group-based) intervention services. Students would be grouped by need across different classrooms within the same grade. Some classroom teachers could work with small groups of students during the RTI period while those children in their class not requiring RTI services go to other classrooms for appropriate review or enrichment activities.  Another advantage of the floating-RTI scheduling model is that supplemental intervention providers such as reading teachers can move from grade to grade, providing push-in or pull-out Tier 2 intervention services during each grade-level’s RTI period—allowing these professional to work more efficiently and with fewer potential scheduling conflicts.
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across classrooms. No two grades share the same RTltime. Advantages are that outside
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Parallel Block Scheduling

“By protecting blocks of   

instructional time from 

interruptions, a  schedule can 

support the delivery of 

instruction.”

Hopkins and Canady, ASCD Nov 1995…Vol 53…#3

22


Microsoft_Office_PowerPoint_Slide23.sldx
Parallel Block Scheduling

“By protecting blocks of   instructional time from interruptions, a  schedule can support the delivery of instruction.” 

	Hopkins and Canady, ASCD Nov 1995…Vol 53…#3
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Session Leader:

Another way to provide the tiered interventions is to implement parallel block scheduling.



Hopkins and Canady tell us that “by protecting blocks of instructional time from interruptions, a  schedule can support the delivery of instruction.”   During his research, Dr. Canady has visited schools around the country which “have adopted parallel block scheduling to reduce instructional fragmentation, improve [student behavior], and provide regularly scheduled, yet flexible, opportunities for extended learning enrichment.”
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Parallel Block Scheduling

“By protecting blocks of
instructional time from
interruptions, a schedule can
supportthe delivery of
instruction.”
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Parallel Block Scheduling



The classroom teacher’s instructional 

program takes precedence over special 

programs and support services.



Large blocks of time are devoted to 

language arts and math.



Extension Center time allows for support 

services pullout and enrichment.
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Parallel Block Scheduling

The classroom teacher’s instructional program takes precedence over special programs and support services.

Large blocks of time are devoted to language arts and math.

Extension Center time allows for support services pullout and enrichment.
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Session Leader:



Parallel block scheduling is built on these three premises: 

--The classroom teacher’s instructional program takes precedence over other scheduling for special programs and support services.  

--Large blocks of uninterrupted instructional time are devoted to language arts and math. 

--Extension Center time allows for support services pullout and enrichment. 





Next slide….
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Parallel Block Scheduling

OThe classroom teacher's instructional
program takes precedence over special
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Parallel Block Scheduling

TEACHERS 50 mins 50 mins 50 mins 50 mins

Teacher A Language Arts & Social Studies

(Reading-Writing Groups 1 & 2

Reading-Writing 

Group 1

Reading-Writing 

Group 2

Teacher B Language Arts & Social Studies

(Reading-Writing Groups 3 & 4

Reading-Writing 

Group 3

Reading-Writing 

Group 4

Teacher C Reading-Writing 

Group 5

Reading-Writing 

Group 6

Language Arts & Social Studies

(Reading-Writing Groups 5 & 6

Teacher D Reading-Writing 

Group 7

Reading-Writing 

Group 8

Language Arts & Social Studies

(Reading-Writing Groups 7 & 8

Extension Center Reading-Writing 

Groups 6 & 8

Reading-Writing 

Groups 5 & 7

Reading-Writing 

Groups 2 & 4

Reading-Writing 

Groups 1 & 3

Note: Depending on the size of the school, this plan can work with four grade-level teachers, 

two from each of two grades, or four from each of one grade.            Canady and Rettig, 1995
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Parallel Block Scheduling

		TEACHERS		50 mins		50 mins		50 mins		50 mins

		Teacher A		Language Arts & Social Studies
(Reading-Writing Groups 1 & 2				Reading-Writing 
Group 1		Reading-Writing 
Group 2

		Teacher B		Language Arts & Social Studies
(Reading-Writing Groups 3 & 4				Reading-Writing 
Group 3		Reading-Writing 
Group 4

		Teacher C		Reading-Writing Group 5		Reading-Writing Group 6		Language Arts & Social Studies
(Reading-Writing Groups 5 & 6		

		Teacher D		Reading-Writing Group 7		Reading-Writing Group 8		Language Arts & Social Studies
(Reading-Writing Groups 7 & 8		

		Extension Center		Reading-Writing Groups 6 & 8		Reading-Writing Groups 5 & 7		Reading-Writing Groups 2 & 4		Reading-Writing Groups 1 & 3

		Note: Depending on the size of the school, this plan can work with four grade-level teachers, two from each of two grades, or four from each of one grade.            Canady and Rettig, 1995								
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Session Leader:  {ASCD Nov 1995…Vol 53…#3}





In this example, teachers A and B work with their homeroom classes for an uninterrupted block of time.  During the next block of time, Teacher A works with RW 1 and Teacher B with RW 3. The extension teacher picks up RW2 and 4 and escorts these students to the extension center.  

(In the research I reviewed, Sleepy Hollow ES in Fairfax Co, has successfully operated a similar schedule for 4 years.)



In the extension center, students who need more time to learn receive assistance through reteaching and reinforcement.  Any pullouts for special services – SpEd, ESL, gifted – are also provided at this time.  You can also consider creative staffing for the extension center by using Title I staff, ESL teachers, gifted and talented, or special education teachers, library media.   The point is that we must get creative; we cannot continue to do more of the same. 



ACTIVITY:  Please look this schedule over and consider ways you might adapt it to fit your situation.  Remember, we are keeping an open mind in our discussions.  You might adjust the length of the time for each block.  What else do you see that you could adapt? 





Parallel Block Scheduling
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Reflection

“Reinvent schools around learning, 

not time.”

Time to Teach, Time to Learn, Chip Wood, 1999



If you could improve the use of time at your 

school, what would change?



How might you improve it?



What might be your first step?

25


Microsoft_Office_PowerPoint_Slide26.sldx


Reflection

“Reinvent schools around learning, not time.”

	Time to Teach, Time to Learn, Chip Wood, 1999



If you could improve the use of time at your school, what would change?

How might you improve it?

What might be your first step?
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Session Leader:



Read quote………



We’ve spent 2 sessions looking at use of time in your school and exploring alternatives to using time and space to benefit our students.



Look at the questions posed here.  Take a few minutes to respond to the questions as a team or by yourself.  Be prepared to share.





Reflection

“Reinvent schools around learning,
not time.”

* Tfyoucould improve the use of time at your
‘school, what would change?

+ How might youimprove t?

+ What might be you frst step?
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What was one idea I 

learned during 

today’s webinar that 

I will use or plan to 

share with teachers 

at my school?
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What was one idea I learned during today’s webinar that I will use or plan to share with teachers at my school?









Session Leader: 



Of course, we hope that what we have brought you is helpful.  

Please take a moment to share with the group what idea you plan to share or to put into action.  

It may be from the research or from discussion with your colleagues.  Both are a valuable source for professional development.
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Questions?

If you come up with a question today, or even later when 

you share content from this video in your school, please 

contact…

The OSI staff at osita@doe.virginia.gov


Microsoft_Office_PowerPoint_Slide28.sldx
18

Questions?



If you come up with a question today, or even later when you share content from this video in your school, please contact…

The OSI staff at osita@doe.virginia.gov 













18

Session Leader: 



This was a great deal of material to cover in a relatively short period of time. Certainly, if you have questions or need clarification regarding any portion of this video, please contact the staff at OSI at osita@doe.virginia.gov.



.
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Session Leader:



Our topic today, parallel scheduling and expanded learning time, are innovative practices that are proving very successful in the schools that are using them.  We have included this slide with resources to help you better understand how you can implement them as you plan your next year’s schedule. 
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Video Series

Elementary Scheduling 

Part II of II: Protecting Instructional Time

Judy Johnston, LaVonne Kunkel, & Steve DeGaetani
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