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Executive Summary
Introduction

The Superintendent and Senior Staff convened a Dropout Prevention Task Force in April of 2010, expanding efforts to eliminate the number of dropouts from Arlington Public Schools.  The charge of the task force was to: (1) Determine who was dropping out of school; (2) Determine the reasons that students were dropping out of school; (3) Identify best practices relative to dropout prevention and intervention as found in the literature; (4) Identify current services provided by APS relative to graduation support and dropout prevention; (5) Match identified APS services with identified best practices; (6) Identify gaps in APS services; (7) Identify areas needing further investigation; (8) Provide recommendations for further consideration and action; and (9) Prepare a report to be given to a blue ribbon panel for the purpose of reviewing the work of the task force, evaluating the recommendation, providing transparency for communicating the issues to the community and public, and ensuring a process of accountability.

Data

The task force began by collecting and focusing on data.  It collected quantitative student data from the Information Services Department in order to determine who was dropping out.  The following is a summary of the dropout data: 
· Over three years of cohort reporting, the number of dropouts has increased, regardless of the measure applied, and the changes to reporting categories in 2010 accounts for some of the increase, but the number of dropouts remains high at 171 students in 2010.  
· The largest population entered directly into one of the alternative programs, while the second largest group entered APS in high school in grades 9 or 10 and may have attended an alternative program.    

· Hispanic students are the only race or ethnic group over-represented among dropouts.  Limited English Proficient (LEP) students are also disproportionately represented.   

· Hispanic students represent about three-quarters of all dropouts.  

· LEP students represent more than three-fifths of the dropouts.  

· When examining the cohorts by age of entry into APS, students entering 

· at 18 or older represented about half of the dropouts in 2008, but that proportion has decreased to about one-third in 2010.

· at 16 or 17 are increasing, and represented about one-quarter of the dropouts.  

· At age 13 to 15 are seeing a steady increase, and in 2010 represented one in five dropouts.  

· Approximately 90% of the dropouts are not identified with a disability.  

· Students who are economically disadvantaged are over-represented in the dropouts, where they account for approximately 40% of the population, compared to almost a third of the students system-wide.   

To understand why students drop out, the task force collected qualitative data from conversations and interviews with students, principals, directors of counseling, teachers, and attendance specialists.  Both school-related and life-related issues contribute to a student’s decision to drop out of school, and often it is a combination of the two.  Students drop out because they are frustrated by and unhappy with some element(s) of their school life and/or because they cannot balance their life needs with their academic needs.  Each student’s situation is unique and requires individualized attention, understanding and consideration.

Best Practices

Through the literature, the task force identified eleven best practices relative to dropout prevention and intervention.  These identified practices provide a framework for the work of the task force and are as follows:

· An efficient data-collection system

· Early identification of at-risk students

· Attention to student transitions

· A positive relationship and connectedness between students and school

· Real world connections between school and students’ lives

· Students having and understanding opportunities for completion

· Effective leadership, responsive teaching and accountability

· Access to counseling services

· Community engagement

· Parental engagement

· Assessment of prevention and intervention strategies

Recommendations

The task force used these best practices as a framework for identifying areas in the APS program that demonstrated the same practices.  It also used the best practices as a standard for identifying gaps in the APS programs.  Based on these analyses, the task force made the following recommendations:

· Improved data service

· Targeted attention to Hispanic and LEP students who demonstrate at-risk behavior

· Targeted attention to overage students who enter APS for the first time at the high school level

· Enhanced communication within and between schools, departments, and offices

· Enhanced communication between APS and parents and between APS and the community

· Continued analysis of curricular materials and instructional practices

· Expanded counseling services

· Increased flexibility and opportunities for completion

· Increased knowledge and understand of the diverse communities that APS serves

Next Steps

Next steps suggested by the task force include:

· Complete the interim Dropout Prevention Task Force report representing the task force work done to date
· Share the interim task force report with the School Board
· Work with the Mid-Atlantic Equity Center to put next steps into a framework
· Provide the blue ribbon commission with the completed interim task force report 
· Receive comments and recommendations from the blue ribbon commission
· Release the report to the public
· Continue to collect longitudinal data necessary for: identification of risk behaviors; prediction of potential student-related issues; matching students to prevention and intervention programs; evaluating the effectiveness of prevention and intervention practices; expanding on current efforts to monitor and track student patterns and progress.
· Determine short- and long-term action items based the task force report with a timeline for completion
· Beginning with dropout prevention and intervention practices at the high school level, address such practices down through the middle and elementary grades
· Specifically address the issue of students who are overage and lacking credits
· Implement action items

Arlington Public Schools (APS):

A Review of Efforts to Reduce Dropping out of School
I.  Introduction

Arlington Public Schools’ strategic plan for 2005-2011 specifically addresses the graduation/ dropout issue in three of its four goals. The first goal, rising achievement, to “Ensure rising achievement for all students on standardized tests and other measures of performance that go beyond state and federal standards,” includes increasing the rate of graduation and decreasing the dropout rate.  Goal number two, to eliminate the gap, is to “Eliminate gaps in achievement among identified groups (Asian, Black, Hispanic, and low-income students, students with disabilities, and English language learners).”  Included in this goal is the need to decrease the gap in both the graduation and the dropout rates.  The third goal, that of responsive education, reads, “Prepare each student to succeed in a diverse, changing world through instruction and other school experiences responsive to each student’s talents, interests and challenges.”  One of its objectives is that, “All APS students will graduate with the skills, behaviors, and knowledge required for successful entry into employment and participation in a diverse community.”

Based on the goals in its strategic plan, it is clear that Arlington Public Schools takes seriously its commitment to all of its students to provide them with:

· A high quality education

· The opportunity to receive a high school diploma

· Preparation for post-graduate study and/or the world of work.

Therefore, when data show that in each of the past three school years a consistent number of students dropped out of school without receiving a high school diploma, the Superintendent and Senior Staff determined to expand efforts to eliminate the number of dropouts.  
To that end, APS staff began a dropout prevention initiative, with the following clear objective:

All APS students will graduate on time or will continue in school and earn a diploma, as evidenced by:

· Increase of on-time graduates

· Elimination of dropouts

· Continuum of services

As the first step in the dropout prevention initiative, APS staff convened the Dropout Prevention Task Force that held its first session in April 2010.  It consisted of assistant superintendents, school administrators, directors, supervisors, school counselors, school social workers, teachers, specialists, former students, and parent and community representatives (see Appendix E). The task force held monthly two-hour meetings.  The meetings were held in the evenings to encourage participation from community members. 

The charge of the task force was to analyze the dropout situation and share its findings with a blue ribbon panel for analysis and recommendation.  Specifically, the task force was enjoined to:     
· Determine who was dropping out of school

· Determine the reasons that students were dropping out of school

· Identify best practices relative to dropout prevention and intervention as found in the literature

· Identify present services provided by APS relative to graduation support and dropout prevention

· Match identified APS services with identified best practices 

· Identify gaps in APS services

· Identify areas needing further investigation

· Provide recommendations for further consideration and action

· Prepare a report to be given to a blue ribbon panel for the purpose of reviewing the work of the task force, evaluating the recommendation, providing transparency for communicating the issues to the community and public, and ensuring a process of accountability.

II.  Best Practices for Dropout Prevention and Intervention TC "II.  Best Practices for Dropout Prevention and Intervention" \f A \l "1" 
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For many years, practitioners, policymakers, and researchers have attempted to determine effective and efficient practices to decrease the number of students who drop out of high school prior to completion and to increase the number of high school students who receive diplomas. Through a comprehensive review of the literature, 11 themes emerged as “best practices” or strategies to reduce the number of dropouts within a school division. Best practices include:

· Creating and implementing a user-friendly data system that allows stakeholders to access reliable information for a variety of purposes, specifically for the generation of reports that enables the identification of students who are at-risk and the evaluation of prevention and intervention strategies;

· Creating a system to identify at-risk students who exhibit indicators associated with dropping out of high school early in their school careers in order to monitor and intervene with these students as soon as the indicators become apparent;

· Recognizing the inherent risk associated with transitions during youth and adolescence and addressing such transitions as moving from one grade level to another, from one school to another, from one school division to another, from specialized support programs to mainstream, and/or from one country to another;

· Ensuring a feeling of connectedness among students to their school, their teachers, and their classmates;

· Providing students with “real world connections” so that students are able to connect their school experiences with their life experiences, past, present, and future;

· Assisting students to feel success and recognize their various opportunities for high school completion;

· Creating an environment with strong leadership, responsive teaching, and accountability that supports high quality curriculum and instruction;

· Providing access to counseling, where the counselor is able to monitor student success and progress toward high school completion, in addition to maintaining close contact with the student;

· Supporting community engagement by establishing connections and relationships within and across the community;

· Ensuring parental engagement through home-school partnerships with parents/guardians; and

· Conducting ongoing assessment of effective prevention and intervention strategies to increase high school completion.

Though broad in scope and encompassing many dimensions of school and adolescent development, these best practices provide school divisions with a framework from which to develop comprehensive programs and services to ensure that all students succeed and complete high school. It is important to keep in mind that different levels of at-risk behavior require different levels of intervention suited to the individual circumstances and needs of the student. The following is a brief description of each best practice.

Data Collection System
Creating a comprehensive data collection system allows school divisions to access a reliable database that is user-friendly and allows for informative reports to be produced.  A variety of data elements, or quantitative indicators, provide school division staff with the ability to continuously improve instruction and support all students, hold staff accountable for student performance and success, and evaluate the success of prevention and intervention programs. Furthermore, a comprehensive data system provides an organized data flow that can be used to track students, programs, and indicators longitudinally, and allow for cross tabulation. Carefully defined exit codes can also provide accurate and specific information relative to student withdrawal, providing yet another layer of information for practitioners and policymakers. Comprehensive data collection systems also include processes to ensure accountability for the data through the coordination of data warehousing, production of reports, and scheduling of reports to schools, the School Board, and other stakeholders.  A key characteristic of the utility of these data systems is a consensus in the school system of what data are to be collected and for what purpose.
Early Identification of At-Risk Students

Identifying students at risk for leaving high school prior to completion is a critical first step in decreasing the dropout rate. Risk factors for dropping out of high school can become apparent as early as elementary school.  These could include poor school attendance, poor academic performance, including poor literary skills, inappropriate school behavior, and low standardized test scores. Interrupted early school could also indicate a need to pay close attention to the student.  Other indicators which might become apparent in later school years include truancy; involvement with gangs, drugs and/or alcohol abuse; teen pregnancy; violence; retention; and lack of course completion. Any one, or a combination of, these indicators often result in students who are overage and lacking credits, who experience cultural and/or social isolation, who have demographic and family factors that make school difficult, who need to take on adult responsibilities, and/or, who have had negative educational experiences. By identifying students exhibiting one or more of these indicators, typical dropout prevention programs provide a response through targeted services and strategies.  Informal comments and evaluations by teachers also prove to be helpful in identifying students who demonstrate risk factors at an early age.  Early identification for ELL students who have immigrated at high school age and have limited previous schooling is also very important.  
Transitions

Students are vulnerable throughout their school years as they experience significant transitions. Those transitions that may impact high school completion include moving from one level to another (e.g., middle school to high school, grade to grade), specialized language support programs to mainstream (LEP to non-LEP) status, from one school to another, from one school system to another, from one state or country to another, and/or from an education gap back into a formal school environment. The movement from the eighth to the ninth grade is an especially difficult transition for many students, pointing to a need for key programs and instructional support at the ninth grade level and the need for accurate data prior to the student entering the ninth grade (e.g., grade point average, course failures, attendance, standardized test scores, behavior). Students with interrupted formal education also provide challenges that often impact student retention in high school.

Positive Relationships and Connectedness to School

The level of feelings a student may have relative to his/her connectedness with school and/or his or her positive interactions with the people in the school may also impact high school completion. Successful dropout prevention programs may assist in creating connectedness through the development of positive and trusting relationships with school staff, formal mentorship programs, small communities with a personalized learning environment, and through a safe learning environment where the student is engaged in his/her own learning.  Research strongly supports positive outcomes for students who have a positive relationship with at least one supportive adult in the school.

Real World Connections

Strategies implemented in successful dropout prevention programs enable students to see the connection between his/her school experiences and his/her current and future life experiences.

Real world connections between school and life after graduation provide students with the ability to value learning, a curriculum that is relevant to the lives of the students, culturally inclusive environments, multi-year academic plans, service learning, and identification of the next steps after school, including career and life planning.

Opportunities for Completion

Regardless of the students’ current situations, it is important for them to understand that opportunities for academic success and graduation from high school are possible. Effective dropout prevention programs provide students with intensive, comprehensive, and coordinated academic support. Specifically, services support credit recuperation and catch-up instruction; graduation through non-traditional means and schedules; alternative schools such as continuation high schools/programs, career academies, night school, and on-line instruction; flexible scheduling; and up-to-date use of technology and social networking. Opportunities should consider the life needs and issues of the students and should broaden the notion of the typical graduation path.
Leadership, Responsive Teaching, and Accountability

Strong leadership, responsive teaching, and accountability in support of quality curriculum and instruction ensure that all students receive high quality education at all levels. This may include high expectations of all students; differentiated instruction for English language learners, students with disabilities, and students with interrupted formal education; culturally responsive instruction; balancing rigorous and relevant coursework with high levels of support; professional development for teachers/counselors, administrators, and staff; evaluation of effectiveness of general and supplemental instruction; use and interpretation of student data; and, visionary leadership to eliminate policies and practices that tacitly permit/encourage students to leave school.

Access to Counseling Services

Students struggling to remain in school and complete high school benefit from counselors who follow student progress and maintain regular contact. Effective dropout prevention programs implement this level of student monitoring to ensure that students participate in programs and services leading to successful high school graduation.  Counseling services can come in a variety of forms, e.g., school counselors, special resource counselors, drug and alcohol abuse counselors, graduation coaches, mentors, and teacher advocates.

Community Engagement
Developing close school-community partnerships enable students to address their life needs and issues outside of school, such as health services, human services, and economic resources. 

Parental Engagement
Home-school partnerships between the student’s parents/guardians and the school encourage good, on-going communication. Optimally, the parent/guardian and the school will be partners in the child’s education.  To optimize effectiveness, the communication is conducted in the family’s native language to further enable family outreach efforts.

Assessment of Prevention and Intervention Strategies

Ongoing assessment of prevention and intervention strategies assists school divisions with maintaining oversight of existing dropout prevention efforts within and across the schools and the community. Furthermore, a realistic evaluation of the existing programs and practices to determine their effectiveness is essential in the identification of gaps in services and resources necessary to reduce/eliminate the dropout rate.

III. Task Force Methodology
In order to better understand the specific dynamics of APS dropouts, the task force began with the collection and analysis of data, both quantitative and qualitative.  It worked with Information Services to obtain general quantitative data relative to who was dropping out, when they were dropping out, and, what were the characteristics of a typical dropout.   It collected qualitative data through interviews and conversations with students, former students, principals, teachers, counselors, attendance specialists, directors and supervisors.   The interviews were based on two basic questions:

· What factors contribute to students making the decision to drop out of school?

· What might schools do to convince students to remain in school?

Additionally, task force members attended the May15, 2010, Latino Graduation Café, at which event they were involved in discussions of dropout issues with parents, students, APS personnel and interested community members.  At the Café, the members were able to share their thoughts and ideas relative to the dropout situation as well as hear the perspectives and experiences of students and parents as they relate to their schooling and the schooling of their children in Arlington.  Extensive readings in the literature provided further information relative to best practices in dropout prevention and intervention.  In addition, task force members gained a personal insight into school satisfaction from a student’s point of view through consideration of their own K through 12 school experiences, situations that had been positive for them and situations that had been uncomfortable. 

For the purpose of personalizing and better understanding the feelings of connectivity to and disengagement from school, the task force members reflected on two aspects of their own school experience.  They identified the aspects of school that were positive for them, the things that caused them to like school and to want to attend.  They also identified an experience or experiences that served to make school an uncomfortable place for them, a place where they did not want to be.  In the sharing of their own school experiences with other task force members, it became clear that task force members had many experiences, both positive and negative, that were fairly universal.  
They felt good about school when they:

· were successful academically and were recognized for their success, 
· had a positive, supportive relationship with at least one teacher or other staff member 
· were involved in school activities

· felt accepted by other students teachers, and/or other school personnel.  
They had negative feelings about school when they:

· felt disrespected by a teacher

· felt that they could not succeed academically

· did not feel accepted by others
· did not feel safe.  
Although the task force members did not drop out of school following negative experiences, the conversations helped the group to understand the feelings of students and some of the factors that might convince them to either remain in school or to drop out.

Analysis of Cohort Dropout Data for Arlington Public Schools
In order to be successful, prevention and intervention strategies need to meet the needs of the individual students they serve.  Those working in dropout prevention need to understand the characteristics of the students who drop out.  They also need to understand the school-related and life-related factors that lead to their decision to leave school before completing high school.  To this end, APS examined the some of the characteristics of those students who dropped out in the last three graduating cohorts.  The data that follow give direction as to the areas that are most in need of understanding, attention, and action. 

 TC "Analysis of Cohort Dropout Data for Arlington Public Schools" \f C \l "2" 
The dropout data presented in this report is based on the Virginia Department of Education (VDOE) cohort report which details outcomes for students who entered the ninth grade for the first time together and were scheduled to graduate four years later.  The first report was published for the 2008 cohort, and there are now three complete cohort reports (2009, 2010). 
  The cohort report counts the number students in a variety of categories and includes the count of students who dropout of school (see Table 1).
  
Table 1.  APS Dropouts by Graduation Cohort

	Graduation Cohort by Year
	Graduation Cohort:  

Numbers of Students Identified
	Dropout Rate
	Dropouts Included in APS Analysis

	
	Cohort
	Dropouts
	Unconfirmed 
	Dropouts +

Unconfirmed
	
	

	2010
	1369
	149
	22
	171
	12.5
	149

	2009
	1320
	123
	34
	157
	11.9
	123

	2008
	1189
	112
	37
	149
	12.5
	112


Staff produced a dataset of APS students identified as dropouts in the state cohort reports.  The dataset contains demographic characteristics, including race, Hispanic, limited English proficiency (LEP) status, age at the time of APS entry, age at the time of dropping out, alternative program attendance, graduation since dropping out, gender, economic status, and disability.

Table 1 shows that over three years of cohort reporting, 

· the number of dropouts has increased, regardless of the measure applied.  

· the changes to reporting categories in 2010 accounts for some of the increase, but the number of dropouts remains high at 171 students in 2010.  

For the remainder of this analysis, the results will focus on the students identified in Table 1 as “dropouts included in APS analysis.”  By graduation cohort, this includes 112 students from 2008 and 123 students from 2009.  In 2010, 149 students are identified as “dropouts included in APS analysis” which differs from the state dropouts (171) due to changes in how “unconfirmed” withdrawals.  The analysis presented in this section of the report refers to “dropouts included in APS analysis” as “dropouts.” 

Entry into APS:  The first step in this analysis focused on identifying when the dropouts entered APS, and if they entered a school or an alternative program.  Table 2 shows the six categories of entry types identified for each student within the dropout data set.

Table 2.  Entry Into Arlington Public Schools
	Category***
	Entry Into APS
	Description

	Category 1 –  Dropout from a Traditional or Comprehensive HS*
	Entered in Grade 7 or before

 
	· Enrolled in APS continuously from Grade 7 through dropout

· Was never enrolled in an alternative program** 

	Category 2 – Dropout from an Alternative Program
	Entered alternative program in Grade 11 or 12

(enrolled Grade 7 or before)
	· Enrolled in APS continuously from Grade 7 through dropout

· Was enrolled in an alternative program** in Grade 11 or 12

	Category 3 – Dropout from an Alternative Program
	Entered alternative program in Grade 9 or 10

(enrolled Grade 7 or before)
	· Enrolled in APS continuously from Grade 7  through dropout

· Was enrolled in an alternative program** in Grade 9 or 10

	Category 4 – Recent APS Enrollee 
	Entered APS in a comprehensive high school in Grade 9 or 10

(a high school enrollee)
	· Enrolled in APS for the first time in Grade 9 or 10

· May have attended an alternative school program

	Category 5 – Recent APS Enrollee
	Entered APS in a comprehensive high school in Grade 11 or 12

(a high school enrollee)
	· Enrolled in APS for the first time in Grade 11 or 12

· May have attended an alternative school program

	Category 6 – Recent  APS Enrollee
	Entered APS for the first time in an alternative program

(a high school enrollee)
	· Enrolled in APS for the first time in an alternative program**

· Did not attend a comprehensive high school prior to enrolling in an alternative program


*For the purposes of this analysis, the comprehensive high schools include Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

**The alternative programs are Arlington Mill, Career Center (full-time), Langston, New Directions, Parenting Teens and the HILT Institute at H-B Woodlawn.

***A small number of students had characteristics of more than one category description.  These students were placed in the category that most accurately fit their APS enrollment history.  

Dropouts entered APS at a variety of points as noted in Table 3, but  
· the largest population entered directly into one of the alternative programs, 

· the second highest population entered APS in high school in grades 9 or 10.    

Table 3.  APS Dropouts 2008 – 2010 by Entry Grade and School or Program Type 
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The remaining analyses build on the presentation of entry to APS (Table 3) and explore the demographic characteristics of the identified dropouts.  

Race/Ethnicity and LEP Status:  Tables 4 through 8 examine dropouts by race, ethnicity and identification as an LEP student.    Among the dropouts in this analysis:

· When the race and ethnicity of dropouts is compared to the race and ethnicity of the overall APS population, Hispanic students are the only group over-represented among dropouts.

· Using a similar comparison, LEP students are also disproportionately represented among the dropouts.   

· The proportions of Asian students dropping out have decreased over the three years of reporting (Table 4).

· The number of Black students dropping out has increased from 12 to 19 students, and the proportion has fluctuated over the three years (Table 5).  

· Dropouts among students identified as Hispanic increased from 75 to 110, and in 2010 represent about three-quarters of all dropouts.  Within this group, the highest proportions of dropouts are students who started off in an APS alternative program or who entered a high school at grade 9 or 10 (Table 6).

· White students represent about one tenth of the dropout population (Table 7).   

· LEP students represented more than three-fifths of the dropouts (Table 8).  

Table 4.  APS Asian Dropouts 2008 -2010 by Entry Grade and School or Program Type 
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Table 5.  APS Black Dropouts 2008 -2010 by Entry Grade and School or Program Type
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Table 6.  APS Hispanic Dropouts 2008 -2010 by Entry Grade and School or Program Type
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Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort  -  Hispanic Students

2008

2009

2010

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, 

Parenting Teens, and the HILT program at H-B Woodlawn


Table 7.  APS White Dropouts 2008 -2010 by Entry Grade and School or Program Type
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0
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9 or 10

5
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2
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8
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5

11 or 12

3

3%

1

1%

0

0%

6

Alternative Program**

9 to 12

n/a

0

0%

7

6%

2

1%

Total Dropouts

11

10%

12

10%

12

8%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort  -  White Students

2008

2009

2010

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, 

Parenting Teens, and the HILT program at H-B Woodlawn

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended


Table 8.  APS LEP Dropouts 2008 -2010 by Entry Grade and School or Program Type
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17%
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17%

36

24%
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11 or 12

2

2%

1

1%

0

0%

6

Alternative Program**

9 to 12

n/a

48

43%

51

41%

43

29%

Total Dropouts

72

64%

79

64%

89

60%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort  -  LEP Students

2008

2009

2010

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting 

Teens, and the HILT program at H-B Woodlawn


Table 9.  APS Non-LEP Dropouts 2008 -2010 by Entry Grade and School or Program Type
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16

14%
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20

13%
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11 or 12

5

4%

4
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2
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6

Alternative Program**

9 to 12

n/a

6

5%

8

7%

15

10%

Total Dropouts

40

36%

44

36%

60

40%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort  -   Non-LEP Students

2008

2009

2010

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting 

Teens, and the HILT program at H-B Woodlawn

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended


Age at APS Entry:  Tables 10 through 14 look at the dropouts by the age when they entered APS.  Based on age at entry:

· Students entering APS at 18 or older represented about half of the dropouts in 2008, but that proportion has decreased to about one-third in 2010 (Table 14). 

· Students starting at 16 or 17 are increasing, but there is no clear pattern, and in 2010, they represented about one quarter of the dropouts (Table 13).  

· There has been a steady increase in the number of dropouts among students who enter APS from age 13 to 15 and in 2010, they represented about one in five dropouts (Table 12).  

Table 10.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by Entry at Age 5 or Younger 
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0
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2
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0

0%

6

Alternative Program**

9 to 12

n/a

0

0%

1

1%

0

0%

Total Dropouts

11

10%

20

16%

14

9%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

Graduation Cohort

Entered APS at Age 5 or Younger

2008

2009

2010

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting Teens, and the HILT 

program at H-B Woodlawn


Table 11.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by Entry at Ages 6 to 12
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Alternative Program**

9 to 12

n/a

0

0%

0

0%

1

1%

Total Dropouts

11

10%

9

7%

20

13%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort

Entered APS at Ages 6 to 12

2008

2009

2010

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting Teens, and the HILT 

program at H-B Woodlawn


Table 12.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by Entry at Ages 13 to 15
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0
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0
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0
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6

Alternative Program**

9 to 12

n/a

1

1%

0

0%

1

1%

Total Dropouts

12

11%

17

14%

28

19%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort

Entered APS at Ages 13 to 15

2008

2009

2010

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, 

Parenting Teens, and the HILT program at H-B Woodlawn


Table 13.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by Entry at Ages 16 to 17
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9 to 12

n/a

1

1%

4
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6
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Total Dropouts

21

19%

20

16%

36

24%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort

Entered APS at Ages 16 or 17

2008

2009

2010

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, 

Parenting Teens, and the HILT program at H-B Woodlawn


Table 14.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by Entry at Ages 18 or Older
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Alternative Program**

9 to 12

n/a

52

46%

54

44%

50

34%

Total Dropouts

57

51%

57

46%

51

34%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

2008

2009

2010

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, 

Parenting Teens, and the HILT program at H-B Woodlawn

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

Graduation Cohort

Entered APS at Ages 18 or Older


Other Characteristics: Tables 15 through 20 look at the dropouts by gender, identification with a disability and identification as economically disadvantaged.  

· The dropouts among males are increasing, compared with a decrease among females (Tables 15 and 16).  

· Among males, the increases were among students entering high school at grade 9 or 10 (Table 16).  

· Among females, the proportion of dropouts is decreasing among those who first entered APS through the alternative programs (Table 15).  

· Approximately 90% of the dropouts are NOT identified with a disability (Tables 17 and 18).  

· Students who are economically disadvantaged are over-represented in the dropouts (40%) compared to almost a third of the students system wide (Tables 19 and 20).   

Table 15.  APS Female Dropouts 2008 -2010 by Entry Grade and School or Program Type
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9 to 12

n/a

32

29%

27

22%

27

18%

Total Dropouts

55

49%

50

41%

64

43%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort  -  Female

2008

2009

2010

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting Teens, and the HILT 

program at H-B Woodlawn


Table 16.  APS Male Dropouts 2008 -2010 by Entry Grade and School or Program Type
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9 to 12
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20%

32

26%

31

21%

Total Dropouts

57

51%

73

59%

85

57%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort  -   Male

2008

2009

2010

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting Teens, and the HILT 

program at H-B Woodlawn

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended


Table 17.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by Identification with a Disability
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Total Dropouts
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5%

15

12%

14

9%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting 

Teens, and the HILT program at H-B Woodlawn

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort  -  With a Disability

2008

2009

2010


Table 18.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by No Identification with a Disability
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Total Dropouts
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95%

108

88%

135

91%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting 

Teens, and the HILT program at H-B Woodlawn

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

Graduation Cohort  -  Without a Disability

2008

2009

2010

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.


Table 19.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by Identification as Economically Disadvantaged
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17%

Total Dropouts

40

36%

53

43%

60

40%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort

Economically Disadvantaged

2008

2009

2010

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting 

Teens, and the HILT program at H-B Woodlawn

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended


Table 20.  APS Dropouts 2008 -2010 by Entry Grade and School or Program Type, by No Identification as Economically Disadvantaged
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21%

Total Dropouts

72

64%
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57%

89

60%

*Includes Wakefield, Washington-Lee, Yorktown and H-B Woodlawn.

Note: Percentages are based on this total and rounded to the nearest whole number.

Category

APS Entry School or 

Program

Entered 

APS  in 

Grade 

Trans. to 

Alt. Prog.

Graduation Cohort

Not Disadvantaged

2008

2009

2010

Elementary or Middle 

School

7 or 

earlier

High School*

May have 

attended

**Includes Arlington Mill, Langston, Career Center (limited to full-time students), New Directions, Parenting 

Teens, and the HILT program at H-B Woodlawn


Summary of Dropout Data:

Over three years of cohort reporting, 

· the number of dropouts has increased, regardless of the measure applied.  

· the changes to reporting categories in 2010 accounts for some of the increase, but the number of dropouts remains high at 171 students in 2010.  

Finding on APS dropouts:

· The largest population entered directly into one of the alternative programs, while the second largest group entered APS in high school in grades 9 or 10.

· Hispanic students are the only race or ethnic group over-represented among dropouts.  LEP students are also disproportionately represented.   

· Hispanic students represent about three-quarters of all dropouts.  

· LEP students represent more than three-fifths of the dropouts.  

· When examining the cohorts by age of entry into APS, students entering 

· at 18 or older represented about half of the dropouts in 2008, but that proportion has decreased to about one-third in 2010. 

· at 16 or 17 are increasing, and represented about one quarter of the dropouts.  

· At age 13 to 15 are seeing a steady increase, and in 2010 represented one in five dropouts.  

· Approximately 90% of the dropouts are not identified with a disability.  

· Students who are economically disadvantaged are over-represented in the dropouts, where they account for approximately 40% of the population, compared to almost a third of the students system wide.   

It is important to note that this analysis was limited, and it does not examine variables that research has found to be predictors of dropouts including attendance, discipline, or academic performance.  This study compares cohorts of dropouts as defined by the state, but does not look at the longitudinal performance of the dropouts.  Finally, there is no comparison data, looking at students with similar characteristic who graduated or who continue their studies.  

The task force is continuing to work with the Department of Information Services to obtain student group information that is more granular.  In addition to knowing the demographics of who is dropping out, the task force is interested in the following data:

· How did the student progress through the school system?  In what programs were he/she placed, and when did s/he exit from them?

· How do the characteristics of students who drop out differ from those who graduate?

· How do the students’ ages relate to their grade levels?  How do the English proficiency levels of the students relate to grade placement, particularly at the secondary level?

· Were the students retained in a grade at some point in their education?  If so, in what grade(s)?

· What are the stated reasons that students drop out?

· When did students first show signs that they were at risk for dropping out (e.g., attendance, academic, behavioral records)? 

· What did the students do the year prior to dropping out?

· What if any interventions were attempted with the students? 

· How successful have prevention/intervention practices been?

· What levels of education/literacy/years of schooling has the student had upon entering APS?  

· What is the student’s literacy in the native language?

· Does the student have an interrupted formal education (SIFE)?

Qualitative Information Gathered From Interviews TC "Qualitative Information Gathered From Interviews" \f C \l "2" 
Following interviews with students, teachers, counselors, and administrators, and the Latino Graduation Café discussions with students and parents, the task force compiled a list of major factors that contribute to students making the decision to drop out of school.  The following list is based on the collection of data and information that the task force was able to collect and analyze.  These factors are both school related and life related and are often a result of a combination of the two.  Although the following list suggests that there are common denominators for students to drop out of school, each student’s situation is unique to that student and requires individualized attention, understanding, and consideration.

The school-related factors follow:

· The structure of schools

· Inadequate early-warning systems to identify students in time to provide interventions

· Lack of designated accountability – who is responsible for identifying when students need help, for ensuring the follow-through of interventions, and for ensuring that timely and helpful communication takes place with the home

· Process for assigning students to specific classes/programs and a student’s lack of understanding of his/her educational path

· Student suspension from school with an inability for students to make up work

· Lack of flexible schedules during the day and the school year to enable students to catch up with classes and accommodate work/life responsibilities

· Lack of culturally responsive education in some classrooms

· Student perceptions/situations relative to school

· Course failure – getting behind in credits

· Discouragement

· Retention

· Poor attendance

· Perception that some teachers do not care

· Not feeling valued

· Lack of encouragement
· Low expectations

· From teachers and/or counselors

· From students themselves

· Lack of relevance to the students’ lives

· Lack of connection to school – lack of a bridge between school and the students’ lives
· Boredom

· Situations unique to English language learners (ELLs)

· Extended length of time that it takes to move through the ESL program and complete school

· Limited prior schooling 
· Entering school in order to learn survival English, not necessarily with an expectation of high school graduation

· Cultural competency – learning a new culture as well as a new language

Life-related issues and situations can also work against a student’s ability or perceived ability to complete school.  These are:

· Need for employment and the inability to balance a job with school

· Living on one’s own

· Helping to support the family both in this country and in the country of origin

· Pregnancy and parenting responsibilities 

· Family crises

· Lack of legal documentation related to immigration demands and status

· Health issues

· Substance abuse

· Court involvement and/or incarceration 

· Limited access or perceived limited access to a network of support

The task force then looked at major factors that might be effective in keeping students from dropping out and encouraging them to stay in school.  These factors include students:

· Having a positive and supportive relationship with at least one adult in the school

· Knowing that their teachers, counselors, administrators care about them

· Having teachers who are interesting, helpful, positive, able to control the class, notice if a student changes behavior, take a personal interest in their students

· Having access to counselors/counseling services when they need it

· Receiving recognition for good work

· Feeling valued, respected, and heard

· Receiving messages of high expectations and encouragement

· Receiving emotional supports

· Being able to see themselves progressing toward graduation

· Having increased options for completion

· Having friends and positive interactions with other students

· Feeling that school is a safe haven, free from bullying and free from violence

· Being involved in school extra-curricular activities

· Being in some type of small program

· Being put in touch with outside agencies that will be able to help them with their life issues

IV.  APS Programs As Related to Best Practices TC "IV.  APS Programs As Related to Best Practices" \f C \l "1" 

The task force wanted to identify what APS was doing in relationship to the best practices found in the literature.  To obtain that information, the task force sent an email to each principal asking that he/she share what his or her school was doing relative to dropout prevention and intervention.  Principals responded in a variety of ways.  Elementary principals compiled a table that showed what each elementary school was doing to prevent students from dropping out in later years.  The principals of some secondary schools sent a written response to the request; others gave the task force the name of someone in the school who works closely with dropout prevention in their school.  In each case, the task force communicated with that person in order to determine the practices of the school relative to dropout prevention and intervention.  
From the data collected, it is clear that staff in APS is dedicated to reducing the dropout rate and ensuring that all students complete high school. Many opportunities are available for students with a wide range of abilities and risk factors. In the context of the best practices identified through the literature review, APS has many strengths.  They include:
Data Collection System

APS has a data system that provides some data relative to the dropout situation, and it is working to increase the dropout data that it is able to provide.  Information Services is working with principals and counselors to give them the data that they need in order to monitor students’ academic progress, attendance, and behavior.  The system is working to improve its data collection and distribution.

Early Identification of At-Risk Students

Early identification of at-risk students is achieved for some students through the Intake Center, the pre-K program and the Intervention Assistance Teams (IATs).  In addition, some teachers and counselors identify students with risk behavior when they first begin to develop difficulties with school.  Early identification for ELL students who have immigrated at high school age and have limited previous schooling is very important.  In APS these students are identified as accelerated literacy students through their Intake Center assessment. 
Transitions
A number of programs/practices are in place to help students through transitions.  They include programs specifically targeted to transition into Grade 9 in which students are cluster grouped and assigned specific teachers who consistently interact with the group, provide personalized instruction and interdisciplinary learning, and foster student responsibility for learning.  These programs are known by such names as Grade 9 Houses, Foundation Program for Academic Excellence, and The Freshman Connection.  The Transition 9 (T-9) program is for students who do not meet promotion requirements by passing Grade 8 English, Science, Social Studies, and/or Mathematics.  Other programs that assist students with transitions include the Intake Center, ESOL/HILT, and the special education programs.  Additionally, some teachers and counselors recognize that students may be having a difficult time with a transition, and they help the students through it.
Positive Relationships and Connectedness to School

Students are helped to build positive relationships with school personnel and to feel a connection to their school through several programs/practices.  They include, Grade 9 Houses, Foundations 2.0, the middle school Teacher Advisory (TA) Program, alternative education programs such as Teen Parenting, and the cultural competence initiative that helps teachers to be able to build relationships with students whose cultures may differ from their own.  Having a safe school environment also helps students to feel comfortable in and connected to their school.  Some teachers have an ability to build strong and positive relationships with their students.  School activities help students to feel connected.  
Real World Connections
Some teachers in some classes are able to help students make connections between their school work and their lives.  For example, the Career Center programs and staff can help students make connections with the working world and a potential career.  Alternative education allows students to balance their schooling with their life demands.  The cultural competence initiative helps teachers and counselors connect their curriculum to the lives of their diverse students.
Opportunities for Completion

In order for students to remain in school, they need to be able to see opportunities to complete high school and graduate.  This is especially important if the student has fallen behind in credits.  The following programs/practices provide students with opportunities to make up school work and offer flexibility for earning credits.  They include, lunch labs, teacher availability before and after school, tutoring, online options, summer school options, double dosing options that provide a double period in which to master course objectives, courses targeted to additional support to students with disabilities or who are not English proficient, and alternative education programs that provide opportunities to earn credits in a semester rather than over an entire year.  The English Advisory Committee is looking for ways to make certain that all students know what opportunities are available, understand their importance, and know how to access them.
Leadership, Responsive Teaching, and Accountability
Responsive teaching is supported by professional development, the cultural competence initiative, the leadership of the school, the evaluation system, and accountability.   Some teachers are naturally responsive to all of their diverse students.
Access to Counseling Services

Student services has multiple positions, all dedicated to helping students succeed.  They include school counselors, social workers, school psychologists, attendance specialists, substance abuse counselors, minority achievement coordinators, HILT resource counselors, and bilingual family resource assistants.  In addition, DHS provides school-based mental health therapists.  Some students have mentors and/or teacher advisors.  The Intervention Assistant Teams (IATs) and the Youth Experiencing Success (YES) programs also provide assistance to students.

Community Engagement
The community is involved with APS through community advisory groups, the PTAs, and the DHS mental health therapists.  Schools offer a variety of activities to which parents and other community members are invited, and some schools serve as community centers.  In addition, some APS employees are active in community groups.

Parental Engagement
APS reaches out to parents in a variety of ways.  Parents are invited to special education and HILT meetings, and they are invited to parent conferences to discuss their children’s progress in school.  Schools host back-to-school nights and invite parents to other activities such as musical events, theater, and athletic events.  Parents are also able to participate in PTA.  Schools attempt to communicate in the language of the parents and provide translators for school meetings.  Through ESOL/HILT, bilingual and bicultural family resource assistants are assigned to schools to act as a resource for parents and a liaison from the school to the families.
Assessment of Prevention and Intervention Strategies
APS has made a start in addressing the dropout situation by convening and supporting the Dropout Prevention Task Force.  It is serious about eliminating student dropouts as a part of its strategic plan to eliminate the achievement gap.  
Some additional system-wide initiatives that directly and indirectly support student achievement, success, and engagement are as follows:

· Over the course of the last year and a half, members of APS have been involved in Instructional Rounds training.  Similar to "rounds" conducted by medical doctors, Instructional Rounds is a collaborative improvement strategy that examines the relationship within the instructional core (the teacher, the student, and the content) to determine if changes in specific, identified practice will result in increased student learning.  Instructional Rounds supports Danielson’s best practices and consists of four steps:
· identifying a problem of practice

· observing the practice

· debriefing of the observation

· focusing on the next level of work

· APS is beginning work to identify, select, and implement a Formative Assessment System which:
· is aligned with Standards of Learning

· is designed for core content areas

· provides periodic assessment opportunities

· provides centralized and site-specific access to data

· APS is continuing the Intervention Task Force which examines K-8 interventions and assessment components.
· The Departments of Instruction and Student Services, particularly the ESOL/HILT, Mathematics, and Special Education Offices, are continuing and expanding their collaboration through:

· K-12 vertical articulation team for mathematics

· Work supporting students who are dually-identified as Special Education and ESOL/HILT
· Staff continues to work to design and implement strategies that provide families with opportunities to receive positive, interpersonal support that is provided regularly and in a consistent manner.  Communication must be provided in the preferred methods of correspondence for families.  Families must see evidence that the process of schooling is successful, safe, and committed to creating positive experiences for their children.  Lastly, families must be purposefully included in their children’s educational experiences. 

· The Department of Instruction is working directly with students, counselors, minority achievement coordinators, bilingual resource teachers, parent liaisons and school based administrators to create support systems of counseling services for all minority students.

· The Department of Instruction is developing a clear system for communicating and ensuring continuity of services provided internally and externally to students and parents.  

· The 2011-2016 Technology Plan will provide a parent portal and online grade book during the 2011 school year. 

· The Minority Achievement Office works to promote, support, and advance the academic personal excellence of minority students.  Staff fulfills the mission by helping students, families, and staff by:

· encouraging students to take challenging courses throughout their academic career 

· teaching students and families to become positive effective self advocates  

· preparing students for escalating rigors and expectations as they advance through school 

· matching and monitoring student’s involvement with educational and/or culturally-enriching opportunities

· providing teachers with professional development focusing on strategies for working with students and families of diverse populations 

· encouraging  students to discover and utilize resources that will help them achieve their personal goals

· advocating for students to help them gain equal access to all academic programs
· Schools are providing prevention and intervention strategies for students who have been identified as being at risk.  In most schools, intervention strategies include counselors, teachers, administrators and parents/guardians.  However, specific intervention strategies will likely differ from one another as they address the situation and needs of the individual student.  Interventions normally happen at the point that the student is identified as being at risk and, when necessary, continue through the student’s senior year in high school.  One high school’s approach to senior year intervention can be found in Wakefield High School’s example in Appendix B on page 42 of this report.
New and Extended Initiatives Relative to Dropout Prevention and Intervention

Since the formation of the Dropout Prevention Task Force in April 2010, and partially as a result of its work, these three initiatives have been implemented:

· APS has eliminated Transitional English as a required class in an effort to support LEP students to move more quickly through the HILT program (This responds to concerns raised during interviews by LEP students at the time it took them to progress through the HILT program toward graduation.)  

· Information Services is now providing monthly attendance and dropout reports to school and program administrators in response to principals’ expressed concern that it was difficult to track student attendance efficiently.
· LEP Caucus Issue #3 states the need to change the way the on-time graduation rate is calculated to reflect, in part, APS’ commitment to providing services to LEP students beyond age 18.

One initiative that is directly related to dropout prevention has been extended. Although the Council on Cultural Competence was formed in 2005 prior to the formation of the Dropout Prevention Task Force, it was convened with the expressed purpose of eliminating the achievement gap, one example of which are the dropout statistics.  Since that time, all of the administrators in APS have participated in “courageous conversations” about race and its effect on the schooling of children.  Those conversations are continuing.  During the 2009-2010 school year, staff members from 12 schools and programs received cultural competence training in an effort to help teachers and other staff members understand and be able to form positive relationships with students of cultures different from their own.  In the 2010-2011 school year, the cultural competence initiative was extended, and staff members from five additional schools are receiving the same cultural competence training.  In both the 2009-2010 and the 2010-2011 school years, members of the Council on Cultural Competence trained teachers and other staff members to be cultural competence facilitators in schools the following year.  This work will continue until all staff members from all APS schools have been trained.  Because there is a sense of urgency in making certain that all students graduate from high school, these new initiatives are being supported at the same time that others are being developed.
V.  Gaps Between “Best Practices” and APS Response to High School Dropouts
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Although APS has a large number of programs, practices, and systems in place to discourage and prevent students from dropping out of school, some students still choose to drop out prior to graduation.  Looking at the data and listening to students in interviews, it is apparent that areas of opportunity for improvement remain. Following is a brief discussion of areas in which APS could improve to better meet the needs of its students
Data Collection System
APS maintains comprehensive databases with a range of data elements to track and monitor student achievement as well as programs and services. Rather than being found in one database, data elements or variables on specific characteristics, are spread across several databases that are managed by different offices. This makes it difficult to correlate data across fields; create longitudinal reports that assess long-term outcomes, particularly to monitor at-risk students; and provide administrators and program managers with easily accessible, accurate data. A coordinated database that integrates data from student attendance, behavior and course performance would allow for a system which flags students who are exhibiting risk factors and alerts schools to the situation.  School staff members could then intervene, targeting the at-risk behavior before additional difficulties develop and before the student drops out.
Early Identification of At-Risk Students
Currently, there is no division-wide system or process in place to identify students at-risk for dropping out of high school. Decisions are made at the school level by teachers and/or counselors regarding students who may be likely to drop out of school. Implementing an early identification system across the division would enable administrators to identify indicators relevant to APS students that are associated with future dropout. Adequate early identification would allow for the division and schools to develop effective, data-driven, programs and practices to reduce the dropout rate. Data from this review also indicate that there is a need to identify critical factors related to progress in ESOL/HILT classes and risk for future dropout.

Transitions
Managing transitions for students within and across schools and supporting them in the process are critical components to easing the stresses associated with change. APS lacks a consistent and open communication process for transitioning students and families, thereby complicating transitions, both into and within the school system. The data show that students entering APS for the first time in high school and/or students whose age is above the norm upon entering APS have a higher rate of dropping out than students who enter APS prior to high school and who are age-appropriate for their grade level.  Making the transition from the HILT program into the mainstream classes may also prove to be difficult for some students.  Additional attention needs to be given to these areas.  Depending on the student’s age, a HILT high school student new to APS might need to move from a comprehensive high school to the HILT program at H-B Woodlawn to the HILT program at Arlington Mill, resulting in a triple transition.
Positive Relationships and Connectedness to School
Ensuring that students feel connected to school is a critical component for keeping students in school until graduation. Based upon a review of the literature, successful programs help students feel that they are a part of the school community as early as elementary school.  Some schools and some classrooms have cultures that promote feelings of connectedness in their students; some do not.  Much depends on the leadership of the school and the practices of individual teachers.  Some APS schools have minority achievement coordinators and/or bilingual HILT resource counselors to support vulnerable students; some do not. Though mentorship programs exist in many schools across the division, they are not in all schools. Each of these programs works to improve student relationships within schools and to assist students in feeling important to the school community.

Real World Connections
Although the task force collected data related to best practices for effective dropout prevention programs and services, the data do not provide insight into how APS connects learning to the real world experiences of the students during and beyond school. Rather than division-wide programs and practices, this type of best practice occurs at the classroom level.  Therefore, a more in-depth study of classroom practices is necessary to explore how real world connections are made between the curriculum and life outside the classroom for students of all cultures.  
Opportunities for Completion
Opportunities for completion lead to success only if they are realistic and viable from the student’s point of view, and they allow the student to handle life needs. Students at-risk for dropping out of high school benefit from a wide range of programs that have the potential of fitting their educational and life experiences, but they have to be aware of these programs if they are to be able to access them.  In order to provide students with knowledge of the multiple paths for completion, APS needs to make certain that all counselors, and even teachers, understand the programs and practices that are available to students, including those in the alternative programs.  Alternative programs can no longer be seen as punishment but rather as viable options.  Additionally, students need increased flexibility, increased access to teachers outside of the classroom, differentiation with varying achievement levels, and clarity regarding how the ESOL/HILT students are able to progress through the class levels.  

Leadership, Responsive Teaching, and Accountability
APS provides a high level of leadership, responsive teaching, and accountability consistently across the division and over a period of time. When evaluating these factors in the context of dropout prevention, however, several areas could be improved. Data indicate that culturally sensitive materials are used in some classes, but not all.  Teachers, counselors and administrators have varying levels of cultural competence relative to working with diverse students and their families.  Additionally, they have varying levels of experience and expertise with students for whom English is not their native language. Progress toward responsive teaching seems to depend upon the individual teacher and the culture of individual schools. Some teachers seem to have a high number of students who fail a course each year, whereas other teachers have few if any failing students. This being the case, the school division may need to assess its grading policies and address the issue of students failing a particular course but passing the state Standards of Learning test. Course availability, relevance, and rigor need to be reviewed to ensure all students have access to high quality classes. 
Access to Counseling Services
Across APS, more counselors, social workers, and substance abuse counselors are needed since caseloads for counselors are generally high. Coupled with the long wait list for services through the Arlington County Department of Human Services, APS students may not receive needed services in a timely manner. Additionally, more cultural competence training is needed for counselors to be able to work effectively with diverse students and families.
Community Engagement
Community engagement encompasses a range of practices, from business partnerships to coordination of services with county and private service providers. Though business partnerships are strong across many schools, coordination of human services for students with at-risk indicators can be strengthened. There seems to be a disconnect between APS and community agencies, with students falling through the cracks in terms of receiving services that would enable them to remain in school through graduation. Although DHS is in the schools, students do not always get services when they need them.

Parental Engagement
Engaging parents with the school community is a challenge. For students at-risk of dropping out of school, it may be even more difficult. Often, parents lack an understanding of the available pathways to graduation for their children, and they do not understand how an APS school or school division works. Many parents lack access to technology and may not be fluent in English. APS does not have a comprehensive flow chart with all the avenues to graduation, including alternative programs, as well as systems and supports to ensure success in school. Communication with parents in the parents’ native language is also a challenge for many schools and departments.

Assessment of Prevention and Intervention Strategies
As APS continues to take a comprehensive look at dropout prevention and intervention, it will need to conduct an evaluation of existing prevention and intervention strategies to determine their effectiveness. This will also lead to better identification of the gaps for each best practice area and of the data-driven programs and practices in place that specifically address dropout prevention. To date, a comprehensive review has not been conducted by APS.  Many prevention and intervention practices are not systemic.  APS should consider which practices need to be system wide and which are best determined by each school.
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Based on the information and data that the Dropout Prevention Task Force has collected and studied, the group has identified a number of issues that it feels need further study, consideration and/or action.  Although work is being done, or has been done, in some of the areas, the group feels that attention should be given to the following, and modifications should be made where appropriate:

Improved Data Service

Working with principals, counselors, and other data users, it is necessary to have a clear understanding of the data that are needed and the form in which the data would be most useful.  The task force suggests that a minimum of three indicators are essential for identifying students who are at-risk.  They are attendance, behavior and course performance and should be accessible all in one place in the data system. Once the needs are clear, it will be important to make certain that data are available to its users.  Any data system should be able to provide flags for early-warning and a method to evaluate the dropout prevention and intervention programs and practices in use.  It will also be necessary to make certain that the people who need the data know exactly what is available to them and how to access it.

Targeted Attention to Students Who Are Hispanic and LEP and Who Are at Risk for Dropping Out
Among the dropouts in their cohort, when compared with students of other ethnicities, the students who are Hispanic and LEP comprise the highest percentage of dropouts.  It is important that APS understand and address the educational needs of and issues faced by this group of students.
Targeted Attention to Overage Students Who Enter APS for the First Time at the High School Level
When compared with students who enter APS prior to high school and who are age appropriate for their grade level, data make clear that overage students comprise the highest level of dropouts within each cohort.  Targeted attention needs to be given to these students at the time of their transition into APS.
Enhanced Communication Within and Between Schools, Departments, and Offices
Taking into account that educational transitions can be difficult for some students, it is important to make certain that accurate information/education history follows every student from one level to the next, one class to the next, and one school to the next. Schools should be conscious of the potential difficulty and make certain that all students who show signs of at-risk behavior are identified, and the information about at-risk students is shared with the appropriate person/persons in the receiving school.  
Enhanced Communication Between APS and Parents and Between APS and the Community
A school system cannot exist in a vacuum.  In order to maximize the academic success of all of its students, schools need to partner with parents in the education of their children.  Students are most likely to achieve academically if the home and the school are working in tandem with and providing support to each other.  When students have education-disturbing issues that are beyond a school’s purview, such as health issues, legal situations, mental health concerns, and/or financial difficulties, it is important that school personnel know of community resources and have a good working relationship with the agencies that provide those resources. 
Continued Analysis of Curricular Materials and Instructional Practices

What happens in the classroom is the most important element in a student’s education, and the student needs to be able to relate positively to it if he/she is to have a good educational experience. Every student needs to see himself or herself and his or her culture in a positive light within the curriculum.  They need to be able to see the relevance of what they are studying to their lives, in the past, the present, and the future.  All teachers need to build positive and supportive relationships with their students; some teachers may need help to accomplish this.  Administrators need to pay attention to classes with lagging student achievement and high failure rates.

Expanded Counseling Services

Every student should have the ability to see a counseling professional when he/she needs help.  Since school counseling loads are often relatively high, it may be necessary to consider providing counselors to manage high risk cases, or perhaps decreasing the counselor-to-student ratio to enhance services, and/or to consider other professionals playing a role such as graduation coach or mentor for students at risk of not graduating.  It is important for all members of counseling services to have cultural competence training in order to be able to work effectively with students of all cultures. Cultural competence training should include special attention to factors related to the students at highest risk, specifically the LEP and Hispanic students.  It is also important that the roles of student service personnel are clearly defined.  
Increased Flexibility and Opportunities for Completion

Alternative education programs offer multiple paths to graduation and should be reevaluated in terms of the important role that they can play in helping students balance their education with their life needs.  They can offer small and personal environments, flexibility, additional paths to credit recovery, evening and on-line classes, and a second chance for students who did not function well in the comprehensive school.  It is important that comprehensive school counselors understand and communicate to students the possibilities offered by the alternative programs. Although increased flexibility and opportunities for completion should be considered in the comprehensive high school, such modifications may be accomplished easier in the smaller alternative programs.  Specific concerns for the LEP/Hispanic students who drop out need to be studied further in terms of what will make it feasible for that population of students to remain in school. Access to dual enrollment at Northern Virginia Community College (NOVA) and/or to vocational classes would give students who need to work increased flexibility in balancing school needs with life needs.
Increased Knowledge and Understanding of the Diverse Communities That APS Serves
The cultural competence initiative is an effort to help teachers and other staff members build relationships with students and to understand and work effectively with cultures other than their own.  It needs to continue to be supported as one of the necessary approaches to dropout prevention.  It is important for the system to understand and address the unique needs of students who are LEP.  It is also important for members of the APS staff to reach out to members of cultures that are not well represented at APS functions or on APS committees.  
Systemization of Processes and Procedures

It is important for APS to determine what processes/procedures should be system wide, and working with those involved, agree upon the processes/procedures that all will use.  Accountability should be attached to the use.

A Comprehensive Identification and Evaluation of Existing Dropout Prevention and Intervention Strategies, Perceived Gaps in Those Strategies, and Identification and Implementation of Potential Additional Programs, Practices and/or Policies 
As APS considers the recommendations made by the task force and makes significant investments in dropout prevention and intervention, it is essential that indicators for success be part of any resulting plan.  Expected outcomes need to be clear, and evaluation and accountability need to be up front and obvious to all.  These programs, practices and policies need to be:
· Equitable for all students, providing inclusion and equal access for all groups
· Able to address disparities and underperformance

· Understandable to students, teachers/counselors, parents and the community

· Modifiable with appropriate review through a feedback loop

The task force also recommends that the interim report be given to an outside agency that is knowledgeable about dropout prevention and intervention.  This agency, which the group calls a Blue Ribbon Commission, would analyze the report, reinforce what it sees as positive and effective,  share additional information that the task force may have overlooked, and provide recommendations to the task force .
In the process of making its recommendations, the task force identified remaining questions that address specific areas of the recommendations.  These questions, which may be found in Appendix C on page 46, may prove to be helpful when the recommendations are considered and addressed. 

Next Steps
· Complete the interim Dropout Prevention Task Force report representing the task force work done to date
· Share the interim task force report with the School Board
· Work with the Mid-Atlantic Equity Center to put next steps into a framework
· Provide the blue ribbon commission with the completed interim task force report 
· Receive comments and recommendations from the blue ribbon commission
· Release the report to the public
· Continue to collect longitudinal data necessary for: identification of risk behaviors; prediction of potential student-related issues; matching students to prevention and intervention programs; evaluating the effectiveness of prevention and intervention practices; expanding on current efforts to monitor and track student patterns and progress.
· Determine short- and long-term action items based on the task force report with a timeline for completion
· Beginning with dropout prevention and intervention practices at the high school level, address such practices down through the middle and elementary grades
· Specifically address the issue of students who are overage and lacking credits
· Implement action items
APPENDICES
APPENDIX A – APS AS RELATED TO BEST PRACTICES
	Best Practice
	APS Programs and Services
	Gaps/Areas of Need

	Data Collection System

Creating and implementing a user-friendly data system that allows stakeholders to access reliable information for a variety of purposes, specifically for the generation of reports that enables the identification of students who are at-risk and the evaluation of prevention and intervention strategies
	APS has a data system that is providing data relative to the dropout situation
	Information is spread across several databases, making it difficult to:

· Correlate data across fields 

· Create longitudinal reports to assess long-term outcomes

· Monitor at-risk students

· Evaluate and monitor prevention and intervention practices

	Early Identification of At-Risk Students
Creating a system to identify at-risk students who exhibit indicators associated with dropping out of high school early in their school careers  in order to monitor these students as soon as the indicators become apparent
	Early identification is made possible through:

· The Intake Center

· The pre-K program

· Intervention Assistance Team (IAT)
	APS lacks a system-wide early identification system.  It lacks;

· Agreed-upon indicators of students at risk

· A defined process for addressing the needs of lower-grade students once they are identified as being at risk of dropping out



	Transitions

Recognizing the inherent risk associated with transitions during youth and adolescence and addressing such transitions as moving from one grade level to another, from one school to another, from one school division to another, and/or from one country to another
	APS has a number of programs that assist students during transition times.  They include:

· Grade 9 Houses

· T-9

· Foundations 2.0

· The Intake Center

· ESOL/HILT

· Special Education programs


	APS lacks a system-wide procedure for communication between entities in the transition  process.  Often the receiving school does not receive adequate information regarding the new student.  Older students entering APS in high school have a higher than average dropout rate.

	Positive Relationships and Connectedness to School

Ensuring a feeling of connectedness among students to their school, their teachers, and classmates
	The following help to support the student’s ability to form positive relationships and feel connected to the school:

· Grade 9 Houses

· Foundations 2.0

· MS TA Program

· The Alternative Education Programs

· The Cultural Competence Initiative

· Safe School Environments


	Positive relationships are built teacher by teacher, counselor by counselor.  Some students do not feel valued by some teachers.  Some teachers do not demonstrate the ability to build positive relationships with their students.  Some students have a difficult time feeling connected to their school, especially in the larger schools.


	Best Practice
	APS Programs and Services
	Gaps/Areas of Need

	Real World Connections

Providing students with “real world connections” so that students are able to connect their school experiences with their life experiences, past, present, and in the future
	The following programs/practices help students to be able to make a connection between their life experiences and their school experiences and to be able to understand how school positively relates to their lives:

· The Career Center

· The Alternative Education Programs

· The Cultural Competence Initiative
	Some teachers have the ability to help students make the connections between what they are doing in their class and what they have experienced in prior schooling and/or in their lives.  Some teachers do not appear to help their students to see the connections.  In most cases, helping students to make connections needs to be intentional.

	Opportunities for Completion

Assisting students to feel success and recognize their various opportunities for high school completion
	APS helps students recognize their opportunities for high school graduation through a number of channels.  They include:

· Grade 9 Houses

· T-9

· Foundations 2.0

· The Career Center

· ESOL/HILT

· The Alternative Education Programs

· Special Classes

· Tutoring

· Special Education Programs


	The present methods of communication are not always effective in helping students to understand all of their options for completion.  It appears that some comprehensive school counselors do not understand all of the options available to students through the Alternative Education programs.  The comprehensive school schedule is not viable for students who work at night.

	Leadership, Responsive Teaching, and Accountability

Creating an environment with strong leadership, responsive teaching, and accountability that supports high quality curriculum and instruction
	Responsive teacher is supported by:

· Professional Development

· The Cultural Competence Initiative

· The Leadership of the School

· The Evaluation System
	Some teachers are responsive to the individual needs of individual students, but some do not appear to be.  Examples of this include:

· Culturally relevant materials are obvious in some classes but not in others.

· Teachers have varying levels of expertise with ELL students.

· Some teachers have a high number of students who fail their classes, some of whom pass the SOL while failing the course.

· Some teachers have high expectations for all of their students, but some do not.

· Some teachers make their classes relevant to their students’ lives; some do not.

· Some teachers demonstrate caring about their students, but some do not.


	Best Practice
	APS Programs and Services
	Gaps/Areas of Need

	Access to Counseling Services

Providing access to counseling, where the counselor is able to monitor student success and progress toward high school completion, in addition to maintaining close contact with the student
	Students have access to counseling through: 

· APS counselors

· Social workers

· School psychologists

· Attendance specialists

· Substance abuse counselors

· Minority achievement coordinators

· HILT special needs counselors

· Resource assistants

· DHS school-based mental health therapists

· Mentors

· MS TA Program

· IAT

· YES
	The counselor/student ratio is high, and students report that they are not always able to see a counselor when they need one.  The roles of  the various counseling department positions are not always clear.

	Community Engagement

Supporting community engagement by establishing connections and relationships within and across the community
	APS maintains connections with the community through:

· DHS therapists in the schools

· Community advisory groups

· PTA

· Participation on community groups/boards
	In some cases, lines of communication between APS and community agencies need to be improved.  Coordination of school and community services for students at risk needs to be strengthened.  

	Parental Engagement

Ensuring parental engagement through home-school partnerships with parents/guardians
	Parent involvement with APS includes:

· Special education, HILT, and MS TA program meetings and decisions

· IAT meetings and decisions

· PTA participation

· Back-to-School Night attendance

· Performance/athletic event attendance

· Communication in native language
	Some parents, especially those of a different culture, are intimidated by coming to school, and some do not feel welcome in the school.  The school system is not able to communicate in the five languages most commonly spoken by parents.  Some parents lack access to technology and cannot take advantage of school’s communication through technology.

	Assessment of Prevention and Intervention Strategies

Conducting ongoing assessment of effective prevention and intervention strategies to increase high school completion
	The school system convened and continues to support a Dropout Prevention Task Force that is studying the dropout issue and working to prevent students from dropping out through the implementation and evaluation of effective prevention and intervention strategies.
	APS needs a system to identify and evaluate the effectiveness of the existing prevention and intervention strategies.


APPENDIX B – WAKEFIELD H. S. SENIOR YEAR INTERVENTION

WAKEFIELD HIGH SCHOOL

Identification and Intervention Process for Student At-Risk

1. Counselors review caseload to determine which students are at-risk of not graduating on time or of dropping out.  Issues that counselors look for to help identify these students are the following:

a. Insufficient credits for the designated grade level

b. Insufficient number of verified SOL credits for the designated grade level

c. Attendance and truancy patterns

d. Low or failing grades in the current school year in classes required for graduation
2. Once students are identified, counselor maintains a running record/database that includes:  student name, diploma type, verified credit status, academic standing, and details of interventions, etc.  Below is an example:


[image: image19.emf]Student IDName Grade SOL Diploma AcademicsDetails

123456John Smith 12

Danger 

(needs3) SD Good 

RISE classes, emailed test coordinator, 

will attend after school remediation

234567Mary Jones 12Good AD Danger

referred to IAT, weekly check-ins; met with 

parent


In this example, John is working toward the standard diploma and is good standing in terms of grades and credits.  He is in danger, however, because he lacks a sufficient number of verified credits.  Mary is working toward the advanced diploma and is in good standing in terms of the number of verified credits she has earned.  However, her grades are not good, and she is in danger of not passing her classes.

3. Counselors review and update this list regularly. Some counselors do it as they meet with students, others at the interims and end of quarters, and others do it at the end of each quarter.

4. Counselors will involve additional staff, such as the grade level administrator, the attendance specialist, the social worker, a mental health therapist, etc as needed.  These individuals also share information with counselors as they learn about anything that may impact a student’s on-time completion status.  

5. The counselors provide updated copies of their lists to the director of counseling and the principal at the end of each semester.  

Intent to Graduate from Wakefield High School Document

In addition to the procedures outlined above, counselors also use the Intent to Graduate from Wakefield document (attached with email).  Counselors use this document with two groups of students:

1. At-risk for not graduating:  For these students, this form is completed during the first quarter of the student’s senior year.

2. New seniors:  New students who enter Wakefield during their senior year complete this form when meeting with their counselor at time of enrolling.
WAKEFIELD HIGH SCHOOL

Department of Counseling Services


To teach and inspire, to reach and transform.  Every student. Every year.

Intent to Graduate From Wakefield High School - June 2011

Student Name:__________________________
Date:____________
The following courses must be completed and passed to ensure graduation:

1._______________________
5._________________________
2._______________________
6._________________________

3._______________________
7._________________________

4._______________________
8._________________________

The following courses must be completed and passed to ensure graduation during the summer of 2011:

1._______________________
2._________________________
The following SOL exams must be passed to ensure graduation:

1._____________________
2._______________________

Standard Diploma__________      Modified Standard Diploma_________

Advanced Diploma__________
Student ____________________
Parent/Guardian____________________
Counselor___________________
Director of Counseling________________
Comments:
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APPENDIX C – TASK FORCE QUESTIONS UNDER DISCUSSION
Improved Data Service
· How well are the present APS prevention/intervention programs and practices working?  Is APS using data to drive these programs/practices?  Are there data to support their success?

· Are data available to be able to identify students in need early and in a timely fashion?  Is there consensus around which data are important to monitor and is there a culture that supports this urgency?
· Once students are identified, are data available from which to identify prevention and intervention strategies that are appropriate for each student on an individual basis?

· What happened in grades 8, 9 and 10 that resulted in the students leaving school (reflected in attendance, grades, course failures and discipline action)?

· What educational challenges did the students exhibit?

· What programs/interventions did the students experience?  How did APS respond to issues of attendance, grades, course failures and discipline?

Enhanced Communication Within and Between Schools and Departments
· Who is responsible to target particular students who are at risk?

· How do the students get flagged, referred, and connected to the prevention/intervention programs that exist?

· How can the four-to-six-year plan be used more effectively as students move through the different grade levels?

Enhanced Communication Between APS and Parents and Between APS and the Community

· What is the best way to ensure adequate communication with all parents?
· If parents have concerns/questions about their child’s education, do they have a “safe place” to take their concerns?

· Should the school provide more opportunities to include parents in activities and/or special occasions at the school?

· How do parents gain knowledge of the supports that are available to them?  

· Is the present communication effective in helping parents understand the educational options open to their children?

· How can communication between community agencies and the school system be improved?

Continued Analysis of Curricular Materials and Instructional Practices

· Do schools have initiatives that address the issue of students being able to make real world connections?

· What programs exist for newcomers?  How effective are they?

· Is there a need to reevaluate how APS monitors classroom instruction/practices/ evaluations? 

· Have rates of failure per classroom been examined?

· Will CLASS observations be able to provide insight?

· Is there a need to have a more central focus on rigor?

· How can all instruction become more student-centered?

· How can APS help all teachers develop positive working relationships with their students?

Expanded Counseling Services

· How reasonable is the counseling caseload?

· What is the ratio of service providers to students?

· Do all students have access to counselors at the times that they need them?

· Can school counselors be effective academic, personal and career development counselors considering their registrar duties?

· How can counseling services best target and intervene with students who are at risk of dropping out?

· How are referrals made to counseling services?

· Who is responsible for identifying when students need help, for ensuring the follow-through of interventions, and for ensuring that timely and helpful communication takes place with the home?

· What roles do minority achievement coordinators and HILT special needs counselors play in dropout prevention and intervention?

· How much cultural competence training have the counselors and the other student service personnel received? 

· How can APS put into place an effective method for connecting students in danger of dropping out with a mentor, i.e., identification of the student, identification and vetting of the mentor, and development of a process for connecting the student and mentor?

Increased Flexibility and Opportunities for Completion

· In what additional ways can the alternative programs support student graduation?

· How can APS best support students who need to work?

· Should student ability to access alternative programs come earlier in their academic schooling?
Increased Knowledge and Understanding of the Diverse Communities That We Serve

· How is APS serving the ELL students?

· Does APS have an adequate program for students who have limited prior schooling and/or limited literacy?

· Do the ELL classes have enough rigor?

· How well do the HILT program classes align with the general education classes?

· Who is responsible for moving ELL students along the pathway to completion?

· Is there a possibility of ELL students taking some classes in their native language?

· How does APS view the Latino community?  
· Are the APS programs/practices meeting the needs of all the Latino students?

Systemization of Processes and Procedures

· Does APS have system-wide factors for identifying students at risk?  Are they determined by each school?  Are they determined by each counselor?

· Does APS have system-wide dropout prevention/intervention programs, or are they determined by each school?

· How can APS institute better follow-up and county-wide communication of best practices?

A Comprehensive Identification and Evaluation of Existing Dropout Prevention and Intervention Strategies, Perceived Gaps in Those Strategies, and Identification and Implementation of Potential Additional Programs, Practices and/or Policies
· What are the components of existing programs/practices that specifically address the dropout issue?

· Does APS have a multi-tiered intervention system (Response to Intervention – RTI) in place to be able to give students the level of assistance that they need?  
· How can APS develop and implement new programs that specifically address the dropout situation?

· How can APS be more accountable relative to its initiatives and programs?
APPENDIX D – GLOSSARY

APS

Arlington Public Schools

CLASS
Classroom Assessment Scoring System
DHS

Department of Human Services

ELL

English language learner

ESL

English as a second language

ESOL/HILT
English for speakers of other languages/high intensity language training

IAT

Intervention Assistance Team

K through 12
Kindergarten through the twelfth grade

LEP

Limited English proficiency

MS TA
Middle School Teacher Advisory

NOVA

Northern Virginia Community College

Pre-K

Pre-kindergarten

PTA

Parent Teachers Association

SWIFE
Students with Interrupted Formal Schooling
TA

Teacher Advisory

T-9

Transition 9

YES

Youth Experiencing Success
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� In 2008 and 2009, the cohort report included the category of “unconfirmed” withdrawals.  When the cohort report was produced for 2010 (Feb. 10, 2011), students identified as “unconfirmed” withdrawals combined with dropouts.  For this analysis, the file of APS dropouts for the three years does not include students with “unconfirmed” withdrawal status.  


�See Appendix A, page 39.


� See Appendix A, page 39.
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