INSTRUCTIONAL PREPARATION VIDEO SERIES GUIDE

Webinar Two
PART II of IV Parts
Unit Planning

Participant Goals
· Consider the unit plan template as one option for effective
              instructional team planning.
· Distinguish among the three primary types of student assessment.
· Discuss how the unit plan outline best meets the needs of all 
              types of learners.

Facilitator Goals
· Guide the discussion of the participants as to how teacher- and
              team-friendly the unit plan and instructional team planning
              templates appear to be.
· Help the participants determine what examples of strategies and
              tests belong to which of the 3 categories of assessment.


Reflection 2-1 (slide #3)
Discuss what this quote really means to you. What are some implications of this quote if you believe it is accurate and valid?

Statement 2-1 (slide #8 and template resources)
Read over both the unit plan template (UPT) and the instructional team planning template (ITPT) and examples.


Note that the UPT ….
· Is a sample for grade five English.
· Is a sketch of where instruction and assessment are going for individual learners.
· Lists codes for where the SOL is tested; instruction and assessment should minimally and ideally go beyond the Comprehension (C) level.
· The revised Bloom’s level is Understanding (U).
· Includes columns describing the target objective, SOL mastery levels determined by the team, and assessment guidelines.

Note that the ITPT ….
· Is very comprehensive in nature—it covers all the bases!
· Is designed to enhance dialogue among team members for individual learner success, rather than a checklist for teacher tasks.
· Addresses specific strategies for use before, during, and after a lesson.
· Includes teacher reflection and teacher modeling of metacognitive processing.
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Unit Plan Template for English Grade Five
      Grade Level:    5    		Subject:      English  
       
      Revised Bloom’s Level at which the SOL is tested/Assessment Level Code: 	Creating = C; Evaluating =E; Analyzing = A; Applying =AP; Understanding = U;          Remembering = R
	
      Unit of Instruction Strand: Reading: The student will read and demonstrate comprehension of fiction.
	Standard/
Benchmark & Assessment  Level (Code)

	Target 
Objectives

	Objective
Descriptor
	Criteria for Mastery 


	Pre Assessments &
Summative Assessments

	5.5 b
U












	Describe character development in fiction and poetry selections.


	Character development













	Pre Assessment for Tiered Instruction:
90% and above = Enhanced Performance 

75-89% = Target Performance

Below 75% =  Prerequisite Performance


Summative Assessment for Grade/Evaluation:
85% and Above
	Pre Assessments: 
Include select items from each category of Summative Assessment:
· Can be done orally (i.e., Thumbs Up) or in writing.
· 
· Should be parallel with/the same as Summative, but not necessarily all inclusive….


Summative Assessments: end of unit/all inclusive for 
evaluation

	5.5 c
U
	Describe the development of plot and explain how conflicts are resolved.

	Plot development and
conflict resolution

	
	

	5.5 e
U
	Describe how an author’s choice of vocabulary and style contributes to the quality and enjoyment of selections.
	Author’s choice of vocabulary & style


	
	




Instructional Team Planning Guide/Template

Date:

SOL Area			Team Members						Departmentalized
( ) English			______________________					[ ] Yes
( ) Math		                             ______________________					[ ] No
( ) Science			______________________
( ) Social Studies		______________________, Team Leader			Class Time/Duration________________________


SOL#:__________________________________

Pacing Guidelines: _______________________________________________________________________________________________________________________

OBSERVATIONS:
*Curriculum Framework                 		Blueprints		                   Pertinent Data Collected (i.e., Pre Test &/or Post Test    
  Data:
*Enhanced Scope & Sequence Guide:		Which alphabets of the SOL              Students identified as Prerequisite, Target, or Enhanced Level
  Related SOL (prerequisite to & 		              are excluded from SOL test? **	      for this SOL
  beyond) the SOL to be taught                                **This does not mean they                ___________________________________________________
  (implications for Learning Plan Grid)                    should not be taught.

At what level of BLOOM’S COGNITIVE TAXONOMY is the SOL tested? What are the verbs cited in the Essential Skills/Knowledge?

[ ] KNOWLEDGE:			[ ] COMPREHENSION:				[ ] APPLICATION:
     List, define, identify, describe…                 Explain, summarize, interpret, discuss…                Apply, demonstrate, solve, interpret…

[ ] ANALYSIS:				[ ] SYNTHESIS:					[ ] EVALUATION:
     Analyze, order, compare, infer…	     Create, hypothesize, invent, compose…	     Justify, rank, critique, grade…


MATERIALS:    See sample lesson plans, for example, in Enhanced Scope & Sequence Guide       WHERE ARE THEY LOCATED? ____________________________




SOL Objectives should be Specific, Measurable, Achievable, Realistic, and Time specific  (SMART is the acronym frequently used).

The learner will be able to 
(1) ______________________________________________________________________________________________________________________
(2)_______________________________________________________________________________________________________________________
(3)_______________________________________________________________________________________________________________________
(4)_______________________________________________________________________________________________________________________

Prior Knowledge to be Activated:  (See sample lesson plans from Enhanced Scope and Sequence Guide, for examples).
_________________________________________________________________________________________________________________________

PROCEDURE: Specify steps BEFORE, DURING, and AT END of lesson.

BEFORE:   How will you set the stage, activate prior knowledge, and engage Prerequisite, Target, and/or Enhanced Learners? Which modes of                               instruction – Independent, Computer Based, Student Directed, and Teacher Directed -- will be used for specific work time activities?                             How will homework be differentiated for students performing at the Prerequisite, Target, or Enhanced Level?
____________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________

DURING:   What strategies will you use in instructional delivery/whole class instruction? Are Learning Plan Grid activities designed to include                                 the level of Bloom’s Taxonomy where the SOL is tested?   

Does work time include activities also for diverse learning styles?
	
	Verbal/linguistic

	Mathematical/logical
	Visual/spatial
	Bodily/kinesthetic
	Interpersonal
	Intrapersonal – activities with manipulatives

	YES
	
	
	
	
	
	

	NO
	
	
	
	
	
	






 
 Does work time include manipulatives and activities which involve?

	
	Small groups
	The whole group
	Pairs
	Cooperative learning groups
	The individual learner

	YES
	
	
	
	
	

	NO
	
	
	
	
	


__________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________

END:    How will you bring closure to the lesson, assess learning?  How will you engage the students in self-assessment and self-reflection on learning?
Is the SOL Format included in some assessments?   [ ]Yes    [ ]No          Which ones?_________________________________________________

Assessments include:
[ ]Logs/journals   [ ]Paper/pencil assessments   [ ]Rubrics   [ ]Demonstrations/Projects    [ ]Role Playing/Simulations
[ ] Other_______________________________


REFLECTIONS (after lesson taught)

Which strategies were effective?   How do we know?   What percentage of Prerequisite, Target, or Enhanced Learners would need to demonstrate                            success in order for us to be effective?
______________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________

What could we have done better for Prerequisite, Target, or Enhanced Learners? What can we do to improve the Learning Plan Grid?
_______________________________________________________________________________________________________________________________

Was there a particular group of learners who demonstrated more success than others?   What were the variables in [ ] instructional delivery/direct instruction [ ] work time activities for Prerequisite, Target, and Enhanced Learners? _______________________________________________________________________________________________________________________________
_______________________________________________________________________________________________________________________________

What might we do differently next time in [ ]instructional delivery/direct instruction?  [ ]work time/independent practice?
_______________________________________________________________________________________________________________________________

What did the learners say were the strengths of  [ ] instructional delivery/direct instruction?  [ ] work time/independent practice?
_______________________________________________________________________________________________________________________________

What did the learners say were areas that could be done differently?
_______________________________________________________________________________________________________________________________




How might we engage students in metacognitive thinking – by modeling?    Teacher says to learners:  “I would ask myself:  What is my task/goal? What plan/strategy will I use to help me accomplish that goal?  In monitoring the use of the strategy, I want to know if the strategy I chose is working for me.                   If it is not--I’m going to ask myself, what other strategy might I try?  Finally, I am going to evaluate my strategy, and I’ll say;  Next time, I will not use the                  4-square method because it did not work for this goal/task;  I will use the Frayer Model.”
______________________________________________________________________________________________________________________________

DISTRIBUTION:  [ ] Team Leader/Department Chair   [ ] Principal     

Jane J. Baskerville & PASS Coaches (2004); CII Upgrade (9/25/11)

Question:   Could completed Instructional Team Planning Guides serve as resources in the development of Learning Plan Grids?


				-----------------------------------------------------------------------------------------------------------------------------------		
              
Reflection 2-2 (slide #9)
Reflect on what you perceive to be your greatest strength or challenge as you participate in your team’s unit planning.  How might your individual lesson plan differ from the unit planning done by the team? Would it differ in content?  In process?  How?

                                                                                 Notes






 Statement 2-2 (slides #10 and #11)
Vygotsky, Stronge, and Tomlinson all make compelling arguments through their valuable research for “responsive teaching,” which means differentiation of instruction because one size does not fit all learners. Both the UPT and the ITPT are excellent tools for ensuring that differentiation is taking place.





Activity 2-1 (slides #10 and #11)
Think about a recent situation in which your personalizing the instruction clearly impacted student motivation, level of effort or commitment, and positive attitude. If in a group, pair off or form            a triad to briefly share these experiences.




Statement 2-3 (slides #12 and #13)
Even the most well constructed unit plans will not lead to exceptional instruction unless the role of assessment is considered and embedded within such planning. Read carefully these descriptions of the three types of assessments. Distinguish clearly between Assessment FOR Learning and Assessment OF Learning.




Activity 2-2 (slides #12 and #13)
Discuss these questions as a group:
If you are conducting formative assessment, at what strategic times during instruction do you assess?  Give a concrete example of a formative assessment.   If you are assessing summatively, at what times do you assess?  Give a concrete example of a summative assessment.

                                                                                               
                             







 (
   
)Statement 2-4 (slide #14)
This quotation from James Popham is found in a powerful article he wrote on formative assessment. This is one of the most critical statements in this series on instructional preparation about the validity and reliability of 4,000 investigations in educational research.

Reflection 2-3 (slide #14)
If Popham’s conclusion is true, what—if anything—do you think could be done differently with formative assessment in your classroom?


Activity 2-3 (slide #15)
To give you practice in discerning the differences among the 3 types of assessment, spend about 10 minutes with this activity individually, then compare your responses with your colleagues‘answers.  If time allows, brainstorm some additional assessment tools in each of the 3 categories.



Reflection 2-4 (slide #16)
Allow at least a few minutes now to think about the practical application of the assessment information presented today. Spend most of those few minutes on questions 2 and 3.




Reflection 2-5 (slide #17)
The value and impact of these videos on student achievement will be significantly limited if the strategies, research, or ideas are not discussed with others. PLEASE take time to jot down at least one idea you will share with a colleague or teammate within the next week.



Resources (slide #19)
Educators have very little quality time in which to pursue other resources, but here is a list of items that are worth looking into.








 Instructional Preparation—To Be Continued! (Slide #20)

Congratulations! You have completed the second video in this series on instructional preparation. The third video—Effective Differentiation-- will offer specific and practical suggestions as to how to provide personalized/tiered/differentiated instruction in your classroom. 




                           Notes
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

						- Dr. Sam Redding

                                         













 Good Morning/Afternoon

We welcome you to the 2nd.   Instructional Preparation  video in the series of 4.

We want you to know that we have vested interest in your success in school improvement, and that the Office of School Improvement will do what it can to provide meaningful assistance to you.

 The quote that is before you is our signature quote, and you will see it at anytime that we are addressing school improvement. 

It is our belief.



Option

Leader says:

Here is our favorite quote from Sam Redding. You will see this powerful statement at the beginning of every video. We encourage you to post it in the teachers’ lounge, in the front office area, and in any other location in your school or district where staff, students, parents, and community members will see it.
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The utimate goal in school
improvement is for the people
attached to the school fo drive its
continuous improvement for the:
sake of their own children and
students.

- Or. SamRedding
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What Does Effective Team Planning 

Look Like?



Unit Plan Template



Instructional Team

Planning Template
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What Does Effective Team Planning Look Like?

Unit Plan Template





Instructional Team

     Planning Template















Leader says:

Here are two planning tools you can add to your menu of possibilities.



Again, there is no one perfect planning tool, but these two are clearly supported by the research on effective teaming.
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What Does Effective Team Planning
Look Like?

 UnitPlan Temples

© nstuctionsi Team
Planning Tempite
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What the 

Research

Says  

Note: 

The unit plan that is developed by the 

instructional team defines a three to six week 

block of instruction (Redding, 2006) during which 

time individual student learning needs are 

addressed based on ongoing assessment.

In implementing the unit plan, the teacher 

emphasizes individual student growth as 

central to the success of the classroom. 

9
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What the Research Says  


Note: 

    The unit plan that is developed by the instructional team defines a three to six week block of instruction (Redding, 2006) during which time individual student learning needs are addressed based on ongoing assessment.



    In implementing the unit plan, the teacher emphasizes individual student growth as central to the success of the classroom. 





9
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Leader says:





What the Research Says
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What the Research Says



Difference makes a difference in the classroom (Tomlinson, 

2004).



The job of the teacher is to set learning tasks that are 

sufficiently challenging for the student while within the 

proximate reach/target level of challenge (Vygotsky’s Zone 

of Proximal Development, ZPD) of the student’s 

performance. The skillful teacher heightens the student’s 

interest and perception of likely success (Vygotsky, 1978). 



Differentiation is responsive teaching with the notion that 

one size does not fit all (Tomlinson, 2003)(i.e., 

acknowledging various student backgrounds, readiness 

levels, languages, interests and learning profiles per Hall, 

2002).



Addressing learner differences (based on ongoing 

assessment) appears to enhance motivation, commitment to 

the task, and maintenance of positive attitudes (Stronge, 

2004; Tomlinson, 2004

). 

10
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What the Research Says

Difference makes a difference in the classroom (Tomlinson, 2004).



The job of the teacher is to set learning tasks that are sufficiently challenging for the student while within the proximate reach/target level of challenge (Vygotsky’s Zone of Proximal Development, ZPD) of the student’s performance. The skillful teacher heightens the student’s interest and perception of likely success (Vygotsky, 1978). 



Differentiation is responsive teaching with the notion that one size does not fit all (Tomlinson, 2003)(i.e., acknowledging various student backgrounds, readiness levels, languages, interests and learning profiles per Hall, 2002).



Addressing learner differences (based on ongoing assessment) appears to enhance motivation, commitment to the task, and maintenance of positive attitudes (Stronge, 2004; Tomlinson, 2004). 
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Leader says:

We all agree that every child is different; therefore, differentiating the instruction has to be the way we teach.



The research is, again, consistently clear: You make a significant difference by personalizing instruction as much as possible. Look especially at Vygotsky’s Zone of Proximal Development—learning must be challenging but within the child’s reach. While Vygotsky’s research is not as recent as others, it still holds true 30 years later.



Bottom line: When implementing a unit plan, the teacher needs to keep individual student progress in mind and make adjustments as needed.
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What the Research Says
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What the Research Says



Ongoing assessment is of critical importance in meeting 

student needs:

Pre assessment

determines a student’s prior 

knowledge. It is not graded, and it determines the 

student’s level of performance for differentiation/tiered 

instruction (Redding, 2006).

Formative assessment

with descriptive feedback 

informs corrective instruction. It lets the student know 

what s/he is doing well, and it lets him/her know what 

s/he needs to do to be successful and how to get 

there. It is not graded; it is 

Assessment for Learning

(Sousa & Tomlinson, 2011).
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What the Research Says

Ongoing assessment is of critical importance in meeting student needs:



		Pre assessment determines a student’s prior knowledge. It is not graded, and it determines the student’s level of performance for differentiation/tiered instruction (Redding, 2006).



     Formative assessment with descriptive feedback informs corrective instruction. It lets the student know what s/he is doing well, and it lets him/her know what s/he needs to do to be successful and how to get there. It is not graded; it is Assessment for Learning (Sousa & Tomlinson, 2011).



       









Leader says:

There are three types of assessment. Teachers are very familiar with pre-assessments or pre-tests in establishing a starting point for each student based on his/her prior knowledge, then differentiating the instruction therein.



Many teachers argue that formative assessment is the most critical of the three types of assessment. Like pre-assessment, FA is not graded. It tells the teacher what corrective teaching, if any, is needed. Based on the teacher’s formative assessment, the student learns what s/he has done well, what was not done accurately, and strategies for how to “get it right.”





What the Research Says
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What the Research Says

Formative Assessment 

also supports 

Assessment 

as Learning

(Earl, 2003) when students learn to 

play a role in self regulating/directing their learning 

and determining how they can be successful (via 

metacognitive processing). 

Summative assessment

evaluates the student’s 

performance after considerable practice, informs 

long range intervention strategies for the student, 

and informs curriculum and instruction, etc. It is 

graded; it is 

Assessment of Learning/achievement

(Redding, 2006; Sousa & Tomlinson,2011).
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What the Research Says

    Formative Assessment also supports Assessment as Learning (Earl, 2003) when students learn to play a role in self regulating/directing their learning and determining how they can be successful (via metacognitive processing). 





     Summative assessment evaluates the student’s performance after considerable practice, informs long range intervention strategies for the student, and informs curriculum and instruction, etc. It is graded; it is Assessment of Learning/achievement (Redding, 2006; Sousa & Tomlinson,2011).

      









Leader says:

FA also aids students in becoming more self-directed as they get used to thinking of strategies with less teacher input.



Now read the description of summative assessment. Note the contrast: FA is assessment for learning and assessment as learning for the student. Summative assessment is the more traditional—but still appropriate—assessment of achievement that is graded. Chapter and unit tests, as well as end-of-quarter tests are some of the familiar summative tools that are given after the learners have had adequate practice and corrective instruction.







WWhat the Research Says
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.



"We now have available about 4 decades' worth of empirical 

evidence attesting to the instructional dividends of the formative 

assessment process. Recent reviews of more than 4,000 

research investigations show clearly that when this process is well 

implemented in the classroom, it can essentially double the speed 

of student learning" (James Popham, "Formative Assessment--A 

Process, Not a Test," Education Week, February, 2011).

Per Earl (2003) via Sousa and Tomlinson (2011)



The effective use of pre assessment, formative assessment, 

and summative assessment is integral to ensuring that students 

and teachers alike work from a growth mindset—the belief that 

effort is the key determiner of success. 

What the Research Says
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.

 "We now have available about 4 decades' worth of empirical evidence attesting to the instructional dividends of the formative assessment process. Recent reviews of more than 4,000 research investigations show clearly that when this process is well implemented in the classroom, it can essentially double the speed of student learning" (James Popham, "Formative Assessment--A Process, Not a Test," Education Week, February, 2011).
      

 Per Earl (2003) via Sousa and Tomlinson (2011)



 The effective use of pre assessment, formative assessment, and summative assessment is integral to ensuring that students and teachers alike work from a growth mindset—the belief that effort is the key determiner of success. 

      

What the Research Says
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Leader says:

Read this dynamic quote from James Popham. 40 years of research, 4000 investigations, tell us emphatically that effective formative assessment can significantly accelerate student achievement!







Wihat the Research Says
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Reflection Questions

Using video descriptions and what you know about Pre assessment, Formative

Assessment, and Summative Assessment, choose two to three items below for each

category of assessment. Pause and reflect on your responses, and think about how you

might justify them. You may choose to place some items in more than one category.



Journal Entries



Student Products



Frayer diagrams/the Frayer model



Benchmark Tests



Guided Observations



Graphic organizers 



Student’s plan for his/her learning (i.e., author's purpose)



Science Lab Reports



Writing Samples



Essays



Portfolios



Exit Cards



Student Self Assessment
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Reflection Questions

Using video descriptions and what you know about Pre assessment, Formative

Assessment, and Summative Assessment, choose two to three items below for each

category of assessment. Pause and reflect on your responses, and think about how you

might justify them. You may choose to place some items in more than one category.



Journal Entries

Student Products

Frayer diagrams/the Frayer model

Benchmark Tests

Guided Observations

Graphic organizers 

Student’s plan for his/her learning (i.e., author's purpose)

Science Lab Reports

Writing Samples

Essays

Portfolios

Exit Cards

Student Self Assessment

























Pre-assessments: Assessments for Learning:

Guided Observations, Frayer Model, Diagram/Model, Journal Entries, Writing Samples



Formative Assessments: Assessments for Learning:

Guided Observations, Frayer Model, Diagram/Model, Journal Entries, Writing Samples (medium for teacher/tutor conferencing), Benchmark Tests, Student Plan for his/her learning, Science Lab Report, Portfolio Check, Student Self Assessment, Exit Cards



Summative Assessments (Assessments of Learning):

Graphic Organizers, Benchmark Tests, Portfolio, Essay, Student Products



See Sousa and Tomlinson (2011, p.75) for a complete list of responses.





Reflection Questions.
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From Theory To Application



Review examples of pre- assessments, formative 

assessments, and summative assessments that you have 

used with your students.



Reflect on assessment data that helped you in your unit and 

lesson planning.



Reflect on how you are going to ensure that students who 

are performing below level (prerequisite performance), on 

level (target performance), or above level (enhanced 

performance)—per pre-assessment data--receive 

appropriate differentiated instruction.
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From Theory To Application

Review examples of pre- assessments, formative assessments, and summative assessments that you have used with your students.



Reflect on assessment data that helped you in your unit and lesson planning.



Reflect on how you are going to ensure that students who are performing below level (prerequisite performance), on level (target performance), or above level (enhanced performance)—per pre-assessment data--receive appropriate differentiated instruction.











This assignment would be an excellent activity for grade levels or content area teams to complete and discuss after Session 2 and prior to Session 3 that deals with differentiation of instruction.  





From Theory To Application
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What was one idea I 

learned during 

today’s session that 

I will use or plan to 

share with teachers 

at my school?
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What was one idea I learned during today’s session that I will use or plan to share with teachers at my school?









Leader says:

Discuss with team members ideas you learned or connections you made during today’s session.
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Questions?

If you come up with a question today, or even later when 

you share content from this video in your school, please 

contact…

The OSI staff at osita@doe.virginia.gov
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Questions?



If you come up with a question today, or even later when you share content from this video in your school, please contact…

The OSI staff at osita@doe.virginia.gov 













Leader says:

This was a great deal of material to cover in a relatively short period of time. Certainly, if you have questions or need clarification regarding any portion of this video, please contact the staff at OSI at osita@doe.virginia.gov.

Also, we recommend you jot down any questions you anticipate that your staff may ask when you share the info from this video with them.







Questions?
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Additional Resources



Instructional Team Planning Guide/Template



Procedures: Developing Unit Plan & Learning Plan Grid



Redding, S. (2006). The mega system. Deciding. Learning. Connecting.        

A handbook for continuous improvement within a  community of the 

school. Lincoln, IL: Academic Development Institute



The Learning Plan Grid (aka An Instructional Team’s Toolkit for   

Differentiating  Instruction) 



The Unit Plan



Virginia Support for School Improvement: Effective Teaming &  

Instructional Planning (2008); Session Manual Three, pp. 17-22.



Wise Ways: Center on Innovation & Improvement (2008); available at

Indistar site



Instructional Preparation Viewer’s Guide 
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Additional Resources



   Instructional Team Planning Guide/Template

   Procedures: Developing Unit Plan & Learning Plan Grid 

   Redding, S. (2006). The mega system. Deciding. Learning. Connecting.        

      A handbook for continuous improvement within a  community of the 

      school. Lincoln, IL: Academic Development Institute

   The Learning Plan Grid (aka An Instructional Team’s Toolkit for   

      Differentiating  Instruction) 

   The Unit Plan 

   Virginia Support for School Improvement: Effective Teaming &  

      Instructional Planning (2008); Session Manual Three, pp. 17-22.

   Wise Ways: Center on Innovation & Improvement (2008); available at

      Indistar site

   Instructional Preparation Viewer’s Guide 















Leader says:

Each video will include a slide showing the sources of our research, recommended books or articles, and/or sample templates and forms for your use.







Additional Resources
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Instructional Preparation 

Next Session 

Session 1 – Effective Teaming

Session 2 – Unit Planning

Session 3 – Effective Differentiation

Session 4 – Collegial Coaching 
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Instructional Preparation 
Next Session 



Session 1 – Effective Teaming



Session 2 – Unit Planning



Session 3 – Effective Differentiation



Session 4 –  Collegial Coaching 
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Leader says:

The next session will focus on Effective Differentiation.





Instructional Preparation
Next Session

Session - Efetue Tearng
Sessin2-UnitPiarning

Session - Efictive Difierentistion
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Differentiated Technical Assistance Team (DTAT) 

Video Series

Instructional Preparation, 

Part II of IV: Unit Planning

Dr. Jane J. Baskerville & Steve DeGaetani
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Differentiated Technical Assistance Team (DTAT) 

Video Series



Instructional Preparation, 

Part II of IV: Unit Planning



Dr. Jane J. Baskerville & Steve DeGaetani
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