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Part III of IV Parts
Differentiation of Instruction


Participant Goals
· Distinguish among the three aspects of differentiation—by content, process, and product.
· Understand the connections among assessment data, student performance data, and differentiation of instruction.
· Summarize the most important points from the large amount of research on differentiated instruction.

Facilitator Goals
· Assist participants in discussing differentiation as reflected in a template for a Learning Plan Grid.
· Encourage participants to think about the implications of a formal peer observation structure in their school.
· Lead a discussion regarding the key points in the research on the results of differentiated instruction.

Reflection 3-1 (slide # 3)
Restate in your own words the quotation by Redding.  Specify      at least one implication of the quote. This is a quotation of empowerment for all stakeholders.  It should be discussed in school improvement planning meetings, as well as in parent  and community meetings.

Activity 3-1 (slide #8)
Very few educators, if any, would probably disagree with Gardner’s quote.  Are there any situations in today’s classrooms where it would be appropriate and effective to teach the same subject in the same way to all students? Discuss in pairs or triads.

Statement 3-1 (slide #9)
Note that the case is made here for 4-6 hours of uninterrupted teaming—because instructional teams are planning for 3-6 weeks of differentiated/individualized instruction.





[image: ]
 Activity 3-2 (slide # 10)
Determine if you can clearly define on-going assessment in terms of pre-assessment, formative and summative assessment. Give a concrete example of each. 
· What assessment data do you currently use in planning              instruction?
· How would differentiated instruction be “informed” by
             ongoing assessment?
· When instructional teams include teachers from mainstreamed, special education, gifted, resource, and Title 1 classes, as well as administrators and other specialists, how does such inclusiveness support efforts to differentiate instruction for students? Does your current team include representatives from all departments within the school?  If not, would it be realistic to do so?

Statement 3-2 (slide # 11)
Note that each learner, each member of the instructional team, and each teacher in his/her classroom has a distinct role to play in the teaching-learning process that takes place primarily in the individual classroom, where the teacher makes the difference.

While the team collectively provides the individual teacher with a toolkit of individualized/personalized/tiered activities, the teacher’s practices that influence learner engagement or intrinsic motivation are requisite to learner performance and achievement. 

Reflection 3-2 (slide #11)
 What are the three aspects of student engagement or motivation that affect student performance? (learner relatedness, competence, and autonomy/self-direction)
· Explain what each of these terms means and think of      at least one example of each.


Reflection 3-3 (slide # 12)
In your own mind, without discussing with a colleague, restate the meanings of content, process, and product.  Then come up with another example of each category.
·  Who are the three types of learners for whom instruction should be differentiated (see slide #10)?
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Statement 3-3 (Slide #13)
While differentiation may occur throughout a lesson, it occurs primarily during work time. Work time is after learners have completed their guided practice, are working independently, and the teacher is providing formative assessment and descriptive feedback. Work time can take place in small groups or individually.

Teaching experience and common sense, as well as our own experience as adult learners, tell us that differentiated instruction leads to significantly positive results in achievement. The research cited here by the International Educational Journal is just one example of such results.

Reflection 3-4 (slides #14 and #15)
(After completing the Reflection Activity on slide 14):
· Does this Learning Plan Grid (LPG) make sense to you    in terms of showing the differences among content, process, and product in planning for the three types       of learners?
· What would be the most challenging aspect of using        this type of template for team and individual planning purposes?
· Where do you see your strength(s) in the design of          the LPG?

Note that the LPG includes tasks and activities that are personalized/tiered/differentiated, and they require thinking at each level of Bloom’s Taxonomy. These tasks can be accomplished through a variety of modes, such as computers, teacher- or student-led groups, collaboratively, and so on.
Naturally, it may take a few grading periods before collaborative teams feel comfortable in designing a LPG comparable to the template.

Activity 3-3 (slide #16)
Discuss as a whole group: 
· Are peer observations being conducted currently in your school? If not, could this be a possibility even for this school year?
· What might a peer observer see in your classroom today relative to differentiation?




[image: ]
Notes/Reflections/Questions
























Statement 3-4 (slide #19)
In addition to the resources that have been listed for each of the videos in this series, look at the Teacher Self-Assessment for Differentiation, and certainly consider checking into Tomlinson’s and Sousa’s most recent book on differentiation.

Instructional Preparation—to be continued (slide # 20)
Congratulations! You have completed part three of the series on Instructional Preparation. We encourage you to schedule a viewing of the final session in the series, Collegial Coaching.
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

						- Dr. Sam Redding

                                         













We welcome you to the 3rd. Instructional Preparation video in the series of 4.



We want you to know that we have vested interest in your success in school improvement, and that the Office of School Improvement will do what it can to provide meaningful assistance to you.



 The quote that is before you is our signature quote, and you will see it at anytime that we are addressing school improvement. 



It is our belief.
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The utimate goal in school
improvement is for the people
attached to the school fo drive its
continuous improvement for the:
sake of their own children and
students.

- Or. SamRedding
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Quote of the Day

“The biggest mistake of 

past centuries in 

teaching has been to 

treat all children as if 

they were variants of 

the same individual, 

and thus to feel 

justified in teaching 

them the same 

subjects in the same 

ways.”

Howard Gardner (1999)

8


Microsoft_Office_PowerPoint_2007_Template3.sldx
Quote of the Day

“The biggest mistake of past centuries in teaching has been to treat all children as if they were variants of the same individual, and thus to feel justified in teaching them the same subjects in the same ways.”



	 Howard Gardner (1999)
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Leader says:

Gardner and a whole host of others bring to our attention what might be called the biggest mistake we’ve made in education—treating all children alike.



There is a large body of research that indicates that we should accept and build on the basis that learners are ALL essentially different. And by being responsive to those differences in the classroom, we influence intrinsic motivation as the research will tell us.
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Quote of the Day.
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What the Research Says  

Per Redding (2006)



The Unit Plan that is developed by the Instructional 

Team defines a three to six week block of instruction 

during which time individual student learning needs are 

addressed 

--via personalized/tiered/differentiated instruction--

based on ongoing assessment.



Groups are fluid and flexible, and learners can move 

from Prerequisite to Target to Enhanced grouping 

dependent upon their performance relevant to a 

specific objective (SOL).



9
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What the Research Says  


           Per Redding (2006)

The Unit Plan that is developed by the Instructional Team defines a three to six week block of instruction during which time individual student learning needs are addressed 

     --via personalized/tiered/differentiated instruction--based on ongoing assessment.



Groups are fluid and flexible, and learners can move from Prerequisite to Target to Enhanced grouping dependent upon their performance relevant to a specific objective (SOL).
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Leader:



 At our last session we referred to the need for 4-6 hours of uninterrupted teacher collaboration time.

 That time is important because –in Unit Planning--we are talking about addressing student needs during a 3 to 6 week block of time – in other words differentiation of instruction during an instructional unit of time.

Grouping is established based on 

	*How the individual student performs on pre assessment of prior knowledge

	*In relation to the criteria for mastery of an SOL objective, established by the Instructional 	  Team. 

Example of Criteria for Mastery: Students not demonstrating 75% mastery--of the SOL objective--are performing at the Prerequisite Level—at least a grade level below Target Level performance (at grade level). Enhanced performance would be at least a grade level above Target Level performance.

Fluid and flexible grouping would allow the student to progress from Prerequisite to Target to Enhanced according to his performance relative to an SOL objective.
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Differentiated Instruction:

Graphic Organizer of the Research 

(PDF – Learning Plan Grid)

What:  

Differentiated Instruction



Is informed by ongoing assessment (Earl, 2003; Redding, 2006; Sousa 

& Tomlinson, 2011).



Includes meaningful learning tasks that are sufficiently challenging to the 

individual learner (Sousa & Tomlinson, 2011; Vygotsky, 1978).



Includes fluid and flexible grouping with activities from Learning Plan 

Grid, aka an Instructional Team’s Toolkit of Activities. (Redding, 2006).



Includes activities for learners who are, per Redding (2006) below grade 

level (prerequisite level performers), at grade level (target level 

performers), or beyond grade level (enhanced level performers).



Is not the same activity for each of three small groups at different levels 

of performance (Redding, 2006).
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Differentiated Instruction:
Graphic Organizer of the Research (PDF – Learning Plan Grid)

What:   Differentiated Instruction



Is informed by ongoing assessment (Earl, 2003; Redding, 2006; Sousa & Tomlinson, 2011).



Includes meaningful learning tasks that are sufficiently challenging to the individual learner (Sousa & Tomlinson, 2011; Vygotsky, 1978).



Includes fluid and flexible grouping with activities from Learning Plan Grid, aka an Instructional Team’s Toolkit of Activities. (Redding, 2006).



Includes activities for learners who are, per Redding (2006) below grade level (prerequisite level performers), at grade level (target level performers), or beyond grade level (enhanced level performers).



Is not the same activity for each of three small groups at different levels of performance (Redding, 2006).
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Pull up –Learning Plan Grid

Leader:

What:

Take a look at the Learning Plan Grid that is the Instructional Team’s Toolkit of differentiated activities

 Look in the far left column and you will see the grouping for  Enhanced, Target, & Prerequisite performers. We know that ongoing assessment is going to inform our decisions for grouping and progressing from one group to another. Also across the first row, you can see different leveled activities in different modes of instruction—whether it be Independent, Computer-Based or other.



You will see in the first column of LPG that the objective is the same for all.

Yet the tasks are differentiated and meaningful because they are designed to meet the learner where s/he is as the learner pursues mastery. The tasks are sufficiently challenging, yet not beyond the learner’s capable performance. (Notice that the operant word is performance and not ability.)
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Differentiated Instruction:

Graphic Organizer of the Research

Who:



Learners who have the psychological need for 

relatedness

—“I 

belong here;” 

competence

—“I can be successful in learning;” 

and 

autonomy

– “I have some control over/voice in my success, 

and this relates to my world”  to be intrinsically 

motivated/engaged (Connell & Wellborn, 1991; Redding, 2006).



Instructional Teams of teachers who intentionally collaborate to 

heighten student interest and perception of likely success 

(Vgotsky, 1978) and individual teachers who implement the plan 

daily in their classrooms.
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Differentiated Instruction:
Graphic Organizer of the Research

Who:

Learners who have the psychological need for relatedness—“I belong here;” competence—“I can be successful in learning;” and autonomy– “I have some control over/voice in my success, and this relates to my world”  to be intrinsically motivated/engaged (Connell & Wellborn, 1991; Redding, 2006).



Instructional Teams of teachers who intentionally collaborate to heighten student interest and perception of likely success (Vgotsky, 1978) and individual teachers who implement the plan daily in their classrooms.
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Leader: Who continued….

As always, we are dealing with learners who have psychological needs….

Per Connell & Wellborn and Redding, learners need to feel as if 	

	*they belong—this is influenced through teacher practices that demonstrate the teacher's respect, caring, and valuing the learner.



	*they can be successful or competent in learning—this is influenced by the teacher’s being responsive to the learner’s capabilities for performance and guaranteeing some degree of success with learning tasks. This has to do with teacher structure & the implementation of best practices in the classroom.



	*they have some autonomy--control over, some voice in, and some relevance in their learning. This is influenced by teacher autonomy support—intentionally providing opportunities for choice, voice, and relevance in learning tasks—within parameters.



This is done by Instructional Teams that have taken into consideration STUDENT INTERESTS.

How:  In reference to CONTENT *by ensuring access to content (e.g., using leveled readers, word banks, summarizing for LEP students 



*In reference to PROCESS-- by implementing varied activities in various modes—student directed, teacher directed, computer-based, etc., --all designed by the Instructional Team.

In reference to PRODUCT * A product IS the result of a summative task for a GRADE (brochure, PowerPoint, drama presentation, etc. ).







Differentiated Instruction:

Graphic Organizer of the Research
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Differentiated Instruction:

Graphic Organizer of the Research

How:

By teachers, per Sousa and Tomlinson (2011), using a multitude 

of strategies who can personalize/tier/differentiate instruction 

based on



Content: leveled readers, related SOL below or beyond the target 

SOL, provision of Word Banks for some learners, summarizing for 

ESOL learners



Process: activities from the Instructional Team’s Toolkit to be 

addressed in various instructional modes including those that are 

student led, teacher led, computer based, or independent in 

groups --based on performance level or interest



Product: result of a summative task; for example, it may be a 

brochure, reader’s theater presentation, a PowerPoint, etc. Class-

designed rubrics help to define expectations; evaluation is on 

essential understandings and not the mode of presentation.
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Differentiated Instruction:
Graphic Organizer of the Research

How:

By teachers, per Sousa and Tomlinson (2011), using a multitude of strategies who can personalize/tier/differentiate instruction based on 

Content: leveled readers, related SOL below or beyond the target SOL, provision of Word Banks for some learners, summarizing for ESOL learners

Process: activities from the Instructional Team’s Toolkit to be addressed in various instructional modes including those that are student led, teacher led, computer based, or independent in groups --based on performance level or interest



Product: result of a summative task; for example, it may be a brochure, reader’s theater presentation, a PowerPoint, etc. Class- designed rubrics help to define expectations; evaluation is on essential understandings and not the mode of presentation.

12











Differentiated Instruction:
Graphic Organizer of the Research
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Differentiated Instruction:

Graphic Organizer of the Research

When:



During independent practice time (after whole group 

instruction) when learners are expected to apply their learning 

(Redding, 2006) and there is ample time for formative 

assessment and descriptive feedback

Why:



Addressing learner differences (based on ongoing assessment) 

appears to enhance motivation, commitment to the task, and 

maintenance of positive attitudes (Stronge, 2004; Tomlinson, 

2004; Christensen, 2007).



“McAdamis (2001) reported significant improvement in the test 

scores of low-scoring students in the Rockwood School District 

(Missouri), following the use of differentiated instruction” 

(Subban, International Educational Journal, 2006).

Now, let’s see what it might look like on paper!!

13


Microsoft_Office_PowerPoint_2007_Template9.sldx
Differentiated Instruction:
Graphic Organizer of the Research

When: 

During independent practice time (after whole group instruction) when learners are expected to apply their learning (Redding, 2006) and there is ample time for formative assessment and descriptive feedback

Why:

Addressing learner differences (based on ongoing assessment) appears to enhance motivation, commitment to the task, and maintenance of positive attitudes (Stronge, 2004; Tomlinson, 2004; Christensen, 2007).

“McAdamis (2001) reported significant improvement in the test scores of low-scoring students in the Rockwood School District (Missouri), following the use of differentiated instruction” (Subban, International Educational Journal, 2006).



Now, let’s see what it might look like on paper!!
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Leader:

When

While there may be some differentiation during whole group—especially during guided practice, differentiation is primarily a function of Work Time which is during Independent Practice time.



Why: Per Stronge, Tomlinson, and Christensen: Addressing learner differences appears to enhance motivation (it appears to influence intrinsic motivation ).







Differentisted Instruction
Graphic Orgarizer of the Ressarch
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Reflection Activity 

Respond  to one of the 

following prompts:

Where in the Learning Plan Grid do

you see how



The Instructional Team is 

showing its response to student 

performance data and 

demonstration of prior 

knowledge?



The Instructional Team is 

differentiating by 

* Content? 

* Process? 

* Product? or 

* Student Interest? (Some 

observations/responses may 

overlap.)

(PDF – Learning Plan Grid)
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Reflection Activity 



Respond  to one of the 

following prompts:

Where in the Learning Plan Grid do

you see how



The Instructional Team is showing its response to student performance data and demonstration of prior knowledge?



The Instructional Team is differentiating by 

           * Content? 

           * Process? 

           * Product? or 

           * Student Interest? (Some observations/responses may overlap.)



(PDF – Learning Plan Grid)









Leader says:

Use the Learning Plan Grid as your resource as you consider these 2 prompts.



You need to cite evidence that the instructional or content area team has considered in its planning the following variables:

Student performance data, prior knowledge, and differentiation in the areas of content, process, product, and student interest.

Choose one of the 2 prompts.  Please pause the video.

If your teachers use the Learning Plan Grid or a similar instrument, the visual evidence should be clear that their plans for differentiation are based upon performance data and prior knowledge. REMEMBER: Probably the most challenging area for differentiation is by PROCESS, so be ready to guide your teachers as needed, especially in that area.
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Reflection Activity
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Learning Plan Grid

Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

Target Objective Code:  Red Enhanced Objective Code:    Yellow Prerequisite Code:   Green

Using the 

Character & Plot Chart,

Target group will justify choices made in the student-directed group.

SOL 5.5 b & c

ALC:  U

Independent Computer Based

Student-Directed 

Group

Teacher-Directed 

Group

Homework

Enhanced: TSW read 

& demonstrate 

comprehension of 

fiction

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal: 

Write why and how you 

might have changed the 

character development 

of the main character in 

the play, 

The Catch of 

the Day 

OR

Write why you would 

not have changed it.

With a partner at the 

computer station, choose 

two fiction selections (one 

poem) and compare how 

the authors developed the 

main character and the 

conflict and how s/he 

resolved the conflict. *

*Character vs. Character?

*Character vs. Society?

*Character vs. Nature? 

Self?

In your 12 noon 

cooperative group 

(interests), use the 

Character & Plot 

Development Rubric to 

write and present a skit that 

portrays a character & plot 

similar to those in the play, 

The Catch of the Day.

The 12 noon 

cooperative group will 

review the rubric and 

expectations with the 

teacher before writing 

the skit as the student-

directed activity.

Be prepared to defend 

or criticize how the 

media might develop 

a cartoon character or 

a movie plot of your 

choice). List specific 

examples/actions.

Target

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal, write 

two strategies that you 

would use in 

developing someone’s 

character. Explain 

why

you would use those 

strategies.

At the computer station 

read poem # 5, and tell 

how or if the author 

resolved the conflict of the 

main character. (Teacher 

has bookmarked selections 

from 

Using PX Books to 

Teach Plot Conflict

for 

students to use as 

references.)

In your 12 noon group, 

review the play, 

The 

Catch of the Day

, list 

the five most important 

actions that develop the 

plot.  Justify choices & 

list them in 

the 

Character & Plot Chart 

to discuss with teacher.

Be prepared to discuss 

how you or the media 

might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Prerequisite

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

From the assignment 

you completed with 

your partner at the 

computer, illustrate in 

sequence the actions 

that lead to resolution 

of the conflict.

At the computer station, 

review with a partner your 

choice of a story (in 

TITYS folder) that shows 

how the author develops a 

character, a conflict, and a 

resolution of the conflict.

Using the 

Character & Plot 

Chart

, list in sequence the 

important actions that lead to 

the resolution. From 

Using PX 

Books to Teach .)Plot.)

In your 12 noon 

cooperative group, 

compare what you 

wrote/discussed with your 

partner with what the other 

members of the group 

wrote/discussed with their 

partners. 

The group will review 

with the teacher ways 

that an author might 

develop a fictional 

character and conflict 

and resolve the 

character’s conflict.

(See 

Using Picture 

Books to Teach Plot 

Conflict

; 

Conflict Map.

Be prepared to defend 

your illustration – why 

you represented the 

characters the way you 

did, why you sequenced 

the actions the way you 

did, etc. Talk about how 

the media might do the

same type thing.

Character Plot/Actio

n
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Learning Plan Grid            						

                                                                                                                                Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

 Target Objective Code:  Red 	 	   Enhanced Objective Code:    Yellow	   	   Prerequisite Code:   Green	

Using the Character & Plot Chart, Target group will justify choices made in the student-directed group.



		SOL 5.5 b & c
ALC:  U		Independent		Computer Based		Student-Directed Group		Teacher-Directed Group		Homework

		Enhanced: TSW read & demonstrate comprehension of fiction
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		In your journal: 
Write why and how you might have changed the character development of the main character in the play, The Catch of the Day OR
 Write why you would not have changed it.		With a partner at the computer station, choose two fiction selections (one poem) and compare how the authors developed the main character and the conflict and how s/he resolved the conflict. *
*Character vs. Character?
*Character vs. Society?
*Character vs. Nature? Self?		In your 12 noon cooperative group (interests), use the Character & Plot Development Rubric to write and present a skit that portrays a character & plot similar to those in the play, The Catch of the Day.		The 12 noon cooperative group will review the rubric and expectations with the teacher before writing the skit as the student-directed activity.		Be prepared to defend or criticize how the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Target
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		In your journal, write two strategies that you would use in developing someone’s character. Explain why
you would use those strategies.		At the computer station read poem # 5, and tell 
how or if the author resolved the conflict of the main character. (Teacher has bookmarked selections from Using PX Books to Teach Plot Conflict for students to use as references.)		In your 12 noon group, review the play, The Catch of the Day, list the five most important actions that develop the plot.  Justify choices & list them in the Character & Plot Chart to discuss with teacher.				Be prepared to discuss how you or the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Prerequisite
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		From the assignment you completed with your partner at the computer, illustrate in sequence the actions that lead to resolution of the conflict.		At the computer station, review with a partner your choice of a story (in TITYS folder) that shows how the author develops a character, a conflict, and a resolution of the conflict. Using the Character & Plot Chart, list in sequence the important actions that lead to the resolution. From Using PX Books to Teach .)Plot.)		In your 12 noon cooperative group, compare what you wrote/discussed with your partner with what the other members of the group wrote/discussed with their partners. 		The group will review with the teacher ways that an author might develop a fictional character and conflict and resolve the character’s conflict.
(See Using Picture Books to Teach Plot Conflict; Conflict Map.		Be prepared to defend your illustration – why you represented the characters the way you did, why you sequenced the actions the way you did, etc. Talk about how the media might do the same type thing.





		Character		Plot/Action
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Best Practices

A. If your school already implements a plan for peer 

observations, ask at least one of your “teacher pairs” 

to include this “look for” in their next observation: 

“The observee implemented prerequisite, target, and 

enhanced activities during independent practice/work 

time for below-, on-, and above-level learners 

(respectively) in the math or reading lesson.” The 

observer should specify how this took place.

B. If your school does not currently require peer 

observations, recruit at least two sets of “teacher 

pairs” to conduct such observations. Ask them to 

specifically look for differentiated instruction as 

described above in A.


Microsoft_Office_PowerPoint_2007_Template12.sldx
16

Best Practices

If your school already implements a plan for peer observations, ask at least one of your “teacher pairs” to include this “look for” in their next observation: “The observee implemented prerequisite, target, and enhanced activities during independent practice/work time for below-, on-, and above-level learners (respectively) in the math or reading lesson.” The observer should specify how this took place.



If your school does not currently require peer observations, recruit at least two sets of “teacher pairs” to conduct such observations. Ask them to specifically look for differentiated instruction as described above in A.











Leader says:

The research says that peer observation is one of the most effective ways to improve instruction. Assignment A is for those schools already using peer observations, while B is for those who are not. What matters with these assignments is NOT the type of form the observer uses for recording what s/he sees; just be sure that your teacher pairs specifically look for and record examples of differentiated instruction. For schools who have not used peer observations before, this assignment could be used to stimulate interest in such non-evaluative classroom visits among your staffs. For example, last year, one principal wanted to use this activity with one teacher pair at each grade level before implementing a peer observation model for all staff this year.









Best Practices
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What was one idea I 

learned during 

today’s session that 

I will use or plan to 

share with teachers 

at my school?
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What was one idea I learned during today’s session that I will use or plan to share with teachers at my school?









Leader says:

Think about one or two ideas you learned or connections you made during today’s session.
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Questions?

1. If you have questions or need clarification 

about anything you saw or heard today, please 

contact the OSI staff at 

osita@doe.virginia.gov.

2. We always suggest you jot down any 

questions today that you anticipate or your 

teachers may ask when you present this video 

content to them.
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Questions?



If you have questions or need clarification about anything you saw or heard today, please contact the OSI staff at osita@doe.virginia.gov.



We always suggest you jot down any questions today that you anticipate or your teachers may ask when you present this video content to them.
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Leader says:

If you have questions about or need clarification of anything that was presented today, please contact the OSI staff at osita@doe.virginia.gov
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Additional Resources



Wise Ways: Center on Innovation & Improvement (2008)



Virginia Support for School Improvement: Effective Teaming & 

Instructional Planning (2008)



Redding, S. (2006). The mega system. Deciding. Learning. 

Connecting A handbook for continuous improvement within a  

community of the school. Lincoln, IL: Academic Development 

Institute.



The Learning Plan Grid (aka An Instructional Team’s Toolkit for 

Differentiating Instruction) to be sent prior to the next video.



Teacher’s Self Assessment for Differentiating Instruction

(may be used as a tool for the assignment by the principal as 

appropriate)



Sousa, D., and Tomlinson, C. (2011). Differentiation and the 

brain:  How neuroscience supports the learner–friendly 

classroom. Bloomington, IN: Solution Tree Press.



Instructional Preparation Viewer’s Guide.
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Redding, S. (2006). The mega system. Deciding. Learning. Connecting A handbook for continuous improvement within a  community of the school. Lincoln, IL: Academic Development Institute.

The Learning Plan Grid (aka An Instructional Team’s Toolkit for Differentiating Instruction) to be sent prior to the next video.

Teacher’s Self Assessment for Differentiating Instruction

      (may be used as a tool for the assignment by the principal as appropriate)

Sousa, D., and Tomlinson, C. (2011). Differentiation and the brain:  How neuroscience supports the learner–friendly classroom.  Bloomington, IN: Solution Tree Press.

Instructional Preparation Viewer’s Guide.

















Leader says:

Jane and I realize that you have limited time for checking out additional resources during the week, but these are always offered to you if you want more info regarding today’s topic. 



Thank you again for your time and we hope you will take a look at the final video in this series on Instructional Planning, Peer Observations.





Additional Resources
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Next Webinar Session

Session 1 – Effective Teaming

Session 2 – Unit Planning

Session 3 – Effective Differentiation

Session 4 – Collegial Coaching
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Next Webinar Session



Session 1 – Effective Teaming



Session 2 – Unit Planning



Session 3 – Effective Differentiation





Session 4 –  Collegial Coaching
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Leader says:

The next session will focus on Peer Observations.





Next Webinar Session

Session - Efetue Tearng
Sessin2-UnitPiarning
‘Session 3- Efectie Difrenaton

Session4— Collegial Coashing
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Differentiated Technical Assistance Technical Team(DTAT)

Video Series

Instructional Preparation, 

Part III of IV: Differentiation of Instruction

Dr. Jane J. Baskerville & Steve DeGaetani


Microsoft_Office_PowerPoint_2007_Template1.sldx
2



Differentiated Technical Assistance Technical Team(DTAT)

Video Series



Instructional Preparation, 

Part III of IV: Differentiation of Instruction
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Instructionsl Preparation.
Part L11of 1V: Differentiationof Tnstruction
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding


