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[image: ]INSTRUCTIONAL PREPARATION VIDEO SERIES GUIDE
Webinar Four
Part IV of IV Parts
Collegial Coaching

Participant Goals
· Reflect on what needs to be done to align professional   development with your needs.
· Determine what degree of peer coaching, if any, is              currently taking place in your school.
· Make connections between and among concepts and
       strategies that have been presented in this video series.

Facilitator Goals
· Guide the participants’ discussion about professional development to focus on problem solving. 
· Help the participants decide if a peer-coaching model         should be a priority for their school at some point.
· Maximize the use of the culminating activity at the end of     this video to strengthen connections for the participants        with the terms and strategies provided throughout the       video series.

Reflection 4-1 (slide #3)
This quote by Dr. Sam Redding at the front of all four videos in this series has been included because it sums up effectively how critical it is for everyone connected to a school—parents, staff, students, local community members, Virginia Department of Education (VDOE) officials—to feel ownership for the improvement of that school.

Any comments or reactions?

Statement 4-1 (slides #4 and #5)
While it is best to view all four of the videos in this series and sequentially, you are encouraged to watch as many as your schedule allows, perhaps as part of your professional development plans for the year.

Reflection 4-2 (slide #8)
·   What are your thoughts on this quote?
·   In your school, do you believe our teachers are generally working
  together to incorporate best practice strategies into our daily 
  routine of instruction? Why or why not?



 (
  
  
  
     
          
) Activity 4-1 (slides #9 and #10))
Work with a partner for about 10 minutes (or in groups of three depending on the audience size) to respond to these questions:
· In our school/district, do you perceive that there is alignment      of our professional development program with teachers’ professional learning plans?
· If not, how realistic is it to create such an alignment based on           a [image: ] teacher’s years of experience, individual needs, grade level, educational background, and other factors?

Statement 4-2 (slide #11)
You can see how peer coaching can be much more specific in nature   than, for example, mentoring or even serving as a student-teacher’s supervising teacher.

Reflection 4-3 (slide #12)
If peer coaching is as powerful as the two researchers claim, what is keeping us from developing this concept within our school? Should we be thinking about forming a team to look further into this?


Reflection 4-4 (slide #13)
How many of you have ever invited a fellow teacher to observe a lesson you are teaching?  Why or why not?  What is your greatest fear of having a colleague watch you teach?

Notes/Reflections



















[image: ]Activity 4-2 (slide #14)
As educators, we often perceive that a student is not progressing or behaving due to social, emotional or familial risk factors occurring outside of school, or due to a child’s lack of background knowledge.  Pair up with a partner and tackle this question:
· If you can contribute as much or more to a child’s learning as the child himself, what do you need to do differently—if anything—regarding best practices? 

Reflection 4-5 (slide #15)
What would you like to add to the list of true descriptors on this slide         for peer coaching?


Activity 4-3 (slide #16)
Complete this exercise as a summary of the 4 videos in the Instructional Preparation series. (Even if you did not view all 4 videos, try this activity based on your prior knowledge!)  Count off by 3’s (or 4’s based on audience size). The shortest and the tallest persons in your triad will select two blocks and connect those terms through a brief discussion. 

The third person is the observer and gives the first two people feedback as to the thoroughness and accuracy of their discussion points.


Reflection 4-6 (slide #17)
Does your school’s performance observation process already include    pre-and post-conferences?  If so, are these the types of questions that  are asked during those conversations?   Would you add any questions to these lists?




Notes











Reflection 4-7 (slide #18)
As you think about one idea/strategy/concept you learned during this video, with which colleague(s) would you share your thoughts?

Statement 4-3 (slide #20)
Most of these resources have been cited on each of the Instructional Preparation videos. However, the article by Lewis on professional [image: ]learning communities is excellent and well worth your time to read.

Congratulations on completing this video on Collegial Coaching! If you have not done so already, we strongly encourage you to view all three of the other parts in this series on Instructional Preparation.



                          Notes/New Practices
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

						- Dr. Sam Redding

                                         











Leader says:

 We hope you have posted this signature quotation by Sam Redding, one of our national school improvement experts, to give it maximum exposure within your buildings or district. We all realize that the bottom line in any efforts to strengthen our schools is for everyone in the school-community to feel responsible for and take ownership of our children’s achievement.
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Instructional Preparation

Session 1 – Effective Teaming

Session 2 – Unit Planning

Session 3 – Effective Differentiation

Session 4 – Collegial Coaching 
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Instructional Planning Series



The sessions are designed to be used 

by individuals or in a group setting.



The sessions are sequential. 



The PowerPoint and all other materials 

or references may be downloaded from 

the VDOE Web site.



Additionally, there is a viewer’s guide.
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The sessions are designed to be used by individuals or in a group setting.



The sessions are sequential. 



The PowerPoint and all other materials or references may be downloaded from the VDOE Web site.



Additionally, there is a viewer’s guide.
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VDOE Training Website:

http://www.doe.virginia.gov/support/schoolimprovement/training/index.shtml

5





Instructional Planning Series

D The sessions are designed to be used
by individuals or in a group setting.

D The sessions are sequential.

O The PawerPoint and all other materials
or references may be downloaded from
the VDOE Web site.

D Additionally, there is 3 viewer's guide.
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Quote of the Day

“The star teachers 

of the 21

st

century 

will be those who 

work together to 

infuse the best 

ideas into standard 

practice.”

- Stigler & Hiebert

The Teaching Gap (2009)
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Quote of the Day



   “The star teachers of the 21st century will be those who work together to infuse the best ideas into standard practice.”

    - Stigler & Hiebert

    The Teaching Gap (2009) 











Leader says:

This quote from The Teaching Gap may seem like a no-brainer to all of us—working together gets better results. But what is still amazing in many schools is that teachers and teams of teachers do not demonstrate high quality collaboration on a frequent basis, for reasons within and beyond their control.
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What the Research Says  

Per Cornerstone Strategy #9 of Breaking 

Ranks in the Middle (BRIM), …there 

should be an alignment of the “schoolwide 

comprehensive, ongoing professional 

development program and the Personal 

Learning Plans (PLPs) of staff members with 

the requisite knowledge of content, 

instructional strategies, and student 

developmental factors” (2006, p.20). 

9
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What the Research Says  




           Per Cornerstone Strategy #9 of Breaking Ranks in the Middle (BRIM), …there should be an alignment of the “schoolwide comprehensive, ongoing professional development program and the Personal Learning Plans (PLPs) of staff members with the requisite knowledge of content, instructional strategies, and student developmental factors” (2006, p.20). 
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Leader says:

Teacher practices must be strengthened by high quality professional development that intertwines with individual teachers’ personal learning/development /performance plans.



The PLPs—as labeled by BRIM—are comprised of at least 4 components, with peer observations, not just administrative observations, getting “equal time.”





What the Research Says
Per Cornarstons Strataay =9 of Breaking
Ranks in the Middie (BRIM), _thers
should be an alignment of the " scholuide
comprahansive, ongaing profassional
devalopmant program and the Parsonal
Learning Plans (PLPs) of staff mambers vith
the requisite knovledgs o content,
instructional strategies, and student
developmental factors” (2008, p.20)
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What the Research Says

Relevant to objectives of this video series, BRIM further

relates that 

The plans should draw on 



The teachers’ own professional reflections.



Portfolios that teachers maintain of their teaching activities.



Observations by supervisors and colleagues.*



Appraisals by students.

Supportive actions include ensuring “that professional

development is continuous…with follow-up activities that

include practice, performance, reflection, and feedback”

(p.21).

•

Our focus is observation by peers—collegial or peer

coaching.

10
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Relevant to objectives of this video series, BRIM further

relates that 



The plans should draw on 

The teachers’ own professional reflections.

Portfolios that teachers maintain of their teaching activities.

Observations by supervisors and colleagues.*

Appraisals by students.



Supportive actions include ensuring “that professional

development is continuous…with follow-up activities that

include practice, performance, reflection, and feedback”

(p.21).



Our focus is observation by peers—collegial or peer

      	coaching.
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What the Research Says
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What the Research Says



Peer coaching per Robbins (1995) via Swanson (2003) is a 

“confidential process through which two or more professional

colleagues work together to reflect upon current practices; 

expand, refine, and build new skills; share ideas; conduct 

action research; teach one another; or problem solve within 

the workplace” (p.206).



Peer coaching provides a medium for mutual formative 

assessment and descriptive feedback between teachers within

a safe and non-threatening environment (Vidmar, 2006).



While out-of-class and in-class-activities may be components

of peer coaching (Robbins, 1995; Showers, 1996), for our 

webinar purposes the focus will be in-class-activities—pairs of 

teachers observing each other’s classes and facilitating 

reflection on those activities mutually agreed upon for 

coaching  purposes.
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What the Research Says

Peer coaching per Robbins (1995) via Swanson (2003) is a 

	“confidential process through which two or more professional

	colleagues work together to reflect upon current practices; 

	expand, refine, and build new skills; share ideas; conduct 

	action research; teach one another; or problem solve within 

	the workplace” (p.206).



Peer coaching provides a medium for mutual formative 

	assessment and descriptive feedback between teachers within

	a safe and non-threatening environment (Vidmar, 2006).



While out-of-class and in-class-activities may be components

	of peer coaching (Robbins, 1995; Showers, 1996), for our 

	webinar purposes the focus will be in-class-activities—pairs of 

	teachers observing each other’s classes and facilitating 

	reflection on those activities mutually agreed upon for coaching  purposes.

 













Leader says:

Remember that peer observations are just one sub-strategy within peer or collegial coaching. As you read these descriptions of an ideal coaching model, what do you think are the words/concepts critical to effective coaching? (confidential, reflect, current practices, non-threatening, mutually agreed upon—these are possible responses.)



Is this degree of peer coaching attainable? Why or why not? Think about this very important question. Please pause the video.



Our experiences—and probably many of yours—convince us that not only is this degree of peer coaching realistic, but also that some level of peer coaching is absolutely necessary for teachers nowadays to maximize student success.





What the Research Says
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What the Research Says 



In a Reciprocal Peer Coaching relationship, teachers 

observe and coach each other for the purpose of improving 

instruction (Ackland, 1991); if the relationship is also 

Reflective, there is ongoing dialog about teacher practices 

(Nolan, 1991). Per Vidmar (2006), one question might be:" 

What do I most need to improve in my teaching?” relevant 

to differentiation, for example?



Per Swafford (2003), a meta- analysis of studies examined 

the outcomes of staff development programs and found 

that “peer coaching was more powerful in terms of 

transfer of training than all the other training 

components (e.g., information, theory, demonstration, 

practice and feedback) combined” (Gingiss, 1993; Showers 

et al. 1987). 
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What the Research Says 

In a Reciprocal Peer Coaching relationship, teachers observe and coach each other for the purpose of improving instruction (Ackland, 1991); if the relationship is also Reflective, there is ongoing dialog about teacher practices (Nolan, 1991). Per Vidmar (2006), one question might be:" What do I most need to improve in my teaching?” relevant to differentiation, for example?



Per Swafford (2003), a meta- analysis of studies examined the outcomes of staff development programs and found that “peer coaching was more powerful in terms of transfer of training than all the other training components (e.g., information, theory, demonstration, practice and feedback) combined” (Gingiss, 1993; Showers et al. 1987). 











Leader says:

When teachers observe each other and reflect on their practices, they should be asking many questions , the most important one being, What can I do to improve my instruction? What are some other questions that should be asked? Reflect on this. Please pause the video for a few minutes.



(Possible responses: What are some of my strategies that are especially effective? What additional resources should I be seeking for my students, both human and material resources?)



Now listen to this last piece of research (Leader reads Swafford quote.) How could peer coaching outweigh ALL OTHER training components combined?! What do you think?



(Possible responses: Peer coaching is usually an on-going process versus workshops and demonstrations often being one-shot deals.; peer coaching potentially provides the best opportunity for teachers to develop mutual trust and transparency in their working relationships.)





What the Research Says
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What the Research Says

In collegial coaching, it is critical that we

keep our classroom doors open to invite

others in as observers.  This transparency

provides the opportunity for collaborative,

constructive discussions.  At the same time,

we develop an interdependence for

increasing student performance growth.  
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What the Research Says

	In collegial coaching, it is critical that we

keep our classroom doors open to invite

others in as observers.  This transparency

provides the opportunity for collaborative,

constructive discussions.  At the same time,

we develop an interdependence for

increasing student performance growth.  











Leader says:

The primary premise of a professional learning community is that all teachers in a school are responsible for all students’ achievement. Therefore, staff interdependence and collegial coaching are mutually supportive dynamics.





What the Research Says

In collegial coaching. it s critical that e
keep our classroomdoors open to invite
others in = obsarvers. This transparency
provids the opportunty for collsborative,
constructive discussions. At the sama tims,
e develop an interdependenc for
incrsasing studant performance grovth
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Critical Questions (Bonus for Reflections;  

Pre- and Post-Observations)

Per Vidmar (2006)

Example Pre-observation conversation:



What are the intended student outcomes for this 

lesson?



How do you plan to achieve them?



What will you do at the beginning, middle, and 

end of the lesson?



How will you know if your students have been 

successful? and can articulate what they have 

learned?

Example Post-observation conversation:



How do you think the session went?



How did what actually happened align with what 

you had planned for the students?



Was there any part of the lesson that you 

changed? If so, why?



Did the students achieve the goals you set? Why 

did some perform better…?



How will you revamp your practices as a result 

of…?
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Critical Questions (Bonus for Reflections;  Pre- and Post-Observations)

Per Vidmar (2006)



Example Pre-observation conversation:

What are the intended student outcomes for this lesson?

How do you plan to achieve them?

What will you do at the beginning, middle, and end of the lesson?

How will you know if your students have been successful? and can articulate what they have learned?



Example Post-observation conversation:

How do you think the session went?

How did what actually happened align with what you had planned for the students?

Was there any part of the lesson that you changed? If so, why?

Did the students achieve the goals you set? Why did some perform better…?

How will you revamp your practices as a result of…?
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Critical Questions (8onus for Reflections;
Pre- 2nd Post-Obsarvations)
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Critical Questions (Bonus for Reflections;  

Pre- and Post-Observations)

Per Vidmar (2006)

Example Pre-observation conversation:
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What are the intended student outcomes for this 

lesson?



How do you plan to achieve them?


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end of the lesson?



How will you know if your students have been 

successful? and can articulate what they have 

learned?

Example Post-observation conversation:



How do you think the session went?



How did what actually happened align with what 
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of…?


Microsoft_Office_PowerPoint_2007_Template12.sldx
17

Critical Questions (Bonus for Reflections;  Pre- and Post-Observations)

Per Vidmar (2006)



Example Pre-observation conversation:

What are the intended student outcomes for this lesson?

How do you plan to achieve them?

What will you do at the beginning, middle, and end of the lesson?

How will you know if your students have been successful? and can articulate what they have learned?



Example Post-observation conversation:
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Critical Questions (8onus for Reflections;
Pre- 2nd Post-Obsarvations)
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What the Research Says

Empirical evidence finds that the effects of

classroom practices, when added to those

of other teacher characteristics, are

comparable in size to those of student

background, suggesting that teachers can 

contribute as much to student learning as

the students themselves (Wenglinsky, 2002).


Microsoft_Office_PowerPoint_2007_Template13.sldx
14

What the Research Says

Empirical evidence finds that the effects of

classroom practices, when added to those

of other teacher characteristics, are

comparable in size to those of student

background, suggesting that teachers can 

contribute as much to student learning as

the students themselves (Wenglinsky, 2002).



  









Leader say:

To adapt this quote from Wenglinsky, the effects of BEST classroom practices, plus other teacher characteristics, are comparable in size to the effects of a student’s background, culture, family upbringing and dynamics, and any other factor that we can not control as educators. Isn’t this a valuable quotation from the research that should be motivational, encouraging, and reality-based?





What the Research Says

Empirical evidence finds that the effects of
classroom practces, hen addsd to thoss.
cther teacher charsctaritics, are
comparable insize to those of student
background, suggesting that teachers can
cortribute 5 much to studert learming 32
the students themselves (Wenglinsky, 2002).
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From Theory to Practice:

Fact or Fiction?

Read each of the eight statements.  Pause and reflect on each one,

indicating whether it is Fact or Fiction.

Peer Coaching …



Needs to have time that is protected by the school administration.



Is not related to teacher performance evaluation by the administration.



May need to be undertaken in small steps (i.e., beginning with a few 

teacher pairs rather than involving the entire staff).



Reinforces the message that every teacher has a stake in every learner’s 

achievement.



Is but one critical component of an effective Professional Learning 

Community (PLC).



Is a strategy aligned with research-based adult learning principles (i.e., 

that adults learn best when they are self-directed, building new 

knowledge upon pre-existing knowledge, and aware of the relevance and 

personal significance of what they are learning (VDOE, 2011).



Is most effective when the peer observer focuses on that which the 

observee thinks (s)he needs to work.



Has the greatest impact on student learning when the observer and 

observee teach at the same grade level.  
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From Theory to Practice:
Fact or Fiction?

Read each of the eight statements.  Pause and reflect on each one,

indicating whether it is Fact or Fiction.



Peer Coaching …



Needs to have time that is protected by the school administration.



Is not related to teacher performance evaluation by the administration.



May need to be undertaken in small steps (i.e., beginning with a few teacher pairs rather than involving the entire staff).



Reinforces the message that every teacher has a stake in every learner’s achievement.



Is but one critical component of an effective Professional Learning Community (PLC).



Is a strategy aligned with research-based adult learning principles (i.e., that adults learn best when they are self-directed, building new knowledge upon pre-existing knowledge, and aware of the relevance and personal significance of what they are learning (VDOE, 2011).



Is most effective when the peer observer focuses on that which the observee thinks (s)he needs to work.



Has the greatest impact on student learning when the observer and observee teach at the same grade level.  

















From Theory to Practice:
Fact or Fiction?
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Instructional Preparation Wrap Up

Pause and reflect on each entry in this 4x4 Synthesis Exercise.  Initially, choose 

two blocks/entries & link them.  Continue the exercise until you have included 

all blocks/entries. 

Bloom’s Taxonomy & 

Level Where SOL is 

Assessed 

Effective Unit Planning & 

Grade Level or Content 

Area Team 

Pre-Assessment & 

Tiered/

Differentiated/

Personalized 

Instruction

Summative Assessment 

Prerequisite,

Target, or Enhanced 

Performance on SOL 

5.5 a 

Peer Coaching and 

Implementing Best 

Practices

Student Self Assessment 

and Teacher 

Self Assessment 

Peer Observations vs.

Administrative 

Observations

Student Performance 

Data & Differentiation 

Formative Assessment & 

Descriptive Feedback 

Student-Directed,

Teacher- Directed,

Computer-Based, &

Homework 

Independent 

Practice/Work

Time & Challenging/

Meaningful

Content, Process, &

Product

Instructional Team Planning 

& Learning Plan Grid 

Activities from VDOE 

Enhanced

Scope & Sequence 

Learning Plan Grid & 

Student Learning Plan 

An Uninterrupted Block 

of Four to Six Hours of 

Planning Time/Month &

Team Planning

Ongoing Assessment & 

Differentiation 
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Instructional Preparation Wrap Up

Pause and reflect on each entry in this 4x4 Synthesis Exercise.  Initially, choose two blocks/entries & link them.  Continue the exercise until you have included all blocks/entries. 

		Bloom’s Taxonomy & Level Where SOL is Assessed 		Effective Unit Planning & Grade Level or Content Area Team 		Pre-Assessment & Tiered/
Differentiated/
Personalized 
Instruction		Summative Assessment 

		Prerequisite,
Target, or Enhanced Performance on SOL 
5.5 a 		Peer Coaching and Implementing Best Practices		Student Self Assessment and Teacher 
Self Assessment 		Peer Observations vs.
Administrative Observations

		Student Performance Data & Differentiation 		Formative Assessment & Descriptive Feedback 		Student-Directed,
Teacher- Directed,
Computer-Based, &
Homework 		Independent Practice/Work
Time & Challenging/
Meaningful
Content, Process, &
Product

		Instructional Team Planning & Learning Plan Grid Activities from VDOE Enhanced
Scope & Sequence 		Learning Plan Grid & Student Learning Plan 		An Uninterrupted Block of Four to Six Hours of Planning Time/Month &
Team Planning		Ongoing Assessment & Differentiation 
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Critical Questions (Bonus for Reflections;  

Pre- and Post-Observations)

Per Vidmar (2006)

Example Pre-observation conversation:



What are the intended student outcomes for this 

lesson?



How do you plan to achieve them?



What will you do at the beginning, middle, and 

end of the lesson?



How will you know if your students have been 

successful? and can articulate what they have 

learned?

Example Post-observation conversation:



How do you think the session went?



How did what actually happened align with what 

you had planned for the students?



Was there any part of the lesson that you 

changed? If so, why?



Did the students achieve the goals you set? Why 

did some perform better…?



How will you revamp your practices as a result 

of…?
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Critical Questions (Bonus for Reflections;  Pre- and Post-Observations)

Per Vidmar (2006)



Example Pre-observation conversation:

What are the intended student outcomes for this lesson?

How do you plan to achieve them?

What will you do at the beginning, middle, and end of the lesson?

How will you know if your students have been successful? and can articulate what they have learned?



Example Post-observation conversation:

How do you think the session went?

How did what actually happened align with what you had planned for the students?

Was there any part of the lesson that you changed? If so, why?

Did the students achieve the goals you set? Why did some perform better…?

How will you revamp your practices as a result of…?
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Critical Questions (Bonus for Reflections;
Pre- and Post-Obssrvations).
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What was one idea I 

learned during 

today’s webinar that 

I  will use or plan to 

share with teachers 

at my school?
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What was one idea I learned during today’s webinar that I  will use or plan to share with teachers at my school?
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Additional Resources



Wise Ways: Center on Innovation & Improvement, (2008, p.34)



Virginia Support for School Improvement: Effective Teaming & 

Instructional Planning (2008)



Redding, S. (2006). The mega system. Deciding. Learning.    

Connecting. A handbook for continuous improvement     

within a  community of the school. Lincoln, IL: Academic   

Development Institute.



Louis, K. (2008). Creating and sustaining professional    

communities. In A. Blankenship, P. Houston, & R. Cole  

(Eds.), The soul of educational leadership: Sustaining   

professional learning communities (pp. 41-57). Thousand   

Oaks, CA: Corwin Press.



Instructional Preparation Viewer’s Guide


Microsoft_Office_PowerPoint_2007_Template18.sldx
20

Additional Resources

Wise Ways: Center on Innovation & Improvement, (2008, p.34)
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Differentiated Technical Assistance Team (DTAT) 

Video Series

Instructional Preparation, Part IV of IV: 

Collegial Coaching 

Dr. Jane J. Baskerville & Steve DeGaetani
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