

STUDENT CLASSROOM ENGAGEMENT
VIDEO SERIES GUIDE
Video One
Part I of II Parts
The Three Components
Participant Goals
· Understand the differences among the three components of    student engagement.
· Apply what is learned about the three components to a sample Learning Plan Grid.
· Consider to what extent the three components are included in your teacher practices.

Facilitator Goals
· Help participants remember their favorite teachers, and how the teachers kept students engaged in instruction.
· Support the participants as they brainstorm examples of each of the three components they implement in their classrooms.

Reflection 2-1 (slide # 3)
Name the individuals or groups of people to whom you think Dr. Sam Redding is referring as “attached” to their local school or school district. In your experience, which of these people demonstrate an investment in YOUR school as stakeholders?
                                                        Notes












Statement 2-1 (slides #4, #5, and #6)
It is ideal to view these videos sequentially. You are encouraged to watch both of them as your schedule allows, perhaps as part of your professional development plans for the year.
Reflection 2-2 (slide # 8)
Do you feel you might be the favorite teacher of one or more of your students? Specifically, what are some of your characteristics/attributes or classroom practices that your students seem to especially enjoy?

Activity 2-1 (slide #10)
Let’s check out the research truism that all three aspects of engagement—relatedness, competence, and autonomy—have to be in play for student achievement to be increased. Discuss these scenarios with a partner and decide in what ways student performance could be affected:
a. A teacher has positive rapport with all her students, constantly telling them how smart they are, but allows choices of independent activities for only the third of her students who are above level readers.
b. The teacher relates very effectively to her children, expects all of them to choose among a menu of activities for independent work, but the activities are primarily “targeted” or on grade level in design.
Possible responses from the partner teams:
Scenario (a):  The other two-thirds of the class are probably not being challenged and may never have the chance to try some activities for enhanced learners. Therefore, these students may lose motivation, put forth less effort, and so on.

Scenario (b):  Both relatedness and student autonomy are evident, but competence is missing; that is, many of the children—specifically those who are enhanced or prerequisite learners in certain skill areas—are not having their needs met.

Reflection 2-3 (slide #11)
Can you think of a few additional strategies a teacher can use to increase a student’s perception of his own competence?   Participant responses could include:
A. Using pre-assessments and formative assessments to help determine how to best differentiate instruction.
B. Scaffolding learning activities so that the student can be successful regardless of what type of learner 
(s)he is.                                                                        Notes 




Activity 2-2 (slide #12)
What is your reaction to Wenglinsky’s statement? What classroom practices and teacher characteristics do you think he is referring to? Share your thoughts with a partner. There should be numerous responses here, including those that have already been noted in this video!

Statement 2-2 (slides #14, 16, 17, and 19)
Based on the descriptors of the three components of engagement, most educators would probably agree that the most challenging one to implement is student autonomy.  For a teacher to be successful in allowing for student self-directed learning, (s)he certainly has to be a very effective behavior and instructional manager. 

				Reflections/Notes 
















Reflection 2-4 (slide #20)
How realistic is this Learning Plan Grid for both you and the students in your class?  What would you change in this plan that would retain the differentiated activities for the three types of learners?

Activity 2-3 (slide #21)
Consider one idea, concept, or strategy that jumped out at you from this video content. If you shared your choice with your colleagues or instructional team, would it be new information for them? If not new information, would your idea or strategy still be worth sharing as a “refresher” for your colleagues?  Discuss with your fellow viewers, or, if viewing by yourself, jot down the idea you chose and play out in your mind how you would present it to your team.
                                                           
Idea/Strategy












Activity 2-4 (slide #23)
If Jane, Vonnie, and Steve were here right now, what questions would you have for them? Who in your participant group today would like to respond to your questions? Who at your school could answer your questions?

Statement 2-3 (slide #24)
Many resources address student engagement, motivation, differentiation, and other related topics.  In this list, the book by Erwin focuses on the engagement component of student autonomy.

Statement 2-4 (slide #25)
For a more extensive review of student autonomy, please consider watching the second video on Student Engagement.
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

- Dr. Sam Redding

                                         











Leader says:

We welcome you to the first of two videos in the series on Student Engagement.

We emphasize that we have vested interest in your success in school improvement and strive to provide meaningful assistance to you in your efforts on behalf of children.

This quote is our signature quote and our belief about school improvement!
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Student Classroom Engagement

Session 1—The Three Components

Session 2—Student Self-Directed 

Learning
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                 Learning
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Leader says:

Although this series consists of only 2 sessions, it provides invaluable information as to the power of engaging students in their own learning.
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Today’s Agenda

1. What does the research say about the power of 

teachers to influence “student engagement?”

2. Activity/Discussion: An Examination of Teacher 

Practices: What does engagement look like to 

the learner? to the principal?
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Today’s Agenda

What does the research say about the power of teachers to influence “student engagement?”



Activity/Discussion: An Examination of Teacher Practices: What does engagement look like to the learner? to the principal?
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Leader says:

We can all assume that teachers significantly influence the degree to which students are engaged or motivated, but the research makes it clear as to the implications and results of such engagement.

Believe it or not, many teachers and administrators will describe student engagement—what they perceive as such—in different ways; today’s video will show you specifically what true engagement looks like.
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Student Classroom Engagement      

Series



The sessions are designed to be used 

by individuals or in a group setting.



The sessions are sequential.



The Power Points and all materials 

may be downloaded from the VDOE 

Web site.
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The sessions are designed to be used by individuals or in a group setting.



The sessions are sequential.



The Power Points and all materials may be downloaded from the VDOE Web site.
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What Are YOUR Thoughts?



As a student (past and present) what are some 

factors that affect/ed your engagement? 



Why is your favorite teacher your favorite?



In your experience, what factors determine a 

student’s level of motivation or engagement?



WHO are Pauline Graham and Father Patrick 

Donahue?


Microsoft_Office_PowerPoint_Slide6.sldx
8

What Are YOUR Thoughts?

As a student (past and present) what are some factors that affect/ed your engagement? 



Why is your favorite teacher your favorite?



In your experience, what factors determine a student’s level of motivation or engagement?



WHO are Pauline Graham and Father Patrick Donahue?

 











Leader says:

Before we share the research and a powerful quotation, pause the video for a few minutes to reflect on and discuss these 4 questions.



We imagine your responses to the first 2 questions included variables such as background knowledge, personal interest in the subject, teacher personality and sense of humor, level of self-confidence in learning, among others.

We also predict that your answers to the third question were similar to those for the first two, and you may have added student ability level, parental support and reinforcement, and so on.

Pauline Graham was Jane’s favorite teacher because she clearly demonstrated that she cared about Jane and her learning. Steve’s favorite was Father Pat because of his high expectations and sense of humor.

8
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What the Research Says  

Student Engagement



Is a Meta construct that incorporates psychological, social, and educational 

domains (Guthrie & Wigfield, 2000).

Per Connell and Wellborn (1991); Klem and Connell (2005); and Redding 

(2006), Student Engagement (also referred to as Intrinsic Motivation)



Is a student outcome that results from a confluence of teacher practices that 

address needs of psychological, social, and educational contexts relevant to 

learning: teacher involvement that influences student relatedness; 

teacher structure that influences student competence; and teacher 

autonomy support that influences student 

autonomy/relevance/voice.



Results from all needs being met—not just relatedness or competence or 

autonomy separately.



Results from one-on-one teacher/student relationships.



Is requisite to student performance and achievement. 

10
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Student Engagement



Is a Meta construct that incorporates psychological, social, and educational domains (Guthrie & Wigfield, 2000).



       Per Connell and Wellborn (1991); Klem and Connell (2005); and Redding (2006), Student Engagement (also referred to as Intrinsic Motivation)



Is a student outcome that results from a confluence of teacher practices that address needs of psychological, social, and educational contexts relevant to learning: teacher involvement that influences student relatedness; teacher structure that influences student competence; and teacher autonomy support that influences student autonomy/relevance/voice.



Results from all needs being met—not just relatedness or competence or autonomy separately.



Results from one-on-one teacher/student relationships.



Is requisite to student performance and achievement. 
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Leader says:

First and foremost, the psychological context incorporates the student’s sense of relatedness/belonging in the classroom, coupled with the need for some sense of control/autonomy in learning (i.e., “ I have a role in this; it is not being done to me.”)The social context centers on one-on-one interactions within the classroom, especially regarding the teacher. Finally, the educational context incorporates those best practices that influence relatedness, competence, and autonomy that are requisite to Engagement. Engagement is required for student performance.

A critical emphasis in this research is that all 3 components have to be met, not just 1 or 2 out of 3!
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What the Research Says

A teacher can increase a student’s perception of self-efficacy

(belief in his/her capabilities to be successful), thus elevating

the student’s effort, persistence, and ultimate level of

performance (Bandura, 1997; Schunk & Ertmer, 2000). Per 

Saphier, Haley-Speca, and Gower (2008, p.259), this can be 

done by



Building relationships.



Communicating belief and building confidence in 

students.



Constructing classroom climates of community, 

psychological safety, and ownership.
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Leader says:

Now read this piece of research to yourself. 

With your group or on your own, reflect on this: It is common sense and experience that tell us a teacher can either improve or diminish a child’s belief in himself. Which of the three listed behaviors of the teacher do you feel may be missing in some teachers’ classrooms? Is it relationship-building, building confidence, or creating learning environments of safety, community/family, and ownership, all three, or none of the three?  Pause the video and discuss or think about this question.



Our experience tells us that any consistently effective teacher covers all three bases. However, the concept and process of learner ownership may vary considerably among even excellent teachers. Ownership does not just mean students taking responsibility for homework completion, rule-following, and other “givens” in the classroom. Ownership in the context of student engagement means student autonomy—the children have some choices in their educational activities and are supported by their teacher in making such choices.
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What the Research Says

Empirical evidence finds that the effects of

classroom practices, when added to those of

other teacher characteristics, are comparable in

size to those of student background, suggesting

that teachers can contribute as much to student

learning as the students themselves

(Wenglinsky, 2002).
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classroom practices, when added to those of

other teacher characteristics, are comparable in

size to those of student background, suggesting

that teachers can contribute as much to student

learning as the students themselves

(Wenglinsky, 2002).



  

12









Leader says:

This statement from Wenglinsky’s studies should be both encouraging and challenging to all educators. Put a simpler way, the research is clear that: A student’s family dynamics, background knowledge, previous school experiences, and so on DO NOT outweigh the effects of a teacher’s practices/behaviors/strategies in instruction. This is too important a research quote NOT to share and discuss with your colleagues in school!



























important not to reflect on and discuss right now, so pls. pause the video and have at it!
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EXHIBIT A

The teacher…



Influences positive affect in the classroom. 



Influences positive peer & teacher interactions.



Demonstrates interest in and care about lives of 

individual students.



Effects a one on one relationship with the 

individual learner for learner to feel sense of 

“relatedness.”
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EXHIBIT A

The teacher…



Influences positive affect in the classroom. 



Influences positive peer & teacher interactions.

 

Demonstrates interest in and care about lives of individual students.



Effects a one on one relationship with the individual learner for learner to feel sense of “relatedness.”











Leader says:

(Highlights all 4 bullets through key words in each statement.)
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EXHIBIT B

The teacher…



Articulates and models clear expectations in the classroom.



Provides and explains student learning objectives – encouraging 

student discussion of objectives.



Links student background knowledge to new concepts; anchors 

new knowledge through guided practice and modeling of new 

steps.



Provides opportunities for students to gain competence through 

work time activities – after whole group instruction when 

students practice applying what they have just learned.



Demonstrates sensitivity to the needs of the students by 

providing differentiated instruction and assessment – all leading 

toward target level performance and beyond.
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EXHIBIT B

The teacher…



Articulates and models clear expectations in the classroom.



Provides and explains student learning objectives – encouraging student discussion of objectives.



Links student background knowledge to new concepts; anchors new knowledge through guided practice and modeling of new steps.



Provides opportunities for students to gain competence through work time activities – after whole group instruction when students practice applying what they have just learned.



Demonstrates sensitivity to the needs of the students by providing differentiated instruction and assessment – all leading toward target level performance and beyond.









Leader says:

(Highlights key words in each bullet statement.)
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EXHIBIT B—Continued

The teacher…



Models metacognitive processing (modeling how to think about 

thinking), i.e., the teacher says: “I would say to myself, 

Remember what strategy you used to solve this kind of problem 

before.”) 



Provides ongoing assessment before, during, and after 

instruction.



Provides formative assessment and descriptive feedback for 

learning--not just acknowledging the “correct answer;” uses 

probing questions and hints, and scaffolds cues when 

encouraging students t

o think about their 

answers.
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EXHIBIT B—Continued

The teacher…



Models metacognitive processing (modeling how to think about thinking), i.e., the teacher says: “I would say to myself, Remember what strategy you used to solve this kind of problem before.”) 



Provides ongoing assessment before, during, and after instruction.



Provides formative assessment and descriptive feedback for learning--not just acknowledging the “correct answer;” uses probing questions and hints, and scaffolds cues when encouraging students to think about their answers.   









Leader says:

We will discuss in greater depth the concept of metacognitive thinking and modeling during the second video in this Student Engagement series.
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EXHIBIT B—Continued
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EXHIBIT C



Facilitates student responsibility and relevance by providing 

choices within parameters.



Provides opportunities for student choice and voice.



Encourages student responsibility and relevance through the use 

of rubrics, self assessments, and student management of their 

learning objectives.* 

*(Come from the Student Learning Plan – an individual student’s 

prescribed work time activities from Learning Plan Grid activities 

relevant to a unit of study.)
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EXHIBIT C

Facilitates student responsibility and relevance by providing choices within parameters.



Provides opportunities for student choice and voice.



Encourages student responsibility and relevance through the use of rubrics, self assessments, and student management of their learning objectives.* 



*(Come from the Student Learning Plan – an individual student’s prescribed work time activities from Learning Plan Grid activities relevant to a unit of study.)

 	









Leader says:

(Highlights or paraphrases all 3 bullets.)
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Learning Plan Grid

Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

Target Objective Code:  Red Enhanced Objective Code:    Yellow Prerequisite Code:   Green

Using the 

Character & Plot Chart,

Target group will justify choices made in the student-directed group.

SOL 5.5 b & c

ALC:  U

Independent Computer Based

Student-Directed 

Group

Teacher-Directed 

Group

Homework

Enhanced: TSW read 

& demonstrate 

comprehension of 

fiction

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal: 

Write why and how you 

might have changed the 

character development 

of the main character in 

the play, 

The Catch of 

the Day 

OR

Write why you would 

not have changed it.

With a partner at the 

computer station, choose 

two fiction selections (one 

poem) and compare how 

the authors developed the 

main character and the 

conflict and how s/he 

resolved the conflict. *

*Character vs. Character?

*Character vs. Society?

*Character vs. Nature? 

Self?

In your 12 noon 

cooperative group 

(interests), use the 

Character & Plot 

Development Rubric to 

write and present a skit that 

portrays a character & plot 

similar to those in the play, 

The Catch of the Day.

The 12 noon 

cooperative group will 

review the rubric and 

expectations with the 

teacher before writing 

the skit as the student-

directed activity.

Be prepared to defend 

or criticize how the 

media might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Target

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

In your journal, write 

two strategies that you 

would use in 

developing someone’s 

character. Explain 

why

you would use those 

strategies.

At the computer station 

read poem # 5, and tell 

how or if the author 

resolved the conflict of the 

main character. (Teacher 

has bookmarked selections 

from 

Using PX Books to 

Teach Plot Conflict

for 

students to use as 

references.)

In your 12 noon group, 

review the play, 

The 

Catch of the Day

, list 

the five most important 

actions that develop the 

plot.  Justify choices & 

list them in 

the 

Character 

& Plot Chart 

to discuss 

with teacher.

Be prepared to discuss 

how you or the media 

might develop a 

cartoon character or a 

movie plot of your 

choice). List specific 

examples/actions.

Prerequisite

b. Describe character 

development in fiction 

and poetry selections.

c. 

Describe the 

development of plot and 

explain how conflicts are 

resolved.

From the assignment 

you completed with 

your partner at the 

computer, illustrate in 

sequence the actions 

that lead to resolution 

of the conflict.

At the computer station, 

review with a partner your 

choice of a story (in TITYS 

folder) that shows how the 

author develops a 

character, a conflict, and a 

resolution of the conflict.

Using the 

Character & Plot 

Chart

, list in sequence the 

important actions that lead to 

the resolution. From 

Using PX 

Books to Teach .)Plot.)

In your 12 noon 

cooperative group, 

compare what you 

wrote/discussed with your 

partner with what the other 

members of the group 

wrote/discussed with their 

partners. 

The group will review 

with the teacher ways 

that an author might 

develop a fictional 

character and conflict 

and resolve the 

character’s conflict.

(See 

Using Picture 

Books to Teach Plot 

Conflict

; 

Conflict Map.

Be prepared to defend 

your illustration – why 

you represented the 

characters the way you 

did, why you sequenced 

the actions the way you 

did, etc. Talk about how 

the media might do the

same type thing.

Character Plot/Actio

n
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Learning Plan Grid            						

                                                                                                                                Standard/Benchmark Code: _5.5  b & c_*

*These SOL have been taught separately first.

Assessment Level Code: U

 Target Objective Code:  Red 	 	   Enhanced Objective Code:    Yellow	   	   Prerequisite Code:   Green	

Using the Character & Plot Chart, Target group will justify choices made in the student-directed group.



		SOL 5.5 b & c
ALC:  U		Independent		Computer Based		Student-Directed Group		Teacher-Directed Group		Homework

		Enhanced: TSW read & demonstrate comprehension of fiction
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		In your journal: 
Write why and how you might have changed the character development of the main character in the play, The Catch of the Day OR
 Write why you would not have changed it.		With a partner at the computer station, choose two fiction selections (one poem) and compare how the authors developed the main character and the conflict and how s/he resolved the conflict. *
*Character vs. Character?
*Character vs. Society?
*Character vs. Nature? Self?		In your 12 noon cooperative group (interests), use the Character & Plot Development Rubric to write and present a skit that portrays a character & plot similar to those in the play, The Catch of the Day.		The 12 noon cooperative group will review the rubric and expectations with the teacher before writing the skit as the student-directed activity.		Be prepared to defend or criticize how the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Target
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		In your journal, write two strategies that you would use in developing someone’s character. Explain why
you would use those strategies.		At the computer station read poem # 5, and tell 
how or if the author resolved the conflict of the main character. (Teacher has bookmarked selections from Using PX Books to Teach Plot Conflict for students to use as references.)		In your 12 noon group, review the play, The Catch of the Day, list the five most important actions that develop the plot.  Justify choices & list them in the Character & Plot Chart to discuss with teacher.				Be prepared to discuss how you or the media might develop a cartoon character or a movie plot of your choice). List specific examples/actions.

		Prerequisite
b. Describe character development in fiction and poetry selections.
c. Describe the development of plot and explain how conflicts are resolved.		From the assignment you completed with your partner at the computer, illustrate in sequence the actions that lead to resolution of the conflict.		At the computer station, review with a partner your choice of a story (in TITYS folder) that shows how the author develops a character, a conflict, and a resolution of the conflict. Using the Character & Plot Chart, list in sequence the important actions that lead to the resolution. From Using PX Books to Teach .)Plot.)		In your 12 noon cooperative group, compare what you wrote/discussed with your partner with what the other members of the group wrote/discussed with their partners. 		The group will review with the teacher ways that an author might develop a fictional character and conflict and resolve the character’s conflict.
(See Using Picture Books to Teach Plot Conflict; Conflict Map.		Be prepared to defend your illustration – why you represented the characters the way you did, why you sequenced the actions the way you did, etc. Talk about how the media might do the same type thing.





		Character		Plot/Action

				

				











Leader says:

As you review this slide of a Learning Plan Grid, pause the video and  point out specific examples of relatedness, competence, and student choice or autonomy. These three components of student engagement may be implied or described in this plan.

Possible responses:

--Autonomy: under Independent and Computer-based, box #1.

--Relatedness: under Computer-based, box #3.

--Competence: activities are prescribed for all three groups of learners.
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What was one idea I 

learned during 

today’s webinar that 

I plan to share with 

teachers at my 

school?


Microsoft_Office_PowerPoint_Slide15.sldx
21





What was one idea I learned during today’s webinar that I plan to share with teachers at my school?









Leader says:

Please comment on one idea or epiphany you gleaned from this webinar on student engagement.
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Questions?

If you come up with a question today, or even later please contact the OSI 

staff at  osita@.doe.virginia.gov or call 804-225-2865.
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Questions?





If you come up with a question today, or even later please contact the OSI staff at  osita@.doe.virginia.gov or call 804-225-2865.
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Leader says:

This was a great deal of information to cover in a short period of time. If you have questions or need clarification regarding any portion of this video, please contact the OSI staff at osita@doe.virginia.gov.

We always encourage you to jot down any questions you anticipate your staff may ask if you share this video or content with them.
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Questions?
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Additional Resources

Erwin, J. (2004). The classroom of choice: Giving students what they 

need and getting what you want. Alexandria, VA: ASCD.

Kryza, K., Duncan, A., and Stevens, S. (2009). Inspiring elementary 

learners, nurturing the whole child in a differentiated classroom. 

Thousand Oaks, CA: Corwin Press.

Nussbaum, P., and Daggett, W. (2008). What brain research teaches 

about rigor, relevance, and relationships. Rexford, NY: International

Center for Leadership in Education.

Pink, D. (2009). Drive, The surprising truth about what motivates us. 

New York, NY: Penguin Press.

Sullo, J. (2007). Activating the desire to learn. Alexandria, VA: ASCD.
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Leader says:

Besides the Wise Ways and Redding resources noted during each webinar, there are many resources out there on student engagement. The ones on this slide , we feel, are especially helpful.
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Additional Resources

 Wise Ways: Center on Innovation & Improvement, (2008)

 Virginia Support for School Improvement: Effective Teaming & 

Instructional Planning (2008)

 Redding, S. (2006). The mega system. Deciding. Learning. Connecting. 

A handbook for continuous improvement within a  community of the 

school.  Lincoln, IL: Academic Development Institute.
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Wise Ways: Center on Innovation & Improvement, (2008)

Virginia Support for School Improvement: Effective Teaming & Instructional Planning (2008)

Redding, S. (2006). The mega system. Deciding. Learning. Connecting. A handbook for continuous improvement within a  community of the school.  Lincoln, IL: Academic Development Institute.
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Engagement
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Session 1—The Three Components

Session 2– Student Self-Directed Learning
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Session 2– Student Self-Directed Learning
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Leader says:

We certainly encourage you to view the second and last video on engagement, Student Self-Directed Learning, or student autonomy.

Remember that both sessions for this series and additional resources are on the Office of School Improvement web page within the VDOE web site.

          http://www.doe.virginia.gov/support/school_improvement/index.shtml



Have a wonderful day!
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Differentiated Technical Assistance Team (DTAT)

Video Series

Student Classroom Engagement, Part I of II:                                  

The Three Components
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding


