STUDENT CLASSROOM ENGAGEMENT
 VIDEO SERIES GUIDE
Video Two

Part II of II Parts

Student Autonomy

Participant Goals
· Distinguish clearly between “student autonomy” and “independent work time.”
· Understand the three critical steps in metacognitive processing.
· Compare your classroom with one that reflects frequent use of metacognitive thinking and student autonomy.

Facilitator Goals
· Help the participants decide what specific actions they can take to include more frequent use of metacognition by their students.
· Lead an activity in which the participants must apply the three-metacognition steps to learning objectives they choose.

Reflection 2-1 (slide #3)
If you have viewed any of the sessions provided this year by the OSI, you are already familiar with this cornerstone quotation from Dr. Sam Redding.  As a teacher or administrator, what have you done this year to help others—the PTA, parents, students, or your school-community—to take ownership in their children’s progress? 

                Reflection













Statement 2-1 (slide #5)
To maximize the effects of this short series on Student Engagement, you are encouraged to complete both sessions with one or more individuals and perhaps as part of your professional development plan. 


Statement 2-2 (slide #8)
You may be thinking, “It’s great to know the research on student self-directed learning, student choices, and so on, but the real world of the classroom is often 25-30 students with a wide range of skills and abilities, as well as limited time to cover all the bases in the curriculum. How can a teacher possibly plan for and implement student independence under these circumstances?” Yes, providing for student autonomy is a daunting task, but…
1. You will walk away today with at least one or two
              strategies in this focus area, and
2. Remember that the goal is to take on student self-direction one
              step at a time, not to try and do it overnight or in all learning 
              situations.

Activity 2-1 (slide #9)
This is the most important slide related to student autonomy. As adults, we use metacognitive thinking all the time, automatically, and sometimes even effortlessly. Our goal should be the same for children of all ages.

Work independently, or group participants may pair up or work in triads, on this activity:   the slide example is “define the author’s purpose,” which we know is a Standard of Learning (SOL) objective.  Choose a learning objective or problem scenario for your grade level or content area.  Then apply the three steps listed by demonstrating how you would model the metacognitive process for your students. Examples: deciding which geometric formula to use for a math problem, determining which topic from a menu of choices to pick for a research project on the American Revolution, or how to use inferential comprehension while reading a passage.

Activity 2-2 (slide #11)
Based on what you already know about metacognitive thinking and its connection to student motivation and achievement, describe a classroom that uses the metacognitive process and one that doesn’t.

                                                 

              Notes










Reflection 2-2 (slide #12)
We have all heard the terms, “school culture,” “classroom environment,” and the “climate of the school.” Unfortunately, the Pedagogy of Poverty described by Haberman could permeate an entire building, grade level, or even an entire school-community in terms of parent and teacher expectations.

Identify one or two practices you use in your school or classroom that reduces the chances for this Pedagogy to grow. Take two minutes to share with a partner or reflect on your answer.

Activity 2-3 (slide #12)
After you have chosen one idea or strategy, write down your plan or share it with another member.  Describe specifically what you plan to     do with the idea in your own classroom or school.  

Reflection 2-3 (slide #14)
Think about your daily classroom routines and practices.  Identify a few that you believe contribute positively to the “messiness of (student) engagement.”  This could include specific examples of how you promote student independence, times when you model metacognition for your class, and so on.
             
            
  Practices/Strategies/Plan/Reflection











Activity 2-4 (slide #16)
If Steve, Vonnie, or Jane were here right now, what questions or reactions would you have for them? Share them with the group or write them down.  Who at your school could answer your questions? 

Questions






























Statement 2-3 (slides # 17 and 18)
[bookmark: _GoBack]The OSI realizes you have limited time in which to check into or review other resources, but these slides show us some valuable guides to the development of student autonomy.
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The ultimate goal in school improvement is for the people attached to the school to drive its continuous improvement for the sake of their own children and students.

                                       - Dr. Sam Redding

                                         











Leader says:

Here is Redding’s quote that we hope you will internalize, and one which we recommend you post in your teachers’ lounge or a similarly visible area. This quote would also be relevant for parents, central office, staff, and visitors to see!
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Student Classroom Engagement 

Series



The sessions are designed to be used 

by individuals or in a group setting.



The sessions are sequential.



The PowerPoints and all other 

materials or references may be 

downloaded from the VDOE Web site.
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Quote of the Day  

When teachers provide autonomy support—

providing learners with choices about how they 

may show mastery of a concept, approach specific 

tasks while working independently or with peers, 

and achieve at their individual levels of 

competency—learners experience intrinsic 

motivation, take more ownership in their learning, 

and become more engaged in the learning process 

(Connell & Wellborn, 1991; d’Ailly, 2004; Deci & 

Ryan, 2002; McCombs & Pope, 1994; Zimmerman 

& Schunk, 2001).
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Leader says:

Please read this quote to yourselves. What are the results of teachers providing support for student autonomy?

(The children learn intrinsic motivation, take ownership of their learning, and increase their engagement in learning.)
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What Does the Research Say?

Developing student metacognitive processing is THE critical link to

self –directed learning:

What is metacognition? (Livingston, 1997)



Exercising higher order thinking or the learner’s analysis of 

his/her own thinking (“thinking about thinking”) that involves 

the learner’s strategic control over his/her thought processes 

in achieving a goal (e.g., to define author’s purpose)



Step 1: Developing a plan of action (Which strategy should I 

use to accomplish this goal? What information do I already 

have…? What steps can I take to accomplish the goal? 



Step 2: Monitoring the strategy/plan of action (Is this 

working for me? If not, what is my next “go to” strategy?).



Step 3: Evaluating the plan of action/strategy (Did my 

plan of action help me accomplish my goal? What did I learn 

from this experience that I can apply next time? 
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What Does the Research Say?

Developing student metacognitive processing is THE critical link to

self –directed learning:



What is metacognition? (Livingston, 1997)



Exercising higher order thinking or the learner’s analysis of his/her own thinking (“thinking about thinking”) that involves the learner’s strategic control over his/her thought processes in achieving a goal (e.g., to define author’s purpose)



Step 1: Developing a plan of action (Which strategy should I use to accomplish this goal? What information do I already have…? What steps can I take to accomplish the goal? 



Step 2: Monitoring the strategy/plan of action (Is this working for me? If not, what is my next “go to” strategy?).



Step 3: Evaluating the plan of action/strategy (Did my plan of action help me accomplish my goal? What did I learn from this experience that I can apply next time? 
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Leader says: 

Our word for the day is Metacognition, which, in a nutshell, means thinking about one’s own thinking. Teaching children how to use their metacognitive processes may take a significant amount of time, especially if the teachers in previous years did not expose their students to this concept. However, this is another area of teaching in which the time investment is invaluable. 

Read this description of metacognition on your own.

Who wouldn’t want their students to use higher order thinking, show more control in their efforts toward accomplishing a goal?

Look at the basic steps to metacognition again:  creating a plan of action, monitoring the plan of action or strategy, and evaluating the results of the plan of action.

The most important distinction between teaching the strategy and facilitating the development of metacognitive processing is THE TEACHER’S MODELING each of these STEPS IN THE PROCESS--the set of questions the learner must ask himself/herself:

The teacher models: “Which strategy should I use? What info do I already have or need to gather? What specific steps will lead me to my goal?” That’s the plan of action thought process.

The teacher models: “self-monitoring the plan or strategy.” Is this strategy working? If not, what other strategy should I use at this point?”

Step 3, or Evaluating the plan or strategy, overlaps step 2 to some extent and these are sometimes harder to distinguish. Think of step 2—monitoring-- as occurring during the task, while step 3—evaluation—occurs after the task is completed.

The teacher models: “Now that I know what I know, next time when I have a task/goal like this, I will start with the KWL instead of the Frayer Model…”

As we said a few minutes ago, metacognitive strategies take time—to be learned and to be applied—but metacognition has to be developed in our students for them to become lifelong learners and, especially, self-directed achievers.

Stated another way, successful autonomous learning will not take place without the crucial element of metacognitive processing.
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Activity/Discussion:

Which Classroom Would You Prefer for Your Child?

T.A. Risk Middle School:



Class and teacher have discussed the 

goal—determining author’s purpose; 

teacher has checked for 

understanding….



In reviewing, teacher has modeled 

several strategies her students have 

used successfully for this goal.



During work time, students work in 

pairs based on student performance 

data; one student pair decides to use 

the KWL strategy in its plan of action.



Teacher checks with each pair, asking 

learners: Is your strategy working? If 

not, what are you going to do about 

it…?



Students are negotiating with each 

other and, in some cases, choosing a 

different strategy.

S.O. S.O. Middle School



Teacher writes the goal on board 

and asks students if they have any 

questions.



Teacher specifies one strategy the 

students must use to determine 

author’s purpose.



During work time, students work 

independently

using that strategy.



At her desk, teacher grades recent 

tests; she periodically asks, “How 

are you doing?”



Several students have their hands 

raised; some students are being 

reprimanded for discussing the 

assignment; some appear to be 

“engaged” in the activity; others 

are playing and talking.
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Activity/Discussion:
Which Classroom Would You Prefer for Your Child?

T.A. Risk Middle School:

Class and teacher have discussed the goal—determining author’s purpose; teacher has checked for understanding….



In reviewing, teacher has modeled several strategies her students have used successfully for this goal.



During work time, students work in pairs based on student performance data; one student pair decides to use the KWL strategy in its plan of action.



Teacher checks with each pair, asking learners: Is your strategy working? If not, what are you going to do about it…?



Students are negotiating with each other and, in some cases, choosing a different strategy.



S.O. S.O. Middle School

Teacher writes the goal on board and asks students if they have any questions.



Teacher specifies one strategy the students must use to determine author’s purpose.



During work time, students work independently using that strategy.



At her desk, teacher grades recent tests; she periodically asks, “How are you doing?”



Several students have their hands raised; some students are being reprimanded for discussing the assignment; some appear to be “engaged” in the activity; others are playing and talking.
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Leader says:



We have 2 classroom scenarios here—one from T A Risk Middle and one from S O S O Middle.

We want you to pause the video and take about 2 minutes to read the scenarios and discuss; indicate why you did or did not choose which classroom.

Is there any merit at all to what the teacher at SOSO school is doing with strategies? (depending on where certain students are in their understanding of metacognitive thinking, providing only one strategy at this time could be appropriate for student success.)
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Question of the Day:

Is the Challenge Low SES or Is It a Pedagogy of Poverty?

Per Haberman (1991), there is a basic menu of 

teacher practices that permeates the learning 

environment in some schools. When these 

practices are implemented--irrespective of 

student SES and to the exclusion of those

that develop higher order thinking—they 

constitute a Pedagogy of Poverty: The 

menu includes “giving information, asking 

questions, giving directions, making 

assignments, monitoring seatwork, reviewing 

assignments, giving tests, reviewing tests, 

assigning homework, reviewing homework, 

settling disputes, punishing noncompliance, 

marking papers, and giving grades” (p.1). 
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Leader says: 

All too often, we become aware of classrooms where the routine centers on activities that are an end unto themselves—assigning homework, for example,  and going through the homework in a perfunctory manner.

 “Yes, you are correct, John!! That IS the answer to number 1. Does everybody see how John got the answer? Does anybody have any questions about that exercise?” 

Nobody raises his/her hand with a question. The class moves on to number 2, and this continues until all examples are complete. This is an example of Haberman’s Pedagogy of Poverty.

During the next 2 minutes pause the video and reflect on the statement by Haberman and our responsibility to teach and model higher order thinking processes--including metacognition. 

This slide might really be a continuation of your thoughts from the last slide.









image2.jpeg







image1.jpeg














image8.emf
14

What was one idea I 

learned during 

today’s webinar that 

I plan to share with 

teachers at my 

school?
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What was one idea I learned during today’s webinar that I plan to share with teachers at my school?









Leader says:

In every webinar, you will see what we call the Aha moment slide, when you have a few minutes to tell us an idea or new learning that you definitely want to share with your staff. Pause the video and decide on which specific concept or strategy you think you could share with your instructional team and your rationale for picking that idea.
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Questions?

If you come up with a question today, or even later please contact the OSI 

staff at  osita@doe.virginia.gov or call 804-225-2865.
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If you come up with a question today, or even later please contact the OSI staff at  osita@doe.virginia.gov or call 804-225-2865.
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Leader says:

This was a great deal of information to cover in a short period of time. If you have questions or need clarification regarding any portion of this video, please contact the OSI staff at osita@doe.virginia.gov.

We always encourage you to jot down any questions you anticipate your staff may ask if you share this video or content with them.
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Additional Resources

Erwin, J. (2004). The classroom of choice: Giving students what they need 

and getting what you want. Alexandria, VA: ASCD.

Kryza, K., Duncan, A., and Stevens, S. (2009). Inspiring elementary 

learners, nurturing the whole child in a differentiated classroom. 

Thousand Oaks, CA: Corwin Press.

Nussbaum, P., and Daggett, W. (2008). What brain research teaches about 

rigor, relevance, and relationships. Rexford, NY: International Center 

for Leadership in Education.

Pink, D. (2009). Drive, The surprising truth about what motivates us. New 

York, NY: Penguin Press.

Sullo, J. (2007). Activating the desire to learn. Alexandria, VA: ASCD.
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Additional Resources

Redding, S. (2006). The mega system. Deciding. Learning.

Connecting. A handbook for continuous improvement within a  

community of the school. Lincoln, IL: Academic Development 

Institute.

Teacher Practices That Influence Learner Relatedness, Competence, 

& Autonomy (Adapted from Pianta, Hamre, Haynes, Mintz, and 

La Paro (2006)

Virginia Support for School Improvement: Effective Teaming & 

Instructional Planning (2008)

Wise Ways: Center on Innovation & Improvement, (2008); available 

at Indistar site
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Leader says:

Each webinar will include a slide showing the sources of our research, recommended books or articles, and/or sample templates and forms for your use.

The Wise Ways document is available at the Indistar site.
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Differentiated Technical Assistance Team (DTAT)

Video Series

Student Classroom Engagement, Part II of II:                         

Student Autonomy

Dr. Jane J. Baskerville, Steve DeGaetani, and Vonnie Kunkel
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The ultimate goal in school 

improvement is for the people 

attached to the school to drive its 

continuous improvement for the 

sake of their own children and 

students.

-

Dr. Sam Redding


