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TIER III: 
Intensive, IndividualizedTIER II: Supplemental, TargetedTIER I: Core, Universal

TA01
Decision Rules for 
Access to Supports

TA02 –
3-tiered framework  

Preventative
Match interventions to 
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individual needs of 
identified students

TA03-
Multidisciplinary team 
Data-driven decisions

Monitor outcome 
(effectiveness) and 
process (fidelity)

Tier 1 Tier 2 Tier 3

Students All Targeted Specifically Targeted

Instructor Gen. Ed Teacher + Specialists ++ Additional staff

Location Classroom Lab, etc. Lab, etc.

Intensity Daily Instruction 3/4 days a week Based on need & 
daily

Grouping Large/Small Small (2 to 5) per Smaller and 
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p g g ( ) p
group individualized

Monitoring Universal 
screening 3 x 
year

Remediation of 
skills 1 to 3 times 
per wk.

Daily – focused
learning

Curriculum General General General

Instruction High Quality
Differentiate

Target specific 
deficits

Individual based on 
learner need

Monday Academic & Behavioral Skills

Tuesday Math

W d d L A t

Targeted InstructionTargeted Instruction
Middle/High School ExampleMiddle/High School Example

Targeted InstructionTargeted Instruction
Middle/High School ExampleMiddle/High School Example
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Wednesday Language Arts

Thursday Social Studies/Science

Friday Advisory, College & Career Awareness
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Integrated Tiered SystemIntegrated Tiered SystemIntegrated Tiered SystemIntegrated Tiered System
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Academic      &       BehaviorAcademic      &       Behavior

Conceptual Framework for Corrective Conceptual Framework for Corrective 
FeedbackFeedback

Conceptual Framework for Corrective Conceptual Framework for Corrective 
FeedbackFeedback

Explicit Instruction
-Skill taught in a direct manner
-“I do, we do, you do” procedure
-Corrective feedback

“I do, we do, you do” Procedure
-Teacher models skill
-Teacher responds with student 
-Student responds on own

Student Demonstrates 
Understanding

Student Does Not Demonstrate 
Understanding

Application
-Firm up understanding by repeating the 

Corrective Feedback
-Directed toward group of students
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p g y p g
series of items preceding item and then item 
to provide repeated practice 
-Delayed check:  teacher checks 
group/student understanding on item at later 
time in lesson

g p
-Repeat “I do, we do, you do” procedure
-Firm up understanding by repeating the series of items preceding 
error and then error item to provide repeated practice 
-Delayed check:  teacher checks group/student understanding on 
error item at later time in lesson

Student Error on Delayed Check

-Teacher corrects error again
-Firm up understanding by repeating the series of items preceding error and then error item to provide repeated 
practice 
-Teacher keeps track of student errors for reteaching and practice the next day
-Several delayed checks may be given during a lesson for repeated practice  

Source: Sarah Sayko, National Center for Reading First Technical 
Assistance

Reading Priorities of 2010 Reading Priorities of 2010 
English SOLEnglish SOL

Reading Priorities of 2010 Reading Priorities of 2010 
English SOLEnglish SOL

Poll Question: 
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Q
What percentage of teachers (school or 
division) currently have the essential 
knowledge and skills to support their 
colleagues in the implementation of the 
2010 English SOL?

• Integration of all strands of English 
(Reading and Writing should only be 
separated when necessary)
• Research should be done on an ongoing 
and regular basis beginning at fourth grade

Use of Paired Passages

LookLook--ForsFors in English Instructionin English InstructionLookLook--ForsFors in English Instructionin English Instruction
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• Use of Paired Passages 
(fiction/nonfiction)
• Emphasis of nonfiction reading strategies
• Text- dependent questions
• Vocabulary study (text-based, phoneme-
based, morpheme-based)

• Incorporation of media literacy beginning     
at fourth grade
• Focus on building 21st century skills
• Thinking-Enhanced-Items (TEI)
• Use of VDOE SOL Resources

LookLook--ForsFors in English Instructionin English InstructionLookLook--ForsFors in English Instructionin English Instruction
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• Use of VDOE SOL Resources
• Project-based learning incorporates all 
strands of English SOL

Every Pupil RespondsEvery Pupil RespondsEvery Pupil RespondsEvery Pupil Responds

Technique Name Description

Fist of Five
Students show the number 
of fingers that corresponds 
to their level of 
understanding (one being 
the lowest, five the highest)

Students use white boards

2013-14

Individual Response 
Boards 

Students use white boards 
or think pads to respond to 
a question. They hold up 
their answers for the 
teacher to check or the 
teacher can circulate to 
check individual responses. 

Source: http://4j.lane.edu/files/curriculum/4j_ESS_Pre-
assess_pupilresponse_chart.doc
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Every Pupil RespondsEvery Pupil RespondsEvery Pupil RespondsEvery Pupil Responds
Technique Name Description

Signal Cards
Students indicate their level of 
understanding using cards 
labeled: 
• Red, Yellow, and Green 
• Yes/No 
• True/False 
• Negative/Positive 

Stop I’m lost/Slow down I’m

2013-14

• Stop, I’m lost/Slow down, I’m 
getting confused/Full steam ahead 
• Happy Face, Straight Face, or 
Sad Face 

Choral Response
Students give choral responses to 
a whole class question. This 
allows the teacher to determine if 
most students understand a 
concept.

ReadingReading--VocabularyVocabulary

Intentional and Incidental Word Learning

Direct Instruction

Read Alouds
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Word Wall 

Small-group Reading 

Nonfiction Text FeaturesNonfiction Text FeaturesNonfiction Text FeaturesNonfiction Text Features

Boldface 

Italics

Color
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Captions

Headings & Subheadings

Graphics

Nonfiction Text StructuresNonfiction Text StructuresNonfiction Text StructuresNonfiction Text Structures

Examples 
f T

• Chronological or 
Sequential

• Comparison –
Contrast

• Cause – Effect
• Problem – Solution

2013-14

of Text 
Structures

• Enumeration or 
Listing

• Concept – Definition
• Spatial Layout
• Classification
• Order of Importance
• Question – Answer

Nonfiction Text StructuresNonfiction Text StructuresNonfiction Text StructuresNonfiction Text Structures

Description
• Provides a specific 
topic and its attributes
• Main idea(s) is/are 
supported by 
descriptive details

• Above
• Across
• All
• Also
• Appears to be
• As an 
example

• Behind
• Below
• Beside
• By observing
• Characteristics 
are
• For example
• For instance

Structure            Signal Words         Graphic Organizer

2013-14 Source: Margarita Calderón, Ph.D.
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Sequence
• Provides 
information/events in 
chronological order
• Details are in specific 
order to convey specific 
meaning 

• Additionally 
• After
• After that 
• Afterward
• Another
• At __ (time) 
• Before
• During 

• Finally
• First
• Following
• Initially
• Last
• Later
• Meanwhile
• Next

Source: Margarita Calderón, Ph.D.
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Nonfiction Text StructuresNonfiction Text StructuresNonfiction Text StructuresNonfiction Text Structures

Problem-Solution, 
Cause-Effect 
• Problems are identified 
and solutions are 
provided
• Causes of conditions or 
problems are identified

• Accordingly 
• Answer 
• As a result
• Because 
• Challenge 
• Decide
• Fortunately
• If /then

• Issue 
• One reason 
is
• Outcome is
• Problem
• So

Structure            Signal Words         Graphic Organizer

Attempted 
solution

Results

2013-14 Source: Margarita Calderón, Ph.D.
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Comparison-Contrast
• Two or more concepts 
presented as how they 
are alike and different

• However
• But
• As well as
• Similarly
• Although
• On one hand/ on the other 
hand
• Not only/ but also
• Either/ or

Source: Margarita Calderón, Ph.D.

Nonfiction Reading StrategiesNonfiction Reading StrategiesNonfiction Reading StrategiesNonfiction Reading Strategies

Questioning the Text (QTT)Questioning the Text (QTT)

1. 1. ModelModel: Think aloud by asking and answering : Think aloud by asking and answering 
questionsquestions

PreviewingPreviewing

•• What is the text structure? What is the text structure? 

•• What clues help us know the text structure?What clues help us know the text structure?
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21Source:  McLaughlin, M., & Allen, M. B. (2002) Guided Comprehension: A 
teaching model for grades3-8. Newark, DE: International Reading Association

pp

•• Is the topic familiar?  Author? What do we know Is the topic familiar?  Author? What do we know 
about each?about each?

•• What does the information on the front cover tell What does the information on the front cover tell 
us? Back cover?us? Back cover?

•• What questions will this text answer?What questions will this text answer?

Nonfiction Reading StrategiesNonfiction Reading StrategiesNonfiction Reading StrategiesNonfiction Reading Strategies

Questioning the Text (QTT)Questioning the Text (QTT)

2. 2. EngageEngage: Provide : Provide text(s) to groups of studentstext(s) to groups of students

PreviewingPreviewing

•• Guide students to question the textGuide students to question the text

•• Discuss the information obtained by studentsDiscuss the information obtained by students
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22Source:  McLaughlin, M., & Allen, M. B. (2002) Guided Comprehension: A 
teaching model for grades3-8. Newark, DE: International Reading Association

yy

••Summarize the information and have students add Summarize the information and have students add 
to this information during reading.to this information during reading.

44--12 Reading Blueprints12 Reading Blueprints44--12 Reading Blueprints12 Reading Blueprints
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ReflectReflectReflectReflect

Think-Talk-Text What actions need to happen to What actions need to happen to 
ensure an emphasis is placed ensure an emphasis is placed 
upon nonfiction?upon nonfiction?

2013-14

upon nonfiction?upon nonfiction?

What changes will you make to What changes will you make to 
support tiered reading support tiered reading 
instruction?instruction?

Please respond to “all participants” so we may all benefit.
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Resources to Support InstructionResources to Support InstructionResources to Support InstructionResources to Support Instruction
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SOL English ResourcesSOL English ResourcesSOL English ResourcesSOL English Resources
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Enhanced Scope and SequenceEnhanced Scope and SequenceEnhanced Scope and SequenceEnhanced Scope and Sequence
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Reading Resources & PrioritiesReading Resources & PrioritiesReading Resources & PrioritiesReading Resources & Priorities
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Vocabulary Web PageVocabulary Web Page
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Effective Strategies for Improving 
Vocabulary Development

• Which words do I teach explicitly?
• Which words do I teach implicitly?
• Which words should I not spend

Reading Resources & PrioritiesReading Resources & PrioritiesReading Resources & PrioritiesReading Resources & Priorities
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• Which words should I not spend 
valuable instructional time on?
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Nonfiction Text FeaturesNonfiction Text FeaturesNonfiction Text FeaturesNonfiction Text Features

Text Features Posters
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Source: Montgomery County 
Schools, 
http://modx.mcps.org/Title_I_Files/T
ext%20Features.pdf

Literacy Activities for StationsLiteracy Activities for StationsLiteracy Activities for StationsLiteracy Activities for Stations

Multisyllabic WordsMultisyllabic Words
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Source: Florida Center for Reading Research, 
http://www.fcrr.org/curriculum/pdf/GK-1/Archive/P_Final_Part5.pdf

Literacy Activities for StationsLiteracy Activities for StationsLiteracy Activities for StationsLiteracy Activities for Stations

Prefix and Suffix Flip Book Prefix and Suffix Flip Book 
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Source: Florida Center for Reading Research, 
http://www.fcrr.org/curriculum/pdf/GK-1/Archive/P_Final_Part5.pdf

Literacy Activities for StationsLiteracy Activities for StationsLiteracy Activities for StationsLiteracy Activities for Stations
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Source: Florida Center for Reading Research, 
http://www.fcrr.org/curriculum/SCAindex.shtm

Walkthrough FormsWalkthrough FormsWalkthrough FormsWalkthrough Forms
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http://www.fcrr.org/for-educators/principal_checklists.asp

Walkthrough FormsWalkthrough FormsWalkthrough FormsWalkthrough Forms
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Although developed for Florida educators, these checklists provide many helpful 
features beneficial to educational leaders elsewhere.
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Walkthrough FormsWalkthrough FormsWalkthrough FormsWalkthrough Forms
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Although developed for Florida educators, these checklists provide many helpful 
features beneficial to educational leaders elsewhere.
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 driven driven by data/assessmentsby data/assessments

 be well planned be well planned 

 supplements the strong core lessonssupplements the strong core lessons

 used as formative/not summativeused as formative/not summative
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Observations of Tiered InstructionObservations of Tiered InstructionObservations of Tiered InstructionObservations of Tiered Instruction
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assessment tool to drive the next level of assessment tool to drive the next level of 
instructioninstruction

 formally observed by administration to formally observed by administration to 
help provide teachers with feedback and help provide teachers with feedback and 
ensure monitoring of TA02 and TA03 ensure monitoring of TA02 and TA03 
indicatorsindicators

 used as formative/not summative used as formative/not summative 
assessment tool to drive the next level of assessment tool to drive the next level of 
instructioninstruction

 formally observed by administration to formally observed by administration to 
help provide teachers with feedback and help provide teachers with feedback and 
ensure monitoring of TA02 and TA03 ensure monitoring of TA02 and TA03 
indicatorsindicators

Clearly 
Observed

Somewhat 
Observed

Not 
Observed

A. Design and teaching of Lesson
1. Supplemental materials are used to support 
learning.
2. Skills are matched to the need of the student.
3. Skills are at appropriate level of challenge to 
student.
4. Written lesson plan is followed.

2013-14
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B.     Teacher’s Actions
1. Monitors responses of students.
2. Explains objective of lesson in student friendly 
terms.
3. Provides encouragement and praise
4. Provides feedback to help build understanding
5. Records anecdotal notes on students’ progress
6. Scaffolds skills to build success for students.
7. Asks questions of each student to assess 
understanding.
8. Makes adjustments to lesson based on 
students’ responses.
9, Uses technology to support learning.

Clearly 
Observed

Somewhat 
Observed

Not 
Observed

C.           Students’ Actions
1. Takes risks in learning without fear of negative 
feedback.
2. Engages actively in learning activities.
3. Responds to teacher feedback to improve 
understanding.
4. Uses technology to support understanding and 
learning.
5. Makes connections from lesson content to real 
life experiences.  
6 Demonstrates or verbalizes understanding of

2013-14

6. Demonstrates or verbalizes understanding of 
lesson/skills.  
7. Demonstrates positive attitude about lesson.
8. Revises or improves work based on teacher 
feedback.

D.          Assessment
1. Informal assessments are used to measure 
understanding (thumbs up/down, point to.., 
individual questioning, etc.
2. Fidelity to the program is honored (if using a 
research-based Reading/Math program).
3. A formal assessment tool was administered to 
measure growth

SOL Progression Chart:SOL Progression Chart:
ReadingReading

SOL Progression Chart:SOL Progression Chart:
ReadingReading

2013-14

SOL Practice ItemsSOL Practice ItemsSOL Practice ItemsSOL Practice Items

2013-14
42
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Make Your Own TEIMake Your Own TEIMake Your Own TEIMake Your Own TEI
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LexilesLexilesLexilesLexiles

2013-14

Lexiles will be included within student English SOL score report.

20132013--2014 Testing Windows2014 Testing Windows20132013--2014 Testing Windows2014 Testing Windows

Test Dates

Online Writing March 3, 2014 to April 4, 2014

Non-Writing April 14, 2014 to June 27, 2014

2013-14

 See Superintendent’s memo #150See Superintendent’s memo #150--13 for May 31, 2013.13 for May 31, 2013. See Superintendent’s memo #150See Superintendent’s memo #150--13 for May 31, 2013.13 for May 31, 2013.

4 SOL Institutes4 SOL Institutes
October 2013October 2013

4 SOL Institutes4 SOL Institutes
October 2013October 2013

Materials to be posted onlineMaterials to be posted onlineMaterials to be posted onlineMaterials to be posted online
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Teacher DirectTeacher DirectTeacher DirectTeacher Direct
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http://www.doe.virginia.gov/testing/teacher_direct/http://www.doe.virginia.gov/testing/teacher_direct/

ReflectReflectReflectReflect

Think-Talk-Text What evidence do you have that What evidence do you have that 
your teachers are using VDOE your teachers are using VDOE 
resources for reading andresources for reading and
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resources for reading and resources for reading and 
vocabulary?vocabulary?

What should you be looking for What should you be looking for 
in the classroom and what in the classroom and what 
should be your next steps?should be your next steps?

Please respond to “all participants” so we may all benefit.


