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Look at the Elementary
Language Arts Block
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Overview

. ELA Block: Typical Components

ll. Planning for Success: Key
Questions
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Typical Components of the
English Language Arts
Block
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SOL Strands K-3

Standard Strand
K.1-K.4 Oral Language
K.5-K.10 Reading
K.11-K.13 Writing
1.1-1.4 Oral Language
1.5-1.11 Reading
1.12-1.14 Writing
2.1-2.4 Oral Language
2.5-2.10 Reading
2.11-2.14 Writing
3.1-3.2 Oral Language
3.3-3.7 Reading
3.8-3.12 Writing
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SOL Strands 4-5

Standard

4.1

4.2

4.3

4.4

4.5

4.6

4.7

4.8

4.9 Research

5.1

5.2

5.3

54

5.5

5.6

5.7

5.8
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SOL Strand Focus
K.2 Oral Language Word Meaning
K.4 Oral Language Phon. Awareness
K.5 Reading Concept of Word
K.6 Reading Concept of Word
K.7 Reading Phonics
K.8 Reading Word Meaning
1.2 Oral Language Word Meaning
1.4 Oral Language Phon. Awareness
1.5 Reading Concept of Word
1.6 Reading Phonics
1.7 Reading Semantics/Syntax
1.8 Reading Word Meaning
2.2 Oral Language Word Meaning
2.4 Oral Language Phon. Awareness
2.5 Reading Phonics
2.6 Reading Semantics/Syntax
2.7 Reading Word Meaning
3.3 Reading Phonics
34 Reading Word Meaning
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ELA Block Example

|. Teacher-Directed

Il. Small/Flexible Groups with
centers/stations

Ill. Read Aloud/Writer’'s Workshop
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Teacher-Directed (15-30 mins)
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Timeline: Essential Elements of Reading

Grade

Phonemic Awareness

Phonics

Accuracy and Fluency
w/Connected Text

Vocabulary

Comprehension

Source: Oregon Literacy Framework
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Teacher-Directed Component (15-30
minutes)

e Vocabulary/ Working with Words

 Modeling/Practicing Reading Skill/Strategies

 Modeling and practicing automaticity and
prosody (e.g.,Echo Reading, Choral Reading)

e Skills/strategies introduced and practiced in whole
group are to be further refined and practiced in small

group
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Teacher-Directed Component (15-30
minutes)

Video Clips:
e First Grade Whole Group

e Fourth Grade Whole Group
(Character Traits & Read-Aloud)
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Refl

eclt

w Think about the classrooms we
"""""" have seen and consider the

teacher-d
ELA bloc

iIrected portion of the
K(S) In your classroom

or school...

What's working well? What
challenges do you face?
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Skills vs. Strategies

e Skills: The ability to perform a task consistently
over time. They should be performed automatically
without thinking about how it’'s done.

« Example: Riding a bicycle
o Strategies: Steps taken to approach atask or
solve a problem. Being strategic is having more

than one option available to you.

 Example: Working a puzzle

Source: Megan Poore, Reading Strategically é’
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Small/Flexible Groups with
centers/stations (45-60
mins,15-25 mins each group)
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Small/Flexible Groups with centers/stations
(45-60 mins,15-25 mins each group)

 |s small-group reading instruction happening
consistently?

e Are students engaged in the process of actually
reading?

* |Is the size of the group conducive to adequate
teacher-student interaction?

* Are students getting what they need?
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* Teachers should be prepared to deliver small group
Instruction in either Guided Reading format or Skills-
focused format.

e Understanding “skills vs. strategies” comes into play.
1. Guided Reading format

Purpose: to allow students to integrate their new acquired
skills and knowledge while reading text for meaning

“*Guided Reading is a context in which a teacher supports each
reader’s development of effective strategies for processing novel
texts at increasingly challenging levels of difficulty” (Fountas &

Pinnell, 1996, p. 3). * Selecting the text
e Introducing the text
» Reading the text
 Discussing the text
» Teaching for strategic activities
Hinze/Gustafson July 2008 « Extending meaning (optional)

Slide Credit: Becky Hinze, * Word Work (optional)
http://beckyhinze.pbworks.com/f/Indianola+Small+group.ppt i



Small/Flexible Groups with centers/stations (45-60
mins,15-25 mins each group)

2. The Skills-focused lesson format

Purpose: to provide explicit and systematic
Instruction, as well as extended and focused
practice on specific skills and knowledge for
students who need this before attempting to
Integrate these skills by way of a guided reading
lesson.

 Explicit Instruction of the skill.

* Focus Statement (what and why learning the
skill)

e Model (I do it.) Think Aloud

» Guided Practice (We do it.)

 Independent Practice (You do it.)

Hinze/Gustafson July 2008 _Jn
Slide Credit: Becky Hinze, VIRGINIA DEPARTMENT OF
) EDUCATION

http://beckyhinze.pbworks.com/f/Indianola+Small+group.ppt



A Stairway to Proficiency

Vocabulary and Higher-order
Thinking Skills (Comprehension)

Fluency and Higher-order
Thinking Skills (Comprehension)

Phonics, Word Recognition and
Fluency

Phonological Awareness, Phonics and

Word Recognition
ﬁ’
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Webinar # 3: Literacy @ K-3: Linking
Assessment to Instruction

Briefing for Reading Specialists

Literacy @ K-3: Linking
Assessment to Instruction

Thomas Santangelo
English & Reading Specialist
Virginia Department of Education

| oy P |
*,_ Thiking Skil (Comprehemion) |
Fluancy and Higher-order
| Thinking Skils (Compeehensian) |
Phonics, Word Recognition and
Fluency

Phonological Awareness, Phonics and |

Word Recognition

Small Group Focus: Phonics, Word

Recognition and Fluency

match the phonics
items of your
focus

- Consider below-
grade level texis

Who Materials Instructional Strategies
Students Words and Phonics/WR:
need to work |decodable - Letter names/sounds with letter cards or
on decoding, |texts plasticletters
but they can - Use phonics - Sounding and blending with word lists
segmentand | controlled texts - Letter patterns with word lists/cards
blend from yourcore or | . yigh frequency words with word
phonemes to Su‘ip'?ﬁ”e“‘a' cards/Elkonin boxes
read some matenas - Decading by Analogy with cl d
reads Usetiles that woz[eézso ing by Analogy with clue words, new

Fluency:

- Echo, choral, partner, whisperreading
- Timed repeated rereadings- texts, chart,

stopwatch
- Choral partner reading
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Grouping Functionality

-~

(333 GROUPING CHART = pals

This report groups students with feature scores by Instructional Oral Reading Level and Spelling Stage. Students for whom
complete spelling feature scores have not been entered will not be included in this report.

Spelling Stage
Instr. ORL

RIPP
PP
btw PP/P

btw Pf1st

15t

btw 1stf2nd

2nd

3rd
bitw 3rd/dth

4th

btw 4th/5th
Sth
btw SthiGth
Gth

Emergent/Early Letter
Name

Letter Name

Within Word Pattern

Syllables & Affixes

Carlos Mendez

Dante Wellington

Kourtney Karrington

Joanie Michaelson Ra] Patel
Julia YWilllams:
Jayla Knight
Tia Shelly Sh M
Paul Jenkins

Daija Rockman
Jay Slomonick

Rashid Abdul

Travis Flynn

Tevin Johnston

Sally Russ

Ashley Blackburn

Anne Victor

Tyler Rowland
Chuckle Sylvester

Freddy Haskins
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What's in Your Teacher Directed
Component?

Video Clip

e First Grade Small Group Instruction

Source: http://vimeo.com/66903637




Read Aloud/Writer’'s Workshop
(30-40 mins)
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Why Reading Instruction Must
Include Writing

Do students...
Write about what they have read?

Learn the processes that go into creating
text?

Did You Know?

Reading comprehension Wiiling {0 FRead
improves as the amount of L




Elementary Writing

Recommendations... coucarons paacrce ot ey wosks cusasmanoust

Teaching Elementary School
Students to Be Effective Writers

e Provide daily time for students to
write

e Teach students to use the
writing process for a variety of
purposes

e Teach students to become
fluent with handwriting, spelling,
sentence construction, typing,
and word processing

 Create an engaged community
Of erters NCEE 20124058 .ies%ﬂuﬁﬁiﬁh‘@ﬁ%"
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Revisiting Reading Aloud
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Reading Aloud: Why Bother?

Reinforces understanding of text
structures

Introduces higher level vocabulary
Introduces higher level concepts

Advantageous for English Language
Learners (ELLS)

Models meta-cognitive skills for
students
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Revisiting Reading Aloud

3.6 CF Students are expected to:

apply understanding of text structure to guide
reading by:
making predictions based on knowledge of text

form types, such as narrative, informational,
graphic, and functional,

making predictions based on knowledge of literary
forms, such as biography and autobiography;
and

Identifying sequence and cause-effect
relationships of information in functional texts,
"é(

such as recipes and other sets of directions
EDUCATION



Revisiting Reading Aloud

Teacher Read Alouds should:

e |Incorporate mix of expository/narrative texts
(fiction/nonfiction)

e Be connected to content area studies as
often as possible

* Incorporate before, , and after reading
strategies

« Model advanced SOL today that we want
students to achieve down the road
é’
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SOL Progression Chart:

Reading
ldentify skill(s) in subsequent grade level(s)

Build them into the read-aloud lesson

2010 English Standards of Learning Reading Skills Progression by Grade

*The bodies of literature for grades 10, 11, and 12 (American, British, and World literature)
are interchangeable and may be taught in any of these grades.*

Make predictions.

Discuss characters, setting, and important events.

Relate previous experiences to what is read.

Ask and answer questions about what is read.

Identify text features specific to the topic, such as title, heading, and pictures.

Set a purpose for reading.

Identify the main idea or theme.

Use reference materials.

Identify the problem and solution.

Summarize stories and events with beginning, middle, and end in the correct sequence.

Draw conclusions based on text.

Locate information to answer questions.

Demonstrate comprehension of information in reference material.

Differentiate between fiction and nonfiction.

Identify the author's purpose.

Summarize major points found in nonfiction texts.

Describe relationship between text and previously read material.

Identify cause and effect relationships.

Distinguish between fact and opinion.

Identify an author's use of figurative language.

Describe character development.
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EDUCATION



Repositioning Vocabulary

Instruction

Making the Very Most of Classroom
Read-Alouds to Promote

Comprehension and Vocabulary
Lana Edwards Santoro, David J. Chard, Lisa

Howard, Scott K. Baker
The Reading Teacher, 61(5), pp. 396—408 (2008)

Making the Very Most of Classroom
Read-Alouds to Promote

Comprehension and Vocabulary

Lana Edwards Santoro, David J. Chard, Lisa Howard,

| Scott K. Bakear

ilissa Duaria {all names are: pEeudonyss]),
M an experienceod limtende leacker at

Kennedy Elemantary School, stared e
schood year with the Important goal of feaching har
24 sludents the decoding skills nesded lo baooms: In-
deperdent readers. Evidence irom her progees manl-
toring throughout the year susgests that she ls Baly
10 acoompieh thisgoal Howawor, Malle and ha ial
kow frsgrade baachers ane fustmted bocause thal
compeetenshve eading program (with smal-group
Imstruction and intersntion for Englshlansuase
kamers) s Hme consusing and leaves Bk opporks-
nity 1o addres Important content aneas such 2= sc-
ence and soclal studkes, or 1o leach sudents how (o
Bink aboet the Idaxe thay read.

Mallzm considered using moes read-aloud opgor-
temities o e ol wocabu lasy and compresansion. Her
Brermcy coach weas sepportive bul ssquashed hat sha
ently spedic sudks documenting the efecthernns
o readaloud instruction for leacking vocabulasy and
compeetension. Mallsa could nol And suppat or
sach practices In tha prolkesional jourmals bo wiich
sha had acoess

Egcamsn many leachers sham Molss's (st
Bons, we studlad the dally use of nead-aiouds |0 into.
dwce content not addresad bn core reading materl
and to explicilly leach comprehension skils 2md vo-

cabelary In B grade. We reongnizs Bo thowe e a2
areni appmacsss io casmom  mad-alouds
Somalimes neadalouds 25 1sed wilhou Inst=aclioml
mieTupiion kor the purposs of anjoying and [saning
i sary. Ahough e cotainty st amyihing inhar
anily wnng with esing readadouds ior student anjoy-
manl, Tke Mallssa, we wanled to lind ways o s
rescaliouds o maks B moest of peecioes: Insbructional
Bme. Woeld there be ways bo mainiain enjoyment
wisllz Insiniction was purpasafully corporated with
repd-aiou dsT

Tham s considemble Inberast In s lopic desplln
e faw specific stedkes on readaloud practioes.
Receni sm=sarch kas eslablissed that effective ead-
alouds contribete 10 studenls” compeetansion deve-
opment (Fsher, Flood, Lapp, & Fray, 3004 Hickman,
PollardDursdsh, & Vaughn, 2004, Beck and
MCEown (2001 ) a0 describs mad-aiowd aciivithes
il beelld background nowledge, language, and 1k
tening comprehension skiis. For masy sludents wha
sinizgie with decoding skl or wha aze | leaming 1o
ead Bueniy, It would ssem sasomabie that comges.
Bl on strabegiie b Eught throush ol languags op-
portunities (2.5, Rad-akds)

Hickman o 2 {2004, Fishar et al. (2004, and
Bk and Mckisown (2001 providid sspport S read-
ng 2ioud x5 20 Isportant part of ety reding nsuc
Hon Exianding peevices resmnch, we daveioped and
empirically evaluated the affectivenss of specilic
rad-2ioed prclices wits regade children. We
waniad 1o Incorporie Estruction o Emprove coimpes-
menston skllls and stalegles, enhance wocbelany
knowliadzsg, and Intradecs monlent that acddmess san.
dants In schkence and socll sedies. A Mo Exlesve

A
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Reflect

Sy \Which Components of the ELA

your classroom (or school)?

What areas are missing or may
need some attention? What do
you need to make it happen?
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Planning for Success: Key
Questions
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How Do You Handle
Interruptions to the ELA
Block?
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Interruptions

Define Interruptions
Special Area (art, music, P.E., etc.)

ESL pull-out
Computer Lab
Counseling

School Assemblies

Source: http://www.justreadflorida.com/fag/default.asp?Cat=25




What Are the Roles and
Responsibilities of the

Principal in Facilitating the
ELA Block?
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Principal Roles

Consider:

e Organizing schedules between special area teachers,
classroom teachers and others to make at least a 90
minute block of uninterrupted time available for
reading.

e Organizing schedules between classroom teachers,
special education/resource teachers, paraprofessionals
and ESL teachers in order to maximize instructional
density.

Source: http://www.justreadflorida.com/fag/default.asp?Cat=25




How Do You Utilize Special
Educators During the ELA
Block?

 As a resource for differentiated instruction

e Increase intensity of both classroom instruction and
iIntervention.

vy
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Does Classroom Layout Make
a Difference?
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Noisy

Center
Quiet
Center
Noisy
Center

e Computers [ElHEE[=]
- ELEMENTARY&SECONDARY Liter c Block Succes
EDUCATION  source: Massachusetts Department of Education, //goo g?/anl 0
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i ELEMENTARY & SECONDARY ) Tt H
Literacy Block Success - -t.ll-ﬂ -
EDUCATION  source: Massachusetts Department of Education, r\lfttp://goo.gllanlLP Lf: f oo



Classroom Noise Meters
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Classroom Noise Meters

A

-
PLEASE

TURM
SPEAKERS .

DOWN! MICROPHONE SENSITIVITY

A
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Contact Information

Tracy Fair Robertson

English Coordinator

L _ Tracy.Robertson@doe.virginia.gov
Virginia Department of Education 804-371-7585

Thomas Santangelo
Elementary English & Reading Specialist
Thomas.Santangelo@doe.virginia.gov
804-225-3203

Jackie Kelley
Special Education Office English Specialist

spedinstruction@doe.virginia.gov.  jacquelyn.Kelley@doe.virginia.gov
Assessment Office

Student assessment@doe.virginia.g 804-786-2484

ov
804-225-2102 é{
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Disclaimer

Reference within this presentation to
any specific commercial or non-
commercial product, process, or
service by trade name, trademark,
manufacturer or otherwise does not
constitute or imply an endorsement,
recommendation, or favoring by the
Virginia Department of Education.
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