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Typical Components of the Typical Components of the Typical Components of the Typical Components of the 
English Language Arts English Language Arts 

BlockBlock
English Language Arts English Language Arts 

BlockBlockBlockBlockBlockBlock



SOL Strands KSOL Strands K--33

Standard Strand
K.1‐K.4 Oral Language
K 5 K 10 R diK.5‐K.10 Reading
K.11‐K.13 Writing
1.1‐1.4 Oral Language
1 5 1 11 Reading1.5‐1.11 Reading
1.12‐1.14 Writing
2.1‐2.4 Oral Language
2 5‐2 10 Reading2.5‐2.10 Reading
2.11‐2.14 Writing
3.1‐3.2 Oral Language
3 3‐3 7 Reading3.3 3.7 Reading
3.8‐3.12 Writing



SOL Strands 4SOL Strands 4--55
Standard Strand

4.1 Communication: Speaking, Listening, Media Literacy
4.2 Communication: Speaking, Listening, Media Literacy
4.3 Communication: Speaking, Listening, Media Literacy
4.4 Reading
4.5 Reading
4 6 R di4.6 Reading
4.7 Writing
4.8 Writing
4.9 Research
5.1 Communication: Speaking, Listening, Media Literacy
5.2 Communication: Speaking, Listening, Media Literacy
5.3 Communication: Speaking, Listening, Media Literacy
5 4 R di5.4 Reading
5.5 Reading
5.6 Reading
5.7 Writingg
5.8 Writing
5.9 Research



SOL Strand Focus

K.2 Oral Language Word Meaning
K.4 Oral Language Phon. Awareness
K.5 Reading Concept of Word
K.6 Reading Concept of Word
K 7 R di Ph iK.7 Reading Phonics
K.8 Reading Word Meaning
1.2 Oral Language Word Meaning
1 4 O l L Ph A1.4 Oral Language Phon. Awareness
1.5 Reading Concept of Word
1.6 Reading Phonics
1 7 Reading Semantics/Syntax1.7 Reading Semantics/Syntax
1.8 Reading Word Meaning
2.2 Oral Language Word Meaning
2 4 Oral Language Phon Awareness2.4 Oral Language Phon. Awareness
2.5 Reading Phonics
2.6 Reading Semantics/Syntax
2.7 Reading Word Meaning

6

2.7 Reading Word Meaning
3.3 Reading Phonics
3.4 Reading Word Meaning



ELA Block ExampleELA Block ExampleELA Block ExampleELA Block Example
I. Teacher-Directed (15-30 mins)
II S ll/Fl ibl G ith
I. Teacher-Directed (15-30 mins)
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II. Small/Flexible Groups with 

centers/stations (45-60 mins,15-25 
mins each group)

III Read Aloud/Writer’s Workshop
mins each group)

III Read Aloud/Writer’s WorkshopIII.Read Aloud/Writer s Workshop 
(30- 40 mins)

III.Read Aloud/Writer s Workshop 
(30- 40 mins)



TeacherTeacher--Directed (15Directed (15--3030 minsmins))TeacherTeacher--Directed (15Directed (15--3030 minsmins))TeacherTeacher Directed (15Directed (15 30 30 minsmins))TeacherTeacher Directed (15Directed (15 30 30 minsmins))



Timeline: Essential Elements of ReadingTimeline: Essential Elements of ReadingTimeline: Essential Elements of ReadingTimeline: Essential Elements of Reading

Source: Oregon Literacy Framework



TeacherTeacher--Directed Component (15Directed Component (15--30 30 
minutes)minutes)

TeacherTeacher--Directed Component (15Directed Component (15--30 30 
minutes)minutes)

• Vocabulary/ Working with Words

minutes)minutes)minutes)minutes)

• Modeling/Practicing Reading Skill/Strategies

M d li d ti i t ti it d• Modeling and practicing automaticity and 
prosody (e.g.,Echo Reading, Choral Reading)
• Skills/strategies introduced and practiced in whole• Skills/strategies introduced and practiced in whole 
group are to be further refined and practiced in small 
group



TeacherTeacher--Directed Component (15Directed Component (15--30 30 
minutes)minutes)

TeacherTeacher--Directed Component (15Directed Component (15--30 30 
minutes)minutes)

Video Clips:

minutes)minutes)minutes)minutes)

• First Grade Whole Group

• Fourth Grade Whole Group 
(Character Traits & Read-Aloud)



ReflectReflectReflectReflectReflectReflectReflectReflect

Think-Talk-Text Think about the classrooms we Think about the classrooms we 
have seen and consider thehave seen and consider thehave seen and consider the have seen and consider the 
teacherteacher--directed portion of the directed portion of the 
ELA block(s) in your classroomELA block(s) in your classroomELA block(s) in your classroom ELA block(s) in your classroom 
or school…or school…

What’s working well? What What’s working well? What 
challenges do you face?challenges do you face?



Skills vs. StrategiesSkills vs. StrategiesSkills vs. StrategiesSkills vs. Strategies

• Skills: The ability to perform a task consistently 
over time They should be performed automaticallyover time. They should be performed automatically 
without thinking about how it’s done.

• Example: Riding a bicycle

• Strategies: Steps taken to approach a task orStrategies: Steps taken to approach a task or 
solve a problem. Being strategic is having more 
than one option available to you.

• Example: Working a puzzle

Source: Megan Poore, Reading Strategically



Small/Flexible Groups with Small/Flexible Groups with 
centers/stations (45centers/stations (45--6060

Small/Flexible Groups with Small/Flexible Groups with 
centers/stations (45centers/stations (45--6060centers/stations (45centers/stations (45 60 60 

mins,15mins,15--25 25 minsmins each group)each group)
centers/stations (45centers/stations (45 60 60 

mins,15mins,15--25 25 minsmins each group)each group)



Small/Flexible Groups with centers/stations 
(45-60 mins,15-25 mins each group)

Small/Flexible Groups with centers/stations 
(45-60 mins,15-25 mins each group)

• Is small-group reading instruction happening 
consistently?

• Are students engaged in the process of actually 
reading?

• Is the size of the group conducive to adequate 
teacher-student interaction?

• Are students getting what they need?



• Teachers should be prepared to deliver small group 
instruction in either Guided Reading format or Skillsinstruction in either Guided Reading format or Skills-
focused format.
• Understanding “skills vs. strategies” comes into play.

1.  Guided Reading format
Purpose:  to allow students to integrate their new acquired p g q
skills and knowledge while reading text for meaning

“Guided Reading is a context in which a teacher supports each 
reader’s development of effective strategies for processing novel 
texts at increasingly challenging levels of difficulty” (Fountas & 
Pinnell 1996 p 3) • Selecting the textPinnell, 1996, p. 3).  Selecting the text

• Introducing the text
• Reading the text
• Discussing the text

T hi f t t i ti iti
Hinze/Gustafson  July 2008

• Teaching for strategic activities
• Extending meaning (optional)
• Word Work (optional) Slide Credit: Becky Hinze, 

http://beckyhinze.pbworks.com/f/Indianola+Small+group.ppt



Small/Flexible Groups with centers/stations (45-60 
mins,15-25 mins each group)

2. The Skills-focused lesson format

Purpose:  to provide explicit and systematic p p p y
instruction, as well as extended and focused 
practice on specific skills and knowledge for 

fstudents who need this before attempting to 
integrate these skills by way of a guided reading 
lessonlesson.  

• Explicit Instruction of the skill. p
• Focus Statement (what and why learning the 
skill) 
• Model (I do it.) Think Aloud
• Guided Practice (We do it.)

Hinze/Gustafson  July 2008
Slide Credit: Becky Hinze, 
http://beckyhinze.pbworks.com/f/Indianola+Small+group.ppt

Guided Practice (We do it.)
• Independent Practice (You do it.)



A Stairway to ProficiencyA Stairway to ProficiencyA Stairway to ProficiencyA Stairway to Proficiency

Vocabulary & ComprehensionVocabulary and Higher-order 
Thinking Skills (Comprehension)

Fluency and ComprehensionFluency and Higher-order 
Thinking Skills (Comprehension)

Word Recognition and Fluency

PA d W d R itiPh l i l A Ph i d

Phonics, Word Recognition and 
Fluency

PA and Word RecognitionPhonological Awareness, Phonics and 
Word Recognition

Adapted from the work of Michael McKenna & Sharon Walpole Adapted from the work of Michael McKenna & Sharon Walpole 



Webinar # 3: Literacy @ KWebinar # 3: Literacy @ K--3: Linking 3: Linking 
Assessment to InstructionAssessment to Instruction

http://www.doe.virginia.gov/support/school_improvement/training/index.shtml



Grouping Functionalityp g y



What’s in Your Teacher Directed What’s in Your Teacher Directed 
Component?Component?

What’s in Your Teacher Directed What’s in Your Teacher Directed 
Component?Component?pppp

Video Clip

Fi t G d S ll G I t ti• First Grade Small Group Instruction

Source: http://vimeo.com/66903637



Read Aloud/Writer’s WorkshopRead Aloud/Writer’s WorkshopRead Aloud/Writer’s WorkshopRead Aloud/Writer’s WorkshopRead Aloud/Writer s WorkshopRead Aloud/Writer s Workshop
(30(30--40 40 minsmins))

Read Aloud/Writer s WorkshopRead Aloud/Writer s Workshop
(30(30--40 40 minsmins))



Why Reading Instruction Must Why Reading Instruction Must 
Include WritingInclude Writing

Why Reading Instruction Must Why Reading Instruction Must 
Include WritingInclude Writing

Do students…Do students…Do students…Do students…

Include WritingInclude WritingInclude WritingInclude Writing
Do students…Do students…Do students…Do students…

Write about what they have read?
Learn the processes that go into creating 

text?

Reading comprehension
Did You Know?Did You Know?Did You Know?Did You Know?

Reading comprehension 
improves as the amount of 
writing increases?writing increases?



Elementary WritingElementary WritingElementary WritingElementary Writing
R d iR d iRecommendations…Recommendations…

• Provide daily time for students to 
itwrite

• Teach students to use the 
writing process for a variety of 
purposes

• Teach students to become 
fluent with handwriting, spelling, g p g
sentence construction, typing, 
and word processing

• Create an engaged communityCreate an engaged community 
of writers 



R i iti R di Al dR i iti R di Al dR i iti R di Al dR i iti R di Al dRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading Aloud



Reading Aloud: Why Bother?Reading Aloud: Why Bother?Reading Aloud: Why Bother?Reading Aloud: Why Bother?Reading Aloud: Why Bother?Reading Aloud: Why Bother?Reading Aloud: Why Bother?Reading Aloud: Why Bother?
• Reinforces understanding of text • Reinforces understanding of text 

structures
• Introduces higher level vocabulary

structures
• Introduces higher level vocabularyg y
• Introduces higher level concepts
• Advantageous for English Language

g y
• Introduces higher level concepts
• Advantageous for English Language• Advantageous for English Language 

Learners (ELLs)
M d l t iti kill f

• Advantageous for English Language 
Learners (ELLs)
M d l t iti kill f• Models meta-cognitive skills for 
students

• Models meta-cognitive skills for 
students



Revisiting Reading AloudRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading Aloud
3.6 CF  Students are expected to:
apply understanding of text structure to guide
3.6 CF  Students are expected to:
apply understanding of text structure to guideapply understanding of text structure to guide 

reading by:
making predictions based on knowledge of text 

apply understanding of text structure to guide 
reading by:

making predictions based on knowledge of text g p g
form types, such as narrative, informational, 
graphic, and functional;

g p g
form types, such as narrative, informational, 
graphic, and functional;

making predictions based on knowledge of literary 
forms, such as biography and autobiography; 
and

making predictions based on knowledge of literary 
forms, such as biography and autobiography; 
andand

identifying sequence and cause-effect 
relationships of information in functional texts, 

and
identifying sequence and cause-effect 

relationships of information in functional texts, p ,
such as recipes and other sets of directions.

p ,
such as recipes and other sets of directions.



Revisiting Reading AloudRevisiting Reading AloudRevisiting Reading AloudRevisiting Reading Aloud
Teacher Read Alouds should:
• Incorporate mix of expository/narrative texts
Teacher Read Alouds should:
• Incorporate mix of expository/narrative texts• Incorporate mix of expository/narrative texts 

(fiction/nonfiction)
• Be connected to content area studies as

• Incorporate mix of expository/narrative texts 
(fiction/nonfiction)

• Be connected to content area studies as• Be connected to content area studies as 
often as possible

• Incorporate before during and after reading

• Be connected to content area studies as 
often as possible

• Incorporate before during and after reading• Incorporate before, during, and after reading 
strategies

• Model advanced SOL today that we want

• Incorporate before, during, and after reading 
strategies

• Model advanced SOL today that we wantModel advanced SOL today that we want 
students to achieve down the road
Model advanced SOL today that we want 
students to achieve down the road



SOL Progression Chart:SOL Progression Chart:
ReadingReading

SOL Progression Chart:SOL Progression Chart:
ReadingReadingReadingReadingReadingReading

•• Identify skill(s) in subsequent grade level(s)Identify skill(s) in subsequent grade level(s)
•• Build them into the readBuild them into the read aloud lessonaloud lesson
•• Identify skill(s) in subsequent grade level(s)Identify skill(s) in subsequent grade level(s)
•• Build them into the readBuild them into the read aloud lessonaloud lesson•• Build them into the readBuild them into the read--aloud lessonaloud lesson•• Build them into the readBuild them into the read--aloud lessonaloud lesson



Repositioning Vocabulary Repositioning Vocabulary 
InstructionInstruction

Repositioning Vocabulary Repositioning Vocabulary 
InstructionInstructionInstructionInstructionInstructionInstruction

Making the Very Most of Classroom 
Read-Alouds to Promote 
Comprehension and Vocabulary 
Lana Edwards Santoro, David J. Chard, Lisa 
Howard, Scott K. Baker
The Reading Teacher, 61(5), pp. 396–408 (2008)



ReflectReflectReflectReflectReflectReflectReflectReflect

Think-Pair-Share Which Components of the ELA Which Components of the ELA 
block are being delivered well inblock are being delivered well inblock are being delivered well in block are being delivered well in 
your classroom (or school)?your classroom (or school)?

What areas are missing or may What areas are missing or may 
need some attention? What do need some attention? What do 
you need to make it happen?you need to make it happen?



Planning for Success: KeyPlanning for Success: KeyPlanning for Success: KeyPlanning for Success: KeyPlanning for Success: Key Planning for Success: Key 
QuestionsQuestions

Planning for Success: Key Planning for Success: Key 
QuestionsQuestions



How Do You Handle How Do You Handle How Do You Handle How Do You Handle 
Interruptions to the ELA Interruptions to the ELA 

Block?Block?
Interruptions to the ELA Interruptions to the ELA 

Block?Block?Block?Block?Block?Block?



InterruptionsInterruptionsInterruptionsInterruptions
Define Interruptions

Special Area (art music P E etc )Special Area (art, music, P.E., etc.)

ESL pull-out

Computer Lab

CounselingCounseling

School Assemblies

Source: http://www.justreadflorida.com/faq/default.asp?Cat=25



What Are the Roles and 
f

What Are the Roles and 
fResponsibilities of the 

Principal in Facilitating the 
Responsibilities of the 

Principal in Facilitating the c pa ac tat g t e
ELA Block?

c pa ac tat g t e
ELA Block?



Principal RolesPrincipal RolesPrincipal RolesPrincipal Roles
Consider:

• Organizing schedules between special area teachers, O ga g sc edu es be ee spec a a ea eac e s,
classroom teachers and others to make at least a 90 
minute block of uninterrupted time available for 
readingreading.

• Organizing schedules between classroom teachers, 
special education/resource teachers paraprofessionalsspecial education/resource teachers, paraprofessionals 
and ESL teachers in order to maximize instructional 
density.

Source: http://www.justreadflorida.com/faq/default.asp?Cat=25



How Do You Utilize Special How Do You Utilize Special How Do You Utilize Special How Do You Utilize Special 
Educators During the ELA Educators During the ELA 

Block?Block?
Educators During the ELA Educators During the ELA 

Block?Block?Block?Block?Block?Block?
• As a resource for differentiated instruction 

• Increase intensity of both classroom instruction and 
interventionintervention. 

Source: http://www.justreadflorida.com/faq/default.asp?Cat=25



Does Classroom Layout MakeDoes Classroom Layout MakeDoes Classroom Layout MakeDoes Classroom Layout MakeDoes Classroom Layout Make Does Classroom Layout Make 
a Difference?a Difference?

Does Classroom Layout Make Does Classroom Layout Make 
a Difference?a Difference?



Source: Massachusetts Department of Education, http://goo.gl/qnk1LPSource: Massachusetts Department of Education, http://goo.gl/qnk1LP



Source: Massachusetts Department of Education, http://goo.gl/qnk1LPSource: Massachusetts Department of Education, http://goo.gl/qnk1LP



Classroom Noise MetersClassroom Noise MetersClassroom Noise MetersClassroom Noise Meters

bouncyballs.orgbouncyballs.org



Classroom Noise MetersClassroom Noise MetersClassroom Noise MetersClassroom Noise Meters
www.ictgames.com/calmCounter.htmlwww.ictgames.com/calmCounter.html
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Tracy Fair Robertson
English Coordinator

Tracy.Robertson@doe.virginia.gov

Tracy Fair Robertson
English Coordinator

Tracy.Robertson@doe.virginia.gov
Virginia Department of EducationVirginia Department of EducationVirginia Department of EducationVirginia Department of Education 804-371-7585

Thomas Santangelo

804-371-7585

Thomas Santangelo
Elementary English & Reading Specialist

Thomas.Santangelo@doe.virginia.gov
804-225-3203

Elementary English & Reading Specialist
Thomas.Santangelo@doe.virginia.gov

804-225-3203

Jackie Kelley
English Specialist

Jackie Kelley
English SpecialistSpecial Education Office g p

Jacquelyn.Kelley@doe.virginia.gov
804-786-2484

g p
Jacquelyn.Kelley@doe.virginia.gov

804-786-2484

spedinstruction@doe.virginia.gov
Assessment Office

Student_assessment@doe.virginia.g
ovov

804-225-2102



DisclaimerDisclaimerDisclaimerDisclaimer

Reference within this presentation toReference within this presentation to 
any specific commercial or non-
commercial product process orcommercial product, process, or 
service by trade name, trademark, 
manufacturer or otherwise does notmanufacturer or otherwise does not 
constitute or imply an endorsement, 
recommendation or favoring by therecommendation, or favoring by the 
Virginia Department of Education.


