PAGE  


2

Implementing the Learning Plan Grid (LPG) for Differentiation of Instruction:
Questions & Answers
1. What is the LPG? 
The LPG is a” toolbox of learning opportunities” (per CII) including differentiated or personalized instruction. It is a collection of leveled/differentiated, student learning activities (centering on VA SOL) to be implemented during work time. The LPG also addresses different modes of instruction (i.e., Independent, Computer-Based, Student-Directed Group, and Teacher-Directed Group) and incorporates differentiated Homework.
2. What is work time? When does it take place? What does it look like? And what levels are addressed during this time?

After whole group instruction (during small group time /after the teacher has completed introduction of a lesson/concept), work time is a scheduled time designed for differentiated student application of what has been taught relevant to a prescribed SOL. 

· Work time activities may also be implemented during guided practice and/or during independent practice (without the teacher’s immediate guidance).

· Work time activities are routinely implemented via student work stations. A work station may be as simple as a current and relevant word wall with which the students have to interact according to their performance level or as sophisticated as a an individualized computer-based work station. 
· For the prescribed SOL, work time activities address the differentiated needs of students performing at the Target Level (T) (on grade level), the Prerequisite Level (P) (below grade level), or the Enhanced Level (E) (above grade level). 

The purpose of work time includes 

· Personalizing/differentiating instruction to meet the needs of individual learners. 

· Giving students time to interact individually or in small groups (i.e., pairs, quads, cooperative learning groups) with the content/concept(s) taught. 
· Providing students opportunities for formative (and not summative) assessment and feedback on their applications of what they have learned.
· Providing teachers opportunities to be more intentional in providing differentiated activities that promote and enhance student engagement, student competence, and student autonomy and relevance.

· Providing teachers more opportunities to promote critical thinking.

· Providing teachers with additional data that will inform instruction.
3. Who determines work time groups and activities?

The same Instructional Team (may be grade level teachers, exceptional education representative, resource teacher representative, etc.) that participated in the four to six uninterrupted hours of Unit Planning, the design of pre- and post tests, and the design of student criteria for mastery of an SOL objective is the team that designs work time activities. 
Work time groups are determined by student performance on Unit pre-tests (according to student criteria for mastery) designed by the Instructional Team. Subsequently, students will be grouped according to their performance either at the Prerequisite Level, Target Level, or the Enhanced Level for the SOL addressed (i.e., Reading SOL 4.4 a, b, etc.) and will receive activities that are leveled/tiered according to the performance level (P, T, E).
Note: 
· Dividing the class into small groups and providing rotation of all groups through the same work stations that have varied activities is NOT differentiated instruction.

· Assigning students to performance level groups (P, T, or E) based on their pre-test performance on the prescribed SOL and providing the same activities/lessons for everyone in each of the groups that are tiered or leveled according to pre-test performance is NOT differentiated instruction.

Differentiated instruction may be accomplished during work time using the LPG when the Instructional Team has varied the content (i.e., an activity with a word bank versus an activity without a word bank) relevant to a prescribed SOL; the process (cooperative learning group activity versus a teacher-directed activity), and/or the product (the creation of a pamphlet or the creation of a PowerPoint or video) for students identified as P, T, or E relevant to the prescribed SOL.
4. Where might an instructional team start in trying to design appropriate leveled activities? 
For starters,
· See Session I Teacher Leader Training PowerPoint, Slides 22 -24. 
· Follow the model here using Reading SOL 4.4: The student will read and demonstrate comprehension of fiction.

a. Explain the author’s purpose.

b. Describe how the choice of language, setting, and information contributes to the author’s purpose.
c. Compare the use of fact and fantasy in historical fiction with other forms of literature.
d. Identify major events and supporting details. *

e. Describe the relationship between text and previously read materials.

f. Identify sensory words
· See, on p. 49 of the Enhanced Scope and Sequence (ESS online Word document) for English for Grades K-5, the Reading Strand Organizing Topics Chart. Note that SOL that are related to 4.4 include Prerequisite SOL 3.5 and a related SOL 5.5 at Grade 5 (Enhanced).  
· Review Reading Strategies Organizational Chart (p.105) to see strategies related to SOL 3.5, 4.4, and 5.5 before, during, and after the lesson (ideas for the LPG).
· Review Reading Lesson Plans (starting on p. 183 for work time ideas for SOL 4.4, 3.5, & 5.5.
While the Enhanced Scope and Sequence document will be invaluable to put into context differentiated activities for the same SOL (at the T, P, & E Levels), it is imperative that Instructional Teams engage in Collegial Learning activities to discuss and negotiate everything relevant to Unit Planning and the development of the LPG. CII Indicators are requisite to these discussions. Effective Unit Planning and development of the LPG are testimonies to Effective Teaming.
5) What are reasonable first steps for implementing the Learning Plan Grid and differentiated instruction?

An extended and uninterrupted amount of time for Instructional Teams doing unit planning is requisite before attempting to design an LPG. Start with the content area where there are the most challenges.
Remember that the Learning Plan Grids that are included in your Teacher Leader Training materials are probably not what you will get upon first attempt. Much dialogue, research using the Curriculum Frameworks and ESS documents, and comparing of notes went into those LPG models. 

Instructional Teams (horizontal and/or vertical) may want to start their work completing only one mode (i.e., Student-Directed). The only way to get started, however, is to Do It!  Collegial Learning will take place as everyone goes through the process.[image: image1.png]



