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Guiding Principles for Teachers for Work Time (via Work Stations/Learning Centers)
In designing work stations to effectively implement student work time activities in my classroom, there is evidence in my lesson plans that I have considered that
1.) [ ] My instructional decisions support the mission and vision of this school.

2.) [ ] My instructional decisions support my school improvement plan (SIP).

3.) [ ] There are bodies of research to which my school subscribes that indicate that student engagement is influenced by (a) teacher involvement (that influences student relatedness: “I know that my teacher cares about me because….”); (b) teacher structure (that influences student competence: “I know that I can do this work because my teacher thinks that I can and everything in this classroom is designed to help me succeed in doing it.”); and (c) teacher autonomy support (that influences student autonomy: “ I know that I have choices in whether or not I am successful and those choices are related to my reality.” (Connell & Wellborn, 1991; Baskerville, 2008). And student engagement influences student achievement and performance (Connell & Wellborn, 1991).
4.) [ ] “Teaching with the brain in mind” research (Eric Jensen, 1998) supports increasing intrinsic motivation – providing choices, making learning relevant and personal, and setting students up to experience success (in other words, influencing engagement). See #s 2 & 3 of Guiding Principles. This can be done during student work time – provided that students can perceive relatedness.
5.)  [ ] My work time activities are an outgrowth of and/or are related to my instructional delivery. Materials are used for instruction first and then they may be used by my students during work time in their workstations – opportunities to teach/learn with the brain in mind.
6.) [ ] Based on the design of my instructional team’s unit plans and Learning Plan Grids (see Sample Learning Plan Grid – LPG) that come from those unit plans, I have meaningful work time activities that are aligned with my instruction that is aligned with SOL assessments and aligned with the prescribed assessment levels (i.e., if Reading SOL 5.5c --  Describe the development of plot and explain how conflicts are resolved – is assessed at the Comprehension Level of Bloom’s Taxonomy, then Prerequisite (P), Target (T), and Enhanced (E) students will eventually have to perform at or above that level to be successful with that SOL). 

7.) [ ] My students can move from one performance group to the other based on Pre Test performance and subsequent assessments (i.e., a student who performs at the Prerequisite level on SOL 5.5 b or c may have performed at the Target on Enhance Level of 5.5 a). Prerequisite, Target, and Enhanced groups are fluid.
8.) [ ] I follow the recommendation by The Center on Innovation and Improvement (CII) for 5 different modes of instruction for work stations: Independent (individually or sometimes in pairs); Computer Based (could be in pairs or otherwise); Student Directed (could be a cooperative learning group); Teacher Directed (TD) (Prerequisite performers may routinely need to start with the TD group); and Homework (that is also differentiated according to P, T, or E performance).
9.) [ ] I demonstrate awareness that students need explicit directions and routine opportunities to practice how to use work time in work stations effectively. Just as students practice what to do during a fire drill; they need to practice what to do during work time. Per Debbie Diller’s Practice with Purpose (2005), teachers can guarantee success at work stations through lots of modeling, gradually turning over more responsibility to students. A List of I Cans can be helpful to students at each work station (i.e., At the Computer Based Work Station centering on Word Study, third grade students may find instructions relating: I Can (1) make four letter words, (2) make five letter words, (3) figure out the mystery word, (4) sort words that end in um and change to a for the plural.
10. [ ] I demonstrate awareness that my students need to have meaningful wait    time activities available (instructional activities for students who complete assignments early (i.e., In your journal, complete the reflection questions that are posted on the wall – independent assignment.) See # 8 above. Wait time activities may center on cumulative review that is requisite in work time activities.
11.  [ ] Student engagement (via work time) influences student performance.
