
Ideal Learning Environment
	Looks Like


	Sounds Like

	· Teacher greets students at door. 

· Warm up assignment is on board.

· Teacher walks around while talking and monitoring students at work.


· Teacher makes eye contact with students.

· Furniture is set up for teacher movement.

· Teacher models use of instructional strategies.

· Teacher engages students in lesson.

· Students follow directions of teacher.

· Classroom is free of clutter.

· Teacher uses written lesson plans.

· Teacher has needed materials ready for use.


· Behavior guidelines are posted.

· Teacher smiles.

· List of activities for students to do after finishing work is posted.    

· Teacher is working with students individually or in groups.

· Student work is displayed.

· Daily objectives (in student friendly language) are posted.
	· Teacher greets students by name.

· Teacher gives clear oral directions.

· Teacher gives verbal feedback (praise, prompt and leave).

· Teacher asks questions that stimulate thinking.

· Students address one another by name.

· Teacher uses correct grammar, pronunciation and appropriate voice tone.

· Students talk/think aloud to their learning partners. (See three before me.)

· Students read aloud in groups or pairs (whisper reading, partner reading, echo reading, choral reading, etc.)

· Teacher calls on all students.

· Teacher uses courtesy words (please, thank you, excuse me, etc.)

· Students orally exchange ideas.

· Teacher talks with students, not at them.

· Students can verbalize objective of lesson or activity.




Classroom Procedures

Student’s Name: ____________________________ Teacher’s Name _______________________ Date Started: _______

Parent’s Signature Upon Completion: ____________________________________ Date Completed: ___________________

TEACH!
 MODEL! PRACTICE! REINFORCE! REVIEW! INFORM PARENTS!
	1.  Entering the Classroom
Date completed:

Student Signature:
	2. Getting to work immediately

Date completed:

Student Signature:
	3. When a new student joins class
Date completed:

Student Signature:

	4. End of Period/Class-dismissal
Date completed:

Student Signature:
	5. Listening/Responding to questions

Date completed:

Student Signature:
	6. Participating in class discussions
Date completed:

Student Signature:

	7.
When you need pencil/paper

Date completed:

Student Signature:
	8.
Keeping your desk orderly

Date completed:

Student Signature:
	9.
Checking out class materials

Date completed:

Student Signature:

	10

Indicating whether you understand

Date completed:

Student Signature:
	11

Coming to attention

Date completed:

Student Signature:
	12

When you are tardy or absent

Date completed:

Student Signature:

	13

Working cooperatively

Date completed:

Student Signature:
	14

Changing groups

Date completed:

Student Signature:
	15

Keeping your notebook

Date completed:

Student Signature:

	16

Going to the office

Date completed:

Student Signature:
	17

When you need help/conference

Date completed:

Student Signature:
	18

Knowing schedule for day/class

Date completed:

Student Signature:

	19

Returning communication folder

Date completed:

Student Signature:
	20

Finding directions for assignments
Date completed:

Student Signature:
	21

Passing in papers

Date completed:

Student Signature:

	22

Returning student work

Date completed:

Student Signature:
	23

Getting materials without disturbing others

Date completed:

Student Signature:
	24  Teacher is out of classroom and other adult (substitute) is in charge
Date completed:

Student Signature: 

	25

Going to the library/computer/class/assembly

Date completed:

Student Signature:
	26

Responding to a weather alert/or a crisis/or a fire drill

Date completed:

Student Signature:
	27

 If your parent/guardian wants a teacher conference

Date completed:

Student Signature: 

	28

Returning to task after interruption

Date completed:

Student Signature:
	29

When asking a question

Date completed:

Student Signature:
	30

During school announcements 

Date completed:

Student Signature:

	31

Walking in hall during class time

Date completed:

Student Signature:
	32

When a visitor comes to the class

Date completed:

Student Signature:
	33

Preparing for lunch

Date completed:

Student Signature:

	34

Getting water

Date completed:

Student Signature: 
	35

If you are suddenly ill

Date completed:

Student Signature:
	36

When you finish early

Date completed:

Student Signature:

	37  Sharpening Pencils
Date completed:

Student Signature:
	38  Moving about the room
Date completed:

Student Signature:
	


 (Lisa Hill and Leah Claudio, 2001)
Anticipation Guide
Mark whether you agree or disagree with each statement, then write your reasons.

	Before Reading
	Statement
	After Reading

	Agree/Disagree
	1. Students should select their own book for guided reading.


	Agree/Disagree

	WHY?



	Agree/Disagree
	2. Students need to feel confident to read the text with the teacher’s help.


	Agree/Disagree

	WHY?



	Agree/Disagree
	3. 3. Wait time activities should be provided for students who finish reading.


	Agree/Disagree

	WHY?



	Agree/Disagree
	4. Teachers will observe, take notes, and help students having difficulty during silent reading. 


	Agree/Disagree

	WHY? 



	Agree/Disagree
	5. In grades 3-5, many purposes of guided reading are based on higher-level skills.

	Agree/Disagree

	WHY? 



	Agree/Disagree
	6. Before students read the text, teachers should give them a purpose for reading.

	Agree/Disagree

	WHY? 



	Agree/Disagree
	7. After reading the text, students should be tested on the material read.


	Agree/Disagree

	WHY? 



	Agree/Disagree
	8. Rereading the text is a waste of instructional time.


	Agree/Disagree

	WHY? 




Guided Reading for Grades3 – 5

	Choosing a text

This is important for a successful and meaningful session. Usually, you will choose a particular text because it is just right for your students’ next step in learning – it may fit with a current theme of study or have features that allow you to teach specific skills and strategies in the standards that you have noted groups or individuals need help with. It may meet a need for learning: how to handle scientific texts, for example. The text will offer challenges but also the supports that the students need. It may simply be that you know they will enjoy the book and that it will help to highlight the rewards that reading can bring.

A purpose for reading

Many of the purposes in grades 3-5 guided reading are based on the teaching of higher level skills, such as:

· determining author’s underlying message or theme;

· drawing conclusions and providing the supporting evidence;

· distinguishing fact from opinion;

· locating and summarizing information;

· organizing ideas using conceptual maps, timelines, and grids;

· distinguishing the main idea from supporting details.

To complement these suggested purposes, you will have your own ideas to add, based on the needs and experiences of your students. In setting a purpose for reading, think about ways of making links to the students’ current writing needs and follow these up with meaningful writing activities where appropriate.

Setting the scene – introducing the text
This involves giving the students the confidence to begin reading the text themselves with your help. It’s the time to gain students’ interest, find out what they already know about the topic, and answer any questions they have. Making links to the knowledge students already have will give them the best chance of a successful and rewarding reading. Don’t take every challenge from the reading! Readers grow through meeting manageable challenges. If you have chosen the text because it fits with a current them of study, some of this scene setting 
	may have been done in the days before the lesson as part of the class’s exploration of the topic. When you can see that the students feel confident, it’s time for them to read and respond to the text independently. Setting the scene immediately prior to the reading should be short and snappy – no more than five minutes.
By this time, the students should:

· have a sense of expectation and anticipation;

· have made some predictions about the text and what they might learn from it;

· have some knowledge to deal with the difficulties they may encounter;

· be familiar with any new vocabulary or unfamiliar features of the text;

· be eager to read!

Reading

For longer texts, such as chapter books, choose part of the text for them to silently read, usually the first one or two chapters. It could be more or less, depending on your purpose for the lesson.
Before they read, give them a purpose of focus by asking them to take note of some aspect of the story or illustration as they read, or mark particular parts with a “Post-it” note. This shouldn’t be a barrier to the reading; it should simply sharpen the students’ awareness of some aspect of the text or begin to focus them on something you want to follow up after the reading.

Some examples might be:

· as you read, think about how the main character changes by the end of chapter two. We’ll talk about this in a little while.

· notice how the illustrator has used the expressions on the characters’ faces to add to the humor of the story.

· think about the different ways in which the author shows you facts and figures. 

“Listen in” during the silent reading, giving help where you can see a student having difficulty.


	Students should feel free to ask for help as they need it. Encourage them to use other references, such as a dictionary or thesaurus. Keep a clipboard or notebook with you to make notes of the students’ reading behavior and any problems they may have. You can go back to these after the reading or as part of a mini-lesson at a later time.

Plan meaningful activities for fast finishers. For example, they could:

· find part of the story that they really like and be prepared to tell you why;
· draw a flow diagram showing the steps in a procedural text;

· find and list words that describe the main character;

· sketch a quick outline of what they have read so far.
Discussion
When all of the group have finished reading, encourage them to respond in their own ways. Use the questions you set and other prompts as a starting point for this. Your aim is to get the reader to react to the book – to get beneath the surface of the text, to explore the language and illustrations, and to think critically about what they have read. This could involve the students in:

· clarifying and commenting on new vocabulary;

· reading and interpreting diagrams and graphs;

· separating fact from opinion;

· talking about why the author wrote the story in a particular way;

· taking note of ways the characters develop;

· rereading and discussing an interesting or challenging section of the text;

· discussing their feelings about the events or characters;

· comparing parts of the text with their own real experiences;

· contrasting the writing style with those of other books by the same author and different authors;

· arguing for or against a particular issue in the text, and referring to the text for evidence.

If the text is longer, such as a chapter book, students can finish independently as you take a session with another group. They might also take the book home to share with family or read it as part of their independent reading in the days following.
	 Evaluation and follow-up
From what you have observed during and after the reading, you may plan to:
· revisit the text to explore the students’ responses further;

· take a mini-lesson on some part of the grammar or vocabulary;

· set a writing task relating to the text;

· practice and reinforce one of the skills or strategies you wanted to focus on by using the text.

This could happen in the days following the lesson and involve the students in independent or group activities to extend and add meaning to their learning. It is important that these activities arise from what you have learned about the students’ needs. The students should see a clear purpose for them.

Much of the success for flexible, productive working arrangements lies in having a classroom environment that is warm and stimulating and where students and their work are respected. Cooperation is encouraged, contributions are respected, and diverse backgrounds and experience are recognized and affirmed.



Guided Reading Video Response Chart

	INTRODUCING THE TEXT

	How did the teacher set the purpose and motivate the students?



	How did the teacher help the students use prior knowledge?



	What instructions did the teacher give to students who finished early?



	What reading task did the teacher set for her students?




	SILENT READING OF THE TEXT

	What was happening during silent reading? What was the teacher doing?



	Why do you think the teacher organized the silent reading in two parts with discussion after each?




	DISCUSSING THE TEXT

	What kinds of questions and prompts did the teacher use during the lesson?



	How did the teacher refer the students back to the text to clarify or justify responses?



	How did the teacher bring closure to the guided reading lesson?




Lesson Planning Record and Data Sheet

	GROUP:


	DATE:

	TEXT:


	LEVEL:

	Purpose (objectives linked to standards)
	

	Teaching points:

(Features of text)


	

	Resources needed


	

	Introduction of text and focus


	

	Possible new and important words/ideas/concepts


	

	Discussion promoting questions and prompts


	

	Follow-up activities

(if appropriate)


	

	Reflection and evaluation


	


	Student
	Observations/Comments
	Future Teaching Points

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


How to Weigh an Elephant 

A Story from China retold by Lorain Day

	A rich man wanted to give an elephant to the 

Emperor. He asked a boatman to take the elephant in his boat to the emperor.

“We will have to weigh the elephant. Then I can work out how much money you will have to pay me. The heavier the elephant is, the more you will have to pay,” said the boatman.

How can we weigh an elephant?” asked the rich man. “No scales are big enough.”

“Weigh one leg at a time,” said someone. “Put it on a lot of little scales, and then add the numbers up,” said someone else.

But no one could really think of how to weigh an elephant. Even Tsao Tsao, the wise man, couldn’t find out how to weigh an elephant.

Tsao Tsao’s daughter, Little Tsao, was thinking very hard. “I know how to weigh an elephant,” said Little Tsao. No one heard her.

“I know how to weigh an elephant!” said Little Tsao again, in her loudest voice.

This time everyone heard her. 

They began to laugh.

“It’s only Little Tsao,” they said.

“A child.”

But the rich man said, “Let us hear what you have to say, little one.”

Little Tsao said, “Put the elephant on the boat.”
	The rich man’s servants put the elephant on the boat. The boat sank down in the water. 

“Draw a line where the water comes to. Draw it right around the boat.”

The rich man’s servants did as Little Tsao said.

“Take the elephant off the boat,” said Little Tsao.

The rich man’s servants took the elephant off the boat.

“Put some stones in the boat,” said Little Tsao. “Keep putting them in until the line meets the water.”

Everyone helped to put the stones in the boat until the line met the water.

Little Tsao asked someone to get some scales.

“Take the stones out of the boat,” said Little Tsao. “Weigh them a few at a time. Add up all the numbers. Then we will know how much the elephant weights.”

“Of course,” said all the people. “Why didn’t we think of that!”

The servants weighed the stones. The boatman worked out the cost. The rich man paid him. The boatman took the elephant to the emperor.

The Emperor was very pleased with the elephant. And everyone was very pleased with Little Tsao!


Interactive Notes for Grouping

1. Guided reading groups are  ___________________________. Membership ______________________________ as students’ strengths and needs change.

2. Teachers should rotate groups of students with whom they meet and provide more frequent small group instruction for _________________________________ students.

3. Teachers individualize guided reading instruction based on student   ______________ and _________________ using texts at students’ _________________________ level.

4. Teachers will assess students during guided reading by taking notes of observed student ___________________ to determine need for regrouping and future teaching focus.

5. Teachers should review student learning data from observations _________________________  to ensure appropriate placement in guided reading groups.

6. A primary reason for grouping for guided reading is that it ________________________ student achievement.
7. Flexible grouping options prevail in classrooms that encourage students to ___________________ and ________________________ at high levels.

	CHECKLIST FOR THINKING ABOUT GROUPING

	Considerations for Grouping
	Response

	1. What are you going to teach?


	

	2. Why you think you need to group?


	

	3. How will you group your students?  Number of groups? Students in each group?

Possibilities:

Interests

Guided Reading

Learning Styles

Products

Heterogeneous

Ability

Skill Needs

Strategies
Author Interest

Books


	

	4. How you will determine which students will be assigned to each group?


	

	5. How will the group work be differentiated? 

Example:

Emerging

Meeting

Exceeding

?
?

?


	

	6. How will you determine if each of the groups has accomplished the learning goals?


	


Modified from Gregory, V. and Rozzelle, J. (2004), Page 41. The Learning Communities Guide to Improving Reading Instruction. Thousand Oaks, CA: Corwin Press.

	Stations


	Description of Station Options

	Independent reading
	Independent reading is the most important routine, and students can read silently in the class library, at their desks, or on a rug. Students keep journals or reading logs in which they record what they read and their responses to those books.

	Independent writer’s notebook
	Students record and collect ideas, questions, and notes on topics they want to learn about in their writer’s notebook. Their writer’s notebook is a resource of possible topics for independent writing and a collection of favorite author’s words, phrases or sentences that they want to remember (Fletcher, 1996, Fountas & Pinnell, 2001). [made change]

	Partner reading
	Pairs choose and read texts that are at their independent reading level and may include texts that the teacher has read aloud in shared reading, texts from classroom libraries, and texts practiced in guided reading.

	Word Study
	Students experiment with words for learning and practicing a spelling pattern, memorizing high-frequency words, and playing with games. Materials could include whiteboards, magnetic letters, letter stamps, colored markers, and games such as Bingo, Scrabble, Hangman, memory games such as Concentration.

	Reader response group 
	Students meet as a “background group” as an extension of guided reading (Pavelka, 2002). The background group sits in close proximity to the guided reading group but works independently of the teacher. This way the teacher may watch and monitor the group. The teacher organizes boxes or plastic tubs of leveled texts from which students choose a set of the same book to read and talk about. Students list the titles of the books they are reading and write about what they have read in response to teacher-generated questions such as What do you think will happen next in the story? What is the big idea? What is your favorite part? What other book does this remind you of? Did anything like this ever happen to you?

	Writing center
	Writing materials are organized for easy access for individual, paired, and small group writing. The writing center can include the following: a table and chairs, easels and bulletin boards for exhibiting writing, writing materials (a variety of markers and paper), portfolios or folders for organizing writing samples, and a message board for class members to use. 

	Standards-based centers (Cassetta, 2001)
	The center provides explicit directions for students to follow in responding to a book they are reading. These instructions can focus on developing literary skills that are common to state standards such as theme, plot, setting, and character analysis. This center provides independent practice for standard assessments. One or two graphic organizers or rubrics are created for each of the standards. For example, the books students read change, but they respond to the same graphic organizer for theme throughout the year. Teachers can ask students to present their work to the whole class as a way of sharing what they are reading with others.

	Computer Station


	Students can work individually or in pairs to reinforce or practice skills, use word processing to write a response to reading, create a PowerPoint, draft a retelling, write a journal entry or a letter to a character, use Inspiration to create a concept map, etc.

	Art Station


	Individuals or small groups of students use art supplies to create illustrations and drawings that could include: a response to reading, recreate a single scene from a text, a cover for a story, creating a timeline, constructing a foldable, etc.


Modified from Gregory, V. and Rozzelle, J. (2004), Page 41. The Learning Communities Guide to Improving Reading Instruction. Thousand Oaks, CA: Corwin Press.

	CHECKLIST FOR SETTING UP CLASSROOMS



	Working Area
	Description of Components

	1. Whole class meeting space
	· A large enough space for the entire class to meet together

· A rocking chair for the teacher to sit in while reading aloud/providing instruction

· A rug for students to sit on

· A chart stand, easel, or bulletin board

	2. Two small group work areas
	· Space to accommodate four to six students for guided reading/writing, literature study, mini lessons, background groups, and so on

· Enough table top space for four to six students

· Four to six student chairs and a chair for the teacher

· An area in the center of the room and another in a corner of the room with high visibility from each small group meeting area

	3. Book area
	· Guidelines for using book area and checking out books for home 
· Attractively displayed books

· Plastic tubs that organize and classify books

· Shelving and space for organizing books

· Headsets and taped stories

· Story manipulatives such as felt boards, puppets, and materials for constructing felt stories

· Labeled plastic tubs indicating book categories

· A couch, several comfortable chairs, and cushions

· A home-like environment

· The bulk of the classroom books (also books in other parts of room)

	4. Writing and publishing center
	· Guidelines for using writing and publishing center

· A table, chairs, charts, and bulletin board for writing display

· Labeled containers for writing and illustration supplies such as different kinds of writing paper, different types of writing utensils, markers, paint, stapler/staples, staple removers, brads, scissors, paste, scrap materials, construction paper, paper clips, glue, glue sticks, rulers, tape

· Books about favorite artists and authors as models

· Computer(s) for writing and publishing

· A system and materials (folders) for storing student work

· Reference materials such as dictionaries, thesauruses, glossaries, language books


Taken from Gregory, V. and Rozzelle, J. (2004), Page 41. The Learning Communities Guide to Improving Reading Instruction. Thousand Oaks, CA: Corwin Press.

	Working Area
	Description of Components


	5. Standards-Based Center
	· Guidelines for using standards-based center

· Magazines, anthologies, books, and so on

· Folders with graphic organizers for each standard activity

· Baskets to hold folders

· A system and materials (folders/container) for storing student work

	6. Word Study Area
	· Guidelines for using word study area

· Manipulative materials for developing word recognition skills

· Word games, crossword puzzles (i.e., Scrabble, Jeopardy, Wheel of Fortune, Concentration)

· Labeled space to house materials

· A word wall area

· Dry, erasable boards and pens

· Magnetic boards with magnetic letters

	7. Social Studies/Science Center
	· Guidelines for using social studies/science center

· Maps and globes

· Current events board

· Photographs on units of study

· Informational text for units of study

· Graphs and charts for units of study

· Artifacts and pieces of art

· Plants, class pet, and collections

· Stethoscopes, thermometer, magnifying glasses, measuring devices

· Journals for recording observations and experiments

· Labeled space to house materials


Taken from Gregory, V. and Rozzelle, J. (2004), Page 41. The Learning Communities Guide to Improving Reading Instruction. Thousand Oaks, CA: Corwin Press.

	WEEKLY LITERACY TIME LOG

	STUDENT
	Date of Log:



	TASK
	MONDAY
	TUESDAY
	WEDNESDAY
	THURSDAY
	FRIDAY

	I read this text:


	
	
	
	
	

	I independently read:


	
	
	
	
	

	I partner read (list title and partner)


	
	
	
	
	

	I wrote and /or published:


	
	
	
	
	

	I did the graphic organizer for this standard:


	
	
	
	
	

	During guided reading I:


	
	
	
	
	

	I did this in my writer’s notebook:


	
	
	
	
	

	The work I am most proud of is:


	
	
	
	
	

	Something I would like to improve is:
	
	
	
	
	

	A question I have is:


	
	
	
	
	


Taken from Gregory, V. and Rozzelle, J. (2004), Page 41. The Learning Communities Guide to Improving Reading Instruction. Thousand Oaks, CA: Corwin Press.

Stations Checklist
GOAL:  Create purposeful stations aligned to grade-level SOL.

	
	What do we do now?
	How can it be improved?
	What is our first step?

	
	
	
	

	Does my station align with my current instruction and targeted SOL?
	
	
	

	Does my station meet the identified needs of students?


	
	
	

	Does my station target students’ independent levels?


	
	
	

	Does my station provide independent practice?


	
	
	

	Does my station engage students for the right amount of time?


	
	
	

	Does my station encourage student progress?


	
	
	

	Does my station allow students to monitor their own progress?


	
	
	

	Does my station provide documentation of student progress?
	
	
	


My NOTES
Engaging Grade 3-5 Learners in Guided Reading: Jan Rozzelle (mjrozz@wm.edu) & Judith Johnston (jajohnston46@hotmail.com)  
1

