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Developing Learners’ Metacognitive Thinking Skills

ANTICIPATION GUIDE (HANDOUT 1) 
(The anticipation guide is a pre-reading strategy to prepare the learner for reading and to activate prior knowledge.)
Adapted from Rozzelle & Scearce (2009)
TASK 1: With your division team, read the statements in column 2, and indicate in column 1 whether you agree or disagree with each statement. (10 minutes)
TASK 2:  With your division team, (a) NOW read the specified related text reference to the statements (in Handouts 2-6), (b) determine if you agree or disagree NOW, and (c) relate in column 5 the big idea of the statement/column 2. (20 minutes) After 20 minutes, participants will be asked to “share out.” (10 minutes)
WAIT TIME ACTIVITY:  With your division team, discuss “the big idea” relevant to METACOGNITION and what your next steps might be in reference to efforts to develop learners’ metacognitive skills. 
	BEFORE  READING THE RELATED TEXT
	STATEMENT
	Specified RELATED TEXT

REFERENCE
	AFTER READING THE RELATED TEXT
	WHAT’S THE BIG IDEA (relevant to the statement)?

	(1) Agree/Disagree
	Cognition AND metacognition (thinking about thinking) may both involve higher order thinking.
	See Handout 2, page 1,

Paragraph 3.
	Agree/Disagree
	

	(2) Agree/Disagree
	The difference between cognitive and metacognitive strategies centers on the learner’s strategic involvement in monitoring and evaluating cognitive activity that has a cognitive goal (i.e., understanding the elements of fiction).
	See Handout 2, page 1; Paragraph 4 & the first 2 bullets under What is Metacognition?

	Agree/Disagree
	

	(3) Agree/Disagree
	The requisite components of metacognitive processing are limited to setting a cognitive goal, planning how to accomplish that goal, and monitoring the accomplishment of the goal.
	See Handout 2, page 1; Paragraph 6 under What is Metacognition?


	Agree/Disagree

	

	(4) Agree/Disagree
	Metacognitive processing is not relevant or important to some content areas and some grade levels, and benefits are limited to certain learners.

	See Handout 2, page 2, 2nd paragraph under Why is Metacognition Important?

	Agree/Disagree

	

	(5) Agree/Disagree


	For the most part, there are only a few strategies from which teachers can choose to model metacognition.


	· See Handout 2, starting on page 3 where Make Connections is listed in the first column.
· See Handout 3.
· See VDOE Enhanced Scope & Sequence documents; see list of References (Handout 6) for additional resources.
	Agree/Disagree
	

	(6) Agree/Disagree
	Routine learner use of certain levels of Bloom’s Taxonomy supports (and may incorporate) metacognition as learners perform certain tasks (i.e., Summarize The Village of Round & Square Houses).
	See Handout 2, page 4 – How is Bloom’s… -- under the Teacher’s Modeling … Metacognitive… table.
	Agree/Disagree
	

	(7) Agree/Disagree
	A teacher’s “think aloud” may model metacognitive thinking.
	See Handout 2, bottom of page 2 & pages 3 & 4 (COLUMN 2) – Teacher’s Modeling…Metacognitive ….
	Agree/Disagree
	

	(8) Agree/Disagree
	Metacognition should be taught in context….
	See Handout 2 page 2, 2nd paragraph under Why is Metacognition Important.
See Handout 4/Summary of Village of Round & Square Houses.
	Agree/Disagree
	

	(9) Agree/Disagree
	Metacognition, at its best, is spontaneous & requires no prompts.
	See Handout 2, page 2, the 2nd. bullet from the top.
See Handout 5, Metacognitive Processing…
	Agree/Disagree
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