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Cooperative Learning

Participant Goals
· Become familiar with some of the many options for cooperative
               learning methods and models.
· Recognize the requirements for managing the cooperative classroom
               and how they are in some ways different than is necessary for
               independent work.
· Develop a personal approach to cooperative learning management.

Facilitation
· Assist the participant in exploring the basic requirements of 
               cooperative learning and what constitutes a successful cooperative
               learning activity.
· Engage the participant in a discussion of the advantages and
               disadvantages of the various options and choices that can be made in 
               designing and managing a cooperative learning activity. 
· Engage the participant in an examination of why so many of the
               strategies prescribed in this webinar are counter-intuitive and often
               under-utilized. 


Reflection 10-1
· In our experience, what can be accomplished with cooperative learning
               that cannot without? 
· What is the difference between cooperative learning and simple group
               work?
Reflections












Reflection 10-2
Before you begin designing a cooperative learning exercise consider the following questions:

· What are my learning targets? Can the objectives that I am trying to
               reach be accomplished in a collaborative format?
· What benefits will the cooperative aspect bring to the learning?
· What will I need to change about my approach to teaching and 
               management?
· Am I doing it haphazardly, or am I able to commit to developing a 
               system for incorporating cooperative learning and making it work?

Reflections/Notes





































Reflection 10-3
As you examine the two lists below – outlining either the more or less effective elements to a cooperative learning task, consider which you feel is more common in practice in the classrooms you observe.  Why do you think this is so?

Figure 12.1      Comparison of Elements in More Effective vs. Less 
                           Effective Cooperative Learning Activities
	More Effective
	Less Effective

	Activity has a psychological movement toward a goal and meets many basic needs in the process. Students feel that they are “going somewhere.”

	Students feel that the activity is a formality and/or may recognize that the task could be done more effectively as an independent exercise.


	Emphasis on the quality of the process.

	Emphasis on the quality of the final product.


	Structure supports the cohesion and social development of group members.
	Structure is either accidental or flawed and results in the perpetuation of the current social structure and/or reward the advantaged students.


	Teacher interventions lead to the development of clarity and learning with the goal of tomorrow being better than today.

	Teacher interventions are reactive and only act to solve problems in the short-term, if at all.


	Leadership is defined by either:
1-Style teacher -- promotes an ever-increasing level of self-directed effort
or
2-Style teacher -- promotes an ever-increasing level of efficiency.

	Leadership is defined by either: 
3-Style teacher -- maintains an accidental climate defined by Social Darwinism
or
4-Style teacher -- maintains a level of threat in the room that provides the occasional illusion of order.


	Students are able to share their outcomes with others -- resulting in pride in their accomplishments and reinforcing the ethic that learning is a constructive process rather than merely a process of fact retention.
	Students work to please the teacher, and the learning process is defined mainly by each students’ being required to guess what the teacher wants and will think is “good.”








Reflection 10-4:
As you examine the list of grouping strategies in Figure 12.2, which ones are the most appealing to you? Why?


                                        Reflections/Notes
































Figure 12.2 
Comparing the Advantages and Disadvantages of Some of the Common Cooperative Learning 
Grouping Techniques below
	Grouping Format
	Advantage
	Disadvantage

	Random – students number off in a fixed pattern producing groups that have a random composition.

	Most likely creates mixed ability, mixed learning style and mixed social group groupings. Can be done easily. Students see it as fair.
	There is no control over the composition of the group. Groups may or may not be equal or desirable. 


	Similar Ability -- teacher selects students, or students self-select into high, middle and lower levels depending on the activity, skill or subject. Groups are made of students with like levels. 
	Students can move at a pace that fits their natural inclination. Students who are low ability can be in a position to be leaders or major contributors. High ability students may feel more challenged.
	Group outcomes will vary widely. Students of all abilities will miss the opportunity to work with some students. It can create a climate of haves and have-nots. High ability students lose the opportunity to be leaders to some degree, and lower ability students lose the contribution and modeling of the high ability students.


	Mixed Ability -- teacher selects students who represent different levels of ability and creates groups that consist of students of all levels.
	Sends the symbolic message that the class is egalitarian and classless. Higher ability students are in a position to be experts, leaders, models and teachers; lower ability students get the benefits of having higher ability students in their group.
	Higher ability students may not experience the stimulation or challenge that they would with other higher ability students. Lower ability students may feel perpetually in need of help rather than experiencing the role of leader or expert relative to the others in their group[footnoteRef:1] (Rubin, 2003) [1:  Rubin, B. C. (2003).  Unpacking detracking:  When progressive pedagogy meets students’ social world.  American Educational
         Research Journal, 40(2), 539-573.] 



	Learning Style Similarities -- teacher creates groups that have like personality types, cognitive styles, learning styles or kind of intelligence. 
	Students feel a greater affinity for one another. Thinking may be more harmonious and familiar to each member. 
	Products may lack evidence of other types of thinking. Creative groups may lack practical ideas for execution. Practical groups may lack creative energies that would help generate ideas.


	Self-Selected Groups -- teacher allows students to make their own groups.
	Relatively easy for most students to find a group. Students will prefer this option and will be pleased that it was chosen.
	Can lead to cliques and the maintenance of the social hierarchy and political structure in the class. Difficult to use other systems after students have gotten comfortable with this.[footnoteRef:2]  [2:  Lotan, R. A. (2006).  Managing groupwork in the heterogeneous classroom.  In C.M. Evertson & C. S. Weinstein
        (Eds.), Handbook of classroom management (pp. 525-540).  Mahwah, NJ: Erlbaum. ] 





Reflection 10-5
The relationship between assessment and classroom management is a powerful nexus that is given a fraction of the attention it warrants. It is especially significant when it comes to cooperative learning.  Again, how and what we assess will define for the students “what is important” in the experience and shape the learning environment as much as anything else we do.   What we assess tells the students what to care about and what constitutes success.  We might begin by asking ourselves a few defining questions. Do we want to assess formally or informally?  Do we want our unit of analysis to be the individual student or the group as a whole? Do we want to focus more on the final product or on the process and level of investment the students make along the way? Each of these choices will have a significant effect on how students approach the task, and what they will infer to be a successful performance.    Figure 12.3 outlines the various advantages and disadvantages of each method of assessment.

As you survey each of the methods outlined in Figure 12.3, which would you rely on the most?  What are the
benefits of those methods for students?

Figure 12.3
Cooperative Group Assessment Options 
	Type
	Individual Accountability
	Group Accountability

	No Formal Assessment
	Acceptable, as long as the task is inherently engaging and promotes internal LOC.  May not provide enough motivation for tasks that are less inherently interesting, or for students who need a little external incentive.

	Formal Self- Assessment
	Good for having the students reflect on their process effort. Shifts the LOC of assessment to students. Problematic when trying to promote accountability.

	Peer Assessment
	Can be effective in that those doing the rating are in the best position to judge the quality of the other students’ performance. However, this method often leads to one of the following problems: 1) the reliability of the ratings are usually suspect due to social dynamics; and 2) putting students in the position of rating one another is often perceived as unfair or uncomfortable. 

	Process Assessment
	Helps motivate the student to put forth full effort and be cooperative. Does not penalize students for others’ lack of effort.
	Helps motivate the group to work through problems, collaborate and use the prescribed process format.

	Product Assessment
	Rewards students for their personal contribution and does not penalize them for others’ lack of quality. Does not readily promote cooperation skills.
	Helps motivate students to create a quality outcome, but may lack the ability to reward effort and desired process along the way.






                             MANAGING YOUR COOPERATIVE EXERCISE

If we have designed an effective cooperative learning activity, much of our work will be done. The task itself will create much of the energy and define     the focus. So how do we manage it?  Here are three principles to guide our thinking:

1. At any time, but especially in the early stages of developing a climate
         supportive of successful cooperative learning, make the social frames 
         very explicit.   It is important to promote in the minds of our students 
         the cause-and-effect relationship related to: “when you (the students) 
         are ready for ...you will be able to...” Cooperative learning is just another 
         teaching strategy; but it is also a privilege.   Keep the students mindful
         that they need to continue to earn this privilege.

2.   Assume that students need a great deal of support and structure until
         they show that they can succeed with less. To be effective, cooperative
         learning will require a very deliberate use of technical management and 
         skills development.[footnoteRef:3]   One of the benefits of cooperative learning is that [3:  Slavin, R., Hurley, E. A., & Chamberlain, A. (2003).  Cooperative learning and achievement:  Theory and research.  In
        W. Reynolds & G. Miller (Eds.), Handbook of psychology:  Vol 7. Educational psychology (pp. 177-198). Hoboken,
         NJ: Wiley.] 

         if done well, increasingly less management will be necessary over time.

3. Be ever aware of the presence of social/indirect learning when you make
        management choices.

 (
Key
T=Teacher, S=Student, O= Other Students
)
                                    



When students are working in groups, messages sent to one group will affect the other groups as well. The actions that we take with one group tell the other groups what to expect. When we publicly recognize the successes of one group, the other groups will become wiser as a result.[footnoteRef:4]  [4:  Bandura, A. (1986). Social foundations of thought and action.  Upper Saddle River, NJ,:  Prentice Hall. 
         Ibid,  Slavin, Hurley, & Chamberlain (2003). 

] 


The effectiveness of our management will be related to our ability to do the following:

1)    develop a culture of listening and provide clear directions; 
2)     be an effective leader and teacher during the activity; 
3)     teach the skills necessary for groups to function effectively; and, 
4)     respond effectively to behavioral problems when they arise.

Figure 12.4 
Things to Do and Avoid Doing When Managing Behavioral Problems in the Cooperative Group Context
	Things to avoid doing when possible

	Things to do when possible

	Don’t reward with inactivity or punish with more activity. When we give activity as a punishment, we create a disincentive to perform the activity in the future. So laps, standards, more work, a more difficult assignment, etc., will lead to unwanted negative consequences in the long-term. Likewise, giving inactivity as a reward makes the statement that the goal in the class is to get to do nothing.

	Use the principle that inactivity is the negative consequence and activity is the positive consequence. So when a group is done early, give them a more interesting or challenging piece of work, or allow them to finish something else.  Even playing a game can be a positive consequence.  Likewise, when a group does not demonstrate the ability to live up to their responsibility to cooperate and function as a collective, the best consequence will be the loss of privilege.


	Hovering. Don’t stand over a group struggling to perform or get along. It sends the message that they are incapable of solving their own problems and that the teacher gives attention to those who are misbehaving (and as a result creates the likelihood that more students will misbehave or become helpless to get attention.)

	Put your energy into the groups that are on task and making a quality effort. This sends the message that when students are trying, the teacher will give you attention.

	Nagging. Don’t complain about what should be happening. It sends a negative passive message.
	Take action if the students are not being responsible. Give consequences, problem-solve and/or teach the necessary skills.


	Public shaming. Public negative recognition toward a group that is off-task is not effective. It is passive and hostile, and encourages students who tend to game-play and engage in power struggles.

	If you identify a problem, engage the group of students privately. Be constructive, and release the disappointment. Send the implicit and/or explicit message that you know the group is going to fix their problem and you are willing to help them do so.


	Don’t react to internal group complaints (tattletales or passive aggressive complainers). If there are members of the group who are unhappy with what is going on, taking the side of the displeased student will: 1) reinforce the behavior and therefore make it more likely in the future; 2) limit the potential for conflict resolution by maintaining focus on the interpersonal dramas and personality clashes and away from the task and the skills needed for getting past the pettiness to improved group function.
	When a group is unhappy or has members who are unhappy about the group dynamics, help them shift their attention away from the pettiness and intolerance to: 1) what they should be doing at that point; 2) the skills (e.g., conflict resolution, active listening, raising the level of personal awareness, etc.) that would help improve the situation.

	Perpetuating group drama. If the group has developed a negative dynamic, don’t contribute to the reinforcement of that dynamic. For example, if the group calls themselves the “idiots in the class,” don’t allow that label or you will be enabling their problematic definition of their ability to succeed. If they have defined the situation as the “boys are being bad,” don’t buy into the roles that they have given themselves. If you do, the drama will undermine the success of their effort and inhibit growing out of their limited thinking.

	Use affirming language and the language of responsibility to all group members. No matter what they say is happening, define the situation as one in which they are capable, trustworthy, and responsible. It will be useful to be specific about situations in which you have seen them persist and solve problems. Help them raise their level of awareness about what is going on internally or externally. It can be helpful to simply tell them to “lose the drama” and think of ways that they can make the whole group better (this message will need to be worded differently for different age groups).

	Fixing the group’s problems. It is tempting to allow students to find an easier path to comfort than being patient and working together and to do what it takes to find solutions. But if we do, we often enable students and make them dependent.

	Support the students with ideas and strategies but allow them to work through things. As opposed to coming to the group and making judgments about what is happening, it is usually more helpful to ask questions and guide them to solutions.

	Removing students from the group. It is tempting to relieve the discomfort of some students by removing a group member whom they dislike or want to work with. For the troublesome group member, it may be a convenient way to get out of having to look dumb, or having to work with others to become bothersome enough that the teacher comes to and removes him or her from the group. But examine these dynamics from the social learning model. If we allow students to dictate who they want in their groups by pouting, complaining or being passive aggressive, we: 1) reinforce that behavior in those students; and 2) teach the rest of the class that if they do the same thing, we will come to their aide and enable their intolerance as well. If we continue to remove students we quickly create pariahs.
	It may be necessary to remove a student who has become extreme in behavior, but unless there is real abuse involved, help students recognize that it is their job to support one another and get along. It will be useful to change groups often and resist the students’ desire to choose their groups for a while. When there is individual process grading it can help each student feel less penalized by the others as well as encouraged to show excellent level cooperation skills. It is a powerful lesson that we sometimes have to work with people who are difficult, and when we succeed at working together in the end we all feel like winners. We resisted our temptation to quit and have shown one another and ourselves that we can come out the other side better. And the community is stronger for it.







Reflection 10-6
Many of the ideas in Figure 12.6 above could be considered counter-intuitive. As you read the list of “strategies to avoid” in the table, what was your reaction? If it included a great deal of resistance to the ideas, why do you think this was? Explore your emotions and practical concerns.

                                                    Reflections



















---------------------------------------------------------------------
Clips of Skills in Practice 
(Note:  All video clips include Dr. John Shindler and the other individuals are students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

· Clip 1 – Managing cooperative learning effectively 
· Clip 2 – Interventions as we manage cooperative groups 
· Clip 3 – Working with off task groups 
· Clip 4 – What to do when a group is not responding to encouragement 
· Clip 5 – Dealing with a case where one student in a cooperative group is the primary cause of the group’s
                     lack of function 
· Clip 6 – The most important two minutes in the period:  Debriefing the process after a cooperative activity 

Reference
Shindler, J. (2010) Transformative Classroom Management. Jossey-Bass. San Francisco, CA.

Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management (TCM) publication for the Virginia Department of Education TCM participant and facilitator guide.  The guide accompanies a professional development series of video clips and PowerPoint slides on transformative classroom management.   

The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.   
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• Mutual interdependence

• Meets a learning target/standard (better or as 

well as individual work)

• Clear definition of task requirements

• Clear definition of quality skills and processes

• Facilitation that promotes growth in skills, 

dispositions, reasoning and knowledge – i.e., 

each activity is more effective than the last
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Cooperative Learning
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Pre-Planning

A few questions to ask yourself before you

begin:

• What are my learning targets? Can the objectives that I am 

trying to reach be accomplished in a collaborative format?

• What benefits will the cooperative aspect bring to the 

learning?

• What will I need to change about my approach to teaching 

and management?

• Am I haphazardly incorporating cooperative learning or am I 

committed to developing a system for incorporating 

cooperative learning and making it work?

• Have I built in mutual-interdependence of students?
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What benefits will the cooperative aspect bring to the learning?
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Am I haphazardly incorporating cooperative learning or am I committed to developing a system for incorporating cooperative learning and making it work?
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Pre-Planning

Use your answers to the previous questions 

to make choices related to what you want to 

achieve in the area of cooperative learning 

(CL) related to the following:

• Designing your CL activity

• Managing your CL activity

• Dealing with problems that arise

• Using CL to achieve your long-term 

management goals
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Designing Your Activity

• Consider the best choices for the following:

– Instructional Model

– Group composition

– Use of Participant Roles

– Assessment Methods
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Some of the Possible 

Instructional Models

• Group Products/ Performance

• Inquiry-based/Discovery/ Lab activity

• Collaborative Content Processing

• Jigsaw Model

• Graffiti Model

• Collaborative Assessment
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Example - Graffiti Model

• Structure: 

o

Random assignment

o

All the same role

o

Three minutes per station

o

Butcher paper and pens (different color for each 

group)

o

Final group presents the findings
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Group Composition

• Number in a group?

• Grouping of students
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Students choose
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Mixed ability
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Learning style

• Pros and cons of each type of grouping 
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Microsoft_Office_PowerPoint_Slide11.sldx
Group Composition

Number in a group?

Grouping of students

Students choose

Random (counting off)

Similar ability

Mixed ability

Learning style



Pros and cons of each type of grouping structure?







16



image1.png









Group Composition

*Numberina group?
+ Groupingof stucents

+Pros and cons of each type of grouping
siruciure?





image14.emf
Student Roles within Group

Here are some typical roles that can be useful in various 

cooperative learning activities (Johnson & Johnson, 1999a).

• Manager

• Reporter

• Reader

• Consensus builder

• Recorder

• Researcher

• Leader

• Mediator

• Monitor
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Here are some typical roles that can be useful in various cooperative learning activities (Johnson & Johnson, 1999a).
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Assessing the Task

For any cooperative task you will have the following assessment options:

Type Individual Accountability Group Accountability

No Formal Assessment Fine, as long as the task is inherently engaging and you want to promote 

internal LOC. May not provide enough incentive.

Formal Self- Assessment Good for having the students reflect on their process effort.  Problematic 

when trying to promote accountability.

Process Assessment Helps motivate the student to put forth 

full effort and be cooperative. Does not 

penalize students for others lack of 

effort

Helps motivate the group to work 

through problems, collaborate and 

use the prescribed process format. 

Product Assessment Rewards students for their personal 

contribution and does not penalize 

them for others lack of quality. Does not 

readily promote cooperation skills.

Helps motivate students to create 

a quality outcome, but may lack 

the ability to reward effort and 

desired process along the way.
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For any cooperative task you will have the following assessment options:













		Type		Individual Accountability		Group Accountability

		No Formal Assessment
		Fine, as long as the task is inherently engaging and you want to promote internal LOC. May not provide enough incentive.
		

		Formal Self- Assessment
		Good for having the students reflect on their process effort.  Problematic when trying to promote accountability.
		

		Process Assessment
		Helps motivate the student to put forth full effort and be cooperative. Does not penalize students for others lack of effort
		Helps motivate the group to work through problems, collaborate and use the prescribed process format. 


		Product Assessment
		Rewards students for their personal contribution and does not penalize them for others lack of quality. Does not readily promote cooperation skills.
		Helps motivate students to create a quality outcome, but may lack the ability to reward effort and desired process along the way.
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Teaching Cooperation Skills

If we want to see growth in the students’ cooperative 

learning skills, we will need to teach these skills like any 

other learning outcome.

• Listening

• Conflict Resolution

• Communicating Concerns

• Making Decisions

• Performing a Role

• Executing the Procedure

• Sharing


Microsoft_Office_PowerPoint_Slide14.sldx
Teaching Cooperation Skills

If we want to see growth in the students’ cooperative learning skills, we will need to teach these skills like any other learning outcome.

Listening

Conflict Resolution

Communicating Concerns

Making Decisions

Performing a Role

Executing the Procedure

Sharing







image1.png









Teaching Cooperation Skills






image17.emf
Making Skills Concrete

To make the practical aspects of a skill concrete to  

students, we need to find ways to model, provide          

positive recognitions, debrief and make any concept            

as concrete as possible

Examples of Active Listening Non-Examples of Active 

Listening

Eye contact

Clarifying points

Waiting until speaker is done

Paraphrasing what you hear

Looking away

Daydreaming

Getting lost in one idea

Making assumptions
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To make the practical aspects of a skill concrete to  students, we need to find ways to model, provide          positive recognitions, debrief and make any concept            as concrete as possible



		Examples of Active Listening		Non-Examples of Active Listening

		Eye contact
Clarifying points
Waiting until speaker is done
Paraphrasing what you hear		Looking away
Daydreaming
Getting lost in one idea
Making assumptions
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Dealing with Misbehavior

Reflect on a situation in which a group is 

struggling to function. What would be an 

appropriate intervention? 

◦

Keep in mind the Social/Indirect Learning 

Model (it is not so much about solving a 

problem today as teaching a lesson so that 

there are less problems like this tomorrow)
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Reflect on a situation in which a group is struggling to function. What would be an appropriate intervention? 



Keep in mind the Social/Indirect Learning Model (it is not so much about solving a problem today as teaching a lesson so that there are less problems like this tomorrow)
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Dealing with Misbehavior

Avoid when possible Instead try this

Reward with inactivity Activity should be seen as a privilege

Splitting-up group that do not get 

along

Help groups work out there issues

Hovering over dysfunctional groups Put your attention mostly into groups 

that are trying

Nagging Take action (consequence, 

intervention, illicit a commitment 

from each group member)

Public Shaming All interventions should be private
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Dealing with Misbehavior

		Avoid when possible		Instead try this

		Reward with inactivity		Activity should be seen as a privilege

		Splitting-up group that do not get along		Help groups work out there issues

		Hovering over dysfunctional groups		Put your attention mostly into groups that are trying

		Nagging		Take action (consequence, intervention, illicit a commitment from each group member)

		Public Shaming		All interventions should be private
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• Select a behavior or part of the process that you want to 

emphasize and/or reinforce (i.e., the task/procedure, a cooperative 

learning skill such as active listening, or a concept that was 

included)

• Or just ask, “what are some things that we will want to keep doing 

next time?” and then, “some things that we learned that did not 

work?”

• Ask students to give examples of others in their group that 

displayed the appropriate behavior and what it looked like.

• The effect is to reinforce that correct behavior in a very concrete 

and personally positive manner.

• Over time you will develop a class that is looking to display these 

behaviors as well as find ways to encourage and support each 

other.

Debriefing: the most powerful 

two minutes in all of teaching
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Select a behavior or part of the process that you want to emphasize and/or reinforce (i.e., the task/procedure, a cooperative learning skill such as active listening, or a concept that was included)

Or just ask, “what are some things that we will want to keep doing next time?” and then, “some things that we learned that did not work?”

Ask students to give examples of others in their group that displayed the appropriate behavior and what it looked like.

The effect is to reinforce that correct behavior in a very concrete and personally positive manner.

Over time you will develop a class that is looking to display these behaviors as well as find ways to encourage and support each other.

Debriefing: the most powerful two minutes in all of teaching
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Upcoming TCM Webinars

The next webinar in the series provides an explanation for how to work 

with our more challenging student behavioral issues in a way that 

promotes sanity and growth.

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11.Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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Upcoming TCM Webinars

The next webinar in the series provides an explanation for how to work with our more challenging student behavioral issues in a way that promotes sanity and growth.



Data shows Transformation Classroom Practices Increase Achievement

Moving up the Function Continuum

Classroom Environment and Social Learning

Creating Clear and Effective Classroom Expectations

The Technical Management of a Classroom

Motivating Students to Learn

Creating a Class Social Contract and Logical Consequences

Implementing a Consequence and Dealing with Power Struggles

Instruction –  Assessment - Management Connection

Facilitating Effective Cooperative Learning

Succeeding with Challenging Students

Creating the 1-Style Classroom
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