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           ebinar 11


Succeeding with Challenging Students

Participant Goals
· Be familiar with the nature of the more substantive (i.e., level III) problems you will or currently face in your classrooms.
· Understand the negative identity cycle and develop the skills to support the students who have this issue.
· Become confident in applying the Reality Therapy process to your own situation

Facilitation
· Lead the participants through an examination of why finding long-term positive behavioral supports are important and critiquing what their school is doing currently.
· Assist participants in reflecting on their current practice related to level III problems
· Help the participants bring to mind a student who exhibits what could be characterized as a negative identity pattern. Help them discuss why they feel this student qualifies.
· Assist the participants in exercise 11-1.  Encourage them to develop ideas on their own rather than looking at the content in the chart.  After they have generated their ideas, have them compare their ideas to yours and those in the table. Discuss what is examined in relation to experiences each of the participants have had in the classroom.

Reflection 11-1
Bring to mind a student who you felt brought a deeply conditioned behavior into a classroom (yours or someone else’s).   What was the nature of the problem?  What was the intervention taken by the school personnel at the time? 
                                                     Reflections









Table 11-1    Levels of Classroom Behavioral Problems and Examples of Each
	
	Description
	Out of School Example
	Classroom Example

	Level I
	Student actions that violate classroom rules and/or social contract. Typically rooted in forgetfulness, lack of understanding, or carelessness.
	Person carelessly exceeds the speed limit or runs a stop sign because they were not paying attention.
	Student carelessly leaves a mess at a work station or student talks to a neighbor when the expectation is to be listening.

	Level IIa
	Students knowingly reject their commitment to the social contract in words or actions. Typically rooted in defiance, a desire for power, or a cry for help.
	Person knowingly drives too fast and in a risky manner because they are late.
	Student refuses to clean up their area or deliberately continues to talk when the expectation is to be attentive to the speaker.

	Level IIb
	Student exhibits dysfunctional behavior on a regular basis. Typically rooted in a deeply conditioned pattern of thinking and ego defense.
	Person drives recklessly, using their vehicle as a means to work out their aggression and for self-satisfaction without concern for the safety of others.
	Student tends to disrupt the work of other group members any time they feel the task is too challenging in an attempt to meet their needs for competence and power or student exhibits a compulsive need for attention.

	Level III
	Student experiences a struggle with their behavior and has a biological/organic basis to their lack of self control which may involve a legitimate case of ADHD.
	Person is incapable of stopping and attending for long. They seem to need to continuously make some sort of noise.
	Student struggles to attend for long periods of time and feels a compulsive need to move and talk -- even though they wish they could and feel guilty that they cannot.



Level IIb Problems
Level IIb types of behavioral problems (Table 11.1) commonly include the following situations:
1. Students who have developed a pattern of negative identity.
2. Students who have developed chronic, compulsive or habitual inappropriate behavior.
3. Cases in which there is a pronounced disconnect or “gap” between the expectations, values and desires of one of more students and those of the teacher.
Reflection 11-2 
Reflect on the idea of “choice” when considering the difference between a student who (a) talks out of turn, (b) has a compulsive need for attention, and (c) cannot control his/her impulses due to ADHD.

To succeed with Level IIb types of problems, we need to assume an intentional, proactive and positive mindset. Therefore we need to begin            by doing the following:

1.  Stay in the present moment and avoid dwelling on past events. It
may help to focus on the success we are having with the rest of the 
students.

2.  Avoid self-limiting labels such as “bad students” or “behavioral 
problem.” When we label the student even mentally we reinforce the       idea that problem is a fixed condition. We take on what Dweck (2000)  refers to as a “helpless pattern” approach to dealing with it.  We make          a challenge into a plight and go from being a teacher to a victim.

3.  Acknowledge we do have the ability to change the pattern or at least get
things moving in the right direction if we are systematic and consistent.        So, we need to let go of our resentment, and fatalistic thinking that is so easy to do in these situations. Instead, we must take positive action.    Action is the antidote to despair.

4.  Let go of assumptions that negativity, punishment, passive 
aggressiveness, or projecting disappointment are doing anything but        making things worse. We need to look the student in the eye and send  these messages: a) we like them and believe they can do better; b) what  they are doing is going to change; and c) it needs to change as soon as possible. 

5.  Avoid relying on external authorities to solve the problem. Sending the
     student to the principal or calling home may be occasionally necessary,  
     but this sends the message that we lack the authority, desire, and/or ideas 
     to make the situation better. Work with the student to solve the problem 
     in-house instead of out-sourcing the problem to others.

Reflection 11-3
When you recall the response by school personnel to troubled and    behaviorally challenging students in your years in schools:   1) How many          of the interventions that were used would you say met the criteria above?         2) How many of those students ultimately improved their behavior?  Do        you see a relationship between the two?






Reflection 11-4 
Examine the negative identity intervention process depicted below            and described on the webinar.  Can you think of students who fit this pattern? Review the list of negative identity type descriptions in the table below for assistance.











Figure 11.1                  Events of the Negative-Identity Pattern Acquisition and Maintenance Cycle
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When we examine the negative-identity cycle as depicted in Figure 14.1, the early points of the cycle represent the reinforcement of behavior by others. Given the reinforcement for negative behavior, it is understandable that the student continues to choose it over more socially acceptable behavior (point #3).  Moreover, as their behavior becomes more public and regular, they develop an identity and/or reputation that further satisfy their need for love and power (point #4).  Over time, this public identity becomes a relatively stable (negative) self-image.



Helping the Student Change their Pattern
The key to transforming a negative-identity cycle into a more positive-identity cycle is to alter the system and then reconstruct it differently. In ending the cycle and then replacing the dysfunction with more functional and healthy behaviors, keep in mind that there are two important variables in the process: love and learning.  First, the change must involve a new mechanism for meeting the need for love and belonging.  Second, the change must involve learning new skills and ways to function -- skills that may be currently foreign to the student.  Success will necessarily involve replacing old behaviors with new, and recognizing that those new behaviors achieve something more worthwhile and satisfying. The stages of the cycle take place continuously, but we will deal with each phase separately here.
                                                                                                                                                                                                                                                                             Notes
































xercise 11-1
Exercise 11-1 
Select one or more of the negative identity patterns listed in Table 11.2.  Without looking at the 2nd and 3rd columns, brainstorm your ideas for 1) what is triggering this pattern within the classroom and 2) what the teacher can do to help support the patterns remediation?  After you are done, compare your ideas with those           in the table. (And it is likely that your thoughts are probably much like those in the table, which shows that this idea is not as complicated as it may seem on the surface).

                                                                                                                                                                    Notes 











































Table 11.2              Types of Negative Identities, Descriptions, Triggers, and Related Teacher Support
	Victim/Poor Me /Guilt Complex
This student’s ego tells them that life is unfair and out to get them. The ego says that if they accept responsibility of their actions they will feel guilty and bad. Underneath is a sense of being unloved and unwanted. It shows up as an endless string of excuses and reasons things cannot go right and a desire to have others absolve them and confirm that “it is not their fault.”

	Pity from others.

Confirmation that they have an excuse and are not responsible or to blame.
	First, the student needs us to clearly communicate that we accept and believe in them. Second, we need to help them recognize that they are asking for absolution from blame and responsibility. Third, we need to help them accept responsibility for their actions and experience how it feels better in the end than avoiding blame.


	Loved/Look at Me/Clown
This student’s ego tells them that unless they are getting a reaction from others there is no evidence that they are lovable. So they act out an endless part in which they try to win the love that they feel they did not get earlier (probably from parents). The student becomes entirely dependent on external criteria for their sense of self. This is a losing battle, but works well to hone attention-getting skills. It shows up as a constant need for attention, reaction, and affirmation from others.
	Giving attention when they act out.

A sense of failure in another area.
	First, we need to let the student know that they will get a reasonable amount of attention, but that their attention-seeking behavior will not have the effect of obtaining more attention from us. Second, we need to help the student build an internal locus of control and a self-identified sense of value. Third, we may want to find ways that the student can experience healthy attention from peers by giving them a format, letting them work in groups, allowing venues such as presentations, and giving them a sense of responsibility in class.  If we help this student feel that they are making a positive contribution, they will feel less of a need to use inappropriate means to gain attention.


	Best/Best Worst/Inferiority Complex
This student’s ego says that they need to win or they are unworthy. They interpret all events through the lens of competition. If the game does not work to their advantage, they will find a game that does. This same mechanism will create both the student who needs to get the highest score and the student who needs to create the most visible doodling or get the lowest score ever recorded. What it looks like is a student who acts and thinks only in comparisons and becomes overly joyful when they win and overly miserable when they lose.

	Competitive contexts.

Public Comparison.

	First, reduce the unnecessary competition and competitive elements in the class.  Ask yourself if they are valuable in the long-term.  Second, help this student recognize the tendency to want to see things in terms of comparison, and that it is not necessarily a true representation of reality. Encourage them to look at their learning as a process of growth rather than a measure of their ability of self-worth.[footnoteRef:1]   Introduce them to the idea that success is more likely if they shed their inferiority complex.  It may seem useful, but it is not based in sound motivation. If it were they would feel satisfied more often, and it is a sure bet that they do not. [1:  Dweck, C. 2000. Self-theories:  Their role in motivation, personality and development.  Lillington, NC:  Psychologists Press. ] 


	Pleaser/Tell I am good/Teacher’s Pet
This student’s ego says that if they do not have an external parent figure telling them that they are special they are insignificant. As a result they feel the need to be the “most loved,” the “uniquely blessed” member of the class. While this may not seem negative on the surface, it is not healthy. At best when we enable this pattern we promote the student’s lack of internal sense of adequacy and worth. At worst, if the student feels their need is unrequited, they may become a powerfully disruptive force in the class.
	Giving praise each time it is requested.

Treating students differently depending on how reverent they are.

Playing into the student’s game. 

Leading them on.

	First, project to the student that you like and accept them the way they are. Do give them concrete and specific feedback and positively recognize their effort. Do not give them personal praise, tell them that they are good because they have done good work, and/or buy into their requests for praise.  Affirm their effort, give them unconditional acceptance, but choose your words carefully so that the student does not hear personal praise. Second, help the student to learn to validate their own work. When they ask you what you think about something they made, as them what they think. Third, maintain healthy boundaries with the student. Stay professional and avoid too much time alone with the student.


Reality Therapy and the Step-by-Step Process of Implementation 

A model that has proven effective for promoting more self-responsible thinking in students comes from the work of William Glasser (1975)[footnoteRef:2]. His work in the area of “Reality Therapy” offers a useful process to encourage students to make a commitment to more positive behavior. As opposed to models that assume change will come from increasing the level of consequences to the unwanted behavior, this process assumes that the solution comes from making the student responsible for changing their own behavior.  Glasser (1975)[footnoteRef:3] offers the following series of steps for shifting the locus of the change process from external to internal, promoting responsibility, and ultimately achieving behavior change. In this process the student gains awareness of the conditioned and compulsive nature of their behavior as well as the benefits of a more functional set of behaviors. [2:  Glasser, W. (1975).  Reality Therapy:  A new Approach to Psychiatry.   New York:  Harper and Row. ]  [3:  Ibid] 

Reflection 11-5
As you reflect on the approach outlined by Glasser below, how do you find it differs from traditional or common sense approaches?   Where is the locus of control?

1.    Establish involvement with the student
As discussed earlier, we are not going to be very successful changing a dysfunctional pattern or closing a gap in expectations without demonstrating a personal commitment to the welfare of the student. The student needs to know that we care, can be trusted, and have their best interest at heart. If the student suspects that we are simply using the process to gain more solid ground for later disciplinary action, the result will likely be an insincere effort on the student’s part.
  No matter how it is implemented, this process will act to better define the terms of the necessary behavior change. But if we take an interest in the student there is a greater opportunity to communicate intimately/authentically when the time comes and the student is more likely to view the process as a means to genuine growth.

2.    Focus on the behavior
To initiate the process, it is critical for the student to understand that our goal is not a personal indictment, but the facilitation of more functional and positive behavior. Therefore, we need to maintain the focus on the behavior in question and not peripheral matters (e.g., our frustration, the wisdom of the behavior, historical problems from the past, etc). We might use clarifying statements and questions (with a neutral or encouraging tone). For example, we might ask them, how would you describe what is happening?  At this initial stage we need to communicate the message to the student that: a) we like them and believe in them, b) this behavior is not working, and c) we are going to work with them to change it.

3.    The student must accept responsibility for the behavior
After the problem behavior has been identified the student needs to accept responsibility for that behavior.  It is critical that we do not shame or blame the student. For students struggling with inappropriate behavior, there is likely a corresponding problem related to external locus of control. We need to promote the student’s cause-and-effect reasoning. The cause: the problem behavior; the effect: unwanted consequences. It is important that we do not accept excuses. In effect we are asking them to accept the responsibility for the choices they have made. We need to help them resist the temptation to blame others, become fatalistic, or see the process as a personal attack from us. Their affect will be a good indicator of the effectiveness of our intervention. If we see recognition (even involving consternation) we are on the right track. If we see a show of repentance or hear lip service, we will need to help them better focus on where the process is going: “I don’t want you to be sorry or feel bad; I want you to know that we are going to work together to make sure this is not happening in the future.”
4.   The student should evaluate the behavior
       We typically over-estimate the degree to which students evaluate the consequences of their choices.           Students who tend to externalize the causes of their problems will usually also resist constructive self-reflection. While the student spends time thinking about why they are “bad,” they are resisting reasoning how they can change unwanted behavior.
After the student has acknowledged responsibility we need to help them evaluate their behavior in a non-personal and non-judgmental manner. In a sincere and supportive tone, we might ask them some thought-provoking questions such as, “Would you consider what you did helpful or hurtful?” “What did (it) produce?” Help the student analyze the situation. “What do you think just happened?” “What will the result be if that interaction keeps happening?” “What will help you get what you want and be good for the rest of us?”
   Reflection 11-6
   Getting to this level will be a huge win-win outcome for all concerned. In most cases we will feel like we have
   succeeded, and we will have. Getting the student to evaluate their own behavior is significant and will have
   substantial benefits to them and you. But what potential problems can arise if stopping at this point? What 
   happens if we walk away at this point without a contract or at least a concrete commitment of behavioral
   change?

 Leading the student through the first four steps of the process may be sufficient to raise the desired level of awareness and consequent behavior change.  However, if the problem is habitual and/or the student lacks motivation to change, a plan/contract stage is probably necessary. Working together with the student, write         a plan that details how the problem behavior will be remedied. The more this plan is written by the student,          the more effective it is likely to be. Plans can take many forms, but you might want the student to include:
· their behavioral goal
· their analysis of why the problem keeps happening
· what road-blocks they might expect when they try to change the situation
· a timeline (optional)
· anticipated benefits of reaching their goal
· self-initiated consequences for what happens if they are not able to meet their                               goal and their behavior still  violates the social contract 
       
 The plan becomes a contract when the consequences are included and the student commits to it and signs it.

6.   The Student Must Make a Commitment to Following the Plan
       Throughout the process, we need to help the student recognize that they are in control. If they do not like  the  plan, it should be modified and written in a way that they do like, as long as it works for us and the rest of the  class. The contract is not something that is being inflicted on the student. It is a support tool, and we are not   going to beg, or nag, or take ownership for their choices. We are their leader and cheerleader, but we cannot make them do anything. We need to voice appreciation for their good intentions, but reiterate that what we need is behavior change. We need to see them “walk the walk” not just “talk the talk.”

7.    Follow up and Follow Through
  Once a plan is in place it offers a number of benefits. First, we have a common language to use with the student as a result of the reflection process and the concrete plan that now exists. Second, we share clarity     of expectation and consequences. Third, we have shifted the locus of ownership of the problem onto the student.  Our job now is to use those benefits to support the success of the plan.
[bookmark: _GoBack]The language in the contract will allow us to use fewer words   when we want to positively recognize the   student’s success or when we see the student getting off track. For example, if one of   the problems was disruptive behavior in cooperative groups and   the contract outlines appropriate group behavior, we might only need to look at the student and say “role?” Before the behavior contract was in place this interaction would not have been meaningful to the student. Now it will trigger a whole series of thoughts for the student including: a) the teacher is recognizing that they are straying from the intention; b) if they want to accept the responsibilities they committed to in the social contract, or accept possible consequences?

       If the process is working, the student should be doing most of the concerned thinking. Does the language    in the contract need to change? Have they reached their goal? We will know it is working when we see the student take ownership of the plan and we observe a change in behavior. If the plan is not working, it should be altered, and/or if the student does not meet their obligations, the consequences written into the plan should be implemented.

Reflection 11-7
Put yourself in the role of the student who has just gone through this process. How do you feel? Where is the Locus of Control? Are you looking in vain for someone to rebel against? Do you think you will make the effort to change your behavior?

More Reflections
1. Recall a student who exhibited a negative-identity pattern.  Did the actions of the adults around them   make their pattern better or worse?

2. When have you felt a “gap” or disconnected as a student?  What was it that you wanted and/or what were the rules to  the game that you were playing? Why did you feel the gap?  What did the teacher do that made you feel like the two of you were playing from a divergent set of rules and expectations?

More Activities
1. Alone or in small groups, share your experiences of the
         negative-identity students that you have known. What was
         the reinforcement that the student was seeking? Did the
         student get the reinforcement for the negative behavior? 
         Did anything or anyone intervene to alter the cycle and 
         change the negative student eventually?

2.   In small groups, select (or be assigned) one of the four gap
conditions described in the chapter:  1) helpless pattern, 2) seeing no value to the work, 3) doing the minimum, or 4) the teacher as the enemy. In your group, examine the causes of the problem, and then generate a list of strategies that a teacher might use to bridge the gap with this kind of student and support their reconnection with the learning.

3.	View the video “Educating Peter” and discuss the role of the other              
        students in supporting the growth and
       adjustment of one especially challenging and troubled student.  In the video Peter has Down’s syndrome,
       but the implications of the video are generalizable to many kinds of cases.  
Video Links:  http://www.youtube.com/watch?v=7mlM3abwSgo
                        http://www.imdb.com/title/tt0104167/
------------------------------------------------------------------------------------------------------------------------------------------------------
Clips of Skills in Practice 
(Note:  All video clips include Dr. John Shindler and the other individuals are students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

[image: ]Clip 1 – Power Struggles – Effective intervention modeled:   beginning with step one.  Making the interaction
                    private and one-on-one.  
[image: ]Clip 2 – Leading the student through the Reality Therapy process to promote more responsibility.  The
                    problem here is not a power struggle, but a display of irresponsible behavior.  
Reference
Reference
Shindler, J. (2010).  Transformative Classroom Management.  Jossey-Bass. San Francisco, CA.

Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management (TCM) publication for the Virginia Department of Education TCM participant and facilitator guide.  The guide accompanies a professional development series of video clips and PowerPoint slides on transformative classroom management.   

The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.   
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Level of Problem Description

Level I

(i.e., your role plays)

Students do things that reflect unconscious mistakes, bad 

habits, laziness, bad judgments. They are not serious, but if 

ignored will grow.

Level lla

(i.e., our power play 

discussion)

Students consciously violate rules and expectations 

(rejects the social contract).

Level llb

(our focus)

Student exhibit a pattern of deeply conditioned 

dysfunctional behavior such as a negative identity 

or a chronic bad habit.

Level III

(described in Ch.14 TCM)

Student come to us with organic problems with attention or 

emotional control.
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		Level I
(i.e., your role plays)		Students do things that reflect unconscious mistakes, bad habits, laziness, bad judgments. They are not serious, but if ignored will grow.


		Level lla
(i.e., our power play discussion)		Students consciously violate rules and expectations (rejects the social contract).


		Level llb
(our focus)		Student exhibit a pattern of deeply conditioned dysfunctional behavior such as a negative identity or a chronic bad habit.

		Level III
(described in Ch.14 TCM)		Student come to us with organic problems with attention or emotional control.



Levels of Problems
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• Students who experience a 
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between what they want, feel, and the 
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To succeed with Level IIb types of problems, we 

need to take on an intentional, proactive and 

positive mindset. Therefore we need to begin by 

doing the following:

• Stop owning the student’s behavior and/or taking it 
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• Avoid self-limiting labels such as “bad students” or 

“behavioral problem.” When we label the student 

(even mentally) we reinforce the idea that problem is 

a fixed condition. We make a challenge into a plight 

and go from being a teacher to a victim.
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To succeed with Level IIb types of problems, we need to take on an intentional, proactive and positive mindset. Therefore we need to begin by doing the following:



Stop owning the student’s behavior and/or taking it personally. 



Avoid self-limiting labels such as “bad students” or “behavioral problem.” When we label the student (even mentally) we reinforce the idea that problem is a fixed condition. We make a challenge into a plight and go from being a teacher to a victim.

Approaching Level IIb Problems
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• Acknowledge we do have the ability to change the pattern or at least 

get things moving in the right direction if we are systematic and 

consistent.  We need to let go of our resentment, and fatalistic thinking 

that is common in these situations. Instead, we must take positive 

action.  Action is the antidote to despair.

• Let go of assumptions that negativity, punishment, passive-

aggressiveness, or projecting disappointment are doing anything but 

making things worse.  Look the student in the eye and send these 

messages: a) we like them and believe they can do better; b) what 

they are doing is going to change; and c) it needs to change ASAP.

• Avoid relying on external authorities to solve the problem. 
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Let go of assumptions that negativity, punishment, passive- aggressiveness, or projecting disappointment are doing anything but making things worse.  Look the student in the eye and send these messages: a) we like them and believe they can do better; b) what they are doing is going to change; and c) it needs to change ASAP.



Avoid relying on external authorities to solve the problem. 

Approaching Type IIb Problems
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• Sometimes students experience a “gap” 

between the way they view things and the 

way that we do. It is like a generation gap.

• The main gaps look like:

– An unsatisfied student

– A minimalist student

– A student who sees the teacher as the enemy

Gaps that Keep us Disconnected
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Sometimes students experience a “gap” between the way they view things and the way that we do. It is like a generation gap.



The main gaps look like:

An unsatisfied student

A minimalist student
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To bridge each of these gaps we will need to

1) Bring awareness to the existence of the gap

and 

2) Make a connection – close the gap

Bridging these Gaps 
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To bridge each of these gaps we will need to



 1) Bring awareness to the existence of the gap

   and 

2) Make a connection – close the gap



Bridging these Gaps 
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• The teacher’s agenda is not satisfying to the 

student in terms of what the student feels would 

meet his/her needs. These needs may not be 

desirable or healthy, or those that we would 

ultimately like to satisfy (i.e., familiar forms of 

stimulation like TV & internet, cell phone, 

emotional/ego dramas, addiction to instant 

gratification, etc.), but they define the world of the 

student – or at least the student’s mental world.

Gap type - Unsatisfied
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The teacher’s agenda is not satisfying to the student in terms of what the student feels would meet his/her needs. These needs may not be desirable or healthy, or those that we would ultimately like to satisfy (i.e., familiar forms of stimulation like TV & internet, cell phone, emotional/ego dramas, addiction to instant gratification, etc.), but they define the world of the student – or at least the student’s mental world.



Gap type - Unsatisfied
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• Doing the minimum. Some students are very 

comfortable with a fixed ability pattern (Dweck, 

2000), and are resistant to any efforts to think 

about work outside that pattern. They see tasks as 

things to get “done” rather than opportunities to 

learn. They will make statements such as, “Do we 

need to do this?” “this is for points, right?” “I’m OK, 

I’ll do it later.” They have gotten comfortable 

essentially turning schoolwork into something that 

they need to do.

Gap type – Minimalists 
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Doing the minimum. Some students are very comfortable with a fixed ability pattern (Dweck, 2000), and are resistant to any efforts to think about work outside that pattern. They see tasks as things to get “done” rather than opportunities to learn. They will make statements such as, “Do we need to do this?” “this is for points, right?” “I’m OK, I’ll do it later.” They have gotten comfortable essentially turning schoolwork into something that they need to do.

Gap type – Minimalists 
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• Occasionally some students adopt a mindset that the 

teacher is the enemy to some degree. To them, the 

teacher may represent a different generation, 

ethnicity, gender, value system, class, etc. There 

may or may not be anything that you have done to 

justify this perception, but it does not have to based 

in reality to be real to them. So as a result they find 

ways to penalize the teacher, often in the form of 

poor performance – “I will punish you by my failure.”

Gap type – Teacher as Enemy
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Occasionally some students adopt a mindset that the teacher is the enemy to some degree. To them, the teacher may represent a different generation, ethnicity, gender, value system, class, etc. There may or may not be anything that you have done to justify this perception, but it does not have to based in reality to be real to them. So as a result they find ways to penalize the teacher, often in the form of poor performance – “I will punish you by my failure.”



Gap type – Teacher as Enemy
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Negative Identity Pattern
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Student 

Attempts + or -

behavior

Positive behavior = 

ignored 

Negative behavior = 

gets attention

Negative Identity Pattern

What is reinforcing the negative behavior at this first 

stage of the pattern? 
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Negative Identity Pattern

What is reinforcing the negative behavior at this first stage of the pattern? 
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• Alone or in your group, for your given 

negative-identity type, identify the external 

triggers that may reinforce and/or activate 

the student’s pattern. 

• Your description is in your webinar guide.

Group Exercise: Identifying what 

is keeping the pattern in place.
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Alone or in your group, for your given negative-identity type, identify the external triggers that may reinforce and/or activate the student’s pattern. 



Your description is in your webinar guide.

Group Exercise: Identifying what is keeping the pattern in place.
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Student Attempts + 

or - behavior

Positive behavior = ignored 

Negative behavior = gets 

attention

Student chooses more 

negative behavior

Other student’s 

perceptions help create an 

“image” for the student

Negative Identity Pattern: Stage 3

At this third point of the cycle, what does the student need, and conversely 

what will undo our efforts?  We will likely need to think in terms of shaping 

and encouraging new behavior and self-perceptions.
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At this third point of the cycle, what does the student need, and conversely what will undo our efforts?  We will likely need to think in terms of shaping and encouraging new behavior and self-perceptions.
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Positive behavior = ignored 
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Negative Identity Pattern: Stage 4

At this last point of the cycle, what does the student need, and conversely 

what will undo our efforts? We will need to help the class encourage new 

behaviors in the student and support his/her new identity.
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Negative Identity Pattern: Stage 4

At this last point of the cycle, what does the student need, and conversely what will undo our efforts? We will need to help the class encourage new behaviors in the student and support his/her new identity.
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Creating Individualized Student 

Behavioral Contracts (Glasser)

1. Establish connection to student

2. Focus on the behavior

3. Get student to accept responsibility for 

their actions

4. Help student evaluate their behavior

5. Have student develop a plan

6. Promote commitment to the plan

7. Follow-up and follow-through
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Upcoming TCM Webinars

The final webinar in the series provides an explanation for how to create 

the student-centered classroom community or 1-Style Classroom.

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12.Creating the 1-Style Classroom
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