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Introduction and Research

Participant Goals
· Clarify your vision for classroom management.
· Evaluate your current classroom management practices.
· Begin to revise and/or modify your classroom management
               plan.

Facilitation 
· Assist the participants in clarifying their goals and intentions as 
               educators in the area of classroom management.
· Assist the participants in evaluating his or her own practice and its
               predicted outcomes. 
·   Set out a plan to process the content of the twelve sessions of the
               webinar series.
· Facilitate a discussion of the practices described in each of the
               four transformative classrooms (exercise 1-2).  
· What can be learned from these exceptional classrooms in 
               typical schools?
· Reflect on the results of the study presented.   Lead the 
               participants in a discussion of the evidence of the phenomenon 
               that certain kinds of classroom  management practices lead to
               corresponding levels of student achievement?

Reflection 1-1 
A good place to start as we begin this webinar series is to ask ourselves “What is it that we really want to create as teachers?  What kind of class would make us proud of ourselves and our students?  Try to avoid dwelling on all the limiting messages that you may tell yourself or that others may tell you.
                                                 Reflections                                                             
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*School Climate Assessment Instrument
** California State Academic Performance Index


The Teaching Style Classification Chart 3-1 below depicts the four quadrants of the Teaching Style Matrix with descriptive language.  Can you see more clearly where your current management practices and philosophy fall? How about that of others?
	Chart 3-1      Teaching Style Classification – Descriptive Content

	
	Student-Centered
	Teacher-Centered

	Effective/Internal Locos of Control (LOC)
	1 TEACHER 
· Facilitator
· Relationship-driven
· Goal = self-directed students
· Motivation = internal/ build sense of self-efficacy
· Clear boundaries
· Build students’ collective responsibility
· Answers “why we are doing this”
· Long-term goals (the management may be messy at first, but auto-pilot by end)
Our class
	2 TEACHER 
· Orchestrator
· Structure-driven
· Goal = on task behavior
· Motivation = external/ positive reinforcement
· Clear consequences
· Build students’ collective efficiency
· Answers “what is expected”
· Short-term goals (the management should be in good shape by the second week)

My class

	Ineffective/external locos of Control (LOC)
	3 TEACHER 
· Enabler
· Reaction-driven
· Goal = keep students happy

· Motivation = student interests
· Unclear boundaries
· Students - increasingly self-centered
· Chaotic energy
· Goals are vague (management problems happen early and are still happening by end of the term)
The students
	4 TEACHER 
· Dominator
· Obedience-driven
· Goal = let students know who is boss
· Motivation = to avoid punishment
· Arbitrary punishments
· Students – increasingly immune to coercion
· Negative energy
· Goals is to break students will (students respond out of fear, but slowly increase hostility and rebellion)

Those students
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Exercise 1-1 
Complete Scale 5 – Discipline Environment and Management of the Alliance for the Study of School Climate:  School Climate Assessment Instrument (ASSC SCAI).[footnoteRef:1]   [1:  ASSC SCAI – S- G Instrument  v. 2008 7.1.6 Alliance for the Study of School Climate	
www.calstatela.edu/schoolclimate] 

 
Directions for completing Scale 5 – Discipline Environment and Management of the ASSC SCAI: Rate each item below.   For each item there are 3 descriptions. Select the rating that best describes the current state at your school as a whole - Level 3(high), 2 (middle) or 1 (low). If you feel that the practices at your school rates between two of the descriptions provided then select the middle level option. Each item should receive only 1 rating/mark.

When you are done, total all of your ratings in the boxes below. For items at the highest level, give them a numical value of 5, for those in between high and middle, the value will be 4. For middle ratings the value is 3, and middle to low items are 2. Low items should be given a 1 value. Then you will total all the amounts and then divide that total by 10 to obtain the average.

So, for example, if most of your ratings were in the middle the average would be around 3, very high, the average would be in the over 4 and very low, below 2. 

These ratings should plot onto the figures in TCM webinar 1.   Low ratings will strongly relate to low climate, and high ratings to high climate. And as you will see, practices are highly predictive of both climate and student achievement levels. 
[bookmark: _GoBack]

Where would you place your current level of practice (or that of the teacher that you were observing)?   Place that score onto the diagram in reflection 1-2.   Given the pathway implied by the diagram, what kinds of things could you do to move up the pathway to higher levels of function and effectiveness?

                 
         Notes 
	 (
Scale 5 – Discipline Environment and Management of ASSC SCAI
)
Level – 3
	                                                                                                             
                  Level - 2
	                                                   Level – 1

	                     High                     high-middle                       middle                      middle-low                        low

	5.a------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	School-wide discipline policy is consistently applied.
	School-wide discipline policy is used by some staff.
	School-wide discipline policy exists in writing only.

	5.b------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	It is evident from student behavior that there are clear expectations and consistency in the discipline policy.
	In many classrooms there are clear expectations and most teachers are fair and unbiased. 
	Students have to determine what each teacher expects and behavioral interventions are defined by a high level of subjectivity.

	5.c------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	Most teachers use effective discipline strategies that are defined by logical consequences and refrain from punishments or shaming. 
	Most teachers use some form of positive or assertive discipline but accept the notion that punishment and shaming are necessary with some students.
	Most teachers accept the notion that the only thing the students in the school understand is punishment and/or personal challenges.

	5.d------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	Classrooms are positive places, where the teacher maintains a positive disposition, and follows-through with consequences in a calm and non-personal manner.
	Most teachers maintain a positive climate, but some days they just feel the need to complain about the class and/or get fed up with the “bad kids.”
	Classrooms are places where teachers get easily angered by students and there is a sense of antagonism between the class and the teacher.

	5.e------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	An intention exists for a maximum use of student-generated ideas and input.
	There is occasional use of student-generated ideas.
	It is assumed that the teacher makes the rules and students should follow them.

	5.f------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	Most consider teaching and discipline within the lens of basic student needs that must be met for a functional class.
	Most have some sensitivity to student needs, but the primary goal of classroom management is control.
	Most view all student misconduct  as disobedience and/or the student’s fault.

	5.g ------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o -------------------

	Teacher-student interactions could be typically described as supportive and respectful. 
	Teacher-student interactions could be typically described as fair but teacher-dominated.
	Teacher-student interactions are mostly teacher-dominated and reactive.

	5.h------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	When disciplining students, teachers typically focus on the problematic behavior, not the student as a person.
	When disciplining students, teachers are typically assertive yet often reactive, and give an overall inconsistent message.
	When disciplining students, teachers are typically personal and often antagonistic.

	5.i------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	Management strategies consistently promote increased student self-direction over time.
	Management strategies promote acceptable levels of classroom control over time, but are mostly teacher-centered.
	Management strategies result in mixed results: some classes seem to improve over time, while others seem to decline.

	5.j ------------o------------------------- o -------------------------- o ------------------------- o ----------------------- o --------------------

	Teachers successfully create a sense of community in their classes.
	Teachers successfully create a functioning society in their classes.
	Teachers create a competitive environment in their classes.

	 (
High
5 points  each
H
igh-middle
4 points each
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iddle
3 points each
M
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1 point each
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totals
     /10 =
)





Reflection 1-2
Where on the diagram above would you locate the practices at your current school and/or classroom? What would it take to move your school or classroom up the pathway?

                   Notes













   

Reflection 1-3  
Develop a personal vision for your ideal classroom. Make it entirely your own. Do not be too concerned--for now--about limitations that you feel are present in your school, or the kinds of schools in which you see yourself working. Paint a detailed picture of how it looks and feels. What kind of work is going on? How does it feel in the class? What do teacher-student interactions look like? What is the climate in the room?

                                                                                                       VISION











































Exercise 1-2
· Examine each of the following contexts.  What do you see in common among them?

· As you will observe each has characteristics of the 1-Style classroom.  As you progress through the webinar series, you will become more familiar with the qualities of the 1-Style classroom and how to create it.

Ms. L’s Transformative Elementary Class
In Ms. L’s urban public school third grade class, what first strikes the observer is the low level of anxiety and high level of confidence to take risks and express themselves among the students in the class. Today the students re-enter the class after recess and take their seats without the need for direction. After a smooth transition, the class is directed into a math lesson. In contrast, next door a comparable third grade class comes back from recess somewhat rowdy and unfocused. The teacher immediately begins to call out students who are misbehaving. The students finally open their math books after an extended transition. During the lesson, few students volunteer to share as they possess a substantive fear of looking incompetent. The lesson is stopped many times to deal with misbehavior. Back in Ms. L’s class, every student appears engaged and eager to share answers and/or to ask questions when they are not clear. The energy in the room is almost entirely focused on the activity. There are no students feeling the need to entertain themselves by misbehaving. Ms. L. is calm and soft spoken and refrains from any hint of negativity. She leads the lesson with questions that keep the students engaged and thinking critically and there is a distinct flow to the activity. Throughout the lesson the students look forward to being intellectually challenged.


Ms. R’s Transformative High School Social Studies Class
Ms. R. teaches Social Studies in an urban public high school. The school is considered low performing by most measures with a dropout rate above 50%. But what strikes the observer of Ms. R’s class is that students are sincerely working collaboratively. The students in the class are from various different cultures, neighborhoods, and cliques within the school, but in Ms. R’s class they function as a unified team. When this same group of students was observed the period before, they seemed to be mentally checked out and unruly. In that class, the teacher seemed to struggle with control, spending a lot of time raising his voice and threatening the students to get to work. In Ms. R’s class the students were entirely invested in the task and prepared when it was time to report their groups’ findings. Maybe the best words to describe the class are trusting and respectful. The students respect each other, their teacher, and their learning, and they know that their teacher trusts and respects them.


Mr. T’s Transformative Elementary Class
Mr. T. teaches fifth grade in a suburban public school. What an observer first notices is that he has given control of the class almost entirely to the students when it comes to making decisions and solving problems. He calls his class “Mr. T’s Tribe.” He commonly gives his class collaborative problem-solving exercises and simply watches from the sidelines. The self-directive skills that the students demonstrate are evidence of a great deal of training, practice and reflection, but by this point in the year Mr. T finds himself needing to intervene very little. One of Mr. T’s tools is a participation assessment system that incorporates a clearly defined rubric for high quality behavior. After a couple of months, almost all of his students have developed the habit of working at the highest level defined in the system which is characterized by a student finding ways to help others succeed. As a result, most of the students in the class have internalized the notion that their success is contingent on their ability to contribute to the group and support others.





Mr. S’s Transformative Middle School Math Class
In this urban public middle school, most students fear and dislike math. However, in Mr. S’s math class, students come into the room with a sense of positive energy. What one notices first about the way that Mr. S teaches is that he uses questions many times more than statements. The students are responsible for doing the thinking and problem solving. The guided practice activity today is hands-on and active. Students use algebra tiles to work out solutions to problems. When Mr. S asks students to report their findings, unlike many other classes where weaker students avoid involvement, all students eagerly volunteer. It is clear that the expectations in the class are well established for those occasions when the student who is responding struggles. Students are entirely supportive of those responding, and Mr. S stays with the responder and helps work through their thinking. The result is a group of students who feel empowered and safe to take risks.


               Notes







































More Reflections
·  (
  
)In what ways has school had a transformational effect on
               your life? What events were responsible for that effect? 
               Why?

· What do you want to accomplish by taking part in the
               webinar  series?  Have you ever been part of a
               transformative context  (e.g., classroom, team, group, 
               project, committee, etc.)?  If you  have not, the notion
               of creating one in your classroom will  seem somewhat 
               abstract. But as you apply the principles and practices, you
              will begin to better recognize what it is.  

· If you have, what was your experience? Many of those who
               have will tend to judge each successive context by that
 standard. This is very often true for students. Those who have been part of a transformative classroom are changed permanently. Reflect on why this is the case.  It likely has a great deal to do with the fact that the transformative classroom moves the group closer to the “natural condition.” Once a person has experienced that kind of environment, they not only want to experience it again, but they begin to align their actions with that condition whether they are in it or not.

· Reflect on the results of the study presented.  Do you see        evidence of the phenomenon that certain kinds of classroom management practices lead to corresponding levels of student achievement?

----------------------------------------------------------------------------------------------------------------------------------------------
Clips of Skills in Practice 
(Note:  All clips include Dr. John Shindler and students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)   

There are no clips for Webinar one. 

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Reference
Shindler, J. (2010) Transformative Classroom Management.  Jossey-Bass. San Francisco, CA.

Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management publication for the Virginia Department of Education TCM participant and facilitator guide.  The guide accompanies a professional development series of video clips and PowerPoint slides on transformative classroom management.   

The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.   
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Research Study

Ratings from Scale 5 (Discipline and Management) of the Alliance for the Study of School Climate:  School Climate Assessment Instrument (ASSC SCAI) was compared to the Achievement Performance Index (API) of 40 schools.



A 0.7 correlation was found. 



Schools where level 3 classroom management practices were used out-performed level 2 schools by 186 points (on a 200-1000 scale), and schools using level 1 practices by 372 points.





ASSC = Alliance for the Study of School Climate, SCAI = School Climate Assessment Instrument
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CA API = Achievement Performance Index for California Schools – a measure of standardized test performance
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Developing a Personal Vision

• Clarify your intention.

– What are your goals for your students?

– What are your goals for your class as a 

collective?

– What are your goals for yourself?

• Raise your level of awareness.

• Recognize that every teaching practice has 

an effect. Everything is related.
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Vision/Goals for your Students

• Are we committed to find means (i.e., 

pedagogy, personal interactions and 

management/discipline) to help our 

students move to higher levels of growth?

– From a Failure Psychology 



Success 

Psychology

– Irresponsible 



Self-Responsible

– Dysfunctional Patterns 



Functional
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Vision/Goals for the Class

• Are we committed to helping the class 

grow as a collective?

– Dysfunction 



Function

– Independent survival 



Committed community

– Egocentric 



Contributors
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Vision/Goals for Yourself

• What are the areas of personal growth that 

would make you more effective and 

satisfied in the job of teacher?

– Reactive or accidental 



Intentional

– Short-term survival 



Long-term vision

– Manager 



Leader
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Upcoming TCM Webinars

Over the next 11 webinars you will be guided through the principles and 

practical strategies from TCM

1. Data shows Transformative Classroom Practices Increase Achievement

2. Moving Up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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