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Moving Up the Function Continuum 


Participant Goals 
· Understand the nature of the effectiveness continuum and
              teaching style matrix, and locate your current style on the matrix.
· Examine your assumptions about what the students at your school
               need in the area of classroom management and discipline and
               reflect on how your assumptions impact your practice.
· Identify practices that are leading you up the effectiveness
               continuum and those that are leading you down.


Facilitation 
·   Assist the participants in examining each list – practices that lead
               us up the effectiveness continuum and those that lead us down. 
·   Help the participants identify the practices that they use and/or
               observe practices being used within the context of these lists. 
·   Discuss why each list contains the items that it does?
·   Facilitate a discussion with the participants as to the relative
               advantages and disadvantages of either a 1-Style or a 2-Style
               on the Teaching Style Matrix-Orientation by Function Level chart. 

                                                                      
                                                                 Notes





















Reflection 2-1
Reflect on the Teaching Style Matrix that was introduced in the previous webinar.  Where would you place the practices of the last teacher that you observed on the grid?


Reflection 2-2
As you reflect on all the teachers you have observed, do you see the validity in defining the vertical axis of the effectiveness continuum by intentionality and internal vs. external locus of control? Why or why not?


                                          

                                                                                                      Notes





































Reflection 2-3
As you evaluate your own practice or that of a teacher that you have recently observed, how well would you say you/they are doing in terms     of promoting these desired qualities?

Practices that move us up the effectiveness continuum
1. Clarity – promoting expectations that are shared and
               operationalized. 

2. Consistency – providing a climate or trust, safety and
               reliability.

3. Pedagogy that supports your goals – selecting instructional
               and assessment methods and strategies that encourage
               engagement, growth, critical thinking and ever increasing
               levels of self-direction.

4. Basic needs satisfying environment – what is done and said in
               the class promotes students’ needs for power, belonging, 
               freedom, fun and competence.

5. Social Bonds – student feel like they know how they fit, how
               they can contribute and what to expect from others.

6. Teach and practice your management – procedural aspects of
               the class are practices and concepts are operationalized until 
               it is clear that they are second nature.

7. Psychology of Success – teaching, assessment and
               management promote student internal locus of control,
               acceptance and belonging, and a growth orientation.

8. Leader – we move from simple managing and controlling our
               student to empowering them and encouraging the fulfillment
               of their potential.

9. Community – once the social bonds are in place we promote
               the students sense of being part of a functional collective and
               finding ways to be a contributor to the common good.
                                                                                                         









Reflection 2-4 
As you evaluate your current practice of that of another teacher, do you see places where you use practices that are shown to move us down the effectiveness contunuum (see the list below)?
  
Practices that move us down the continuum
1. Relying on bribes and gimmicks – such as the use of sticker, stars as
               extrinsic rewards, token economies, colored card charts, names on
               the board, etc

2.  Incorporating negative strategies – such as using disappointment,
               sarcasm, lectures about how to act, putdowns, victimizing humor in 
               an attempt to modify or manipulate student behavior.

3. Punishment and “pain-based” logic – which is any consequence or
               reactive act that is intended to give discomfort as a way of making 
               students “pay” for their offenses.

4. Intermingling the personal and the performance – such as personal
               praise (i.e., good boy, or I like the way Judy is working quietly) or 
               making comments about students’ abilities or innate talents (i.e., 
               you are so smart, or fast or pretty) in an effort to reinforce a 
               performance. Instead give all students unconditional positive regard 
               and be really clear and specific about what they did in the task that
               you want to encourage or critique.

5. Involving those that were not involved – such as administrators,
               other teachers and even parents, when these people are not in a
               position to the student fulfill their commitment to the class rules 
               agreements. We need to deal with our issues in our classroom or
               we lose authority and the social contract loses power.                                                                                                                            

                                                          Notes






                       
   Reflection 2-5
   As you examine the characterization of the 3 levels of school practice.  Which one do you find most common?      Which one best characterizes your school?
                                                                                         Reflection





















Reflection 2-6
Many teachers at level-1 schools who are comfortable with practices defined by a 3-Style (passive) or a 4-Style (hostile) will defend what they do with the notion that “that is what works with these students.”
Reflect on what these teachers are saying and implying:
· Who are “these students?” 
· What is it that they mean by “it works?”
· What would you like to tell them?
· What does the research say about what 3-Style and 4-Style practices lead to?   Will it ever lead to anything but low levels of climate and achievement?

Reflection 2-7
Many teachers at level-1 and level-2 schools hear of the practices that are being used at the level-3 schools and they say, “That won’t work with our students and/or at our school.”
Reflect on what these teachers are saying and implying:
· What is so different about “our students?”
· What is it that “won’t work?”
· What would you like to tell them?
· What are the challenges that one might experience trying to create a 1-Style classroom with students who have mostly been used to 2, 3 and 4-style teachers?
[bookmark: _GoBack]
                                                          Reflection 























        
Reflection 2-8
· After listening to the webinar content, what are some of
               the changes that you would like to make in your practice?
· Can you find ways to incorporate the ideas related to  
               “moving from 2 to 3 level?”
· Principles as well as rules
· Students understand “why” as well as “what”
· Group collective function as well as individual 
                             function
· Self-responsibility and self-discipline as well as
     a clear teacher leader


               
                 
                                                                                                Reflection 












Activities: 
1.  Match the following teacher behaviors (A-D) with one of the four teaching styles (1-4) as classified in the
     session.

	Teacher Behaviors 
			Teaching Styles

	
	1- Facilitator 
	2-Conductor 
	3-Enabler 
	4-Dominator 

	Phrases that might be heard 
	
	
	
	

	A. When are you ever going to learn?
	
	
	
	

	B. How are we doing so far?
	
	
	
	

	C. I like the way that you did that.
	
	
	
	

	D. I told you to stop that!
	
	
	
	

	Possible responses to misbehavior
	
	
	
	

	A. Ignores student
	
	
	
	

	B. Asks student to come up with a plan to cease the behavior 
	
	
	
	

	C. Gives consequence
	
	
	
	

	D. Gives detention
	
	
	
	

	Most common choice of Instruction
	
	
	
	

	A. Effective Direct Instruction
	
	
	
	

	B. Lectures and tests
	
	
	
	

	C. Open ended assignment with few guidelines
	
	
	
	

	D. Project with clear rubric
	
	
	
	



2.   In small groups, share with the other members of the group how you would classify and describe the last four
      teachers that you have observed.

3.   Discuss the following scenario in small groups (or reflect on it individually). 

Manny is a new teacher who wants to create a 1-Style classroom.  Many of the teachers and the general culture at Manny’s school would best be classified as 4-Style management.  What do you see as Manny’s challenges?  What can Manny do?  Will Manny need to conform to the culture of the school or can he/she     find ways to manage in the manner he/she feels is best?

4.   Examine one classroom. In your analysis, what practices does the teacher need to implement more frequently, 
      and what do they need to do less often.  Explain (to the class or your small group) your analysis of how the
      problems in the class you observed related to the practices of the teacher.





---------------------------------------------------------------------------------------------------------------------------------------------------
Key to activity #1
Phrase A-4, B-1, C-2, D-3   Misbehavior A-3, B-1, C-2, D-4   Instruction A-2, B-4, C-3, D-1







More Reflections

1.  What would you anticipate to be the forms of resistance to using
              a 1-Style approach in a school characterized by a 4-Style 
              environment? The experience of Erin Gruwell depicted in the
              movie “Freedom Writers” may be useful to consider as you
              reflect. 

2. Does the school in which you currently work (or predict that you
             may work in) align with your style    choice? Do you see areas
             where there may be either resistance or support? 

3. Have you considered the effects of your thinking on your 
             teaching? What are areas of change in that area would you feel
             might assist you in the process of growth as a teacher?


--------------------------------------------------------------------------------------------------------------------------------------------------------
Clips of Skills in Practice 
(Note:  All video clips include Dr. John Shindler and the other individuals are students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

There are no clips for Webinar two. 


Reference
Shindler, J. (2010).  Transformative Classroom Management.   Jossey-Bass. San Francisco, CA.

Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management (TCM) publication for the Virginia Department of Education TCM participant and facilitator guide.  The guide accompanies a professional development series of video clips and PowerPoint slides on transformative classroom management.   

The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.   
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Purpose

The purpose of the second webinar is to: 

1) Understand the nature of classroom function and the 

effectiveness continuum – i.e., what “works” and what 

“really works”

2) Explore the specific practices that lead either up or 

down that effectiveness
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Today’s Agenda

1. Welcome and Reflections from Webinar one

2. Explore the Classroom Management practices that 

lead to higher levels of function and effectiveness and 

student achievement

3. Explore the Classroom Management practices that 

lead us down the function continuum to lower levels of 

effectiveness and achievement.

4. Activity/Discussion 

5. Reflections and Activities (See Transformative 

Classroom Management –TCM - Guidebook)
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Today’s Agenda

Welcome and Reflections from Webinar one

Explore the Classroom Management practices that lead to higher levels of function and effectiveness and student achievement

Explore the Classroom Management practices that lead us down the function continuum to lower levels of effectiveness and achievement.

Activity/Discussion 

Reflections and Activities (See Transformative Classroom Management –TCM - Guidebook)
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High Function/Intentional

Internal Locus of Control

Student-Centered Teacher-Centered

1-Style 

Functional/Student-Centered

Facilitator/Leader

Self-Directed  Students

“Our Class”

2-Style

Functional/Teacher-Centered

Conductor /Manager

Well Trained Students

“My Class”

3-Style

Dysfunctional/Student-Centered

Enabler/Passive

Self-Centered/Chaos

“The Students”

4-Style

Dysfunctional/Teacher-Centered

Authoritarian/Hostile

Defiance/Obedience or Rebellion 

“Those Students”

Low Function/Accidental

External Locus of Control

Teaching Style Matrix – Orientation by Function Level
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Moving Up or Down the Continuum
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Moving Up the Continuum

1. Clarity

2. Consistency

3. Pedagogy  that supports your goals

4. Basic needs satisfying environment

5. Social bonds

6. Teach and practice your management

7. Psychology of Success

8. Leader

9. Community
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Clarity

• Clarity is the quality in the room that lets us relax and 

know that things are happening with a purpose. 

• We get anxious when we don’t know where things are 

going, how they fit together, what is expected, what 

defines “good,” and/or the directions to the task.

• Clarity comes from clear expectations, modeling, rubrics 

for assignments, clear directions and guidelines, the 

teacher being straight with the students, and knowing 

how to define what they want in concrete terms. 
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Clarity

Clarity is the quality in the room that lets us relax and know that things are happening with a purpose. 



We get anxious when we don’t know where things are going, how they fit together, what is expected, what defines “good,” and/or the directions to the task.



Clarity comes from clear expectations, modeling, rubrics for assignments, clear directions and guidelines, the teacher being straight with the students, and knowing how to define what they want in concrete terms. 
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Consistency

• Consistency is the quality in the room that makes us feel 

safe and feel like things are reliable.

• We feel anxious and/or experience a lack of fairness when 

there is inconsistency between words and actions and 

between today and tomorrow.

• Consistency comes from actions by teachers that show 

that they are reliable and are trying to be objective. It 

comes from following through on promises, commitments 

and consequences. It comes from teachers who know 

themselves and what they stand for.
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Consistency

Consistency is the quality in the room that makes us feel safe and feel like things are reliable.



We feel anxious and/or experience a lack of fairness when there is inconsistency between words and actions and between today and tomorrow.



Consistency comes from actions by teachers that show that they are reliable and are trying to be objective. It comes from following through on promises, commitments and consequences. It comes from teachers who know themselves and what they stand for.
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Moving Up the Continuum

1. Clarity

2. Consistency

3. Pedagogy  that supports your goals

4. Basic needs satisfying environment

5. Social bonds

6. Teach and practice your management

7. Psychology of Success

8. Leader

9. Community
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Basic Needs Satisfying 

Environment

• If our teaching methods do not provide 

students with the means to meet their 

basic needs of: 

power, belonging, 

competence, freedom, and fun,

our 

students will find other ways to meet those 

basic needs, and many times we call those 

other means “misbehavior.”
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Basic Needs Satisfying Environment

If our teaching methods do not provide students with the means to meet their basic needs of: power, belonging, competence, freedom, and fun, our students will find other ways to meet those basic needs, and many times we call those other means “misbehavior.”
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Moving Down the Continuum

1. Relying on bribes and gimmicks

2. Incorporating negative strategies 

(disappointment, lectures, putdowns)

3. Punishment and “pain-based” logic

4. Intermingling the personal and the 

performance

5. Involving those                                                                                                              

that were not involved
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Incorporating negative strategies (disappointment, lectures, putdowns)

Punishment and “pain-based” logic

Intermingling the personal and the performance

Involving those                                                                                                                                                 that were not involved
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Bribes

• The use of bribes sends the clear message to students 

that we do not believe in them or what we are teaching. 

• Bribing says instead that we believe that our students 

need to be given something of no educational value to 

con them into doing something of value. 

• Bribes lose their impact pretty quickly as they gradually 

erode students’ intrinsic love of learning.
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Bribes

The use of bribes sends the clear message to students that we do not believe in them or what we are teaching. 



Bribing says instead that we believe that our students need to be given something of no educational value to con them into doing something of value. 



Bribes lose their impact pretty quickly as they gradually erode students’ intrinsic love of learning.
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Why not to intermingle the 

personal and the performance

• We want our students to feel that we have an unconditional positive 

regard for them as people.  We know that students who are self-

referential are intrinsically driven and feel confident to judge the 

quality of their own work are more successful.

• When we make statements that imply “I like you because you did 

well or got something done, or I am disappointed in you because you 

did not do well in my eyes,” we send the message to students that 

they should be thinking about how we feel about them as people. We 

create very insecure and externally focused learners. Not what we 

want!

• Give clear messages of liking, and give clear messages related to 

the quality of the work – but keep them separate.
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Why not to intermingle the personal and the performance

We want our students to feel that we have an unconditional positive regard for them as people.  We know that students who are self-referential are intrinsically driven and feel confident to judge the quality of their own work are more successful.



When we make statements that imply “I like you because you did well or got something done, or I am disappointed in you because you did not do well in my eyes,” we send the message to students that they should be thinking about how we feel about them as people. We create very insecure and externally focused learners. Not what we want!



Give clear messages of liking, and give clear messages related to the quality of the work – but keep them separate.
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Moving Down the Continuum

1. Relying on bribes and gimmicks

2. Incorporating negative strategies 

(disappointment, lectures, putdowns)

3. Punishment and “pain-based” logic

4. Intermingling the personal and the 

performance

5. Involving those                                                                                                              

that were not involved
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• Domesticating influence – promotes either obedience or 

rebellion and teaches students to gradually become resigned 

to powerlessness.

• Common practices:

– Public shame (sarcasm, names on board, colored cards, 

comparison, public disappointment, etc.)

– Personal and subjective (rules are not clear, teacher reacts when 

they get fed up, etc)

– Teacher holds the power (decisions, rules and punishments come 

from teacher)

– Focus on getting something done

– Conformity is encouraged

– Maximal use of external authority (admin, parents)

Level 1 School Management -

Defined
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Domesticating influence – promotes either obedience or rebellion and teaches students to gradually become resigned to powerlessness.



Common practices:

Public shame (sarcasm, names on board, colored cards, comparison, public disappointment, etc.)

Personal and subjective (rules are not clear, teacher reacts when they get fed up, etc)

Teacher holds the power (decisions, rules and punishments come from teacher)

Focus on getting something done

Conformity is encouraged

Maximal use of external authority (admin, parents)



Level 1 School Management - Defined
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• Why do we defend and even teach these 

level 1 school practices?

• Discuss the reasons why you feel that 

teachers in schools engage in level 1 

classroom management and discipline.

“Isn’t that what these kids 

need?”
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Why do we defend and even teach these level 1 school practices?



Discuss the reasons why you feel that teachers in schools engage in level 1 classroom management and discipline.

“Isn’t that what these kids need?”
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• Growth orientation – assumes that the goal of 

education is to produce self-responsible graduates.

• Common practices:

– Student choice and voice student involvement in managing 

their classroom social contract and space)

– Logic, and cause and effect (students learn that their 

actions and choices have consequences)

– Movement toward self-direction

– Movement toward more communal bonds and a sense of 

belonging for participants

– Non-personal concrete feedback and/or ways to have 

students judge the quality of their own work

– Focus mostly on the process

Level 3 School Management -

Defined
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Common practices:

Student choice and voice student involvement in managing their classroom social contract and space)

Logic, and cause and effect (students learn that their actions and choices have consequences)

Movement toward self-direction

Movement toward more communal bonds and a sense of belonging for participants

Non-personal concrete feedback and/or ways to have students judge the quality of their own work

Focus mostly on the process

Level 3 School Management - Defined
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• When the influence of Level1 thinking and action are 

combined with some desire for Level 3 practices and 

outcomes, the result is commonly a form of compromise that 

looks like Level 2 practice (and the 2-Style approach).

• Common practices:

– Teacher-centered, functional

– Relatively clear rules and procedures

– Some use of personal feedback (disapproval and praise).

– Rewards and uniform (but not logical) consequences

– Detentions (and other short-term solutions) for dealing with 

challenging students

– “Handling problems” and doing what “works” orientation

– Mostly product-oriented

Level 2 Management – That to which 

we most commonly default
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When the influence of Level1 thinking and action are combined with some desire for Level 3 practices and outcomes, the result is commonly a form of compromise that looks like Level 2 practice (and the 2-Style approach).



Common practices:

Teacher-centered, functional

Relatively clear rules and procedures

Some use of personal feedback (disapproval and praise).

Rewards and uniform (but not logical) consequences

Detentions (and other short-term solutions) for dealing with challenging students

“Handling problems” and doing what “works” orientation

Mostly product-oriented

Level 2 Management – That to which we most commonly default	
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High Function/Intentional

Internal Locus of Control

Student-Centered Teacher-Centered

1-Style 

Functional/Student-Centered

Facilitator/Leader

Self-Directed  Students

“Our Class”

2-Style

Functional/Teacher-Centered

Conductor /Manager

Well Trained Students

“My Class”

3-Style

Dysfunctional/Student-Centered

Enabler/Passive

Self-Centered/Chaos

“The Students”

4-Style

Dysfunctional/Teacher-Centered

Authoritarian/Hostile

Dominance/Obedience or Rebellion 

“Those Students”

Low Function/Accidental

External Locus of Control

Q: At which level would you place the last teacher that 

you observed?
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		High Function/Intentional
Internal Locus of Control				

		Student-Centered				Teacher-Centered

		1-Style 
Functional/Student-Centered
Facilitator/Leader
Self-Directed  Students
“Our Class”				2-Style
Functional/Teacher-Centered
Conductor /Manager
Well Trained Students
“My Class”

						

		3-Style
Dysfunctional/Student-Centered
Enabler/Passive
Self-Centered/Chaos
“The Students”
				4-Style
Dysfunctional/Teacher-Centered
Authoritarian/Hostile
Dominance/Obedience or Rebellion 
“Those Students”

		Low Function/Accidental
External Locus of Control				



Q: At which level would you place the last teacher that you observed?







Level 1

Level 2

Level 3
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Moving Up from level 2

• Principles as well as rules

• Students understand “why” as well as 

“what”

• Group collective function as well as 

individual function

• Self-responsibility and self-discipline as 

well as a clear teacher leader
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Moving Up from level 2

Principles as well as rules

Students understand “why” as well as “what”

Group collective function as well as individual function

Self-responsibility and self-discipline as well as a clear teacher leader
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Upcoming TCM Webinars

The next webinar in the series helps to make sense of the factors that make 

up any classroom environment. 

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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Upcoming TCM Webinars

The next webinar in the series helps to make sense of the factors that make up any classroom environment. 





Data shows Transformation Classroom Practices Increase Achievement

Moving up the Function Continuum

Classroom Environment and Social Learning

 Creating Clear and Effective Classroom Expectations

The Technical Management of a Classroom

 Motivating Students to Learn

Creating a Class Social Contract and Logical Consequences

Implementing a Consequence and Dealing with Power Struggles

Instruction –  Assessment - Management Connection

Facilitating Effective Cooperative Learning

Succeeding with Challenging Students

Creating the 1-Style Classroom
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Transformative Classroom 

Management

Webinar #2of 12

Moving Up the Function Continuum

Virginia Department of Education

Office of School Improvement


