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Classroom Environment and Social Learning:  Understanding the Classroom Environment

Participant Goals
· Explore your own practice in terms of the explicit and the implicit levels of the classroom reality.
· Examine the power of language, and reflect on how you commonly interact with students.
· Examine the principles of the social/indirect learning model and examine how it looks in your classroom and in those that that you observe.

Facilitation 
· Facilitate a discussion with the participants in which they identify those elements in their class that would best be characterized as explicit level and those that would be considered implicit level.
· Facilitate the teachers’ analysis of the language used first in the webinar exercise and second in terms of their own self-analysis of the common interactive patterns and phrases that they use in their classes.
· Assist the participants in examining how the social/indirect learning model manifests itself in their classroom or the ones that they observe.
· Have the participants read the Ginott quote below. Discuss their perspectives on the quote.
Reflection 3-1
Do you agree with Ginott here? Why or why not?

I have come to the frightening conclusion that I am the decisive element in the classroom.  It is my personal approach that creates the climate.  It’s my daily mood that makes the weather. As a teacher, I possess a tremendous power to make a child’s life miserable or joyous. I can be a tool of torture, or an instrument of inspiration. I can humiliate, or humor, hurt or heal.  In all situations, it is my response that decides whether a crisis will be escalated or de-escalated and a child is humanized or dehumanized.                                                                                                     -Haim Ginott
Reflections
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Figure 3.1   Depicting the Explicit and Implicit levels of the Classroom Environment
	Degree to which area can be concretely evidenced.
	Component of the Overall “Classroom Reality”
	Relative Level of
Awareness

	
Explicit Level
The factors in our management that are obvious and concrete.

	
· Explicitly expressed and promoted expectations
· Intentional messages sent to students
· Explicit rules and procedures (i.e., technical management)
· Class social contract and/or boundaries
· Planned curriculum

	Sound

Mostly Deliberate and Overt. 


Processed and demonstrated on a conscious level*




	
Implicit Level
The “hidden curriculum” -- the factors in the class that are below the surface, but most often define the majority of the classroom environment.
	
· Social frames
· How power is manifested
· Emotional bank account
· Teacher language
· Teacher teaching “who they are” and what they value (e.g., default tendencies, self-image, parent “tapes,” world view)
· Implicit expectations

	
Potential above the level of awareness and managed intentionally





Potentially below the level of awareness and operating accidentally





* The methods practiced on this explicit level can also lead either up or down the effectiveness
   continuum depending on how sound they are (as discussed in the previous session).




Reflection 3-2
Given the reality of how social frames function to define our interactions and relationships to a great extent, consider the following:
· What if a student acted very responsibly, but was not given any more freedom, choice, or responsibility?  What would be the effect?
· Conversely, what if students are given more freedom even if they do not show the maturity level necessary to handle it?
· What do we do with students who have learned to mistrust adults, and therefore resist entering into a loyal caring and respectful relationship with us as the teacher?  What can we do to initiate a more healthy (trusting) relationship?

Reflection 3-3
How do you explain the results of the Pygmalion in the classroom study? The only variable that was affected was that the teacher thought that certain students had the qualities of “rising stars.” The reality was that there was no real difference.  But in the end, the students who the teachers thought were going to do better, did – by a great deal. So what would you guess that the teachers did differently with those students?


Exercise 3.1
First, examine the following teacher language patterns. Second, classify and then develop a label for the types of language that are occurring in each case. Use any words you feel best for your labels.  Next, as you reflect on each set of phrases, attempt to characterize the classroom climate that would be manufactured by the use of each of these hypothetical language patterns.
Teacher A:
· (After handing out an assignment) “I don’t want to see all the sloppy papers that I saw the last time.”
· “Stop talking or I will . . .”
· (After a wrong answer) “No, you guys aren’t getting this.”
· (Sarcastic responses on a regular basis)
· “I told you guys to get to work.”
· “When are we ever going to learn?”

I’d label this language __________________________________________.
The effect on the classroom climate (and/or socially constructed reality) would be ____________________________________________________.

Teacher B:
· (Gives directions and students are still talking) “Listen to me!”
· “There is too much noise in the room.”
· (After directions are given, and students were not paying attention, and they do not do what the teacher wants) “OK, I told you to keep the glue in the box until you get your paper ready,” (as students are still not listening). “Put the glue away, I said!”

I’d label this language __________________________________________.
The effect on the classroom climate (and/or socially constructed reality) would be _____________________________________________________.

Teacher C:
· “Take a look at this group, see how they ________. That is a good example of the process we are looking for.”
· “I know it is almost lunchtime, but let’s stay with it for 15 more minutes.”
· (After some students were not attentive to directions) “Someone was talking, I think I will start the directions over; I need 100% attention.”
· (After an incorrect answer) “OK, you seemed to be doing __________ and that would be right for that process, but what we were looking for was ____________. Given that, do you want to try again?”
· (After a poor effort) “We have got to do a better job with this than last time. We need to get this stuff down by this week. We will need to have it for the test next week and for your projects.” 

I’d label this language __________________________________________.
The effect on the classroom climate (and/or socially constructed reality would be _____________________________________________________.

Discuss your assessment of each teacher with colleagues.
 (
  
  
  
  
  
)Reflection 3-4
When do you see evidence of the indirect/social learning model in action? In the outside world? In the classroom? What are the implications for teaching as you see them?

Bandura and the Bobo Doll
Albert Bandura has been a leader in the field of behavioral psychology and social learning (1971; 1986).  One famous experiment by Bandura involved groups of children and a Bobo doll.   In this experiment, he gave each group of children the same verbal directions -- “don’t touch the doll and go play with the toys.”  Behind the researcher was a video screen.  On the screen students were shown various video scenarios. In one the children on the screen went past the doll and began playing with the toys.  In another case, the children aggressively attacking the plastic clown called the Bobo doll. In the first case the children imitated the children on the video and walked past the doll to play with the toys.  In the second case, the children disregarded the verbal directions, but followed the aggressive modeling. The researchers went on to show students a variety of other kinds of modeling on the video screen and then observed the effects.  Students who watched violence in any form were more likely to treat the doll aggressively than the students who watched non-violent material.  In conclusion, the researchers concluded that the power of modeling (i.e., indirect or social learning) was in some cases more powerful than direct instruction.

Reflection 3-5
Consider the popular use of the strategy in which a consequence for the whole is used to persuade (i.e., peer pressure) a fellow classmate to either do something or refrain from doing something. 
· When would you say that it is effective to use whole-group contingencies?
· In what cases would you say that they are ineffective or undesirable? 

        
     Notes








More Activities:

1.  Teacher Authority as Power
Due to the fact that the teacher is in the role of the manager of the class, they require power in another form:   the authority to influence student behavior. This could be termed “teacher authority.” Teacher authority is, in a sense, “the right to ask others to do something.” We ask students to do many things in a day, and we need to make our requests from a basis of authority. Without it, we would have little efficacy.   In French and Raven’s (1974) examination of classroom interactions, there are five basic forms of teacher authority.  Each needs to operate to some degree, but some will be emphasized and utilized more than others. These five types of   authority are:   Attractive/Referent, Expert, Reward, Coercive, and Position/Legitimate.

To be effective, one must incorporate at least some amount of each of these five types of authority. However, each teacher must thoughtfully consider the use of each of them within their goals and personality. Each form will produce different effects on the socially constructed classroom reality and lead to different sorts of results with students. For the most part, they are not mutually exclusive. One could utilize a higher or lower degree of any or all of them simultaneously. As noted, it may be more the case that effectiveness will be less related to which forms of power are employed than the manner in which each is employed. 

Instructions
Read over the “Types of Authority”[footnoteRef:1] chart and rank each from one to five, e.g., 1-I would use most, to 5-I would use least.  As you examine the rankings what do you  think that says about you as a teacher?  If you are part of a class, have a few students volunteer their rankings.  Compare the rankings and what they imply. [1:  For more details on “Teacher Authority as Power,” click on the Transformative Classroom Management Web site at
 http://www.calstatela.edu/faculty/jshindl/cm/AppendixG-TeacherAuthorityasPower.htm
] 


           
       Reflections/
       Notes



















	Types of Authority Chart 
	Rank

	Attractive (Referent) Authority
When the teacher relies on personality, relationship building, or the fact that they share common interests with students, they could be said to use attractive authority. Attractive authority can be developed through getting to know and emotionally investing in students. In a sense, when the teacher makes deposits in what Covey (1995)[footnoteRef:2] calls the “emotional bank account” they can use their withdrawals as opportunities to influence behavior. Attractive authority can also come from the teacher’s having a personality that is perceived by students as being likeable, funny or charming. It is natural, as well as strongly encouraged by our media-driven culture, for students to want to follow and respect those that have qualities that are judged to be “cool.” We could imply that teachers to varying degrees have the ability to cash in these qualities that could be termed “personality capital.”  [2:  Covey, S. (1989).  Seven habits of highly effective people.  New York:  Simon & Schuster.] 


The use of attractive authority to influence student behavior can be both effective as well as healthy. It is difficult to be effective without having it to some degree.  Students work harder for teachers they like and perceive as caring.   However, pandering for student approval and letting the need to be liked drive one’s teaching choices leads to problems. If the teacher confuses relationship-building with an implicit bargain that says, “I will be nice to you if you are nice to me,” they start down a slippery slope that leads to giving away power and being taken advantage of.

	1
	2
	3
	4
	5

	
	
	
	
	
	

	Expert Authority
When the teacher is perceived as being knowledgeable in the subject, well prepared, or intelligent, they possess what could be called expert authority. We have all had teachers who did very little to invest in the affective quality of the class, yet were well respected and able to manage the class to a great degree due to the fact that students felt there was a great deal of value in what these teacher had to say. Expert authority is driven by the students’ desire to know. Some of this power comes from a natural human deference for those who are perceived as wise or possess what could be called “intellectual capital.”

The use of expert authority to lead can be effective. It can translate into respect if the teacher is not arrogant or entirely imperceptive of the needs of his or her students. Humor can be a great asset for the teacher who chooses to integrate it. 

To trust exclusively that expert authority will be sufficient has been the downfall of countless teachers (Valli, 1992)[footnoteRef:3]. Many teachers enter the profession with a passion for their subject but leave only one year later when their passion is met by a disappointingly high degree of disinterest and disrespect. [3:  Valli, L. (1992). Reflective teacher education:  Cases and critiques.  Albany, NY:  SUNY Press. ] 


	
	
	
	
	

	Reward Authority
Teachers have the ability to reward their students in many forms. Those rewards are usually employed to influence student behavior. This form of influence could be termed reward authority.  In Chapter 7 of Transformative Classroom Management (TCM), various forms of “rewards” are discussed. They include grades, recognition, prizes, praise, privileges and anything else that students might desire, given to them (externally) by their teacher. The notion of rewarding student behavior can be potentially effective, but effects differ vastly from different kinds of rewards.

The book discusses the need for teachers to maintain the social frame relationship between student success and the corresponding teacher reward. This implicit relationship is important to ensure that students feel valued and competent. Over time it may be desirable for the teacher to help foster intrinsic


	
	
	
	
	



	Types of Authority Chart Continued
	Rank

	sources of motivation within students rather than develop an expectation that the only way students will understand success is from extrinsic rewards. In its most healthy form, reward authority is experienced as a deep affirmation and a willingness on the part of the teacher to recognize student effort.  In its least healthy form, it is a tangible or emotional token economy (see Chapter 7 of TCM) discussion related to extrinsic rewards and the use of praise). In this application, student behavior is conditioned by a systematic use of extrinsic rewards and/or the giving of love. It does have the effect of modifying behavior, yet essentially creates “addicts” of reward and praise whose work is primarily undertaken to obtain the reward rather than learning or growth.

	1
	2
	3
	4
	5

	
	
	
	
	
	

	Coercive Authority
The teachers have in their power the right to use disincentives, to say “no,” withhold privileges, and give consequences or punishments to students. When they do this they are exercising coercive authority.  Coercive authority implies that if a line is crossed something will happen that will be less than desirable for the student. No matter how much of the other forms of authority a teacher possesses, without some amount of coercive authority, it is likely that some students will take advantage of their freedom to cross lines without concern for boundaries.

Used constructively, this form of authority is important to draw lines and boundaries.  It helps promote a sense of security in the class for those students who are not inclined to cross lines and who count on the teacher to take action when necessary. Used zealously (in its traditional form), it can bring a hostile energy to the class.  Chapter 18 of TCM is related to the 4-Style manager, we discuss how relying on coercive authority can undermine the level of motivation in the class. Shame, punishments, guilt, humiliation, personal attacks, and withdrawal of affection are all forms of ineffective coercive authority.

	
	
	
	
	

	Position (Legitimate) Authority
By virtue of the fact that the teacher is in the position of “the teacher,” they have authority.  The governance of the school places each teacher in a position of responsibility for the management of the students in the class. In a sense, it is not so much earned as it just exists. There is no other person in the classroom that can fulfill the duties of the teacher.  We could use the term “in loco parentis” (in the role of parental authority) to describe this type of power.  The teacher is the sanctioned authority in the room as well as the educator.

Unlike the other forms of teacher authority, position authority is not so much earned or cultivated, it exists by default. Nevertheless we can do a better or worse job of projecting our merit of this role. This is especially true of new teachers and of substitute teachers. Those who expect respect usually receive it.  While position authority may come essentially from a contract, it is also projected in an air of legitimacy and confidence. Those who project an affect characterized by illegitimacy or doubt that they belong in the position will suffer from a limited amount of position authority and will have problems that come with this.
	
	
	
	
	




 Comparisons/                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 Notes














2.  In groups, discuss the implications of the social learning theory.  
      In the last class that you observed or taught, give an example of
      the indirect learning that you observed.  Offer the others in the 
      group one idea for a practice that seems useful, and one that 
      you now recognize to be of limited value, given the social
      learning model implications of each practice. 

More Reflections:

1. Is the notion of a “hidden curriculum” new to you? What portion 
      of the curriculum do you feel is implicit or hidden?  Why?
2. When you reflect on the idea of “teaching who you are,” what
      feelings does it evoke?
3. Recall an event in your life that resulted in a profound life lesson
      that you learned indirectly. What implication does this event
      have for your teaching?
4. Do you feel that most teachers adequately consider what the
      long-term and indirect/social learning effects of their manage-
      ment strategies will be?  Why?







---------------------------------------------------------------------------------------------------------------------------------------------------------

Clips of Skills in Practice
(Note:  All video clips include Dr. John Shindler and the other individuals are students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

      [image: ]   The Social/Indirect Learning Model Applied to the Area of Student Attention

Reference
Shindler, J.  (2010). Transformative Classroom Management.  Jossey-Bass. San Francisco, CA.
[bookmark: _GoBack]
Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management (TCM) publication for the Virginia Department of Education TCM participant and facilitator guide.  The          guide accompanies a professional development series of video clips and PowerPoint slides on transformative classroom  management. 
  
. The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.     
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The purpose of the third webinar is to: 

1. Explore the factors that make up the 

classroom environment and what has 

been called the “hidden curriculum”

2. Gain a better understanding of the Social 

Learning Model (SLM) and how it defines 

how we learn indirectly
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Observe their classes a few weeks in to 
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Implicit realities are usually more 
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Components Level of Awareness

Explicit

•

Explicit Expectations

•

Rules

•

Intended Curriculum

•

Social Contract

Mostly Deliberate and Overt

Implicit

•

Teacher Language

•

Social Frames

•

How Power is Manifest

•

Emotional Bank Account

•

Indirect Learning

•

Teaching “Who We Are.”

•

Dramas and Games

•

Implicit Rules

•

Implicit Expectations

Potentially Intentional

Mostly Unconscious

Implicit vs. Explicit Levels of the 

Classroom Environment 
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In a functional context these 3 frames

operate effectively. They are defined by       

the behavior shown by the student and     

the response shown by the teacher.

Social Frames

Deference (Student) Deportment (Teacher)

Responsible behavior More freedom, choices and 

responsibility

High Level of Effort Recognition of Effort

Loyalty and Respect  Respect and Caring
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operate effectively. They are defined by       the behavior shown by the student and     the response shown by the teacher.



Social Frames

		Deference (Student)		Deportment (Teacher)

		Responsible behavior		More freedom, choices and responsibility

		High Level of Effort		Recognition of Effort

		Loyalty and Respect 		Respect and Caring
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

Examine Teachers A, B and C in Exercise 3.1 in 

your Guidebook. How would you characterize their 

language and what effect would it have on the 

climate on the class?



I would predict that 1) all of you characterize them 

about the same way and 2) your assessments were 

accurate. Keep in mind how little information you 

had – does that help you see the power of words?

Teacher Language
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How would you label Teacher A’s 

Language and Affect on the students?

• After handing out an assignment, “I don’t want to 

see all the sloppy papers that I saw the last time.”

• “Stop talking or I will . . .”

• After a wrong answer, “No, you guys aren’t 

getting this”

• Sarcastic responses on a regular basis

• “I told you guys to get to work”

• “When are we ever going to learn?”
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“I told you guys to get to work”
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

What does 

Power

look like in the classroom?



What does power look like as a quantity that 

exists in the class, rather than a display by a 

person?



Do you see evidence of a “Paradox of Power” 

(the more we give away/empower, the more 

power there is)?

How is Power Manifest in your 

Class?
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What does Power look like in the classroom?



What does power look like as a quantity that exists in the class, rather than a display by a person?



Do you see evidence of a “Paradox of Power” (the more we give away/empower, the more power there is)?

How is Power Manifest in your Class?





Fitzclarence, L., Giroux, H. (1984) The Paradox of Power in Educational Theory and Practice. Language Arts, v61 n5 p462-77
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• In a now famous study (Pygmalion in the 

Classroom (Rosenthal and Jacobson), teachers 

were told that some of their students were 

“rising stars,” (but in fact they were randomly 

sampled), and that these rising stars would, in 

the end, outperform the other students.

• What happened at the end of the term?

• How can you explain these results?

Implicit Expectations
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In a now famous study (Pygmalion in the Classroom (Rosenthal and Jacobson), teachers were told that some of their students were “rising stars,” (but in fact they were randomly sampled), and that these rising stars would, in the end, outperform the other students.



What happened at the end of the term?



How can you explain these results?





Implicit Expectations





Rosenthal & Jacobson (1968) Pygmalion in the Classroom. The Urban Review. v.3 n.1 16-20.
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It is said that “We Teach Who We Are.”

Do you find this to be true?

Reflect on one other teacher that you have observed.

What does this look like in reference to him/her?

In the TCM book, chapters 3 and 16 ask you to reflect

upon what comes out of you unconsciously (especially

under stress) that surprises you, (parent tapes, world

view, etc.).

Teaching “Who We Are”
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We do not learn everything directly

Social/Indirect Learning
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•

Principle One: The students as a collective 

learn lessons indirectly from the interactions 

between the teacher and particular students.

• When we interact or intervene with one student or 

group of students, we have an audience eager to 

learn how we operate. What we do sends a 

message to the rest of the class.

Social Learning Model (SLM) 

Dynamic #1
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When we interact or intervene with one student or group of students, we have an audience eager to learn how we operate. What we do sends a message to the rest of the class.

Social Learning Model (SLM) Dynamic #1
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Dynamic Three: Peer influences. 1) For some 

students peers may be a more significant source 

of influence than the teacher.

For many students, 

impressing peers may represent a larger need than 

meeting the expectations of the teacher, especially if 

the student has an unmet need for love/belonging.

2) We need to encourage our popular and 

influential students to support group goals.

If the 

strong personality students take on a sense of 

entitlement, or decide to work against the goals of the 

group, it will create a political problem that can have a 

divisive affect.

SLM Dynamic #2
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Dynamic Three: Peer influences. 1) For some students peers may be a more significant source of influence than the teacher.  For many students, impressing peers may represent a larger need than meeting the expectations of the teacher, especially if the student has an unmet need for love/belonging.

 

2) We need to encourage our popular and influential students to support group goals. If the strong personality students take on a sense of entitlement, or decide to work against the goals of the group, it will create a political problem that can have a divisive affect.



SLM Dynamic #2
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

When would you say that it is effective to 

use whole-group contingencies?



In what cases would you say that they are 

ineffective or undesirable? 

Use of Collective Consequence 

to Modify Behavior
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When would you say that it is effective to use whole-group contingencies?



In what cases would you say that they are ineffective or undesirable? 

 

Use of Collective Consequence to Modify Behavior
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When we have a student who is more 

interested in the admiration, attention and 

recognition of his/her peers than that of 

the teacher, it can be a challenge. But 

what are some of the ways that we might 

be able to obtain a win-win outcome with 

this kind of student?

Use of the SLM to benefit 

“Social” Students
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When we have a student who is more interested in the admiration, attention and recognition of his/her peers than that of the teacher, it can be a challenge. But what are some of the ways that we might be able to obtain a win-win outcome with this kind of student?

Use of the SLM to benefit “Social” Students
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Dynamic Six: Making tomorrow better as 

a result of what you do today.  

Consider 

the social learning model when taking 

disciplinary action. To promote more long-

term success, before taking action, ask 

yourself, “what indirect learning will result 

from what I am considering?”

SLM Dynamic #5
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Dynamic Six: Making tomorrow better as a result of what you do today.  Consider the social learning model when taking disciplinary action. To promote more long-term success, before taking action, ask yourself, “what indirect learning will result from what I am considering?”



SLM Dynamic #5
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Upcoming TCM Webinars

The next webinar in the series provides a set of strategies for creating clear 

and internalized classroom expectations

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom:  Effective Technical Management

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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Upcoming TCM Webinars



The next webinar in the series provides a set of strategies for creating clear and internalized classroom expectations
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