[image: ]          Webinar 4 
Creating Clear Classroom Expectations

Participant Goals
· Examine your essential expectations, and how you might plan to communicate them.
· Evaluate the effectiveness of the various expectation promotion processes described in the webinar content.
· Recognize the difference between positive recognitions and personal praise and the effects of each.

Facilitation
· Facilitate the process of the participants’ self-evaluation of their own strategies (or absence of strategies) for promoting clear and shared expectations in their class.
· Have the participants identify which of the practices listed in the table they use most currently, or see as being most prevalent in their observations.
· Lead participants in a discussion of the workshop questions listed below.
· Lead the participants in a discussion of ideas for moving up the effectiveness continuum.

Reflection 4-1
Where do classroom expectations come from?

Reflection 4-2
Reflections on Action:
· Why is action such a strong expectation creator?
· What are the implications of this?
· Where do new teachers (and perpetually ineffective teachers) go wrong in this regard?
· Reflect on an example of a class where there is not enough “expectation clarifying action.” What is the result? What could the teacher do to improve the situation?
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Reflection 4-3
After listening to the webinar, and given your recent observations of practices of most teachers, where would the majority of the practices that they use to promote their expectations fall in Figure 4.1 below?
Figure 4.1  
Approximate rating of common management practices related to their ability to create clarity of expectations and a positive association with the expected behavior, from most (four stars) to least effective (no stars).
	Practice
	Clarity rating
	Affect rating
	Overall 
	What they promote
related to the 
management
effectiveness 
continuum

	Purposeful Action
· Consistency
· Follow-through
Positive Recognition
Clarifying Statements/Mantras
Clarifying Questions Expectation Cues
Debriefing
Written Expectations

	+


+
+
+
+
+
+
	+


+
N+
N+
N+
+
N

	****


****
***
***
***
****
**½
	Strategies that do a great deal to create cause and effect clarity and positive associations related to expectations
Use promotes movement up the effectiveness continuum
	

	Personal Recognition/Praise
Warnings
Requests

	N
N+
-
	N+
N
N-
	*
*
½* 
	Strategies that do little to promote expectations and create inconsequential or confusing emotional climates
Use promotes little movement up or down continuum

	

	Negative recognitions
Irrational or Negative Actions
Threats and Put Downs 
	N-
-
-
	-
-
-

	½ *
0
0
	Strategies that do very little to promote clarity and do a great deal to create negative associations with the desired behavior
Use promotes mostly movement down the effectiveness continuum

	

	Boundary Setting
Assessing Behavior
	NR
NR
	NR
NR
	
	Strategies that vary greatly depending on how they are used
	


behavior, from most (four stars) to least effective (no stars).
+ 	demonstrates high levels of effectiveness in this area
N+ 	demonstrates some effectiveness
N 	is neutral or inconsequential
N- 	does a bit more harm than good but has an effect
- 	does mostly harm
NR 	(no rating) can vary from + to – depending on how they are used

Exercise 4-1
Discuss your analysis of the questions below related to “expectation cues”
Consider the difference between the two phrases:
1. “I want you to put everything away and be ready to go in 2 minutes.”
2. “I am looking for groups that are “ready” to go.”
  What is the difference: 
· In the sense of urgency in the room?
· In the clarity of the expectation?

Exercise 4-2
Discuss your analysis of the questions below related to the use of  “clarifying questions” 
Consider the difference between the following 3 teacher statements:
1. “You have 5 more minutes left before you present”
2. “You should be finishing up your outline in the next 5 minutes 
               and getting ready to present it.”
3. “You are going to present your outline in 5 minutes, what do you 
               need to do to be ready, does it have all the components that are 
               required? Who will do the presenting?”
4. If you were a student, how do you respond (mentally as well as 
               practically) to each?

Reflection 4-4
Tortoise and the Hare
As you examine The Tortoise and the Hare case study (4.1), reflect on teachers you have observed. Can you think of any who got a modest level of control early with a lot of personality and challenges, but did not move past that level as the year progresses? And can you think of someone who used techniques that progressively built clear and shared expectations without all the personalization?
 
Reflection 4-5
Promoting Clear Expectation
· Where do you see a lack of shared expectations in your class?
· What mantras does your class(s) need to hear?
· What concepts/behavioral expectations could be strengthened 
               by systematic debriefing?
· As you rate your current frequently used strategies, which ones
               would you want to use more and which less?








Case Study 4.1
The Tortoise and the Hare:  Elementary School Example

Elsa and Alberto are new elementary-level teachers.  Elsa has been a teacher’s assistant and is very comfortable in a school environment.  Alberto is a quiet person with a soft voice and has not had much experience with students.  Elsa comes across as confident and capable.  She likes to present an affectionate and caring persona to her students.  She also likes to use personal approval and disappointment to modify behavior with such phrases as, “I am having trouble hearing,” “It makes me sad when we say things to each other like that,” and “It will make me happy if we all do our best on this project.”

This year Alberto has committed to using fewer personal appeals and more clarity-building strategies.  He is attempting to use a lot of positive recognitions, clarifying statements, and expectation mantras.  Early in the year, some students continue to test the class boundaries and seem to be expecting him to get upset and show displeasure at their misbehavior.  However, he refuses to fall into that pattern and instead takes those students aside and explains to them that if they act responsibly, they will receive  more rights, but if not, they will lose rights and privileges. The class gradually responds, realizing that these policies are leading to better behavior and sense of enjoyment in the class.  Alberto is better than the teacher they had the year before who spent a great deal of time threatening them and telling them what not to do.  Alberto finds that he has bonded with his students without the need to use praise and disappointment.  He recognizes that the students can tell that he really likes them, and on an unconscious level, they appreciated that he was empowering them.  He makes it about their growth, not about him.

After two months, Elsa is still required to express a lot of approval and disapproval.  Some days things go smoothly, while on others, students seem to be immune to her pleas to “be good.”  Every couple of days, she seems to need to give a lecture about how the quality of behavior and effort should be better than it is.  After the same period of time, Alberto finds that he does very little asking.  Students seem to know what is expected and rely on their own understanding of the rules rather than his approval or disapproval.  He also notices that his personality is emerging, and he feels increasingly confident.  He is able to use humor and lightness and does not feel the need to put on a hard shell to send a message that he is the authority in the room.

In the parable of the tortoise and the hare, the more talented hare lost the race to the less gifted tortoise due to overconfidence and lack of effort.  In this actual case, Alberto, like the tortoise, did not rely on his personality, common sense, charisma, or talent; he relied instead on effective technique that he executed faithfully.  Elsa may have been the more gifted teacher, but because she made her class about herself and used giving and withdrawing affection to produce results, her students did not learn self-responsibility.












The Tortoise and the Hare:   Secondary School Example

Byron and Kara are secondary teachers.  Byron is what many refer to as “born teacher.”  He has been a substitute for a year and has gotten used to using his commanding and persuasive personality to get students to behave.  Kara has spent a great deal of time at night worrying about whether she has what it takes to be a good teacher.  Byron is beginning his student teaching, and Kara is in her first year as a full-time teacher.  Byron uses a good number of personal statements and communicates his pleasure and disappointment.  He uses phrases like, “I would expect better work from high school student,” or “This level of noise is making it hard to teach,” or “I like it so much better when everyone is listening and on task.”

Kara does not have a large personality or a lot of experience, but she is committed to creating clear and positive expectations.  She finds that using positive recognitions, clarifying statements, and expectation mantras feel somewhat unnatural, but she nevertheless sticks to her principles and refrains from using personal or negative feedback.  At first, her students test her and respond slowly to only being given clarifying language: they almost seem to be asking for negative reconditions and shaming.  However, over time, they begin to get used to the way that she talks to them and prefer it to the teachers who seem so negative all the time.

After two months, Byron is still dealing with a lot of inconsistency.  Every couple of days, he needs to give a lecture about how the quality of behavior and effort should be better than it is.  He is finding himself shifting the blame for the dysfunction onto the students, especially a few who consistently misbehave.  Byron settles into a pattern of using a mix of positive, personal, and negative forms of feedback in varying amounts.  But over the course of the year, the behavior, the level of focus with activities, and the quality of processes and procedural execution by his students remain inconsistent and often leave him disappointed. 

Kara is finding that her expectations have become very clear to her students, and the anxiety level in the room is very low.  She notices that the better she becomes at giving clear feedback during tasks, the better the products she receives from the students.  Her favorite mantra is, “In this class, we always put the time into preparing and making the effort so we know the products will be great.”  What she discovers is that with each project, her student internalize that mantra (as well as the many others that she uses), and she sees the quality of their working getting progressively better.  She also realizes that she was able to make it past the first three weeks of school without resorting to going negative.

	After two months, Kara notices that the challenges that she experienced in the first few weeks have mostly disappeared.  She is struck by how much she is now able to accomplish with her students.  She finds that she is able to be creative in her lesson planning (she worried that she would not be able to after hearing so many horrifying stories), because she worries little about overcoming the resistance that so many teachers complain about.

This true story is another example of the parable of the tortoise and the hare.  Byron appeared to possess more of the qualities that we associate with an effective secondary teacher, yet in the long run, his personalized methods of creating expectations produced missed results.  In contrast, Kara was more effective with her technique and refrained from giving in to the temptation to use negative strategies, and in the long run she was more successful.


Reflection 4-6
1.  In your experience, what methods did adults use to express to you that they wanted or did not want you to engage in a particular behavior?  Were they effective?

2.  When would you use warnings?

Activities

1.  Examine a classroom or recall one that you have observed recently. Does the teacher use more positive or more negative recognitions of behaviors? What is the result, in your analysis?

2.  In small groups, discuss the use of personal praise vs. encouragement or positive (performance) recognitions. Then classify the following phrases into a category – praise or positive recognition.

 - I like the way Soraayah is listening.
 -  I see groups locating all their research before they start writing their reports. 
 - That looks like a good idea.
 -  Good Job, Sven!
 -  We’ve done so well transitioning from one presentation to the next,     wonderful.
 -  I’m so pleased with the way the papers turned out.
 -  Jorge, way to set your feet early to hit that forehand.

       Notes 























                                                   Notes/Reflections 
















-----------------------------------------------------------------------------------------------------------------------------------------

Clips of Skills in Practice
(Note:  All video clips include Dr. John Shindler and the other individuals are students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

[image: ]  Clip 1 – Creating Positive and Clear Classroom Expectations
[image: ]   Clip 2 – Strategies for Creating Clear and Shared Expectations
[image: ]   Clip 3 – Demonstrating How to “Audiblize” and Recognize What You 
                        Want During Cooperative Learning
[image: ]   Clip 4 – Providing Feedback to Groups to Promote the Clarity of the Task
[image: ]   Clip 5 – How to Debrief the Task to Promote More Positive Behavior.


Reference
Shindler, J. (2010) Transformative Classroom Management. Jossey-Bass. San Francisco, CA.

Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD, to use and print content from the Transformative Classroom Management (TCM) publication for the Virginia Department of Education TCM participant and facilitator guides.  The guides accompany a professional development series of video clips and PowerPoint slides on transformative classroom management.   

The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its    use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or     Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of    the Commonwealth of Virginia.   
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Purpose

The purpose of the fourth webinar is to: 

1. Explore where expectation in the classroom 

come from.

2. Examine those strategies that get the best 

results related to promoting clear and shared 

expectations and those that do not.
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Today’s Agenda

1. Welcome and Reflections from Webinar 

three

2. Examining types of expectation 

strategies

3. Reflections and Activities (See TCM 

Guidebook)
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Classroom Expectations

Where do classroom expectations come 

from?

– We learn what to expect in the future from 

interpreting what has happened in the past.

– What does the teacher do, say, emote, or 

allow?
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Where do classroom expectations come from?



We learn what to expect in the future from interpreting what has happened in the past.



What does the teacher do, say, emote, or allow?
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Expectations vs. Rules

• What is the difference between classroom 

rules and classroom expectations?

• You will want only a few rules (as we will 

discuss later – webinar #7, TCM Ch.8)

• You will find that you have dozens of 

expectations.  You will need to think of rules 

and expectations differently. i.e., not just what 

we need to do, but “how” we need to do it.
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Intentionally Promoting 

Expectations

Expectations of any kind will be internalized, 

shared by and taken on by students to the 

degree that they are:

1. Clearly defined

2. Benefit the student in a positive way
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Effects of common management practices related to 

their ability to 1) create clarity and 2) positive 

association of expectations

PRACTICE EFFECT

Purposeful Action

Positive Recognition

Clarifying Statements/Mantras

Clarifying Questions/ Expectation Cues

Debriefing

Written Expectations

Personal Recognition/Praise

Warnings

Requests

Negative recognitions

Irrational or Negative Actions

Threats and Put Downs 
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Problems with Negative Recognitions

• Observe a teacher who uses a lot of negative 

recognitions (i.e., pointing out what is 

happening that they do not like).

• What is the affect on their class?

• Do expectations get clearer, or do teachers 

tend to find themselves using more negative 

recognitions all the time?

• Why do you think this is?
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Problems with Negative Recognitions

Observe a teacher who uses a lot of negative recognitions (i.e., pointing out what is happening that they do not like).



What is the affect on their class?



Do expectations get clearer, or do teachers tend to find themselves using more negative recognitions all the time?



Why do you think this is?
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Action

• Why is action such a strong expectation creator?

• What are the implications of this?

• Where do new teachers (and perpetually 

ineffective teachers) go wrong in this regard?

• Reflect on an example of a class where there is 

not enough “expectation clarifying action.” What 

is the result? What could the teacher do to 

improve the situation?
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Why is action such a strong expectation creator?



What are the implications of this?



Where do new teachers (and perpetually ineffective teachers) go wrong in this regard?



Reflect on an example of a class where there is not enough “expectation clarifying action.” What is the result? What could the teacher do to improve the situation?
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Effects of common management practices related to 

their ability to 1) create clarity and 2) positive 

association of expectations

PRACTICE EFFECT
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Positive Recognitions

• What is the difference between a positive recognition and 

praise (see next slide)?

• Reflect on a class that you have observed recently. How 

much did the teacher intentionally communicate 

recognitions of positive behavior? 

– What was the result?

– Mentally walk through a class with the teacher.  Where 

could the teacher have made either individual or 

collective recognitions?
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Positive Recognitions

What is the difference between a positive recognition and praise (see next slide)?



Reflect on a class that you have observed recently. How much did the teacher intentionally communicate recognitions of positive behavior? 



What was the result?

Mentally walk through a class with the teacher.  Where could the teacher have made either individual or collective recognitions?
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Problems with Personal Praise

• There is a BIG difference between a positive 

recognition (i.e., I see how you drew out the problem 

before you started, that is helpful) and personal praise 

(i.e., I like the way Jenny is sitting).

• Positive recognitions point to the action and help the 

student self-evaluate.

• Personal praise points to the value of the person and is 

external and addictive.
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Expectation Cues 

Consider the difference between the two phrases:

1. “I want you to put everything away and be ready to go 

in 2 minutes.”

2. “I am looking for groups that are “ready” to go.”

What is the difference:

– In the sense of urgency in the room?

– In the clarity of the expectation?
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Expectation Cues 

Consider the difference between the two phrases:

“I want you to put everything away and be ready to go in 2 minutes.”

“I am looking for groups that are “ready” to go.”



What is the difference:

In the sense of urgency in the room?

In the clarity of the expectation?
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Clarifying Questions

Consider the difference between the following                  

3 teacher statements:

1. “

You have 5 more minutes left before you present.”

2. “You should be finishing up your outline in the next 5 minutes 

and getting ready to present it.”

3. “You are going to present your outline in 5 minutes.  What do 

you need to do to be ready? Does it have all the components 

that are required? Who will do the presenting?” 

If you were a student, how would you respond (mentally as well 

as practically) to each of the above questions

?
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Consider the difference between the following                  3 teacher statements:



“You have 5 more minutes left before you present.”



“You should be finishing up your outline in the next 5 minutes and getting ready to present it.”



“You are going to present your outline in 5 minutes.  What do you need to do to be ready? Does it have all the components that are required? Who will do the presenting?” 



If you were a student, how would you respond (mentally as well as practically) to each of the above questions?
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Debriefing

• At the end of any activity there is a great deal to reflect 

upon. 

• If we do not debrief, we make the assumption that the 

students have come away with the lessons and concept 

attainments that we wanted. Is this a good assumption?

• In your group, reflect on the following scenario: Your 

students have just completed a 15 minute activity during 

which they generated some complex product as a group 

(related to your subject area). In 1-2 minutes, what could 

you ask them to help them clarify concepts, procedures, 

or areas of growth? 
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Debriefing	

At the end of any activity there is a great deal to reflect upon. 



If we do not debrief, we make the assumption that the students have come away with the lessons and concept attainments that we wanted. Is this a good assumption?



In your group, reflect on the following scenario: Your students have just completed a 15 minute activity during which they generated some complex product as a group (related to your subject area). In 1-2 minutes, what could you ask them to help them clarify concepts, procedures, or areas of growth? 
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Effects of common management practices related to 

their ability to 1) create clarity and 2) positive 

association of expectations

PRACTICE EFFECT

Purposeful Action
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Written Expectations
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Negative recognitions
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Threats and Put Downs 
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Tortoise and the Hare

• As you examine the case study (4.1) in TCM, 

reflect on teachers you have observed. Can 

you think of any who got a modest level of 

control early with a lot of personality and 

challenges, but did not move past that level as 

the year progressed?

• Can you think of someone who used 

techniques that progressively built clear and 

shared expectations without all the 

personalization?
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As you examine the case study (4.1) in TCM, reflect on teachers you have observed. Can you think of any who got a modest level of control early with a lot of personality and challenges, but did not move past that level as the year progressed?



 Can you think of someone who used techniques that progressively built clear and shared expectations without all the personalization?
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Promoting Clear Expectation: 

Workshop

• Where do you see a lack of shared expectations in 

your class?

• What Mantras does your class need to hear?

• What concepts/behavioral expectations could be 

strengthened by systematic debriefing?

• As you rate your current frequently used 

strategies, which ones would you want to use 

more and which less?
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Promoting Clear Expectation: Workshop	

Where do you see a lack of shared expectations in your class?



What Mantras does your class need to hear?



What concepts/behavioral expectations could be strengthened by systematic debriefing?



As you rate your current frequently used strategies, which ones would you want to use more and which less?
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Ideas for Moving Up

What do you do currently – with respect to

jobs/chores/duties/work/procedural tasks in

the class - that the students are capable of

doing? 

What can you do to have the members of

the class take greater ownership of their

space, their routines, and their interactions

with others?
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Moving across 2 to 1

Three practices that assist moving across from a 2-Style 

classroom to a 1-Style classroom is to

1)  Help students become self-directed,

2)  Help them recognize it when they are self-directed, and 

3)  Help them recognize the benefits of self- direction

over teacher-direction.

Make the empowerment process conscious and 

conspicuous 
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 	2)  Help them recognize it when they are self-directed, and 
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Upcoming TCM Webinars

The next webinar in the series provides a set of strategies for creating a 

culture of listening, following directions, and efficient procedures.

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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Creating Clear and  Effective Classroom Expectations 
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