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Motivating Students to Learn: 
Motivation and Promoting a Psychology of Success

Participant Goals
· Develop an integrated approach to motivation.
· Distinguish both theoretically and practically between extrinsic and intrinsic motivational strategies.
· Identify which practices lead to a psychology of success and which ones to a psychology of failure.

Facilitation
· Facilitate a discussion with the participants regarding their goals related to motivation – specifically, how they will or will not use extrinsic and intrinsic strategies in their class.
· Ask the participants to recall examples where teachers were trying to use a form of praise to reinforce students or modify behavior. What did they find as they examined the situation more deeply? Use the “healthy vs unhealthy” praise messages (figure 6.3) as a resource.
· Assist the participants in creating a list of practices that will either promote or undermine success psychology.

        Notes
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     Figure 6.1   Comparison of Intrinsic vs. Extrinsic Motivation
	Love of Learning/Intrinsic
	Desire for Reward/Extrinsic

	Assumes the learning activity itself is satisfying
	Assumes that an extrinsic motivator is necessary

	Transferable to other contexts and situations
	Not transferable outside the context that the reward is present

	Can take time to support and cultivate
	Can be relied upon after only a short period of introduction

	Primarily process-focused 
	Primarily product-focused

	Implies that the learning/task itself has value and meaning
	Implies the learning/task is a means to an end (the reward)

	Natural condition
	Manufactured condition

	Has long-term benefits
	Benefits are short-term

	Promotes a mentality that is useful when transferred into the context of building relationships
	Promotes a mentality that may hinder the inclination to invest in the relationship-building process 

	Promotes ever-increasing levels of self-motivation
	Promotes an ever-increasing need for rewards

	Can be difficult to rely upon with a new group of students who are not accustomed to using these sources of motivation
	Can be useful to incorporate to motivate a behavior that is unfamiliar or unformed



Reflection 6-1
 Which of these approaches makes more sense to you?   What kinds of goals do you have in this area of classroom management and student motivation?
                  Reflections/Notes














Reflection 6-2
As you survey the strategies described in Figure 6.2, which ones do you find that you and your colleagues use most?  In a word or two, how would you characterize your approach to motivation currently?
Figure 6.2 
Survey of Common Classroom Motivational Strategies

	
Group A:   Motivational Strategies that could best be characterized as Extrinsic/External


	Form/ Strategy
	Advantages
	Disadvantages

	Grades and Rewards
	Tangible, familiar, motivating to students who value them. Similar to monetary motivators in that they work as rewards.

	Shift focus away from learning goals. Increased levels of the reinforcement may be necessary to maintain effect. Can rob students of intrinsic sources of motivation.


	Incentives
	Can be useful to define valued outcomes or processes. Help clarify the focus of the effort.
	Can lose their value over time if used repeatedly. Students may expect them after a while.


	Personal Praise

	Feels good. Works to make student work harder. Works in short-term.
	Can be addictive. Can reduce student’s internal locus of control. Can be manipulative.


	Punishments, Shaming and Threats
	Works in the short-term. Motivates students who are used to that technique. Can help clarify the boundaries in a class.
	Can promote students’ merely avoiding getting caught. Does not inspire high quality behavior. Can create hostility and resentment.


	Public Recognition

	Can reward behavior and effort that may not be rewarded by peers. Feels good to recipient. 
	Can reinforce pre-existing “haves” and “have-nots.” Requires consistency and thought.


	Phone Calls Home
	Can alert parents to patterns of which they may not have been aware. Demonstrates a commitment to the student’s success. Positive calls can have a profoundly positive outcome.
	Sends the message that the teacher may not be able to handle the student alone. Parents may not be helpful, may be the cause of the problem, or may be enablers of the problem.  Acts as public shaming.  Can appear as a sign of weakness.














	
Group B:   Strategies that can promote either Extrinsic or Intrinsic Motivational Mindsets depending 
                   upon  how they are applied


	Form/ Strategy 
	Advantages
	Disadvantages

	Positive Reinforcement

	Helps shape the desired behavior. Can be done quickly, efficiently and without much cost or planning. Can provide useful feedback for self-improvement.
	Can create a dependence on the teacher’s energy to motivate. Is external. If in the form of praise, essentially extrinsic.



	Assessing Behavior/Effort

	Can promote high quality behavior and effort. Begins working fairly quickly.  Helps promote the concept of “good behavior.” Can reward effort and process outcomes.

	Can be very manipulative. Can make students dependent on an external evaluation of their behavior.  Can be a tool for favoritism and bias.


	Competition

	Can raise the level of interest in the activity. Can bring the “team” aspect into an effort. Comparison is motivational to those who aspire to the top. Brings a “game” feeling to work.
	Comparison can shift focus away from the quality of the effort.  Breeds “fear of failure.” Promotes shortcuts and cheating to get the prize. Creates winners and losers.


	Teacher Relationship
	Can send a message that the student is valuable, accepted and special. Can help students care about academics. May be the only thing that some students respond to.

	Takes time and energy. Can produce students who become excessively “needy.” Can work against students developing more internal sources of motivation.

	Instructional Design
	Can promote a context in which students are engaged, self-directed, feeling successful, invested and empowered. Can create a context where success leads to a love of learning and self-efficacy.
	Can promote a context where students learn that schoolwork is mostly meaningless and irrelevant to their lives. Can reinforce the learning process to be an artificial exercise that involves little critical thinking or a sense of purpose.


	Avoiding Penalties
	If negative consequences are built into a context of a social contract and clear set of expectations, students learn not only to be responsible but also that there is a clear cause-and-effect relationship between their choices and their opportunities.
	If negative consequences take the form of punishments, lectures, threats, or public humiliation and shaming, they learn to avoid the external agent of the penalty but do not learn any meaningful lesson.  Is founded in pain-based logic [footnoteRef:1] [1:   See Chapters 11 and 19 of Transformative Classroom Management for more details.] 


	
Group C:    Motivational Strategies that could best be characterized as Intrinsic/Internal


	Form/ Strategy
	Advantages
	Disadvantages

	Self- Improvement
	Promotes intrinsic motivation. Helps students clarify their own goals and desires. More long-lasting sense of satisfaction. 
	Takes a lot of time to promote. Students who are used to more external motivation may not trust its value.


	Increased Responsibility
	Can create cause-and-effect between responsibility and freedom. Can increase responsible behavior.
	Have to give away power to students. Creates more unpredictability in many outcomes.


	Problem-Solving and Inquiry-Based Learning
	Can promote greater resourcefulness. Can promote an emphasis on process. Motivational to students when they solve the problem/reach the goal.

	Can be messy. Potentially less teacher control of outcome. Requires a great deal of intention and planning.

	Basic Needs Satisfying Environment
	Allows students to experience inner sources of satisfaction. Activities feel inherently meaningful and as though they are “going somewhere” psychologically; as a result there is little experience of boredom. Promotes student creativity and sets the stage for communal bonds among students.
	Requires the teacher to be aware of students’ needs. Requires teacher to be purposeful and skilled at instructional design and classroom management. Teacher cannot entirely control other students who may undermine the quality of the environment.
























Figure 6.3 
Comparison of Healthy vs. Unhealthy Praise Messages
Unhealthy Praise Messages
· Give “love” for obedience
· External and addictive
· Your value, not the students’
· Non-specific, non-educational feedback
· Combined with the overuse of disappointment, becomes highly manipulative/addictive

Healthy “Encouragement” messages
· Praise behavior, not student
· Authentic and spontaneous
· For accomplishment and/or effort
· Based on the student’s own goals
· Show appreciation
· Public attention to under-appreciated student
· Combined with the use of authentic emotional investment, can show caring by the teacher

Reflection 6-3 
Recall a recent case in which you observed a teacher, coach or parent use praise with a child. Using the distinction outlined in figure 6.3, would you classify it as more on the healthy or unhealthy side?

Reflection 6-4 
Reflect on the following parable

There was once an old man who lived by a park and worked the night shift at the factory.  During the day he liked it to be quiet so that he could get some sleep.  He lived alone and did not like children very much. So when the children began to play ball at the park and make lots of noise, he became angry.  He tried to ignore the noise, but it did not work. As he reflected on his dilemma, he was struck by a cunning plan.  The next day, he went to the field and addressed the children. He told them that he loved the sound of their play, and that he once had children and it reminded him of them (neither was true).  Then he told them that if they came to play faithfully, he would pay them each a quarter.  The children were pleased to say the least, and thought the old man was the greatest.  The next day the old man arrived and paid each child a quarter.  He did the same thing the next day. The children were very happy.  The next day he arrived right on time, but gave the children some bad news. He told them how much he loved to hear their voices as they played and how it made him so happy, but he did not have much money and could only pay them a dime each.  The children were a little disappointed, but agreed to come back and play for the smaller amount.  As promised, he paid them a dime for the next three days, but on the fourth day he again had some bad news. He told the children that he really hoped that they would come out and play, but that he was out of money and could no longer pay them.  At this the children were very upset. 

After a quick conference, the children decided that they could not play if they were not going to be paid, and they left, never to return. The old man went home and was able to sleep in peace and quiet that afternoon.

Do you think the story represents a valid reality? Can you think of an example of this same principle in your own experience? 

Exercise 6-1
Independently, or in a group, generate three ideas for promoting more intrinsic motivation in your class. 
The following questions discussed in the webinar may be a helpful place to start.
· Can I find ways to promote more problem solving and/or emphasis on the process?
· Do I help students learn to trust their own abilities?
· Are my lessons usually “basic needs satisfying?”

Reflection 6-5
Research shows a very strong relationship between the level of student “psychology of success” and academic achievement. Why would you thing this is the case?

Three Dimension Definition of “Psychology of Success”

· INTERNAL vs. EXTERNAL LOCUS OF CONTROL (LOC)
            This factor is defined by one’s sense of internal causality and orientation toward personal responsibility.  The more internal our LOC, the more we feel that our destiny is in our own hands.

· SENSE OF BELONGING AND ACCEPTANCE vs. ALIENATION
            This factor reflects how much one feels wanted and a part of the group, and how much one likes and accepts oneself as one is.  The more one feels accepted and acceptable, the more one is able to express oneself, act authentically, and be fully present to others.

· GROWTH-ORIENTATION vs. FIXED-ABILITY ORIENTATION This factor relates to one’s thinking related to the root of his or her competence (Dweck, 2007).  A growth-orientation approaches tasks with the question “How can I learn and grow from the process of doing this?” Whereas the fixed-ability orientation asks, “What will the outcome say about my innate ability in this area?”

Exercise 6-2
Option 1
Divide the class into six groups.  Each group will take a separate topic and create a separate list. One group will take the topic “things that teachers do to promote an internal LOC,” another group the topic “things that teachers do to undermine a student’s internal LOC.” In the same way, divide into pros and cons the ideas “acceptance and belonging,” and “mastery orientation,” so that all six groups have one side or other of a topic. Have each group brainstorm as many items as they can and then share them with the whole class.  It can be useful to provide each group with an overhead transparency and a pen.

Alternately, this could be done in a graffiti cooperative model where each group gets one sheet of paper labeled with one of each of the six topics. Groups move together around the room, adding elements to each list. Using different colored pens is optional. Set a time limit. At the end of the time, groups present on their original topic, incorporating the items that have been added. 

Option 2
Generate a list of 2 teacher practices that either promote or undermine each of the three areas of success psychology.

Figure 6.4
Teaching Practices that Promote Either A Mastery-Orientation or Helpless Orientation in Students
	      Promoting a Mastery-Oriented Pattern
	              Promoting a Helpless Pattern

	Give learning goals (i.e., goals related to how much one is going to learn).
	Give performance goals (i.e., goals related to measuring the ability of the participant).

	Focus on means/processes.
	Focus on ends/products.

	Focus on effort/application.
	Focus on ability/intelligence.

	Challenge stereotypical beliefs about various groups’ typical ability/intelligence.
	Reinforce stereotypical beliefs about various groups’ typical ability/intelligence.

	Encourage students to make mistakes and take risks. Project trust while challenging students to stretch beyond their comfort zones.
	Encourage students to avoid mistakes. Model mistakes as deserving of self-criticism. Project a lack of trust in their resources.

	Help the students stay in the moment as they work. Don’t encourage them to interpret their past as failure but only as opportunities to learn and grow, and help them not to define themselves by past failures or successes. Help them focus on what they are doing and enjoy the process and allow the outcomes to work out, reducing stress and promoting creativity
	Remind students constantly about what and how they have failed in the past and how they need to worry about the future. Speak only about the end result of the work as being important.




Reflection 6-6 
Observe a classroom or reflect on one that you have witnessed recently. Would you classify the practices in the class as promoting more of a mastery or helpless pattern? Would you suppose that the teacher was consciously aware and intentional about doing one or the other?

More Reflections
1. Would you say that your education to this point has been more
               defined by intrinsic or extrinsic forms of motivation?

2. As you examine your education and the classrooms that you have 
               observed recently, would you classify them as “basic needs 
               satisfying” places?

3. Observe a classroom for a period.   Note how many of the teacher’s choices you would judge to promote a success psychology and how many would you judge to promote a failure  psychology.  Note the reaction of the students. What conclusions did you draw from your observations?

4. Reflect on your personal conditioning as it relates to an orientation toward success or failure.  What in your experience do you feel   encourages a success psychology within you?  What is your current inclination to promote such an orientation in your students (or potential students)?  What factors or experiences do you feel may limit you?

More Activities
1.   Examine a class other than one that you are teaching. Identify anything that you would consider a problem (e.g., lack of control, boredom, inattention, conflict, hostility, alienation, etc).   Given these problems, can you recognize the unmet basic needs that are at their root?

2.   As a class, discuss the story of the man who wanted to take a nap.  Do members of the class see the   
   principles of this parable manifested in classrooms that they observe?
		    
           Notes
















-----------------------------------------------------------------------------------------------------------------------------------------------------------
Clips of Skills in Practice
(Note:  All clips include Dr. John Shindler and students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

· All content is indirectly related, as each individual practice will promote more or less psychology of success or failure.
      [image: ]     Clip 1 – Positive Recognition Versus Personal Praise
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Today’s Agenda

1. Welcome and reflections from webinar five

2. Intrinsic vs. Extrinsic Motivation

3. Uses of Extrinsic Reinforcement 

4. Understanding Basic Needs 

5. Promoting a Psychology of Success

6. Activity/Discussion 

7. Reflections and Activities (See TCM Guidebook)
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• What are you trying to accomplish as a teacher?

• Why do you WANT your students to be motivated to learn and 

perform in your class?

• How would you describe the reality in your class? What kinds 

of motivational influences are the students responding to?

• What is the result – behaviorally?

• What kinds of motivational strategies would you guess have 

been implemented with them in the past? Would you say that it 

will lead to a healthy approach to learning and life?

Motivation in your classroom
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Love of Learning/Intrinsic Desire for Reward/Extrinsic

Assumes the learning activity itself is satisfying Assumes that an extrinsic motivator is necessary
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reward is present
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Primarily process-focused  Primarily product-focused
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and meaning

Implies the learning/task is a means to an 

end (the reward)

Natural condition Manufactured condition

Has long-term benefits Benefits are short-term

Promotes a mentality that is useful when 

transferred into the context of building 

relationships

Promotes a mentality that may hinder the 

inclination to invest in the relationship-

building process 

Promotes ever-increasing levels of self-

motivation

Promotes an ever-increasing need for rewards

Comparison of Intrinsic vs. Extrinsic 

Motivation
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		Assumes the learning activity itself is satisfying		Assumes that an extrinsic motivator is necessary

		Transferable to other contexts and situations		Not transferable outside the context that the reward is present

		Can take time to support and cultivate		Can be relied upon after only a short period         of introduction

		Primarily process-focused 		Primarily product-focused

		Implies that the learning/task itself has value and meaning		Implies the learning/task is a means to an      end (the reward)

		Natural condition		Manufactured condition

		Has long-term benefits		Benefits are short-term

		Promotes a mentality that is useful when transferred into the context of building relationships		Promotes a mentality that may hinder the inclination to invest in the relationship-         building process 

		Promotes ever-increasing levels of self-motivation		Promotes an ever-increasing need for rewards
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Group A: Motivational Strategies that could best be characterized as 

Extrinsic/External 

Form/ Strategy Advantages Disadvantages

Grades and 

Rewards

Tangible, familiar, motivating to 

students who value them. Similar to 

monetary motivators in that they 

work as rewards.

Shift focus away from learning goals. 

Increased levels of the reinforcement 

may be necessary to maintain effect. 

Can rob students of intrinsic sources of 

motivation.

Incentives

Can be useful to define valued 

outcomes or processes. Help clarify 

the focus of the effort.

Can lose their value over time if used 

repeatedly. Students may expect them 

after a while.

Personal 

Praise

Feels good. Works to make student 

work harder. Works in short-term.

Can be addictive. Can reduce student’s 

internal locus of control. Can be 

manipulative.

Extrinsic Motivational Strategies 
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Group A: Motivational Strategies that could best be characterized as Extrinsic/External 				

		Form/ Strategy		Advantages		Disadvantages

		Grades and Rewards		Tangible, familiar, motivating to students who value them. Similar to monetary motivators in that they work as rewards.
 		Shift focus away from learning goals. Increased levels of the reinforcement may be necessary to maintain effect.    Can rob students of intrinsic sources of motivation.
 

		Incentives		Can be useful to define valued outcomes or processes. Help clarify the focus of the effort.		Can lose their value over time if used repeatedly. Students may expect them after a while.
 

		Personal Praise
 		Feels good. Works to make student work harder. Works in short-term.		Can be addictive. Can reduce student’s internal locus of control. Can be manipulative.
 



Extrinsic Motivational Strategies 
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Group B: Strategies that can promote either Extrinsic or Intrinsic 

Motivational Mindsets depending upon how they are applied

Form/ Strategy  Advantages Disadvantages

Positive 

Reinforcement

Helps shape the desired 

behavior. Can be done 

quickly, efficiently and 

without much cost or 

planning.

Can create a dependence on the 

teacher’s energy to motivate. Is 

external. If in the form of praise, 

essentially extrinsic.

Assessing 

Behavior/Effort

Can promote high quality 

behavior and effort. Begins 

working fairly quickly. Helps 

promote the concept of 

“good behavior.” 

Can be very manipulative. Can make 

students dependent on an external 

evaluation of their behavior. Can be a 

tool for favoritism and bias.

Competition Can raise the level of interest 

in the activity. Can bring the 

“team” aspect into an effort. 

Comparison can shift focus away from 

the quality of the effort. Breeds “fear of 

failure.” Promotes shortcuts and 

cheating to get the prize. Creates 

winners and losers.

Variable Strategies
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Group B: Strategies that can promote either Extrinsic or Intrinsic Motivational Mindsets depending upon how they are applied				

		Form/ Strategy 		Advantages		Disadvantages

		Positive Reinforcement
 		Helps shape the desired behavior. Can be done quickly, efficiently and without much cost or planning.		Can create a dependence on the teacher’s energy to motivate. Is external. If in the form of praise, essentially extrinsic. 
 

		Assessing Behavior/Effort
 		Can promote high quality behavior and effort. Begins working fairly quickly. Helps promote the concept of “good behavior.”  
		Can be very manipulative. Can make students dependent on an external evaluation of their behavior. Can be a tool for favoritism and bias.
 

		Competition
 		Can raise the level of interest in the activity. Can bring the “team” aspect into an effort. 		Comparison can shift focus away from the quality of the effort. Breeds “fear of failure.” Promotes shortcuts and cheating to get the prize. Creates winners and losers.



Variable Strategies
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Reflect on the following

:

• How do my students view grades?

• Are my efforts to motivate seen as bribes?

• Are efforts to reward seen by students as a 

chance to get something, or a symbolic reminder 

of a more substantive goal/expectation?

• Do I see motivation/performance levels 

increasing or just the desire for rewards?

Improving Extrinsic Strategies
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Reflect on the following:

How do my students view grades?



Are my efforts to motivate seen as bribes?



Are efforts to reward seen by students as a chance to get something, or a symbolic reminder of a more substantive goal/expectation?



Do I see motivation/performance levels increasing or just the desire for rewards?



Improving Extrinsic Strategies
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If we choose to use extrinsic reinforcement, 

take care that it is effective:

• Relate the reinforcement to clearly identified 

desired behavior.

• Reinforce as close to immediately (in time) as 

possible.

• Intermittent reinforcement schedule is best.

• Reinforce after rather than make deals before.

Improving Extrinsic Strategies II
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If we choose to use extrinsic reinforcement, take care that it is effective:



Relate the reinforcement to clearly identified desired behavior.



Reinforce as close to immediately (in time) as possible.



Intermittent reinforcement schedule is best.



Reinforce after rather than make deals before.



Improving Extrinsic Strategies II
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Group C: Some of the motivational Strategies that could best be 

characterized as Intrinsic/Internal

Form/ Strategy

Advantages Disadvantages

Self- Improvement

Promotes intrinsic motivation. 

Helps students clarify their own 

goals and desires. More long-

lasting sense of satisfaction. 

Takes a lot of time to promote. 

Students who are used to more 

external motivation may not trust 

its value.

Increased 

Responsibility

Can create cause-and-effect 

between responsibility and 

freedom. Can increase 

responsible behavior.

Have to give away power to 

students. Creates more 

unpredictability in many 

outcomes.

Problem-Solving 

and Inquiry-Based 

Learning

Can promote greater 

resourcefulness. Can promote an 

emphasis on process. 

Motivational to students when 

they solve the problem/reach the 

goal.

Can be messy. Potentially less 

teacher control of outcome. 

Requires a great deal of intention 

and planning.

Intrinsic Motivators
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Group C: Some of the motivational Strategies that could best be characterized as Intrinsic/Internal				

		Form/ Strategy		Advantages		Disadvantages

		Self- Improvement		Promotes intrinsic motivation. Helps students clarify their own goals and desires. More long-lasting sense of satisfaction. 		Takes a lot of time to promote. Students who are used to more external motivation may not trust its value.
 

		Increased Responsibility		Can create cause-and-effect between responsibility and freedom. Can increase responsible behavior.
		Have to give away power to students. Creates more unpredictability in many outcomes.
 

		Problem-Solving and Inquiry-Based Learning		Can promote greater resourcefulness. Can promote an emphasis on process. Motivational to students when they solve the problem/reach the goal.		Can be messy. Potentially less teacher control of outcome. Requires a great deal of intention and planning.



Intrinsic Motivators
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If our basic needs are not met during our learning, we will find a 

way to meet them in other ways

Love and Belonging

• Each of us needs to feel that we are loved and that we are a wanted 

part of a group.

Power

• Each of us needs to feel that we have some control over our destiny.

Competence

• Each of us wants to feel a sense of self-efficacy.

Freedom

• Each of us needs to feel that we are autonomous and have freedom 

of choice.

Fun

• Each of us needs to be able to have fun and experience wonder and 

joy.

Basic Human Needs
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• Can I find ways to promote more problem 

solving and/or emphasis on the process?

• Do I help students learn to trust their own 

abilities?

• Are my lessons usually “basic needs 

satisfying?”

Building in More Intrinsic Motivation
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Can I find ways to promote more problem solving and/or emphasis on the process?



Do I help students learn to trust their own abilities?



Are my lessons usually “basic needs satisfying?”

Building in More Intrinsic Motivation
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• Every teaching act is creating either more 

psychology of success or psychology of 

failure

• Defines the climate in a school or 

classroom

• Promotes (or better said, precisely 

predicts) student achievement

Psychology of Success
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Every teaching act is creating either more psychology of success or psychology of failure



Defines the climate in a school or classroom



Promotes (or better said, precisely predicts) student achievement

Psychology of Success





image1.png









Psychology of Success

+ Every teaching act s creating eitner more
psychology of success or psychology of
falure

+ Defines the climate in a school or
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Psychology of Achievement

• Successful schools and classrooms have a “psychology of success” 

that pervades every aspect of what goes on.

The Core of a Sound and Healthy 

School/Classroom Climate

Success Psychology Failure Psychology

Internal Locus of Control External Locus of Control

Belonging & Acceptance Alienation and 

Worthlessness

Growth-Orientation Fixed-Ability Orientation
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Psychology of Achievement











Successful schools and classrooms have a “psychology of success” that pervades every aspect of what goes on.



The Core of a Sound and Healthy School/Classroom Climate

		Success Psychology		Failure Psychology

		Internal Locus of Control		External Locus of Control

		Belonging & Acceptance		Alienation and Worthlessness

		Growth-Orientation		Fixed-Ability Orientation
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 INTERNAL vs. EXTERNAL LOCUS OF CONTROL (LOC)

: This 

factor is defined by one’s sense of internal causality and orientation toward 

personal responsibility.  The more internal our LOC, the more we feel that 

our destiny is in our own hands.

 SENSE OF BELONGING AND ACCEPTANCE vs. ALIENATION

: 

This factor reflects how much one feels wanted and a part of the group, and 

how much one likes and accepts themselves as they are.  The more one 

feels accepted and acceptable, the more they are able to express 

themselves, act authentically, and be fully present to others.

 GROWTH-ORIENTATION vs. FIXED-ABILITY ORIENTATION

: 

This 

factor relates to one’s thinking related to the root of their competence 

(Dweck, 2007). A growth-orientation approaches tasks with the question 

“How can I learn and grow from the process of doing this?” whereas the 

fixed-ability orientation asks “What will the outcome say about my innate 

ability in this area?”

Explained in detail in the book 

Transformative Classroom Management

Psychology of Success (POS)
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INTERNAL vs. EXTERNAL LOCUS OF CONTROL (LOC): This factor is defined by one’s sense of internal causality and orientation toward personal responsibility.  The more internal our LOC, the more we feel that our destiny is in our own hands.



SENSE OF BELONGING AND ACCEPTANCE vs. ALIENATION: This factor reflects how much one feels wanted and a part of the group, and how much one likes and accepts themselves as they are.  The more one feels accepted and acceptable, the more they are able to express themselves, act authentically, and be fully present to others.



GROWTH-ORIENTATION vs. FIXED-ABILITY ORIENTATION: This factor relates to one’s thinking related to the root of their competence (Dweck, 2007). A growth-orientation approaches tasks with the question “How can I learn and grow from the process of doing this?” whereas the fixed-ability orientation asks “What will the outcome say about my innate ability in this area?”

     

Explained in detail in the book Transformative Classroom Management

Psychology of Success (POS)
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Practices that Promote an Internal LOC

Practices that Undermine an Internal LOC

Give students choices over that which affects 

them. 

Be a dictator in the class. Avoid giving students 

choices of any kind. 

Use clear, concrete, and specific performance 

objectives and assessment targets. 

Keep your grading criteria vague and mysterious. 

Find opportunities to assess the process and 

other student-owned behaviors when possible. 

Only assess the finished product, never the process..

Give students voice and ownership of the 

classroom social contract, rules, expectations 

and consequences

Autocratically lay down the rules to the class and 

then be very random and inconsistent in your 

implementation of them. 

Create an environment free of the need for 

excuses. 

Send the message that a good excuse is useful in 

gaining a desirable outcome. 

Teach problem-solving skills. Assume that students will get into conflict by nature. 

Teacher Behaviors that Promote an 

Internal vs. External Locus of Control


Microsoft_Office_PowerPoint_Slide16.sldx
		Practices that Promote an Internal LOC
		Practices that Undermine an Internal LOC

		Give students choices over that which affects them.  		Be a dictator in the class. Avoid giving students choices of any kind. 

		Use clear, concrete, and specific performance objectives and assessment targets.  		Keep your grading criteria vague and mysterious. 

		Find opportunities to assess the process and other student-owned behaviors when possible.  		Only assess the finished product, never the process..

		Give students voice and ownership of the classroom social contract, rules, expectations and consequences		Autocratically lay down the rules to the class and then be very random and inconsistent in your implementation of them. 

		Create an environment free of the need for excuses. 		Send the message that a good excuse is useful in gaining a desirable outcome.  

		Teach problem-solving skills.		Assume that students will get into conflict by nature. 



Teacher Behaviors that Promote an 
Internal vs. External Locus of Control







image1.png
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Some Teacher Behaviors that Promote 

Growth vs. Fixed Orientation

Promoting a Mastery-Oriented Pattern Promoting a Helpless Pattern

Give learning goals (i.e., goals related to how 

much one is going to learn).

Give performance goals (i.e., goals related to 

measuring the ability of the participant).

Focus on means/processes.

Focus on ends/products.

Focus on effort/application.

Focus on ability/intelligence.

Challenge stereotypical beliefs about various 

groups’ typical ability/intelligence.

Reinforce stereotypical beliefs about various 

groups’ typical ability/intelligence.

Give operational feedback and positive 

recognitions (see Chapter 6) related to 

process aspects of the task.

Give personal praise (see Chapter 6) and 

feedback related to how good at the task or 

intelligent one is.


Microsoft_Office_PowerPoint_Slide17.sldx
Some Teacher Behaviors that Promote Growth vs. Fixed Orientation

		Promoting a Mastery-Oriented Pattern		Promoting a Helpless Pattern

		 
Give learning goals (i.e., goals related to how much one is going to learn).		 
Give performance goals (i.e., goals related to measuring the ability of the participant).
 

		Focus on means/processes.		Focus on ends/products.
 

		Focus on effort/application.		Focus on ability/intelligence.
 

		Challenge stereotypical beliefs about various groups’ typical ability/intelligence.		Reinforce stereotypical beliefs about various groups’ typical ability/intelligence.
 

		Give operational feedback and positive recognitions (see Chapter 6) related to process aspects of the task.		Give personal praise (see Chapter 6) and feedback related to how good at the task or intelligent one is.
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Upcoming TCM Webinars

The next webinar in the series provides a procedure for putting in place a 

student generated, collectively owned social contract.

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical 

Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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Upcoming TCM Webinars

The next webinar in the series provides a procedure for putting in place a student generated, collectively owned social contract.





Data shows Transformation Classroom Practices Increase Achievement

Moving up the Function Continuum

Classroom Environment and Social Learning

Creating Clear and Effective Classroom Expectations

The Technical Management of a Classroom

Motivating Students to Learn

Creating a Class Social Contract and Logical Consequences

Implementing a Consequence and Dealing with Power Struggles

Instruction –  Assessment - Management Connection

Facilitating Effective Cooperative Learning

Succeeding with Challenging Students

Creating the 1-Style Classroom
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Upcoming TCM Webinars

7. Crestinga Cass Socid Contractand Logieal
Consequences
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Transformative Classroom 

Management (TCM)

Webinar #6 of 12

Motivating Students to Learn

Virginia Department of Education

Office of School Improvement
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Transformative Classroom Management (TCM)

Webinar #6 of 12

Motivating Students to Learn

Virginia Department of Education

Office of School Improvement
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