[image: ]Webinar 7 
              Creating a Class Social Contract
                   and Logical Consequences 

Participant Goals
· Envision your end result and then plan the implementation of a social contract and classroom expectations.
· Recognize the differences between consequences and punishments in theory and application.

Facilitation
· Facilitate a discussion regarding the goals for the participant related to what they want and why and how they want their students to function collectively and individually.
· Assist the participants in the process of creating a social contract. 
· Assist the participants in distinguishing a consequence from a punishment.

Reflection 7-1
· Why will your students do what you ask them to do?
· Why will they treat each other well?
· What will bond them?
· Social 
· Communal

Reflection
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Figure 7.1   Sample Social Contract

 (
I 
___(student’s name)________,
 a member in the class of 
____(teacher and school)______,
 hereby commit to being a responsible member of the class, and doing what it takes to learn, grow, and help others learn and grow.
I have been part of our collective process for creating our Social Contract on ________. I understand and commit to the following rules:
We respect one another.
 
 This is shown in our 100% attention and listening
, by
 raising our hands to speak
, b
eing con
siderate to the needs of others, and in
 saying only positive things to others in the class.
We are responsible.
 This is shown in our preparedness.
 
 It is shown in the choices that we make. We do our part to make the class a better place.
We do our best.
 This is shown in making a consistently excellent effort all day long. We do our best when things are easy and when they are difficult. We persist even when we are tempted to quit, either on ourselves or on others.
I understand that my role in the social contract is to live up to my agreement, accept consequences when I do not, and continue to work to become a more responsible person and contributor to the class.
I understand it is my obligation to know the expectations and consequences that have been developed by the class and teacher.
 
 I understand that I have a right to voice my opinion about any rule, expectation or consequence at any time.
 
 But I do accept that once they have been established, it is my responsibility to be accountable to them, or accept the consequences.
By my actions and my signature below, I hereby commit to doing my best to fulfill my responsibility to the class and our social contract.
_______________________
_____________________
Student Signature
D
ate
_______________________
_____________________
Parent or Guardian Signature (optional)
Date
)Our Social Contract       







































Reflection 7-2
In your conception of creating a set of collective agreements in the class (i.e., a social contract):
1. Would you have your students involved in the creation process? 
2. Would you have the process culminating in a written product such as the one above? Why or why not?
Reflection 7-3
What term best describes the way that you see your role as the one leading the social contract? The terms in the webinar slide may be helpful.
Case #1
The student understands that the bus to school arrives at his stop at 8:00 a.m. He gets to the stop at 8:05 a.m. The bus has come and gone as scheduled. The student realizes the bus is no longer an option and that he must find an alternative form of transportation to school.
Case #2
Again the student understands that the bus was to stop at 8:00 a.m. The student arrives at the bus stop at 8:05 a.m.  In this example, the bus has been waiting.  The bus driver is very angry and lectures the student about the importance of getting to the stop on time.  As the student moves to his seat on the bus the other students berate and shame him for making them wait.

Reflection 7-4
In a group discussion or on your own, identify the ways in which these two situations vary from one another. As you examine them more deeply, you will recognize many ways in which they do. The questions below may be helpful in your analysis.

Reflect on the two cases:
· Which one is more likely to change behavior in the long-term?
· Which one teaches the more useful lesson for life?
· Which one builds the student’s sense of responsibility and internal 
               LOC?
· Who is in control in each case? Is that important?

                                                     Reflection












 (
Figure 7.2
 
  
Consequences vs. Punishments:
  
 A Comparison
)
	Consequences
	Punishments

	Intend to teach lessons
	Intend to give discomfort

	Foster internal locus of                control
	Foster external locus of control

	Are proactive
	Are reactive

	Are logical and related 
	Are unrelated and personal

	Work in the long-term 
	Work in the short-term 

	Promote responsibility
	Can promote obedience (but more likely resentment)


 










To illustrate the difference between a consequence situation that could be similar to a punishment situation, it may be helpful to compare two interventions with the same basic elements. For this example, those basic elements are:
· A review is being provided as a service to help the student prepare for an upcoming exam
· Students need to listen during the review, or ask questions
· The review will last as long as it needs to
· The expectation is that students are quiet during an exam

Given these basic elements, consider the following two cases:
Case #1
Teacher is reviewing with students. After about 40 minutes, the teacher senses that the students are restless. He asks them, “I am seeing less attention than I did earlier, does that mean you have had enough review and we are ready to take the test?” Some students say yes, and others say no. So he makes the deal, “If you are able to be attentive and use this opportunity well, we will continue to review; if it looks like you are getting bored and restless, that will tell me that it is time to give the test out.” After a few minutes the students look restless. The teacher says, “Okay, let’s take everything off our desks and get out a pen or pencil.  The teacher gives additional instructive and supportive comments related to the material. “We have done well on this in class, so let’s show it here. Remember, we need to be respectful of one another, so please be quiet until everyone is done.”
Case #2 
Teacher reviews with the students. After about 40 minutes, the teacher hears talking. He tells them, “There is too much talking right now.” After a couple of minutes, talking continues so he tells them, “If you keep talking I am going to give you the test.” After a few minutes the teacher again becomes frustrated with the amount of talking and says, “That’s it, you are getting the test now!” As he passes out the test he angrily tells the students that if they talk during the exam, they will “get a big fat 0!”

As you examine the two cases, they are essentially the same in terms of the teachers’ actions.  In both cases, the teachers made the determination that as a result of the students’ behavior they seemed not to be taking advantage of the review and therefore were ready to take the test.  Would you characterize them both as consequences?  Or was the second a punishment?

Reflection 7-5
 What was the difference between the two cases?   Did one become a punishment?  Why?

       Reflection










































	Problem
	Punishment
(What not to do)
	Related Consequence
	Transformative Idea

	Problem lining up

	-Disappointment
-Shaming, lost points
	-Practice lining up
	Be positive, help the students learn to be successful and take joy in their success [footnoteRef:1] [1:  See Chapter 12 of Transformative Classroom Management (TCM) for more detail.] 



	Turning in assignment late
	-Public embarrassment
-Asking for an excuse

	-Loss of points
	Project-driven work and meaningful assignments will reduce the tendency for students to neglect assignments  [footnoteRef:2] [2:  See Chapter 13 of TCM for more detail.] 



	Frequent talking out of turn
	-Writing lines
-Negative recognitions

	-Loss of opportunity to talk.
-Problem-solve solutions to fix
  problem
-Loss of opportunity to take
  part in activity
	The level of side-talk is usually related to  to how engaging the work is and whether the teacher has created a culture of listening (Ch. 6) [footnoteRef:3] [3:  See Chapter 6 of TCM for more detail.] 



	Group cannot refrain from conflict that leads to poor performance
	-Hovering over the group
-Splitting them up
-Shaming them
	1st intervention -- clarify task,
     confirm understanding

2nd intervention -- clarify need
      to resolve conflict – 
      confirm commitment to
      conflict-free effort

3rd intervention -- loss of 
      opportunity to take part in
      activity, potentially
      needing to reflect on
      solutions for future efforts, 
      and/or need to complete
      work on own time.
	Clear directions, assessing the quality of group participation, and inductive lesson designs will ensure more students are engaged more of the time [footnoteRef:4] [4:  See Chapter 20 of CM for more detail.] 


	Tapping pencils on desks
	-Public negative recognition
-Spending time after class

	-Have students put everything
  down and have their hands
  free while listening
	Meet students’ basic need for power. Create engaging lessons.
Develop a culture of listening


	Cheating 
	-Public humiliation
	 -No credit for work.
	Teachers project the expectation that to cheat is to lose out, and that they have faith that no one will cheat will usually have little cheating


	Cell phone
	-Public humiliation
-Angry power struggle
	-Confiscate phone for a time
	[bookmark: _GoBack]It is best to set an expectation early in the year that there is no reason to have a cell phone out. Zero tolerance early will save a lot of pain later


	Going to bathroom
	-Publicly questioning why the
  student needs to go
-Questioning the students’ 
  intentions.
	-Some set amount of
  bathroom visits per quarter 
	Student uses their limited number of passes as they see fit, and when the passes are used up the student is out of privileges to go. Help the students make wise use of the privilege



Table 7.3      Examples of Consequences, Punishments and Transformative Ideas for Problem Behaviors

More Reflections 
1. Do you want your expectations and social contract to come mostly from you or from your students? Why?

2. Discuss your thoughts about the following terms -- rules, principles, and expectations. In your class, which of 
these will be more prominent?  Why?

More Activities
1. In groups or with another, discuss your feelings related to the use of student input in the creation of the social contract. Do you feel that it is worth the effort and loss of control over the outcome?

2. In groups or with another partner, take 5-10 minutes to brainstorm some of the rules and expectations that you would include in the social contract section of your classroom management plan. What terms are you going to use to describe the ingredients? Share your ideas with one another.  Sharing your classroom management plan ideas with others will help you get more ideas and will clarify and strengthen your own ideas as you explain and/or defend them to others.

3.  	In groups, take part in the following exercise. Start by having each group develop a list of two or three common       social contract violations (don’t make them too severe for now). When you are done, pass them to another group.  This group will need to come up with logical and related consequences for each problem. This is more difficult than it sounds. It will be helpful to use the previous table (7.3) comparing consequences and punishments. Share your ideas with the whole group, and discuss why you feel each is a consequence rather than a punishment.

4. Develop a social contract for a hypothetical class or one that you are teaching.

5. In groups of four, brainstorm two common student behavioral problems that you have seen recently or feel are pertinent (it is more effective if they are not severe problems such as fighting or disrespect--those are addressed in another Webinar).  Pass them to the group next to you. Once you have your neighbor’s two problems, develop consequences for them. Be sure that they are true consequences, not simply quasi punishments.  Refer to Table 7.3 (Consequences vs. Punishments) to assess your answers.

6. Discuss the difference between logical and related (but manufactured) consequences and naturally occurring consequences. What criteria would you use to decide which is best in any given situation?

 Notes













7.   In groups, fill in the following chart with teacher practices. When you are done, compare your answers
 with the rest of the class.

	
	Positive
	Negative 

	Healthy and Effective
	Natural positive consequences for good choices
1.
2.
3.


	Natural and logical consequences for poor choices
1.
2.
3.


	Unhealthy and Ineffective
	Extrinsic rewards
1.
2.
3.


	Punishments
1.
2.
3




                                                                                                    Notes 























                                                                                                                                                      Notes/Reflections


















-------------------------------------------------------------------------------------------------------------------------------------------------------------

Clips of Skills in Practice 
(Note:  All clips include Dr. John Shindler and students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

[image: ] Clip 1 – Facilitating the Development of a Social Contract:  The Beginning – certificate – 7th grade class on
               the 2nd day of the year.  The actors are students in teacher training.
[image: ]Clip 2 – Facilitating the Development of a Social Contract:  Putting it in Writing
[image: ]Clip 3 – Facilitating the Development of a Social Contract:  Finalizing and Operationalizing the Content
[image: ]Clip 4 – Coming Up with Consequences for a Social Contract Violation 

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]
Reference
Shindler, J. (2010) Transformative Classroom Management. Jossey-Bass. San Francisco, CA.

Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management publication for the Virginia Department of Education TCM participant and facilitator guide.  The guide accompanies a professional development series of video clips and PowerPoint slides on transformative classroom management. 
  
The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.   
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Purpose

The purpose of the seventh webinar is to: 

1. Explore the nature of social bonds among the 

students in a class

2. Examine a system for facilitating the process of 

creating a social contract within the class
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Explore the nature of social bonds among the students in a class



Examine a system for facilitating the process of creating a social contract within the class
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Today’s Agenda

1. Welcome and reflections from webinar six

2. Understanding the nature of social bonds and 

building a process for creating a social contract 

within the class

3. Understand the difference between consequences 

and punishments

4. Reflections and Activities (See TCM Guidebook)
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Today’s Agenda

Welcome and reflections from webinar six



Understanding the nature of social bonds and building a process for creating a social contract within the class



Understand the difference between consequences and punishments



Reflections and Activities (See TCM Guidebook)
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• Why do your students do as you ask?

• Why do they treat each other well?

• What bonds them?

– Social 

– Communal

• Where do those bonds exist?  And how 

will/do we see evidence of them?

The Bonds in our Class
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Why do your students do as you ask?



Why do they treat each other well?



What bonds them?



Social 



Communal



Where do those bonds exist?  And how will/do we see evidence of them?



The Bonds in our Class
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• What are your goals for your class as a 

unit/collective?

• What is your system of rules and consequences?

• Where is it all going for you?

– To a simple recognition that there are rules and 

consequences?

– Toward increased responsibility?

– Toward a long-term goal (i.e., community, or self-

direction)?

What is our Class as a Collective?
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What are your goals for your class as a unit/collective?



What is your system of rules and consequences?



Where is it all going for you?

To a simple recognition that there are rules and consequences?



Toward increased responsibility?



Toward a long-term goal (i.e., community, or self-direction)?



What is our Class as a Collective?
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• What is the difference between a rule and a 

generally accepted classroom expectation?

• Will you have rules in your class?

• You have dozens of expectations, how will you 

communicate those? (Refer to webinar four)

• What will you put in written form?

• How will you feel confident that your students 

know your rules and expectations?

Rules vs. Expectations
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What is the difference between a rule and a generally accepted classroom expectation?



Will you have rules in your class?



You have dozens of expectations, how will you communicate those? (Refer to webinar four)



What will you put in written form?



How will you feel confident that your students know your rules and expectations?

Rules vs. Expectations
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What is the difference between a social 

contract and teacher imposed rules?

1. A social contract is an explicit agreement among 

participants – rules are imposed upon participants.

2. A social contract is developed by participants –

rules are given by the teacher.

3. A social contract exists in the hearts and minds of 

the participants – rules exit on the wall.

Social Contract


Microsoft_Office_PowerPoint_Slide7.sldx
What is the difference between a social contract and teacher imposed rules?



A social contract is an explicit agreement among participants – rules are imposed upon participants.



A social contract is developed by participants –     rules are given by the teacher.



A social contract exists in the hearts and minds of the participants – rules exit on the wall.

Social Contract
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• Few Rules (and constant clarification of the 

many expectations)

• Positively Stated

• Student Involvement

• Logical and Related Consequences

• Your Role?

Creating Your Social Contract
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Few Rules (and constant clarification of the many expectations)



Positively Stated



Student Involvement



Logical and Related Consequences



Your Role?



Creating Your Social Contract
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• What is your role in the collective of your 

class(es)?

• Are you . . .

– The Enforcer?

– The Boss?

– The Parent?

– The Facilitator?

– The Watch Maker?

– The Leader?

– The Cheerleader?

– Other?

What is your Role?
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What is your role in the collective of your class(es)?



Are you . . .

The Enforcer?

The Boss?

The Parent?

The Facilitator?

The Watch Maker?

The Leader?

The Cheerleader?

Other?





What is your Role?
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• What do we do when students break rules, 

cross boundaries, violate expectations?

• What if we do nothing - what is the 

problem?

• What if we are inconsistent - what is the 

problem?

Consequences
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What do we do when students break rules, cross boundaries, violate expectations?



What if we do nothing - what is the problem?



What if we are inconsistent - what is the problem?

Consequences
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• Reflect on the story of Student and Bus

• What is the nature of a consequence? The 

nature of a punishment?

– LOC?

– Long-term effects?

– Influence on behavior change?

Consequences vs. Punishments
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Reflect on the story of Student and Bus



What is the nature of a consequence? The nature of a punishment?

LOC?

Long-term effects?

Influence on behavior change?



Consequences vs. Punishments
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Consequences vs. Punishments: 

A Comparison

Consequences Punishments

Intend to teach lessons Intend to give discomfort

Foster internal locus of control Foster external locus of control

Are proactive Are reactive

Are logical and related  Are unrelated and personal

Work in the long-term Work in the short-term 

Promote responsibility Can promote obedience (but more likely 

resentment)
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Consequences vs. Punishments: 
A Comparison


		Consequences		Punishments

		Intend to teach lessons
		Intend to give discomfort


		Foster internal locus of control		Foster external locus of control


		Are proactive
		Are reactive


		Are logical and related 
		Are unrelated and personal


		Work in the long-term 
		Work in the short-term 


		Promote responsibility
		Can promote obedience (but more likely resentment)
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Case Example

Teacher reviews with the students. After a few minutes, the teacher hears 

talking. He tells them, “There is too much talking right now.” After a 

couple of minutes, talking continues so he tells them, “If you keep talking 

I am going to give you the test.” After a few minutes the teacher again 

becomes frustrated with the amount of talking and says, “That’s it, you 

are getting the test now!” As he passes out the test he angrily tells the 

students that if they talk during the exam, they will “get a big fat 0!”

Where are the consequences in this intervention and where are the 

punishments? What could the teacher have done differently?

Sometimes it is not the what but 

the how that defines things.
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Teacher reviews with the students. After a few minutes, the teacher hears talking. He tells them, “There is too much talking right now.” After a couple of minutes, talking continues so he tells them, “If you keep talking I am going to give you the test.” After a few minutes the teacher again becomes frustrated with the amount of talking and says, “That’s it, you are getting the test now!” As he passes out the test he angrily tells the students that if they talk during the exam, they will “get a big fat 0!”



Where are the consequences in this intervention and where are the punishments? What could the teacher have done differently?

Sometimes it is not the what but the how that defines things.
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If students are used to crime and punishment 

and punitive kinds of interventions, what does 

that imply for us?

Should we give them what they are used to    

(and probably respond most compliantly to)?

If we do, are we promoting their “negative 

identities” and “failure psychologies?” 

What should we do instead?

What are Our Student Used to?
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If students are used to crime and punishment and punitive kinds of interventions, what does that imply for us?



Should we give them what they are used to    (and probably respond most compliantly to)?



If we do, are we promoting their “negative identities” and “failure psychologies?” 



What should we do instead?

What are Our Student Used to?
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1-Style 

Functional/Student-Centered

Facilitator/Leader

Self-Directed  Students

“Our Class”

2-Style

Functional/Teacher-Centered

Conductor /Manager

Well Trained Students

“My Class”

3-Style

Dysfunctional/Student-Centered

Enabler/Passive

Self-Centered/Chaos

“The Students”

4-Style

Dysfunctional/Teacher-Centered

Authoritarian/Hostile

Dominance/Obedience or Rebellion 

“Those Students”

Functional 

level by

Orientation 

4 Quadrant Teaching Style Matrix
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Level of Problem Description

Level I Students do things that reflect unconscious mistakes, 

bad habits, laziness, bad judgments. They are not 

serious, but if ignored will grow.

Level II Students consciously violate rules and expectations, 

or exhibit a pattern of deeply conditioned 

dysfunctional behavior.

Level III Student come to us with organic problems with 

attention or emotional control.

Levels of Problems
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		Level of Problem		Description

		Level I		Students do things that reflect unconscious mistakes, bad habits, laziness, bad judgments. They are not serious, but if ignored will grow.


		Level II		Students consciously violate rules and expectations, or exhibit a pattern of deeply conditioned dysfunctional behavior.


		Level III		Student come to us with organic problems with attention or emotional control.



Levels of Problems
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Upcoming TCM Webinars

The next webinar in the series provides an explanation of how to implement 

the social contract and its consequences and what to do if a student were 

to reject the contract.

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power 

Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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Upcoming TCM Webinars
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Implementing a Consequence and Dealing with Power Struggles

Instruction –  Assessment - Management Connection
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