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      Implementing a Consequence and                        Dealing with Power Struggles

Participant Goals
· Develop a system for implementing consequences that achieves the desired results of promoting more responsibility, collective function and maintaining student dignity and respect.
· Classify behavioral problems at their correct level of contract violation 1, 2 or 3. 
· Feel confident in your ability to respond to a student who attempts to engage you in a power struggle.

Facilitation
· Engage the participants in a discussion about what they believe to be a “successful” consequence implementation.
· After brainstorming some common classroom problems, lead the participants in the process of classifying them into level 1, 2 or 3.
· Facilitate the culminating activity for this webinar.  It can be done in groups, or in a discussion with individuals.  Have the participants either act out the consequence implementation, given a scenario, or discuss what they would do in a given case verbally.  Encourage them to act them out and really consider their verbal and non-verbal behavior.

A Successful Consequence Implementation
Reflection 8-1:
· Alone or in a group, describe what is accomplished in a successful consequence implementation. 
· How would you characterize it?

                   
                   Reflection
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Exercise 8-1
As we examine the notion of how to best implement consequences, it is important to recognize that problems do not all come in the same size and shape. We might make a distinction among three levels of problem behavior.  Figure 10.2 describes these classes of student behavior problem and offers potential logical consequences for each.  For each of the levels listed below identify a situation from your observation that would accurately characterize that level.

Figure 10.2
Levels of Classroom Behavior Problems and Examples of Each
	
	Description
	Classroom Example
	Potential Logical Consequence

	Level Ia
	A student or class displays a form of dysfunctional behavior that will likely become steadily more problematic is ignored.
	Students failing to give another student 100% attention when appropriate.
	Stop the class and ask the students to give the student their full attention. Ask the student to start over. [footnoteRef:1] [1:  See chapter six of Transformative Classroom Management (TCM) for more details. ] 


	Level Ib
	Student actions that violate the classroom rules and/or social contract. Typically rooted in forgetfulness, lack of understanding, or carelessness.
	Student carelessly leaves a mess at a workstation.
	Student is asked to clean up their desk before they can move on to the next thing. 

	Level IIa
	Students knowingly reject their commitment to the social contract in words or actions. Typically rooted in defiance, a desire for power, or a cry for help.

	Student refuses to clean up their area or deliberately continues to talk when the expectation is to be attentive to the speaker.
	Remind students they are not part of the class until they can demonstrate a commitment to the social contract. Student may be required to complete and commit to an individual behavior contract.[footnoteRef:2]  [2:  See chapter fourteen of TCM for more details. ] 


	Level IIb
	Students exhibit dysfunctional behavior on a regular basis. Typically rooted in a deeply conditioned pattern of thinking and ego defense.
	Student tends to disrupt the work of other group members any time they feel the task is too challenging in an attempt to meet their needs for competence and power, or student exhibits a compulsive need for attention.
	Student brought to recognize the pattern (i.e., negative identity pattern) with the teacher’s help. Demonstrate progress and commitment to the social contract, and potentially complete and follow an individual behavioral contract.[footnoteRef:3]  [3:  See chapter fifteen of TCM for more details. ] 


	Level III
	Students experience a struggle with their behavior and have a biological/organic basis to their lack of self control which may involve a legitimate case of ADHD.
	Student struggles to attend for long periods of time and feels a compulsive need to move and talk -- even though they wish they could attend and feel guilty that they cannot.
	Student follows the plan laid out in their IEP and personal behavioral contract. 




Reflect on the following suggestions for implementing a consequence offered by Curwin and Mendler (1986).[footnoteRef:4]  Then participate in the activity described below. [4:  Curwin, R. &  Medler, A. (1986) Discipline with dignity.  Alexandria VA:  ASCD Press.] 


Figure 10.3 
 Curwin and Mendler’s Nine Steps for Consequence Implementation
1. Always implement a consequence: Be consistent.
2. Simply state the rule and consequence.
3. Be physically close: use the power of proximity.
4. Make direct eye contact. 
5. Use a soft voice.
6. Catch the student being good.
7. Don’t embarrass the student in front of the class.
8. Be firm, but anger free when giving the consequence.
9. Don’t accept excuses, bargaining or whining.

Exercise 8-2
In the following exercise, you will take part in a role-play involving a student who violates the social contract and the teacher who must implement a consequence. If you are part of a class, it will be useful to divide the scenarios among six groups. If you are not in a class, you may want to find a small group to help you with one of the role play scenarios, or write out your script on paper.

Directions:   As a group, your task is to create a life-like role-play between a teacher and one or more students. You are free to use whatever rationale you choose to inform your thinking, but when in doubt try to base your intervention on the principles outlined in the chapter. Your task is to develop two situations, one where the behavior is dealt with ineffectively and the other in which the behavior is dealt with as effectively as you would consider possible. Take your job seriously.

You may want to script your role-play. Have fun with each, but you will likely find that the “what not to do” scene is more fun.  Go for it!  And before you begin the role-play, it may help your audience if you provide them with background information relating to the events that happened prior your play in your hypothetical classroom.

Situation A:  One table of students keep talking to one another while you are trying to present material.  What do you do?

Situation B:  A reliable source tells you that at recess one student hits another student, and there was no action taken by the recess supervisor (he or she never saw it).  The students are just returning to the class. What do you do?

Situation C:  You have your students sitting in pods of four. At one table one of the more fidgety students is pestering one of the other students at the table (e.g., taking things off her desk, staring at her paper, etc.). You have warned the students to stop but the pestering has not lessened. What do you do?

Situation D:  You are asking your class deeper-level questions to help them process a lesson you are teaching. One of your students is acting particularly silly, raising a hand and offering flippant and irresponsibly incorrect answers. What do you do?

Situation E:  One of the students has just loudly discovered that their special pen is missing from their desk. Another one of your students has in the past taken things, but has always explained why it was just a misunderstanding. You saw this student playing with the pen earlier before recess. What do you do?

Situation F:  You are giving a test. You see one of your students copying answers from a neighbor. It is obvious that they are trying to cheat. You have a rule against cheating in your class. What do you do?

Situation G: As you are lecturing, three girls in the class begin to pass a make-up set among one another, and use it when you are not looking. What do you do?

Situation H:  As you are teaching, a handful of students find themselves being pulled into a negative interaction. It starts small with a minor put-down, but soon grows as each student escalates the conflict with greater and more significant put downs.

Option 1:  As a class, discuss what you think is effective or ineffective about each role-play.

Option 2:  Develop your scenario in writing, and share it with someone else for feedback.
					Notes












Reflection 8-2
Reflect on the last teacher-student interaction that you would classify as a power struggle. 
· Did the student try to “hook” the teacher into it?
· Did the teacher stay calm and in his or her role as facilitator of
               the social contract?
· Did the teacher refrain from getting defensive or personal?
· What advice would you give the teacher if  he or she were to
               have a second try at the situation?






------------------------------------------------------------------------------------------------------------------------------------------
Clips of Skills in Practice 
(Note:  All video clips include Dr. John Shindler and the other individuals are students taking graduate level education courses.  Permission was granted by all individuals in the clips to be filmed and released.)

· Clip 1 – In the following scenarios, students in a graduate education course were asked to create
              two role-plays.  The first depicts an ineffective intervention to a social contract violation followed by a whole class debriefing.  The second role-play depicts an effective intervention.
· Clip 2 – Debriefing role-play in Clip One.
· Clip 3 – Effective Intervention to the made-up scenario with debriefing.
· Clip 4 – Effective intervention to a student who is trying to offer silly answers in the class discussion.  Includes debriefing.
· Clip 5 – Ineffective intervention to a group of students who are not listening to the teacher.  Includes debriefing.
· Clip 6 – More effective intervention to a group of students who are not listening.  Includes debriefing.
· Clip 7 – Effectively responding to a power struggle initiated by a student.  Student has been asked to stay after the other students were dismissed.  The student refused to pick up the mess he made at his desk.

Reference
Shindler, J. (2009) Transformative Classroom Management. Jossey-Bass. San Francisco, CA.

Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management (TCM) publication for the Virginia Department of Education TCM participant and facilitator guide.  The guide accompanies a professional development series of video clips and Power Points on transformative classroom management. 
  
The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.   
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Purpose

The purpose of the eighth webinar is to: 

1. Become expert in how to facilitate the social contract 

and implement consequences

2. Gain confidence in knowing what to do in cases 

where  students defy us and the social contract
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Today’s Agenda

1. Welcome and Reflections from Webinar  

seven

2. Facilitating the Social Contract

3. Implementing the Consequences within the 

Contract

4. Responding Effectively to Power Struggles

5. Reflections and Activities  (See TCM 

Guidebook

)
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Facilitating the Social Contract

1. It is about the social contract (i.e., the 

agreement/commitment that was made by all 

participants), NOT US.

2. When we make things personal, neglect our 

responsibility, or are perceived as subjective, the 

contract is weakened.

3. If we can keep the focus on the choices that we 

are all making within the context of the 

commitment that we have made, we will see the 

contract strengthen.
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Facilitating the Social Contract

It is about the social contract (i.e., the agreement/commitment that was made by all participants), NOT US.



When we make things personal, neglect our responsibility, or are perceived as subjective, the contract is weakened.



If we can keep the focus on the choices that we are all making within the context of the commitment that we have made, we will see the contract strengthen.
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• Reflection: Alone or in your group, describe 

what is accomplished in a successful 

consequence implementation.

• How would you characterize it?

A Good Intervention Outcome
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A Good Intervention Outcome







10



image1.png









AGood Intervention Outcome

+ Reflection: Alone orin your group, describe
what s accomplished ina successful
consequenceimplementation

+ Howwould you characterize it?





image8.emf
Desired Outcomes of our Action

• As a results of our interventions we would 

hopefully see the following:

– Increasingly responsible student behavior.

– Students understanding what they did and 

recognizing the actions as their choice.

– Other students seeing that choices lead to 

consequences and the contract is respected.

– Students reflecting on their action and grow.

– Students’ dignity is maintained.

– We are perceived as fair and caring.
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Desired Outcomes of our Action

As a results of our interventions we would hopefully see the following:



Increasingly responsible student behavior.

Students understanding what they did and recognizing the actions as their choice.

Other students seeing that choices lead to consequences and the contract is respected.

Students reflecting on their action and grow.

Students’ dignity is maintained.

We are perceived as fair and caring.









image1.png









Desired Outcomes of our Action

- Ass st ofourintenentans ns would
Ropafuly ses ina folowng






image9.emf
Level of Problem Description

Level I Students do things that reflect unconscious 

mistakes, bad habits, laziness, bad 

judgments. They are not serious, but if 

ignored will grow.

Level II Students consciously violate rules and 

expectations, or exhibit a pattern of deeply 

conditioned dysfunctional behavior.

Level III Student come to us with organic problems 

with attention or emotional control.

Levels of Problems
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		Level of Problem		Description

		Level I		Students do things that reflect unconscious mistakes, bad habits, laziness, bad judgments. They are not serious, but if ignored will grow.


		Level II		Students consciously violate rules and expectations, or exhibit a pattern of deeply conditioned dysfunctional behavior.

		Level III		Student come to us with organic problems with attention or emotional control.



Levels of Problems
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Consequences vs. Punishments: 

A Comparison

Consequences Punishments

Intend to teach lessons Intend to give discomfort

Foster internal locus of control Foster external locus of control

Are proactive Are reactive

Are logical and related  Are unrelated and personal

Work in the long-term  Work in the short-term 

Promote responsibility Can promote obedience (but more likely 

resentment)
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Key Variables:

– Consistency

– Proximity

– Privacy

– LOC

– Take away message

– Affect on the collective

Implementing Consequences
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1. Always implement a consequence: be consistent.

2. Simply state the rule and consequence.

3. Be physically close:  use the power of proximity.

4. Make direct eye contact (maybe better said as 

“make personal contact”).

5. Use a soft voice.

6. Catch the student being good.

7. Don’t embarrass the student in front of the class.

8. Be firm, but anger-free when giving the 

consequence.

9. Don’t accept excuses, bargaining or whining.

Curwin & Mendler’s Steps for 

Consequence Implementation
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Always implement a consequence: be consistent.

Simply state the rule and consequence.

Be physically close:  use the power of proximity.

Make direct eye contact (maybe better said as “make personal contact”).

Use a soft voice.

Catch the student being good.

Don’t embarrass the student in front of the class.

Be firm, but anger-free when giving the consequence.

Don’t accept excuses, bargaining or whining.



Curwin & Mendler’s Steps for Consequence Implementation
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• In a group, read one of the problem behavior 

situations listed and create a life-like role play.

• Your job is to create 2 life-like role plays of 

what you could do to solve the problem.

– Create your first role play by depicting as much of 

the “what not to do” elements as you can.

– In your second, depict what you feel would be the 

most effective way to approach the problem. 

– After each role play we will debrief and 

deconstruct what we observed.

Group Exercise: Role Play of a 

Problem Scenario
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In a group, read one of the problem behavior situations listed and create a life-like role play.

Your job is to create 2 life-like role plays of what you could do to solve the problem.

Create your first role play by depicting as much of the “what not to do” elements as you can.

In your second, depict what you feel would be the most effective way to approach the problem. 

After each role play we will debrief and deconstruct what we observed.

Group Exercise: Role Play of a Problem Scenario
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What if a Level I problem intervention turns 

into a level II problem situation – i.e., the 

student says “no” to us and the social 

contract?

What if they say “no”
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• What is our job?

• What is our message?

• What is it essentially about?

• How do we want the interaction to affect 

the rest of the students?

• How do we want the interaction to affect us 

practically and emotionally?

What if they say “No”


Microsoft_Office_PowerPoint_Slide13.sldx
What is our job?

What is our message?

What is it essentially about?
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What if they say “No”
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1. Keep a necessary level of conscious awareness (don’t let it 

grab your ego and become personal). 

2. Don’t own the student’s choice.

3. Create privacy (think social/indirect learning model), eliminate 

the audience.

4. Keep your words simple and related to the social contract, the 

student’s choice and what the student needs to do.

5. Avoid hooks. 

6. Validate the student’s feelings and point of view.

7. Use repetition with a supportive tone.

8. Allow the student to make the choice with a clear knowledge of 

the consequences of his/her choice.

Dealing with Level II Power 

Struggles
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Keep a necessary level of conscious awareness (don’t let it grab your ego and become personal). 

Don’t own the student’s choice.

Create privacy (think social/indirect learning model), eliminate the audience.

Keep your words simple and related to the social contract, the student’s choice and what the student needs to do.

Avoid hooks. 

Validate the student’s feelings and point of view.

Use repetition with a supportive tone.

Allow the student to make the choice with a clear knowledge of the consequences of his/her choice.



Dealing with Level II Power Struggles	
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Upcoming TCM Webinars

The next webinar in the series provides an explanation for how to align our 

instruction with our management to make each more effective.

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10. Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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Upcoming TCM Webinars

The next webinar in the series provides an explanation for how to align our instruction with our management to make each more effective.
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Succeeding with Challenging Students

Creating the 1-Style Classroom
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