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Instruction – Assessment – Management
                         Connection

Participant Goals
· Exploring the relationships among instructional, classroom management and assessment methods.
· Appreciate the relationship between planning and learning and then optimize the relationship between the planning and the learning that will take place in the classroom.
· Discover and/or improve methods for assessing and encouraging investment by their students in the process aspects of the learning task.

Facilitation
· Ask the participants to brainstorm ideas to the question below -  Teachers who do _________ (pedagogically) have fewer management problems. Encourage the participants to recall both effective examples and ineffective examples. Also encourage the participants to focus on pedagogy and not classroom management. The point of the exercise is for the participants o see that pedagogy will affect classroom management outcomes.

· Lead the participants in the reflection exercises below. In the case of the students waiting too long in line, encourage the participants to consider how to reconfigure the exercise so that more students are participating more of the time. In the reflection related to the students five priority values, have the participants reflect on the notion that what we assess defines what is valuable to our students. So if we want students to develop qualities over time, we need to find a way to include those qualities in our assessment methodology.

· Engage the participants in a discussion of how to encourage all students to be engaged or as it is referred to in the webinar “cognitively on the hook.”

· Lead the participants in a discussion on how to assess process.
           For ideas you may want to review Developing and 
           Implementing an Effective System for Assessing Behavior,
 Participation, or Process at the following link:          http://www.transformativeclassroom.com/pdf/AssessingParticipation.pdf



· Encourage the participants to work on a classroom management plan that they could use as a guide in the future and have he or she share it periodically with you.  Areas of content might include:
· Philosophy
· Expectations and Rules
· Technical Management
· Motivation
· Integrating instruction-assessment-management (i.e., this chapter)
· A vision and areas of improvement (this would be a good place to discuss how they intend to move to a more 1-Style set of management practices if they so desire)

Reflection 9-1
As you examine the diagram below, reflect on the relationships that you see among these three areas or between two of the three areas.  It may be helpful to fill-in the blank of the sentence below (i.e., teachers who. . .). When doing this it will be useful to think of positive examples – classes where there were few problems because of the effective methods being used; and examples of classes with a high degree of dysfunction because of the kind of instructional methods being employed.
               
                                                 
                             
                          


   				





The Inter-related Factors in the Teaching Process
          
Teachers who do _______________________ (pedagogically) have fewer management problems.

Reflections
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Reflection 9-2
A useful place to begin our reflection in this area is to consider how preparation affects our management quality.
· How do you feel and act when you are prepared? 
· How do you feel and act when you are not prepared?
· Do you notice that there are more behavioral problems on
               days where you are less prepared? If so, why do you think
               this would be?

Reflection 9-3
Read through the examples of each type of teaching objective below.   Consider the effectiveness of each to create effective learning targets that are clear and standing still – i.e., what do we do and say as teachers when we have each of these as our guide?
 
· “Material to be covered” objective. Example: Cover page
                34 and review for final.
 
· “Completion” type objective. Example:   Learners will
               complete division problems and begin homework on
               page 35.
 
· “Cognitive behavioral outcome” objective.  Example: 
               Learners
               will 1) apply the process of division after it has been modeled
               in class to problems with remainders, and 2) recognize what
               remainders are, and 3) be able to explain the concept of
               remainders in their own words and/or to peers.

Reflection 9-4
Recall the Social/Indirect Learning Model
· Scenario: Teacher calls one student at a time
· What are the other students doing and thinking 
                              when they are not answering? 
· Are they cognitively on the hook?
· What can we do to bring the whole class into the
               interaction?
                      Notes













Reflection 9-5   
After reviewing the following real classroom scenario, assess the problems with the teacher’s lesson design as you see it, and develop an alternative strategy that you feel would be more effective.

Scenario:   The teacher decided to teach a lesson related to science to her group of first graders. The concept she was teaching was sea versus land creatures. She created an excellent set of hands-on materials including pictures of both sea and land creatures. She divided the class into two lines and had the two groups compete. The student at the front of each line was asked to classify the picture as either a land or sea creature. The activity worked very well for about the first three students at the front of each line. The classification aspect was very effective on many levels. However, over time there were an increasing number of disruptions in the back of each line, especially involving students who had already had their turns. After fewer than half of the students had participated, the activity deteriorated to the point where it had to be stopped.

Assume that the topic and classification aspect of the activity are worth keeping. What would you do to make the lesson work better so that there is a greater level of engagement and therefore fewer management issues?

Effective Assessment
Reflection 9-6 
Complete the sentence, “The five most important things that I want my students to learn in my class are ________.”   Reflect on your list. Do you currently (or plan to) assess those things?  Everything can be assessed.  Chapter Twenty of Transformation Classroom Management describes how to assess more complex and/or authentic outcomes.

Reflection 9-7
How we can encourage process investment? 
As you reflect on this question and the list of suggestions below, what are some of the ways that you plan to encourage your students to invest in the processes of their work rather than just the results?
· Formally and/or informally assess the process (but this needs to be done really systematically incorporating a detailed rubric)
· Give process related feedback
· Use process workshops (i.e., writers’ workshop, readers’                                                                                      workshop, etc.)
· Encourage students to take risks and innovate
Reflection 9-8
Reflect on the following passage from the book Transformative Classroom Management.  Do you agree with the conclusion? Why or why not?

MATCHING PEDAGOGICAL AND MANAGERIAL STYLES
“Can I be a 2-Style manager and a 1-Style instructor, or be a 1-Style manager but rely mostly on teacher-centered instruction?” It is possible to mix and match practices from different orientations into one’s class.  But there is a cost to having incoherence and/or a lack of integrity in your methods.  The pedagogy described in this chapter will promote the shift within students from passive consumers to active learners.  Empowering students with pedagogy that puts them in control of their learning and validates their judgment and ability will foster their capacity to be successful within a self-responsible 1-Style classroom structure.  However, it will also likely make them less willing to blindly follow directions without seeing their value. It is also important to note that if one wants to use a 1-Style management approach but insists on teaching with a heavily teacher-directed style, they will send mixed messages that will ultimately undermine their ability to bring about management goals.

Achieving a 1-Style classroom will require a substantial commitment to creating a self-responsible, empowered, needs-satisfied group of students.  Incorporating both pedagogical and managerial strategies that promote these goals will act synergistically to bring about a more effective 1-Style classroom more quickly.

Activities
1. Discuss your answers to Chapter Reflection 11-b within your group.
	Teachers who do ___________ pedagogically have fewer classroom management problems.

2. Incorporate your thinking regarding the relationships between instruction, assessment, and classroom management and discipline into your Classroom Management Plan or Classroom Improvement Plan.  It may be helpful to include answers to item #2 in addition to the following questions:
· What do you do instructionally to meet students’ academic needs?
· What do you do instructionally to prevent students from needing to act out?
· How does your assessment promote the goals of your management?
· How do you allow for variable styles, cultures and circumstances in meeting the diverse needs of your students (e.g., ELLs, students with special needs, and advanced learners)?

-----------------------------------------------------------------------------------------------------------------------------------------
Clips of Skills in Practice – No clips were produced for this session.

References
Shindler, J. (2010) Transformative Classroom Management. Jossey-Bass. San Francisco, CA.

The Web site for Transformation Classroom Management is: 
http://www.transformativeclassroom.com/pdf/AssessingParticipation.pdf


Permission granted by Jossey-Bass Publishing Company for John Shindler, PhD  to use and print content from the Transformative Classroom Management (TCM) publication for the Virginia Department of Education TCM participant and facilitator guide.  The guide accompanies a professional development series of video clips and PowerPoint slides on transformative classroom management.   

The content of the Transformative Classroom Management series were adapted from research and publications developed and copyrighted [2010] by John Shindler.   John Shindler hereby grants permission for non-commercial use to the Virginia Department of Education, Virginia school divisions, and other Virginia educational organizations to modify, create derivatives, reproduce, publish, or otherwise use these materials exclusively in Virginia.  Permission is not granted for its use outside of the Commonwealth of Virginia.   Please contact the Virginia Department of Education at 804-371-7586 or Dr. John Shindler at 323-343-5824 or by e-mail at jshindl@calstatela.edu  for permission to use these materials outside of the Commonwealth of Virginia.   

image4.emf
Purpose

The purpose of the ninth webinar is to: 
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Today’s Agenda

1. Welcome and Reflections from Webinar 

eight

2. Effective Preparation

3. Promoting Student Engagement

4. Clarity of Learning Targets

5. Promoting Process Investment

6. Reflections and Activities (SeeTCM

Guidebook)
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Reflection

Instruction

Management Assessment

In your experience, teachers who do 

______________ have fewer classroom management 

problems.
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Students who like what they are doing 

have little reason to misbehave

As we examine the effects of various teaching choices and practices, it 

is interesting to find that those who produce effective learning outcomes 

also produce a desirable effect on classroom management and 

discipline. These practices can be separated into the following five key 

areas:

• Effectiveness of Lesson Preparation, Organization and Mechanics

• Level of Student Engagement

• Clarity of Learning Targets

• Degree to which there is Value and Incentive for Students to Invest in 

the Process

• Degree to which the Curriculum is Relevant and Meaningful to 

Students


Microsoft_Office_PowerPoint_Slide6.sldx
Students who like what they are doing have little reason to misbehave

As we examine the effects of various teaching choices and practices, it is interesting to find that those who produce effective learning outcomes also produce a desirable effect on classroom management and discipline. These practices can be separated into the following five key areas:

Effectiveness of Lesson Preparation, Organization and Mechanics

Level of Student Engagement

Clarity of Learning Targets

Degree to which there is Value and Incentive for Students to Invest in the Process

Degree to which the Curriculum is Relevant and Meaningful to Students







image1.png









Students who like what they are doing
have little reason to misbehave






image9.emf
Being Prepared

• How do you feel and act when you are 

prepared? 

• And then when you are not?

• Do you notice that there are more 

behavioral problems on days where you 

are less prepared? If so, why do you think 

this would be?
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Promoting Student Engagement

• What is the typical sequence of events in 

the low engagement class?

• Engagement comes from students:

– Caring about the activity

– Connecting with the activity

– Being cognitively “on the hook”
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Promoting Student Engagement

Engagement Promoters

– Anticipatory activities

– Matching instruction to content (concepts, skills, facts)

– Directions – abstract and concrete

– Inductive inquiry lessons

– Formal concept attainment

– Project-based learning

– High participation formats

– Keeping students cognitively “on the hook”
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• Recall the Social/indirect Learning Model

• Scenario: teacher calls one student at a time

– What are the other students doing and thinking when 

they are not answering? 

– Are they cognitively on the hook?

• What can we do to bring the whole class into the 
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Here are some of the practical strategies for

promoting deeper thinking/processing:

• Partner of group share

• Think-pair-share

• Use of personal writing boards

• Vote with fingers or hands

• Wait time

• Open-ended questions

• Repeating the question

Cognitively “on the hook”
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When we have clear learning targets, we feel 

more clear about what we are doing and the 

students feel more clear about where they 

are going.

Clarity of Learning Targets
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Read through the examples of each type below, considering the 

effectiveness of each to create effective learning targets that are clear 

and standing still – i.e., what do we do and say as teachers when we 

have each of these as our guide?

• “Material to be covered” objective. Example: Cover page 34 and review for 

final.

• “Completion” type objective. Example: Learners will complete division 

problems and begin homework on page 35.

• “Cognitive behavioral outcome” objective. Example: Learners will 1) apply 

the process of division after it has been modeled in class demonstrating 

problems with remainders, and 2) recognize what remainders are, and 3) be 

able to explain the concept of remainders in their own words and/or to peers.

Clarity of Learning Targets
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Incentive to Invest in the Process

• When students make a full investment in 

the process of learning:

– They are more engaged

– They learn more

– It promotes a growth-orientation (Dweck)

– Their products are better
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Incentive to Invest in the Process

How we can encourage process investment:

• Formally and/or informally assess the process 

(this needs to be done systematically, 

incorporating a detailed rubric)

• Give process related feedback

• Use process workshops (i.e., writers workshop, 

readers workshop, etc.)

• Encourage students to take risks and innovate
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Meaningful Curriculum

• When students are working with ideas that 

relate to their lives, that they feel are 

meaningful, and are culturally relevant, 

they appreciate them and are inherently 

more interested as a result.
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Upcoming TCM Webinars

The next webinar in the series provides an explanation for how to create 

high functioning cooperative learning activities.

1. Data shows Transformation Classroom Practices Increase Achievement

2. Moving up the Function Continuum

3. Classroom Environment and Social Learning

4. Creating Clear and Effective Classroom Expectations

5. The Technical Management of a Classroom

6. Motivating Students to Learn

7. Creating a Class Social Contract and Logical Consequences

8. Implementing a Consequence and Dealing with Power Struggles

9. Instruction – Assessment - Management Connection

10.Facilitating Effective Cooperative Learning

11. Succeeding with Challenging Students

12. Creating the 1-Style Classroom
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