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Reading Needs at a High-Performing High 
School 

10th Percentile on Grade 8 Probes (n = 15)

25th Percentile on Grade 8 Probes (n = 38)

Goals
1. I Want to Lay Out a Vision for a Middle Schools and High Schools with Respect 

to Providing Multi-Tier (3) Interventions for All Students for Academics and Behavior

Tier 1: Increasing Tools, Training, and Support for Content Area Teachers

Tier 2: Organize More Effective and Efficient Remedial Programs  or 
Content Area Supports for At Risk Students

Tier 3: Clarify the Mission of Special Education and Provide Better 
Tools,Training, and Support

2.    Provide You Some Examples as to What to Do and How to Do It

3.    Provide You With Some Resources So You Can Learn More and Make Data-Based 
Decisions

 1.   Ensure Students Have Sufficient Basic Skills So They Can Read to Learn Rather than Learn to Read

1a.  Develop Your Special Education Mission Statement (Intensive Basic Skill Interventions OR Content Class Support with SIM) 
and Align It With Your Eligibility Criteria 

1.b  Strengthen Your CORE (Tier 1) Language Arts Curriculum At Least Grades 6-9

2.  Commit to Effective, School-Wide Positive Behavior Intervention Support (PBIS/PBS) especially Tardies

3.  Make a Commitment to Improve General Education Content Teaching Skills a Continuous Staff Development Target-Ensure Access to 

Good Syllabi;

High Quality Grading; 

Teaching from a Big Ideas Focus;

Employ Evidence-Based Strategies to Increase Engagement; 

Embedded Strategic Instruction Model (SIM) in Pedagogy;

Common Assessments for Formative Assessment and Potential Screening

4.  Ensure Tier 3 SE Basic Skill Interventions are Maximally Powerful (and Worth It) with Scientifically Based Progress Monitoring 
(e.g., CBM)

5. Build Out Effective Tier 2 and Tier 3 Behavior Support, in Addition to School-wide PBS

6.  Build Effective Scientifically Based Tier 2 Remedial Basic Skill Interventions Grade 6-9 and Behavior Programs Across ALL Grades

7.  Shift Related Services Roles to Minimal Testing and Maximum Consultation and Coaching Support

Step 1:  Ensure 
Understandings of

 Big Ideas 

to 

Promote Understanding 
and 

Reduce Push Back



Big Ideas About Secondary Evidence-Based and Multi-Tiered 
Services at Secondary

1.  There isn’t a Middle or High School Anywhere That 
Couldn’t Get Better by:

• Expanding High Quality Instruction Using 
Scientifically Based Practices

• Providing Early Intervention for Those Who Need It

• Working from a Prevention Model Rather than 
Remediation, Especially Regarding Behavior Support

1. By High School , We Would Hope that We Wouldn’t Be “Discovering 
Disabilities in Our Students

2. Lots of Students Have Academic and Behavior Challenges in Middle 
and High School-Every Problem Learning is not a Sign of  a Learning 
Problem

3. The Focus Should Be Improving Tier 1 Content Area Instruction and 
Building Tier 2 Supports for At Risk Students for Academics and 
Behavior

4. Secondary Special Education Needs a Clearer and More Constrained 
Focus

5. We Know WHAT To Do. We Need to Put it Together

Big Ideas About Secondary Evidence-Based and Multi-Tiered 
Services at Secondary

We Just Relabel Old Practices

Keep Thinking that The Problem is Solely in the Students (or 
Their Families) and the Solution is Assigning the Blame

We Think We Can Talk, Test, and Invent Our Way to Improvement 

GE Teachers Believe They are Being Asking to Deliver ALL 
Students Different Interventions Rather Than Use Robust, 
Evidence-Based Practices That Increase Achievement for MORE 
Students 

We Won’t Get Far If... A Multi-Tier Model

CORE 
Meets the Needs 

of Most

Some Still Need 
MORE

A Cohesive System 
DESIGNED with All 
Students in Mind

Some Still Need MOST



No Wimpy Interventions

Intervene EARLY and Powerfully

Reduce the GAP Early to Focus on Future Learning Rather 
than Constantly Catching Up

Middle School Reading and Adolescent Literacy Across 3 Tiers  
EXAMPLE in Middle Class Community

Tier 1

Tier 2

Tier 3

Common Evidence-Based Languages Arts Curriculum + 
Novel Study+ Wide Reading

Reading Mastery (SRA)
Language! (Sopris West)
REWARDS (Sopris West)

REWARDS + (Science and Social Studies; Sopris West)
SIM (Strategic Instruction Model)

Read to Achieve
“New” Read 180

Jamestown Reading Navigator

REACH (SRA; CR + Spelling Through Morphographs + 
Reasoning and Writing)

Corrective Reading (SRA)
Language! (Sopris West)

Don’t Rely Heavily on Computer-Based Programs Except to 
Increase Practice and Reading Volume

Examples for Positive Behavior Support

•  Positive Behavior Intervention 
Support School-Wide and Class-Wide 

•  Tier 2 Behavior Supports Like 
Connections, or Check and Connect

•  Tier 3 Behavior Supports Like 
Connections +, or Check and Connect, 
Individual Behavior Support Plans, or 

Cognitive Behavior Therapy

Tier 1

Tier 
2

Tier 3

Step 2:  

Make Every Effort to 
Ensure that Students 

Can Read, Write, and 
Do Foundational 

Mathematics



District-Level Team
Build Commitment

Give Permission and Guide the 
Abandonment Process

Allocate Resources

Coordinate Staff Development

Identify Necessary Structural 
Changes

Ensure the Work Gets Done

Content Area Learning:  Still 
Move the Problem?

Student Doing 
Poorly in Social 

Studies

Content Area Courses

Student Receives 
Accommodations Like 

Extended Time, Modified 
Grades, or “Alternative” Social 
Studies with Lower Content and 

Reduced Expectations

In Special 
Education

Clarify the Purpose of Special Education for a 
Intensive Basic Skills and/or Behavior Support 

Many secondary special educators may experience increased pressure from 
parents, administrators, general educators, and students to provide 

homework assistance and review or re-teach content-
area subject matter. 

Deshler, Ellis, and Lenz (1996) acknowledged that special educators may get 
caught in this tutoring trap,which is a costly error implemented 
at the expense of teaching students strategies they can 

use in their inclusion
classes.

If a Student Has a Severe Basic Skill Discrepancy 
(e.g., Reading),Special Education Programs Will Be Focussed 
on Intensive, Teacher-Directed Reading 
Instruction as Early and Powerfully as Possible

If a Student Has  BASIC Level Skills, (e.g., Grade 7), 
Special Education Will Support Teachers and Students 
in Content Classes Through SIM and Effective 

Develop Your Special Education Mission 
Statement
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The “New” Model

Student Doing 
Poorly in Social 

Studies

Content Area Courses
Intensive Basic 

Skills Intervention

Tier 3 or Special Education

Content Area 
Support or 

Accommodations

In General Education

Severe Basic Skill Discrepancy

Low Basic Skills

TREAT

SUPPORT
Grade 8 Material < 10th percentile at beginning of Grade 8

High School Student with Severe 
Reading Problem
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Target student Adapted from Fuchs, 2003

Discrepancy 1: Severe Educational 
Need (Current Performance Level or 
Performance Discrepancy)

Discrepancy 2:
Educational Benefit 
(Adequate Progress or Rate 
of Improvement-ROI)

Schools Often Use CBM in Universal Screening Instead of 
Referral Driven Practices

< 25th
Tier 2 Candidates

<10th
Individual Problem 

Solving and/or 
Tier 3 Candidates



 

Educational Need: 
A Significant NORMATIVE Discrepancy 

Grade 8 Example

Establishing a Standards-
Based Discrepancy

End of Grade 6 
Proficiency
(50th Percentile)

If a Student Reading 
Grade 6 

< 160 WRC, Consider 
Tier 3

Middle Schools Should and High Schools 
(May) Screen with a Basic Skills Focus

I Prefer to Use Curriculum-Based Measurement (CBM)

Relatively Time and Cost Efficient

Scientifically Based

Leads Directly to Monitoring Progress Using the 
Same Methods

www.rti4success.org

These are “PROVEN PRACTICES” By Review of the 
USDE/OSEP National RTI Center



Reading 
ComprehensionKnowledge Fluency*

We Refer to It as 
General Reading Skills

Metacognition

Language

• Prosody
• Automaticity/Rate

• Accuracy
• Decoding

• Phonemic Awareness

• Oral Language Skills
• Knowledge of Language 

  Structures
• Vocabulary

• Cultural Influences

• Life Experience
• Content Knowledge
• Activation of Prior 

 Knowledge
• Knowledge about 

 Texts

• Motivation & 
 Engagement

• Active Reading 
 Strategies

• Monitoring Strategies
• Fix-Up Strategies

*modified slightly from presentations by Joe Torgesen, 
Ph.D. Co-Director, Florida Center for Reading Research; 
www.fcrr.org

Use Maze
3-Minute Silent Reading Test to Save Some Time

Can Be Group 
Administered

Serves as an 
Efficient 
Screener

Low Cost 
Progress 
Monitoring 
with Older 
Students
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How Long Do We Screen for Basic Skills 
(with or Without CBM)?

Tier 1

Through At Least Grade 6 and As 
Long As You Need To...Screen As 

Long As You Need To

Other Methods Can Be Used as a Gate for 
Screening

ACT PLAN

ACT PREPARE

MAPS

DISCOVERY EDUCATION BENCHMARK

SCANTRON

BUT FOLLOW UP WITH INDIVIDUAL SCREENING USING CBM
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Target student Adapted from Fuchs, 2003

Discrepancy 1: Severe Educational Need 
(Current Performance Level or Performance 
Discrepancy)

Discrepancy 2:
Educational Benefit 
Gap is INCREASING!

When It Becomes a Potential Special Education Problem? !"

Lack of Progress

!"#$%&'%()&*)+,,%-&.")/%0+/1#23*%45+%6"7%.245%
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How Long Do We Progress Monitor with 
CBM?

Tier 1

Tier 2

Tier 3

Through At Least Grade 6 and As 
Long As You Need To...Screen As 

Long As You Need To

As Long As You Need To...With At Risk 
Students 

 Through Grade 12



Leadership is 
Required to 

Ensure (Early ) 
Mastery of 
Basic Skills

By Administrators, By Staff  

Addressing Structural 
Changes

Daily Double Block or Double Period 

Language Arts (and Preferably Math)

At least at Grade 6 and potentially higher grades if there are 

significant reading (and or mathematics) difficulties in sizable #s

Allocates sufficient time to deliver intervention within the block.

Reduces the need for students to “miss” other classes. 

Reduces scheduling pressures.

Strengthen Your Core Language Arts 
Curriculum Across 3 Tiers

Consider a Common, Scientifically Based Core Language 
Arts Program

Adjust Language Arts Components Curriculum By Needs of 
Students

Ensure You Have Sufficient Time to Impact Tier 1 and 
Deliver Tiers 2 and 3 WITHIN the Period/Block

=+%>++/%4&%0+"/%?@&14%?/&8+,#+34%0+"/23*%"3/%!24+)"#A%
:3,4)1#<&3

Kamil, M. L., Borman, G. D., 
Dole, J., Kral, C. C., 
Salinger, T., & Torgesen, J. 
(2008). Improving 
Adolescent Literacy: 
Effective Classroom and 
Intervention Practices:  A 
Practice Guide. 
Washington, DC: National 
Center for Education 
Evaluation and Regional 
Assistance, Institute of 
Educational Sciences, U.S. 
Department of Education.
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http://www.corelearn.com/PDFS/Briefing%20Papers/CORE%20Briefing%20Paper%20Secondary
%20Reading.pdf

Proven Success Stories

Typical Core Language Art Curriculum

Program and Focus Amount of Time Points of Vulnerability

General 
Education

Tier 1
Novel Study Single Period

Teacher to Teacher Variability, Often Little Explicit 
Instruction About How to Navigate and Comprehend 

Narrative and Content Area Texts; Writing Instruction is 
Idiosyncratic 

Tier 2 Non-Existent or Separate, But 
Less Difficult Version of the Core

Former Puts Pressure on Special Education to Assume 
Responsibility; Later Fails to Deliver Skills Students Need to 
Reduce the Gap and Be Successful in ALL Content 

Classes

Tier 3
Really Only Special Education as 
an Option and Too Often, Only 
Computer-Driven or Bandaid 

Programs

Single Period, Supplanted 
Instruction

Doesn’t Reduce the Gap and Doesn’t Support Success 
in ALL Content Classes

Better in Low Risk Communities

Program and Focus Amount of Time

General Education
Tier 1

SBR Core Program (e.g., 
Prentice Hall Literature), + 

Core Novels + Outside Reading

Double Period or Block 
Every Day

Tier 2
Prentice Hall Literature, Plus More 
Explicit and Targeted Intervention 
+ (Reader’s Companion+ Rewards) 

+ Structured Outside Wide Reading

Tier 2 Delivered Within the Double 
Period/Block

Tier 3
Prentice Hall Literature,  + Explicit 
and Comprehensive Intervention 
(e.g., REACH) + Structured Outside 

Wide Reading

3 Periods



Mark’s Biased Approach

Program and Focus Amount of Time

General Education
Tier 1

Strong, Teacher-Led, Comprehensive Language Arts 
Program with Explicit Instruction in Comprehending 

Narrative and Content Textbooks (i.e., Read to Achieve) + 
Novel Study Strongly Biased Toward Non-Fiction

Double Period or Block Every Day

Tier 2
Read to Achieve, Plus More Explicit and Targeted 

Intervention + (e.g., Rewards) + Structured Outside Wide 
Reading

Tier 2 Delivered Within the Double 
Period/Block

Tier 3
Read to Achieve  + Explicit and Comprehensive 

Intervention (e.g., REACH or Corrective Reading) + 
Structured Outside Wide Reading

3 Periods

Mark’s Biased Approach to More At Risk 

Program and Focus Amount of Time

General 
Education

Tier 1

 Read to Achieve + Novel Study Strongly Biased Toward 
Non-Fiction + Targeted Intervention + (e.g., Rewards) + 

Structured Outside Wide Reading 

Double Period or Block 
Every Day

Tier 2
Read to Achieve  + Explicit and Comprehensive 

Intervention (e.g., REACH or Corrective Reading) + 
Structured Outside Wide Reading

Tier 2 Delivered Within the Double 
Period/Block

Tier 3
Supplanted Explicit and Comprehensive 

Intervention (e.g., REACH or Corrective Reading) + 
Structured Outside Wide Reading

3 Periods

Why is Mark Biased Toward 
Read to Achieve?

Authors with a Solid 
Research Base and 

Experience with Design of 
Explicit Instruction for 

Adolescents

Explicit Instruction in the 5 
Components of Adolescent Reading

Word Knowledge
Automaticity with the Code

Vocabulary
Comprehension
Motivation

Explicit and Guided Instruction in Narrative Text



Expand the Capacity for Explicit Instruction

www.explicitinstruction.org

Make A Serious Commitment to Effective Positive 
Behavior Support

At the Level of the School with 
School-Wide 

Identification of Expectations
Active and Ongoing Teaching of Behavior 
Expectations
Active and Ongoing Recognition of Attainment of 
Behavior Objectives

Active Plans for Prevent Tardies

At the Level of the Classroom to Support Teachers to Use 
Positive Practices

Acknowledging Class Expectations
Appropriate Use of Praise and Reprimands

National Technical Assistance Center on
Positive Behavioral Interventions and Supports (PBIS): 
www.pbis.org

Randy Sprick, Ph.D.
Safe and Civil Schools: 
www.safeandcivilschools.com

Illinois PBIS Network  
http://www.pbisillinois.org

Scientifically Based Behavior Support 
Interventions Websites

Rob March, Ph.D.
Effective Educational Practices 
http://www.successfulschools.org

Michigan's Integrated Behavior and Learning 
Support Initiative (MiBLSi)
http://miblsi.cenmi.org/

Reduce Tardies School-Wide



Sprick, R. S. (2006). Discipline in the 
secondary classroom (2nd ed.). San 
Francisco, CA: Jossey-Bass.

D&EE24%4&%:E7)&;23*%G+5";2&)%H177&)4%23%45+%
D8",,)&&E Next Step

Ensure Special Education is 
Worth Getting!

Give Special 
Educators Powerful 
Tools and Programs 
to Impact Reading 

Achievement 
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IDEA specifies that the IEP must include

“a statement of special education 
services and related services and 
supplementary aids and services, 
based on peer-reviewed research to the 
extent practical” 

Rose, T. E., & Zirkel, P. A. (2007). Orton-Gillingham methodology for students 
with reading disabilities: 30 years of case law. The Journal of Special 
Education, 41(3), 171-185.

Making Special Education Examples of Evidence-Based Reading 
Interventions

Tier 1

Tier 2

Tier 3

EFFECTIVE TIER 3 Programs Using 
Evidence-Based Programs

- REACH (SRA; CR + Spelling thru 
Morphographs + Reasoning and 

Writing)

- Corrective Reading (SRA)

- Language! (Sopris West)

Don’t Rely on Computer-Based 
Programs Except to Increase 
Practice and Reading Volume
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Tier 1

Tier 2

Tier 3

High Quality Syllabus 

High Quality Grading System

Well-Designed Curriculum with a “Big Ideas” 
Focus or Ability to “Distill” Curriculum to Big 
Ideas

Strategies to Increase Engagement

Strategic Instruction Model (SIM); Use of 
Teaching Routines and Learning Strategies

Effective Behavior Support

Common Assessments for Formative Evaluation 
and Screening

Expand Our Ability to Be Even Better 
Teachers:

“Simple” Low Cost Solutions
Better Syllabi

Better Grading
Teaching From a Big Ideas Focus

Strategies to Increase Engagement



Engagement is a common problem in secondary classrooms.

Active teaching can make a big difference.

Strategies to Ensure Active Engagement Syllabi Designed to Reflect Knowledge of Instruction to Meet 
the Needs of Diverse Learners and Reinforce Study Skills

 Contact Information
 Course Goals and Big Ideas
 Instructions and Directions as to How to Get Help
 Course Materials
 Behavior Expectations and Consequences
 Detailed Information About the Grading System
 Assignment Calendar with Due Dates
 Self-Monitoring Checklists
 Access to Models for Papers, Projects, Tests

Why A Syllabus?

A Syllabus is for the Teacher
•To Facilitate Course Planning

• To Explicitly Communicate Key Information

• To Teach, Model, and Support Organizational 
Skills

• To Pre-correct for Challenging Behavior Like “You 
Never Told Me!”

Sprick, R. S. (2006). Discipline in the 
secondary classroom (2nd ed.). San 
Francisco, CA: Jossey-Bass.

Building an Effective Grading System



 From Sprick’s Chapter 2

Task 1: Develop Clear Goals for Each Class You Teach

Task 2:  Design Instruction and Evaluation Procedures That Create the Clear Relationship 

Between Student Effort and Success

Task 3:  Establish a System to Provide Students Feedback on Behavior and Effort, 

Incorporate This into Your Grading System

Task 4: Design Procedures for Students to Receive Feedback on Each Aspect of Their 

Behavioral and Academic Performance and Know Their Current 

Grades

In Conclusion

What It Looks Like When It’s Done

Student Making 
Progress

Big Ideas About History

1. History is About Problems and Their Solutions
2.There Are 3 Families of  Problems

1.  Human Rights Problems
2.  Resource Problems
3.  Both

3.We Must ADMIT There are Finite Solutions to Problems
A:  Accommodate
D. Dominate
M.  Migrate
I. Invent
T. Tolerate

4.Every Solution(s) to a Problem Creates Other Problems
 

Ensure All General Education Teachers 
Have Access to the Strategic Instruction 

Model
(SIM)

Teaching Routines
Learning Strategies

SIM Homepage
http://www.ku-crl.org



The Strategic Instruction Model (SIM): 30 Years of “What 
Works” to Support Content Area Instruction Success

Lenz, B. K., Deshler, D. D., & 
Kissam, B. R. (2003). 
Teaching content to all: 
Evidence-based inclusive 
practices in middle and 
secondary schools. Boston, 
MA: Allyn & Bacon.

Reducing the Assessment Roles for 
Related Services to Increase Mental 

Health/Behavior Support Resources and 
Coaching

IDEA 2004 

A reevaluation conducted under Section 614(a)(2)(A) shall 

occur not more frequently than once a year, unless the parent 

and the LEA agree otherwise; 

and at least once every three years, 

unless the parent and the LEA agree that a reevaluation is 

unnecessary. [614(a)(2)]

Permission Giving:
Release People byDecreasing Testing, 
Especially at 3-Year Re-evaluations

In the preface to the 2007 IDEA regulations, OSERS said:

Discussion: We do not believe that the regulations should require public agencies to conduct 

evaluations for children to meet the entrance or eligibility requirements of another 

institution or agency because to do so would impose a significant cost on public agencies that 

is not required by the Act. 

While the requirements for secondary transition are intended to help parents and schools 

assist children with disabilities transition beyond high school, section 614(c)(5) in the Act 

does not require a public agency to assess a child with a disability to determine the child's 

eligibility to be considered a child with a disability in another agency, such as a vocational 

rehabilitation program, or a college or other postsecondary setting.

Release People by
Reducing Testing for Post-Secondary 

Needs


