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The goal of positive behavioral interventions and supports is to create a safe, civil, 
and productive school. 

• Reduce barriers to learning. 
• Increase motivation to achieve. 

 
Four levels need to be addressed to create a full continuum of services that meet 
students’ social/emotional/behavioral needs. When addressed, these four level 
establish a continuous improvement process of positive behavior support:  

• Districtwide 
• Schoolwide 

• Classroom 
• Individualized interventions for the 

students with the greatest need 

 
 
To improve behavior and motivation, staff can 
manipulate five variables. 

1. Structure/organize all school settings for 
success. 

2. Teach students how to behave responsibly in those settings. 
3. Observe student behavior. (Supervise!) 

4. Interact positively with students.  
5. Correct irresponsible behavior calmly, consistently, and immediately in 

the setting in which the infraction occurred. 

STOIC: Someone respected and admired for patience and endurance in the 
face of adversity. 

 

The difficulty is getting staff trained and consistently implementing these 
practices. Why is this so difficult? 

• Discipline problems drive staff crazy! 
• Many schools depend too much on punitive consequences. 
• Some staff may not realize how malleable student behavior is and how 

much power they have to shape behavior. 

Schoolwide 

Classroom 

Individual 

District 
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Potential outcomes: 
• Reductions of expulsions, arrests, suspensions (OSS & ISS), referrals to special 

education for behavior/disciplinary reasons, office referral, truancy, tardiness, and 
classroom disruptions 

• Improved safety  
• More welcoming school climate 

• Improved average daily attendance of students and staff 
• Empowered staff—reduced staff turnover 

• Improved school connectedness, resulting in increased motivation, resulting in 
improved academic outcomes 

• Increased academic achievement 

 

The Goal of RTI (Both academic and behavioral) 
No student falls through the cracks 

 

 

 

 

 

 

 

 

 

 

 

Remember that behavior support is a continuous improvement process, 
not a product or a task with a completion point. Every school can always 
be a better place for some of the students. 
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Universal Prevention at the Schoolwide Level 
Creating A Campus Structure 

 

A site-based leadership team, including active support from the 
principal 
Involvement of ALL staff (and students, families, and community as 
appropriate) 
Data-driven decision making to drive an ongoing Improvement Cycle  
Review meaningful data, such as: 

Surveys of Staff, Students, and Parents 
Observations of common areas 

Patterns of disciplinary referral  
! Type of offense 
! Location 
! Month or week 
! Day of the week 
! Time of the day 
! Referring staff 

Injury reports 

Focus groups 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
From: Foundations: Establishing Positive Discipline Policies

Review 

Prioritize 

Revise Adopt 

Implement 
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Safe & Civil Schools 
Dr. Randy Sprick, Director 

 
 

Creating a Functional Team 
 
 Actively involving the entire staff in a unified and consistent approach is crucial to 
implementing positive behavior interventions and supports (PBIS) and response to intervention (RTI) 
for behavior-related issues through Safe & Civil Schools. Although a functional leadership team has been 
shown to be a key to effective implementation, a fully functioning team is absolutely essential to 
creating consistency within a very large staff. Following are leadership team suggestions gleaned from 
more than 20 years of working with elementary and secondary school teams on schoolwide discipline 
and behavior support. 
 To be most effective, this leadership team should consist of six to nine staff members, including 
a school-based administrator and representatives of the entire staff. The suggestion of six to nine is 
based solely on group dynamics. If the team gets too large, it becomes very difficult to sit around a table 
and discuss issues. The team must meet on a regular basis to maintain the cycle of reviewing data, 
selecting priorities, and revising policies and procedures you want the staff to adopt and implement. If 
the team stops meeting (or meets but is not efficient), the process of continuous improvement grinds to 
a halt. 
 The principal must be actively engaged with the team and with the PBIS/RTI processes. Either 
the principal or an assistant principal may lead a PBIS initiative on a campus and be an actively 
participating team member. However, if it is an assistant principal, the principal must be actively 
supportive and participate in communicating to the entire staff the importance of the work the team is 
doing. The principal must also help ensure fidelity of implementation of any agreed-upon policies and 
procedures. The staff has to see that the principal is directly engaged, or the chance of a faction within 
the staff being unwilling to follow through increases dramatically. In every example of a great 
implementation of Safe & Civil Schools in a large urban school, the principal has been actively and 
vocally supportive of all the efforts. 
 Representation on the team must mirror, as closely as possible, the population of the staff. 
Because general education teachers make up the largest percentage of the staff, there must be an 
adequate number of general education teachers on the team. In a high school, this representation of 
general education teachers might be organized by departments, grade levels, teachers with common 
planning periods, or professional learning communities, depending on how the lines of organization 
and communication work within the school. There should be at least one special education teacher to 
represent the special education staff. Once representation of teaching staff is achieved, ensure that every 
member of the school staff is directly connected to a member of the team. For example, someone on 
the team must directly represent the custodial staff, even if that person is not a custodian. 
Someone must represent counseling staff, clerical staff, food service staff, etc. To limit the team to 
nine members, some members will have to represent multiple groups. Following is an example of a team 
configuration. Keep in mind that this is only one example. Each school should form its team based on 
lines of communication, influence, and affiliation.  
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Sample Staff Representation on the Team: 
Team members Who each member represents 

Principal Administrative team 
6th grade teacher 6th grade teachers and clerical staff 
7th grade teacher 7th grade teachers and counseling staff 
8th grade teacher 8th grade staff, parent advisory groups, and PTA 
Specialist (e.g., PE) Specialist staff (art, music, PE, technology), student council, 

and all other student groups 
Special education teacher Special education staff, psychologist, social worker, and 

mental health liaison 
Custodian Custodial staff and food service staff 
Campus security officer Campus security, nursing, and school volunteers 
 
 Once the groups and representation are formed, identify actual team members by asking each 
group to select someone to represent them. In one very successful high school, each group was told to 
identify someone they respected and could learn from. In other words, because the team was going to 
receive ongoing training in PBIS and RTI, each group decided who they wanted to attend the training 
and bring the information back to them. If the team members are not well respected and influential, 
there is greater risk that the team may be ineffective, perhaps even creating greater divisions among staff, 
instead of serving as a unifying force. 
 Whenever the team is going to discuss an issue that affects constituents who are not on the 
team, the team member who represents that constituency should not only seek input from his or her 
constituents, but also invite them to the next team meeting. For example, if the team is going to discuss 
some aspect of the cafeteria, food service and custodial personnel should be invited to join the next 
team meeting. If they cannot attend, their representative should bring their thoughts and opinions to 
the meeting. 
 Note that no parents or students are on the team; instead, members of the team serve as student 
and parent representatives. Sometimes the team may need to discuss important internal staff business 
such as staff morale or staff inconsistency in implementing a particular policy. It may be very difficult to 
have a frank discussion about important business (which could be viewed as “airing dirty laundry”) with 
a parent or student in attendance. We support actively involving students and parents in many specific 
PBIS activities (such as collecting and analyzing data, selecting priorities for improvement, serving on 
task forces to develop new policies), but the team needs the freedom to have frank, open, and even 
occasionally contentious discussions about internal staff issues. 
 Once the team is functioning and receiving ongoing training and support, it can take specific 
actions to guide and unify staff in design and implementation of PBIS and a three-tiered RTI model. By 
striving to ensure that all staff have adequate representation through a voice on the team and by 
“marketing” their efforts and purpose, the team can serve to unify and motivate staff to actively follow 
through on all agreed-upon policies and procedures. 
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Examples of the Utility of Survey Data 
 

Ask the questions below about each of the physical areas where students spend time (e.g., 
classrooms, halls, restrooms, cafeteria, playground, etc.) 

• Students feel safe in ____. 
• Students are taught how to behave responsibly in ___. 
• Students treat other students respectfully in ____. 
• Students treat staff respectfully in ____. 
• Staff treat students respectfully in ____. 

 
Do you know what percentage of: 

• staff would agree that teachers treat students respectfully? 
• students would agree that teachers treat students respectfully? 

 
• staff would agree that students think the work they do in school is important? 
• students would agree that the work they do in school is important? 
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TRENDS—Tracking Referrals, Encouragements, Notifications, Discipline 
and Safety 

A Web-based discipline/behavior support data system developed by Sprick 
and colleagues. 
Important Features 

• Surveys of staff, student, and parent perceptions of safety, climate, and 
discipline. 

• Tracking of referrals (incidents), but also: 

• Commendations 

• Concerns (internalizing problems) 

• Notifications (communication within the system) 

• Classroom-level  

• Access to suggested function-based intervention plans 

• Training tutorials (print and video demos) embedded in the system 

Commendations, Concerns, Incidents 
Low/high level behavior defined automatically by staff action 

Level 1: Staff member 
Level 2: Communication among staff, but students remains in classroom 
Level 3: Student is sent to administrator 
Level 4: Administrator elevates referral for inclusion in state and federal 

reports 
Notifications 

Early identification via Level 2 concerns and incidents 
Email connected to process of writing referral 

Reporting and Analysis (output) 
Assess perception of: 

• Safety 
• Taught expectations 
• Respect 
• Major problems 
• By location 
• Items related to bullying 
• Staff/student/parent comparisons 
• Items related to school connectedness 
• Staff satisfaction with current policies 
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Reporting and Analysis (output)—continued 
Moving on to incident-type data: 

District averages and school-to-school comparisons of incident data 
Charts by location, type of offense, referring staff, race/ethnicity 
Incidents by: 

!"#$%&'%()*%+,-)..%/$0"&(%'&0%.$,&1()0*2%
3)*%&'%4$$5%
6$$5%
7&189%
!*/$%&'%),8":"8*%
!*/$%&'%&''$1.$%
;<=>$,8%

 

Rosters 
Level 1—internal classroom data 

Use of iPad or other notebook device 

Ratios of interactions (commendations, concerns, incidents—day, week, month, 
or year-to-date) 

 

Writing an incident, commendation, or concern: 
Approximately 30 seconds 

Summary 
District or building-level system: 

Schoolwide 

Classroom 

Individual student 

Staff, student, and parent surveys for assessing perceptions of safety, climate, 
discipline 

Tracking incidents (referrals), commendations, concerns 

Sophisticated data mining capabilities 

Every staff member has electronic access to 100 problems and 500 function-based 
intervention plans 

 

For information go to: www.pacificnwpublish.com or call 1-866-542-1490  
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Lesson Schedule Sample for the First Five Days of School (Teachers of freshman allocate at 
least ten minutes per lesson, other grade levels use professional judgment.)  
 
 

 1st Period 2nd Period 3rd Period 4th Period 5th Period 6th Period 
Monday 
 
 
 
 

Section 1 
START on Time! 
Basic Hallway/ 
Restroom 
Expectations 

Section 2 
START on Time! 
Tardy 
Policy/Sweep 
Procedures 

Section 3 
Cafeteria 
Procedures: 
Teachers of 9th 
graders—Tour 

Section 4 
START on Time! 
Locker Logic  

Section 5 
START on Time! 
Civility in the 
Halls and All 
School Settings 

Section 6 
Dismissal, Bus 
Loading, 
Expectations to 
and from School, 
Arrival 

Tuesday 
 

Section 7 
START on Time! 
Safety in Halls, 
Restrooms, and 
Courtyards 
 

Section 8 
Safety Lesson 1: 
Threats Will Be 
Taken Seriously 
(in Foundations) 
!!! 

Section 9  
Fire Drill, 
Earthquake, 
Safety, and 
Lockdown (or 
“Women and 
Children First”) 
*** 

Section 10 
START on Time! 
Civil Interactions 
with Staff, and 
School Pride  
 

Section 11 
Safety Lesson 2: 
Right to Be 
Safe/Responsibil-
ity to Contribute 
to Safety (in 
Foundations) !!! 

Section 12 
Campus 
Environment  
(or “Loiterers 
Will Be 
Prosecuted”) *** 
 

Wed. 
 
 
 
 

Section 13 
Safety Lesson 3: 
What Is 
Harassment? (in 
Foundations) !!! 

Section 14 
Dress Code: 
Video Broadcast 
During Last Ten 
Minutes of Cass 

Section 15 
Safety Lesson 4: 
Everyone 
Belongs in This 
School/This 
School Belongs 
to Everyone (in 
Foundations) !!! 

Section 16  
Grading, 
Cheating, and 
Plagiarism (or 
“Advice from a 
Sixth-Year 
Senior”)*** 
 

Section 17 
Clubs and 
Service 
Opportunities at 
This School 

Section 18 
Safety Lesson 5: 
Personal Power 
and Control, Part 
1 (in 
Foundations) !!! 

Thur. 
 
 
 
 
 

Section 19 
Graduation 
Requirements—
How to Monitor 
Your Progress 

Section 20 
Safety Lesson 6: 
Personal Power 
and Control, Part 
2 (in 
Foundations) !!! 

Section 21  
Athletic 
Opportunities 
and Eligibility 
Requirements 

Section 22  
Maturity (or 
“Why ‘Yo 
Mama’ Is NOT 
an Appropriate 
Response”) *** 

Section 23 
Safety Lesson 7: 
Teasing and 
Destructive 
Humor Can Be 
an Abuse of 
Power (in 
Foundations) !!! 

Section 24 
Personal 
Conduct/Social 
Expectations (or 
“Hey, Don’t Say 
or Touch That!”)  

Friday 
 
 
 
 
 

Section 25 
 Safety Lesson 8: 
When You Are 
on the Receiving 
End of an Abuse 
of Power (in 
Foundations) !!! 

Section 26 
Locker 
Maintenance and 
Academic 
Organization 

Section 27 
Safety Lesson 9: 
Everyone Shares 
Responsibility to 
Stop Threats, 
Bullying, 
Harassment, and 
Other Abuses (in 
Foundations) !!! 

Section 28 
Dress Code 
Redux (or 
“We’ve Seen It 
All Before”) *** 

Section 29  
Student Success 
Is the Goal: 
Academic Help 
Is Available 

Section 30 
Safety Lesson 
10: 
Help is Available 
If You Need It 
(in Foundations) 
!!! 
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Universal Prevention at the Classroom Level 

 

 

The Goal:  No student falls through 
the cracks 

 

 
 
   
Systems-level change throughout 
classrooms depends on getting all 
teachers doing what the best teachers 
already do:  

• High expectations 

• Excellent instruction  

• Proactive behavior support (patience and endurance) 

• An attitude of continuous improvement 
 
 
To assist all teachers implement evidence-based behavior support requires: 

Training on a specific approach (e.g., CHAMPS/DSC) 

Clear expectations from administrators on the outcomes of good classroom 
management (i.e., what are teachers accountable for?) 

• Academic engagement 

• Respectful interactions 

• Match between teacher’s classroom expectations and student behavior 

Non-evaluative personnel who can provide coaching and support to teachers to achieve 
those outcomes 

 

From:  CHAMPS: A Proactive and Positive Approach to Classroom Management 
 Discipline in the Secondary Classroom (DSC): A Positive Approach to Behavior  
 Coaching Classroom Management: Strategies and Tools for Administrators and Coaches 
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Whenever student behavior is not responsible and motivated, do something 
differently—REVISE. 

When revising schoolwide policies and procedures, staff must work together 
to implement a plan that manipulates the five STOIC variables. 
When revising classroom management, each teacher must implement a plan 
to manipulate the five STOIC variables. 

1. Structure/organize all school settings for success. For example: 
Physical arrangements 
Scheduling issues 
Organizational patterns 
Routines and procedures 
Expectations for students 
Expectations for staff 

 

2. Teach students how to behave responsibly in those settings. For example: 
Lessons on common-area expectations, routines, and policies 
Lessons on classroom expectations—unique to each classroom 
Lessons on essential behaviors such as respect, bullying prevention, school 
pride, and possibly even keeping things neat 
Coaching provides a great model of teaching, and re-teaching as needed. 
Coaching also provides a great model of inspirational leadership. 

 

3. Observe student behavior (supervise!). 
Without monitoring, even responsible adults will push the limits. 
In the common areas, this involves organizing supervision to insure that: 

A sufficient number of adults are present. 
Friendly, respectful behavior is modeled. 

The adults are coordinating with and supporting each other. 
Students receive consistent information on what is acceptable and not acceptable. 

Use data to spot long-term trends and set priorities for improvement. 
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4. Interact positively with students. This involves three different skills. 
A. Interact in a welcoming manner with every student. 

Say hello, use students’ names. 

Show an interest in students—listen, converse. 

B. Provide age-appropriate, nonembarrassing positive feedback. 
C. Strive to interact more frequently with every student when s/he is 

engaged in positive behavior than when s/he is engaged in negative 
behavior.   
3:1 ratio of attention to positive versus negative behavior 

 

5.  Correct irresponsible behavior fluently.  
Mild, Calm, Consistent, Pre-discussed, Brief, Respectful 

 
Sample Menu of Classroom Corrections  
 

Sample Menu of Common-Area Corrections 

! Give a gentle verbal reprimand 
! Use a proximity correction 
! Keep a record of the behavior 
! Use planned ignoring 
! Reduce points (if using a point system) 
! Implement a response cost lottery 
! Assign time owed from recess or after 

class 
! Assign time owed after school 
! Assign a timeout at the student’s desk 
! Assign a timeout at another location in 

the classroom 
! Assign an inter-class timeout 
! Issue a demerit (3 demerits = after-

school detention) 
! Have student fill out a Behavior 

Improvement Form 
! Require restitution by the student 
! Referral 

! Use a proximity correction 
! Give a gentle verbal reprimand—Some 

types include: 
Quick: Use a “one-liner” 
Instructional 
Humorous 
Appeal to relationship 

! Keep a record of the behavior 
! Written notification to teacher 
! Assign a timeout—“Stay right there for 

30 seconds.” 
! Assign a timeout in a specified location 
! Timeout with supervisor: “Stay with me 

for one minute.”  
! Have student fill out a Behavior 

Improvement Form 
! Require restitution by the student (e.g., 

apology, go back and walk) 
! Issue a demerit in cafeteria or playground 

(3 demerits equals one to three days of: 
Recess 101 with a highly skilled 
assistant  
Restricted area or assigned table  
Assigned to work with counselor 
Work detail) 

! Referral 
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Secondary level: Provide a comprehensive behavioral syllabus. 
 
From Discipline in the Secondary Classroom (Sprick, 2007—CHAMPs for grades 9–12) 
Exhibit 7.1 Syllabus Template  
 
Classroom Goals:  Write your classroom goals in the form of what students will be able to 
successfully do at the end of the year or semester. You can find more information on this topic in 
Chapter 1, Task 5. 
 
Guidelines for Success:  Write your list of attitudes and traits that you feel will ensure your 
students’ success. You can find more information on this topic in Chapter 1, Task 5. 
 
Classroom Rules:   Outline the important student behaviors that will ensure your class runs 
efficiently. You can find more information on this topic in Chapter 5, Task 1. 
 
Activities:   Outline the activities that students will be engaging in during a typical week. You 
can find more information on this topic in Chapter 4, Task 1. 
 
Grades:   Grading scale:  Outline the percentage cutoffs for A’s, B’s, and so on. 
Relative value:  Outline the relative weight of homework, quizzes, tests, papers, behavior/effort 
on the final grade.You can find out more information on this topic in Chapter 2, Tasks 2–4. 
 

Classroom Procedures 
Entering the classroom:   Outline exactly what students should do from the time they enter the 
room until the bell rings for class to begin. You can find more information on this topic in 
Chapter 3, Task 4. 
 
Tardy to class:   Identify your definition of on time and tardy and identify the consequences for 
being tardy. You can find more information on this topic in Chapter 3, Task 4. 
 
Paper/Pencil:  Identify what students should have to write with. In addition, specify what 
students should do if they do not have this and what, if anything, you implement as a 
consequence. You can find more information on this topic in Chapter 3, Task 4. 
 
How to find out what the daily assignments are:  Identify how you will assign work and how 
students will know what they are to do each day. Also define how they should keep track of what 
they need to do for homework and long-range assignments. You can find more information on 
this topic in Chapter 3, Task 5. 
 
Turning in assignments:  Identify where and how students turn in class work and homework.   
Specify if students are to check off completed work they have turned in. You can find more 
information on this topic in Chapter 3, Task 5. 
 
Returning assignments to students:  Detail your policies on how you will return completed 
work to your students. You can find more information on this topic in Chapter 3, Task 5. 
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Finding out grade status:  Review your grading system and explain whether you will give 
students a weekly grade report or whether you expect them to track their grades themselves. Also 
identify when and how students can approach you to discuss their current status in the class. You 
can find more information on this topic in Chapter 2, Task 4. 
 
 
Student responsibilities after an absence: 
Outline what students will need to do when returning after an absence.  
 • How to find out what they missed 
 • How long they have to make up their assignments 
 • What to do if they miss a test 
You can find more information on this topic in Chapter 3, Task 5. 
 
Late, missing, or incomplete assignments:  Outline the maximum number of late assignments 
you will accept, along with penalties and time limits for late work. You can find more 
information on this topic in Chapter 3, Task 5. 
 
Communication procedures with parents/families:  Identify if you will have any regular 
communication with families that you initiate. Provide information on when, where, and how 
family members can get in touch with you.  
 
Ending class: 
Specify how you will end class, any responsibilities your students may have, and how you will 
dismiss the students. You can find more information on this topic in Chapter 3, Task 4. 
 
Consequences for Classroom Rule Violations: 
List the range of corrective consequences that you may assign if rules are violated. You can find 
more information on this topic in Chapter 5, Task 3. 
 
Consequences for Code of Conduct Violations: 
Inform students that you must follow through with disciplinary referrals for violations of school-
wide rules, including dress code, unexcused absences, threats, and so forth. Make sure to get this 
information from your principal or assistant principal. 



© Safe & Civil Schools  16 

 

The Goal:  No student falls through the 
cracks 

 

 
 
Individual Behavior  
Support 
 
 
 
Create a culture of data-driven eeaarr llyy -- ss ttaaggee  interventions planned and conducted by all 
teachers (Tier 1). 
 

A. Planned Discussion 

B. Academic Assistance 

C. Goal Setting 

D. Data Collection and Debriefing 

E. Increasing Positive Interactions 

F.  STOIC Intervention and Analysis 
 

From Interventions: Evidence-Based Behavioral Strategies for Individual Students 
 
Create a system of red flags that signal the system (administrators, school counselors, 
school psychologists, and so on) that a student may need a Tier 2 or 3 individual 
support plan: 
 

• Failing grades in two or more classes 
• Chronic absenteeism 
• One or more grade levels behind chronological peers 
• Three ODRs in a semester 
• Six or more detentions in a semester 
• Screening for internalizing problems (anxiety/depression) 
• Student/parent request
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Train support personnel in Tier 2 group-based interventions such as: 

• Connections (Check & Connect) 

• Meaningful Work 

• Mentoring 
 
 

Train all support personnel in efficient problem-solving and intervention design 
processes. 

• 25-Minute Planning Process 
• Intervention Decision Guide (IDG): Teacher Interview 
• Intervention Decision Guide (IDG): Multidisciplinary Team 

 
From Behavioral Response to Intervention: Creating a Continuum of Problem-Solving and 
Support 

 
 
 
Train all support personnel in designing and helping teachers to implement (WITH 
FIDELITY!) highly structured individualized interventions (Tier 2 & 3). 

 
G.  Managing Physically Dangerous Behavior and Threats of Targeted Violence 

H. Managing Severely Disruptive Behavior 

I. Managing the Cycle of Emotional Escalation 

J. Cueing and Precorrecting 

K. Self-Monitoring and Self-Evaluation 

L. Self-Talk and Attribution Training 

M.  Teaching Replacement Behaviors 

N. Functional Communication 

O. Structured Reinforcement Systems 

P. Defining Limits and Establishing Consequences 

Q. Relaxation and Stress Management 

R. Internalizing Problems (Depression & Anxiety) and Mental Health 
 

 From Interventions: Evidence-Based Behavioral Strategies for Individual Students 
(2nd ed.) 

 
For information on staff development planning on schoolwide, classroom, or individual student, 
go to: www.safeandcivilschools.com or call 800-323-8819. 
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Report on Graduation Rates in the U.S. 

 
A revised report, commissioned by the Black Alliance for Educational Options, found that the overall 
graduation rate nationally is 71%%.  Graduation rates:  

African-American 56%  Native American 57% 
 Asian   79%   White   78% 

Hispanic  54% 
 
To access and download the original report, log onto: 

http://www.manhattan-institute.org/html/cr_31.htm#1 
To access the revised report, log onto: 

http://www.manhattan-institute.org/html/cr_baeo.htm 
To access the historical information, log onto: 

http://www.safeandcivilschools.com/research/graduation_rates.php 
 

Report on School Connectedness 
 

"Increasing evidence shows that when adolescents feel cared for by people at their school and 
feel like a part of the their school, they are less likely to use substances, engage in violence, or 
initiate sexual activity at an early age."  

McNeely, C.A., Nonnemaker, J.A., Blum, R.W.; (2002) 
 

The study examines the association between school connectedness and the school environment. Higher 
school connectedness was associated with: positive classroom management climates, participation in 
extracurricular activities, tolerant disciplinary policies and small school size.  

McNeely, C.A., Nonnemaker, J.A., Blum, R.W.; (2002). Promoting School connectedness: 
Evidence from the National Longitudinal Study of Adolescent Health, Journal of School Health, 
72(4), 138-146. 

 
Research at the following website clearly demonstrates an association between connectedness and 
effective classroom management, effective disciplinary policies, small school size and involvement in 
extracurricular activities. 

http://www.jhsph.edu/adolescenthealth/Products/Military Child Initiative/MCI Monograph 
FINAL.pdf  

 
Randy Sprick's Safe & Civil Schools 

 
Visit http://www.safeandcivilschools.com/ for information on Safe & Civil Schools products and services 
to help improve behavior, discipline and school climate, improve school connectedness and reduce 
suspensions/expulsions. 
 
 
 
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 
Your Name: __________________________________________   Your state code (e.g. OR) _______ 
 
Your email (optional):  ________________________________________________ 
     Please print neatly! 
 
If you provide your email, Safe & Civil Schools will NEVER sell or give out your address. We will 
occasionally send you up-dates on workshops, tips, or new products. 

Revised 2-09 

© Safe & Civil Schools 19

http://www.manhattan-institute.org/html/cr_31.htm
http://www.manhattan-institute.org/html/cr_baeo.htm
http://www.safeandcivilschools.com/research/graduation_rates.php
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