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Florida Reading Model
Implications for:
(1) Curriculum

(2) Instruction
(3) Assessment



FLOEIDA FEEADING MODEL: BEASED ON EDUCATIONAT NEELD
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Prescriptive Integrated Cumulative Learning Swvstem

STUDENT' TEXT
CONSIDERATIONS

READ AT.OTUD
a. Skills taught prior to reading
b. Reinforced Expanded
during reading
c. Assessed after reading

a. Prerequisite skills present
b_ Skills remforced:
expanded during reading

c. Assessed after reading

Purpose: a. Exposes children to literature. b. Models fluent
reading. c. Develops language pattems & wocabulary.
d Develops book/story conventions 2. Develops listening
skills (f) Teaches books are fim & worthowhile. (g) Teaches
reading process throush “Think Alonds™

SHARED READING
a. Skills taunght prior to reading
b Application modeled and
practiced during reading
c. Application assessed c. Application assessed
during/after reading during/afier reading
Purpose: a. Provides maxinnum support dunng reading. b.
Allews chaldren to emjoy books they can’t read on their owmn.
c. Helps develop fluency. d Focuses strongly on word
analysis skills and their application. e. Models reading
strategies/processes through interactive “Think Alonds™. £
Balds vocabulary & comprehension skills/strategies.

a. Prerequusite skills present
b Skills expanded and
practiced during reading

a. Skills taught during reading i
b. Application suppoerted’

a. Skills taunght prior to reading
b. Modeled/Scaffolded

7. Reading —
Fluency

8. Text

Comprehension
Strategies/
Processes

9 Text Content
Enowledge

10. Higher Order

Thinking Skills—

teacher support

reinforced durmg reading

c. Assessed during/after c. Assessed during/after
reading reading
Purpose: a. Text 1s at instuctional level. b, Teacher

skills/strategies. c. Teacher supports
student to develop skills/strategies to mdependence. d. Focuses
strongly on comprehension and higher order thinkimg skills.

e. Provides ongoing assessment of fluency.

a. Teacher provides NOEPENDENT
analysis/feedback regarding T READING

stdent’™s imdependent reading.
* If a student is reguired to
read text above present

models/supports readin

*Peading content
appropriate for sudents’

reading level, necessary skills
mmst be tanght prier to
reading.

Purpose: a. Provides oppormunities to practice reading
skills/stratemes. b, Provides for practice of self-monitorimg
and self-correction skillz. ¢, Allows reading in arsas of
interest. d Allows child to read at own pace. e. Enhances
fluency. **Literacy Discussion Groups may be uiilized with
all 4 types of reading activities.

present skillsreading
level

Implicit Learning
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1. Oral
Language

2. Poor
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Florida Reading Model

1 Prescriptive- Investigates each component of
the Reading Process

1 Integrated- Addresses interaction effects
among the components

1 Cumulative- Initial Reading skills form the
foundation for subsequent skills

1 Learning System- Contains six systemic
scaffolding processes to support student
learning



Student Text Considerations

Students are not always “good” or “poor”
readers

— Determined by how the student’s reading
skills match the text requirements

— Text characteristics/requirements have a
direct effect on the amount and type of
teacher SUPPORT needed to read
successfully



First Systemic Scaffolding
Process

1 The use of systematic, explicit
Instruction to teach individual reading
skills and strategies.



Explicit, Systematic Instruction

1 Informs the students of WHAT Is going to
be learned

1 Informs the students of WHY it Is being
learned

1 EXPLAINS/MODELS the skill/strategy

1 Provides INSTRUCTIONAL
SUPPORT/FEEDBACK



Explicit, Systematic Instruction

1 Provides PRACTICE opportunities

1 Ensures appropriate student
APPLICATION of the skill/strategy

1 Establishes STUDENT SELF
MONITORING



Second Systemic Scaffolding
Process

1 The use of

implicit instruction to

teach reading skills

—Typically utilized in “Round-Robin”
Reading activities

— Effective w
skills/know

nen 95% of Reading
edge needed to read and

understanc

the text are present-

(Matthew Effect)



Third Systemic Scaffolding

Process

1 The use of multiple Reading activities with
the same text

1 Students may demonstrate multiple skill
deficits

— Each Reading activity has individual benefits-
listed on the model

— Example of a multiple Reading Activity
scaffold



Fourth Systemic Scaffolding
Process

1 Instruction of pre-requisite Reading
skills to assist in the development of
more advanced Reading skills

1 Development of these Reading skills Is
a cyclical and continuous process



Fourth Systemic Scaffolding
Process

— Pre-requisite Skill Considerations

1Comprehension — Fluency — Word
Automaticity — Phonics — Phonological
Awareness

1Comprehension — Vocabulary — Prior
Knowledge — Oral Language

— Alignment of Strategies Across Grade
Levels



Fifth Systemic
Scaffolding Process

1 Instruction in Student Application of
Reading skills to Reading activities

1 Examples:

— Phonics skills — Shared Reading
— Story Mapping — Read Aloud

— Higher Level Thinking Skills — Read Aloud,
Supported Reading, Independent Reading



Sixth Systemic Scaffolding

Process
1 Independent Reading

— NRP: reports more research is needed
— Practice/Application of Reading skills
— Explicit to implicit learning transition

— Analysis and explicit teacher feedback
supports the transition!
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