Part 3:

Documenting Teacher Performance

Training Materials Overview


The role of a teacher requires a performance evaluation system that acknowledges the complexities of the job.  Multiple data sources provide for a comprehensive and authentic “performance portrait” of the teacher’s work.  The table below provides explanations, activities, and resources to use for training purposes related to the design and application of multiple data sources in teacher evaluation.
	Materials
	Overview
	Page Number

	Explanation
	Excerpt from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers
	This excerpted document from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers provides an overview of the required and recommended data sources.
	3-3

	
	Documenting Teacher Performance PowerPoint presentation
	The PowerPoint presentation provides an overview of the required and recommended data sources.  Notes are provided to accompany the presentation. 
	3-30

	Activities
	Benefits and Challenges of Data Sources
	Participants explore the benefits of and challenges presented by each data source.
	3-39

	
	Matching Data Sources and Performance Standards
	Participants generate a list of possible ways that each data source can provide evidence of a teacher’s proficiency within the seven performance standards.
	3-41

	
	Evidence of Performance Activity
	Participants generate a list of artifacts that provide evidence of a professional’s proficiency in each of the seven Virginia teacher performance standards.  
	3-43

	Samples
	Sample Completed Forms
	Sample completed forms are provided for each required and recommended data source. NOTE:  Sample completed student achievement goal setting forms are provided in Part 4 of this training manual. 
	3-46

	Briefs
	Brief on using Multiple Data Sources
	The brief provides an overview of the research base for evaluating performance based on multiple data sources and provides an overview of the required and recommended data sources in the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers.
	3-59

	
	Briefs on Required and Recommended Data Sources
	The briefs provide a summary of the research base supporting each data source and alignment of the data source to the seven performance standards. 
	3-62

	Resources
	Resources to Consider
	A list of relevant resources provides administrators and teachers with additional information about using multiple data sources in teacher evaluation.
	3-71
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Documenting Teacher Performance

(Excerpted from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers)
The role of a teacher requires a performance evaluation system that acknowledges the complexities of the job.  Multiple data sources provide for a comprehensive and authentic “performance portrait” of the teacher’s work.  The sources of information described in Figure 3.1 were selected to provide comprehensive and accurate feedback on teacher performance. These suggested documentation sources for teacher evaluation can be used for both probationary and continuing contract teachers.

Figure 3.1: Suggested Documentation Sources for Teacher Evaluation
	Data Source
	Definition

	
	

	Formal Observations

	Observations are an important source of performance information.  Formal observations focus directly on the seven teacher performance standards.  Classroom observations also may include a review of teacher products or artifacts, and review of student data. 

	Informal Observations

	Informal observations are intended to provide more frequent information on a wider variety of contributions made by the teacher.  Evaluators are encouraged to conduct observations by visiting classrooms, observing instruction, and observing work in non-classroom settings. 

	Student Surveys

	Student surveys provide information to the teacher about students’ perceptions of how the professional is performing.  The actual survey responses are seen only by the teacher who prepares a survey summary for inclusion in the portfolio.  The surveys provided in this document are designed to be used in grades 1 – 12 (e.g., not with pre-kindergarten and kindergarten students).

	Portfolios/ Document Logs
	Portfolios/document logs provide documentation generated by the teacher for the seven performance standards.  

	Self-Evaluation
	Self-evaluations reveal the teachers’ perceptions of their job performance. 


Observations 

Observations are intended to provide information on a wide variety of contributions made by teachers in the classroom or to the school community as a whole.  Administrators are continually observing in their schools by walking through classrooms and non-instructional spaces, attending meetings, and participating in school activities.  These day-to-day observations are not necessarily noted in writing, but they do serve as a source of information. 

Direct classroom observation can be a useful way to collect information on teacher performance; as a stand-alone data collection process, however, it has major limitations.  If the purpose of a teacher evaluation system is to provide a comprehensive picture of performance in order to guide professional growth, then classroom observations should be only one piece of the data collection puzzle.  Given the complexity of the job responsibilities of teachers, it is unlikely that an evaluator will have the opportunity to observe and provide feedback on all of the performance standards in a given visit. 

Observations can be conducted in a variety of settings and take on a variety of forms, including quick, drop-by classroom visits, to more formal, pre-planned observational reviews using validated instruments for documenting observations.
  Furthermore, observations may be announced or unannounced.  Evaluators are encouraged to conduct observations by observing instruction and non-instructional routines at various times throughout the evaluation cycle.

Formal Observation

In a formal observation, the evaluator conducts a structured or semi-structured, planned observation -- either announced or unannounced -- typically of a teacher who is presenting a lesson to or interacting with students.  Evaluators can use formal observations as one source of information to determine whether a teacher is meeting expectations for performance standards.  A sample Formal Classroom Observation Form is provided on pages 16-18; many other observation forms are available.  Formal classroom observations should last a specified period of time (for example, 30 or 45 minutes, or the duration of a full lesson).  For maximum value, the building level administrator should ensure that formal observations occur throughout the year. 

Typically, the evaluator provides feedback about the observation during a review conference with the teacher.  During the session -- which should occur within a specified number of school days following the observation -- the evaluator reviews all information summarized on the Formal Classroom Observation Form as well as any other applicable documentation.  Sample post-observation inquiries are shown in Figure 3.2.  One copy of the observation form should be given to the teacher, and one copy should be maintained by the evaluator for the entire evaluation cycle to document professional growth and development.

Figure 3.2: Sample Post-Observation Inquiries
	What went well during the lesson I observed?

What would you do differently the next time you teach this lesson and/or use a particular instructional strategy?

How would you describe the learning climate of the classroom during the lesson?

What occurred during the day before I arrived for the observation that may have influenced what happened during the time I spent in your class?

How did you address students who needed more time to fully understand and master the concept? 

I observed a “snapshot” of your instruction.  How well did the students’ learning reflect your intended learning outcomes?

What informal or formal assessments did you conduct prior to teaching this lesson? How did the data from the assessments influence this lesson? 

How did you let students know what the objective for the lesson was and how the students would know if they successfully achieved it?

What student characteristics or needs do you keep in mind as you are giving directions?

What goal(s) did you set this year for student achievement?  How are your students progressing on that/those goal(s)?


SAMPLE: Formal Classroom Observation Form

Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.

	Teacher’s Name
	
	Date Observed
	
	Time

	
	
	The teacher is:      ( Probationary                                                                           ( Continuing Contract

	Observer’s Name 
	
	


	1.  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught.
· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.
Comments:



	2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.
Comments:




	3.  Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

· Engages and maintains students in active learning. 

· Builds upon students’ existing knowledge and skills. 

· Differentiates instruction to meet the students’ needs. 

· Reinforces learning goals consistently throughout lessons. 

· Uses a variety of effective instructional strategies and resources. 

· Uses instructional technology to enhance student learning. 

· Communicates clearly and checks for understanding.

Comments:




	4.  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

· Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning. 
· Involves students in setting learning goals and monitoring their own progress. 
· Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population. 
· Aligns student assessment with established curriculum standards and benchmarks.
· Uses assessment tools for both formative and summative purposes and uses grading practices that report final mastery in relationship to content goals and objectives. 
· Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning. 
· Gives constructive and frequent feedback to students on their learning.
Comments:




	5.  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

· Arranges the classroom to maximize learning while providing a safe environment. 

· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 

· Maximizes instructional time and minimizes disruptions. 

· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

· Promotes cultural sensitivity. 

· Respects students’ diversity, including language, culture, race, gender, and special needs. 

· Actively listens and pays attention to students’ needs and responses. 

· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.

Comments:



	6.  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning. 

· Collaborates and communicates effectively within the school community to promote students’ well-being and success.

· Adheres to federal and state laws, school policies, and ethical guidelines.

· Incorporates learning from professional growth opportunities into instructional practice.

· Sets goals for improvement of knowledge and skills. 

· Engages in activities outside the classroom intended for school and student enhancement.

· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.

· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.

· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.

· Demonstrates consistent mastery of standard oral and written English in all communication.

Comments:



	7. Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

· Sets acceptable, measurable, and appropriate achievement goals for student learning progress based on baseline data.

· Documents the progress of each student throughout the year.
· Provides evidence that achievement goals have been met, including the state-provided growth measure when available as well as other measures of academic progress.

· Uses available performance outcome data to 

   continually document and communicate student

     progress and develop interim learning targets.

Comments:




Additional Comments:

Teacher’s Name _______________________________________________________________

Teacher’s Signature _______________________________________   Date _______________

Observer’s Name ______________________________________________________________

Observer’s Signature ______________________________________   Date _______________
Informal Observations

Informal observations are intended to provide more frequent information on a wide variety of contributions made by teachers in the classroom or to the school community as a whole.  Evaluators are encouraged to conduct informal observations by observing instruction and non-instructional routines at various times throughout the evaluation cycle.
  These informal observations typically are less structured than formal observations. 

Informal observations might include observing instruction for a short duration (i.e., ten to fifteen minutes) or observing work in non-classroom settings at various times throughout the school year.  For example, an informal observation might include briefly visiting a classroom during a science laboratory experiment or observing a teacher participating in a faculty meeting or committee meeting.  An important factor for evaluators to remember when collecting informal observation data is to focus on specific, factual descriptions of performance.  Also, it is important to obtain a representative sampling of performance observations through regular, repeat visits to classrooms.
 A sample Informal Classroom Observation Form is provided on pages 20-21.  One copy of this form should be given to the teacher and one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development. 

SAMPLE: Informal Classroom Observation Form

Directions:  This form can be used by the evaluator to document during informal classroom observation. One form should be given to the teacher and one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development.

Teacher Observed: 




      Date: ​​_______  Time:________
	1.  Professional Knowledge
· Addresses appropriate curriculum standards

· Integrates key content elements and facilitates students’ use of higher level thinking skills

· Demonstrates ability to link present content with past and future learning

· Demonstrates an accurate knowledge of the subject area(s) taught

· Demonstrates skills relevant to the subject area(s) taught

· Bases instruction on goals that reflect high expectations

· Demonstrates an understanding of the knowledge of development

· Communicates clearly 
	Specific Examples:


	2.  Instructional Planning

· Uses student learning data to guide planning

· Plans time for realistic pacing

· Plans for differentiated instruction

· Aligns lesson objectives to curriculum and student needs

· Develops appropriate long- and short-range plans and adapts plans
	Specific Examples:

	3.  Instructional Delivery
· Engages students

· Builds on prior knowledge

· Differentiates instruction

· Reinforces learning goals

· Uses a variety of strategies/resources

· Uses instructional technology

· Communicates clearly
	Specific Examples:

	4.  Assessment of and for Student Learning

· Uses pre-assessment data

· Involves students in setting learning goals

· Uses valid, appropriate assessments

· Aligns assessments with standards

· Uses a variety of assessment strategies

· Uses assessment tools for formative/summative purposes

· Gives constructive feedback
	Specific Examples:


	5.  Learning Environment
· Arranges the classroom to maximize learning and provides a safe environment

· Establishes clear expectations

· Maximizes instruction/minimal disruption

· Establishes a climate of trust/teamwork

· Promotes cultural sensitivity/respects diversity

· Listens and pays attention to students’ needs and responses

· Maximizes instructional learning time by working with students individually and in groups
	Specific Examples:

	6.  Professionalism

· Collaborates/communicates effectively
· Adheres to laws/policies/ethics
· Incorporates professional development learning
· Incorporates learning from professional growth activities
· Sets goals for improvement
· Activities outside classroom
· Builds positive relationship with parents
· Contributes to professional learning community
· Demonstrates mastery of standard oral and written English
	Specific Examples:

	7.  Student Academic Progress
· Sets student achievement goals

· Documents progress

· Provides evidence of goal attainment

· Develops interim learning targets
	Specific Examples:


NOTE:  It is unlikely that all teacher performance standards would be documented in a single

              classroom visit.  In fact, an observation might focus on a specific standard.

Teacher’s Name _______________________________________________________________

Teacher’s Signature _______________________________________   Date _______________

Observer’s Name ______________________________________________________________

Observer’s Signature ______________________________________   Date _______________

Walk-through Observations 

Walk-through observations have been popularized in recent years as a means for documenting and assessing practices and trends throughout a school.
  Typically, walk-through observations are designed to provide brief (three to five minutes) visits in multiple classrooms.  While walk-through visits can be helpful in checking for standard instructional practices or for vertical and horizontal curriculum articulation across the school, evaluators should be cautious in relying on these visits for individual teacher evaluation as, generally, they are not designed for teacher evaluation.  Visits of three to five minutes, even if conducted frequently, may not do justice to teachers in terms of understanding their instructional or assessment practices, student time-on-task, learning environment, and so forth.
Student Surveys

Student surveys represent an additional source of information regarding teacher performance.  The purpose of a student survey is to collect information that will help the teacher set goals for continuous improvement (i.e., for formative evaluation).  In most pre-kindergarten through 

grade 12 teacher evaluation systems, the sole purpose of the surveys is to provide feedback directly to the teacher for professional growth and development.  

Student surveys are unique in that, although they may be required for most teachers, teachers will retain exclusive access to the results of the surveys regarding his or her performance. 

Teachers should administer annual student surveys according to school division guidelines during a specified time period (for example, the second nine weeks).  Teachers at the middle and high school levels should administer surveys to two classes of students that are representative of their teaching assignment(s) during a specified year.  At the teacher’s discretion, additional questions may be added to the survey.  The teacher will retain sole access to the student surveys; however, the teacher will provide a summary of the surveys to the evaluator. (Note: The student survey summary can be included in the teacher’s portfolio/document log.)

There are four different versions of the student survey (Grades 1-2, 3-5, 6-8, and 9-12) designed to reflect developmental differences in students’ ability to provide useful feedback to their teacher.  Student Surveys and the accompanying Survey Summary Sheet on pages 23-27 provide a unique form of formative feedback.  All surveys should be completed anonymously to promote honest feedback. 

SAMPLE: Grades 1-2 Student Survey
Directions: Teachers, please explain that you are going to read this sentence twice:  As I read the sentence, color the face that describes how you feel about the sentence. 
	
	
	

	Teacher
	
	School Year


	
	Example: I ride a school bus to school.
	(
	(
	(

	
	1. My teacher listens to me.
	(
	(
	(

	
	2. My teacher gives me help when I need it.
	(
	(
	(

	
	3. My teacher shows us how to do new things.
	(
	(
	(

	
	4. I know what I am supposed to do in class.
	(
	(
	(

	
	5. I am able to do the work in class.
	(
	(
	(

	
	6. I learn new things in my class.
	(
	(
	(


   COMMENTS:

SAMPLE: Grades 3-5 Student Survey

Directions: Follow along as I read the statements.  Respond to the statements by placing a check mark (() beneath the response – “YES,” “SOMETIMES,” or “NO” – that best describes how you feel about the statement.

	Teacher’s Name
	
	School Year
	
	Class Period


	
	
	YES
	SOMETIMES
	NO

	Example: I like listening to music.
	· 
	[image: image19.jpg]vy
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      (
	· 

	1.
	My teacher listens to me.
	· 
	· 
	· 

	2.
	My teacher gives me help when I need it.
	· 
	· 
	· 

	3.
	My teacher shows us how to do new things.
	· 
	· 
	· 

	4.
	My teacher encourages me to evaluate my own learning.
	· 
	· 
	· 

	5.
	I am able to do the work in class.
	· 
	· 
	· 

	6.
	I learn new things in my class.
	· 
	· 
	· 

	7.
	I feel safe in this class.
	· 
	· 
	· 

	8.
	My teacher uses many ways to teach.
	· 
	· 
	· 

	9.
	My teacher explains how my learning can be used outside of school.
	· 
	· 
	· 

	10.
	My teacher explains why I get things wrong on my work.
	· 
	· 
	· 

	11.
	My teacher shows respect to all students.
	· 
	· 
	· 

	12.
	My teacher demonstrates helpful strategies or skills for my learning.
	· 
	· 
	· 

	13.
	There are opportunities to reflect on my learning in my class. 
	· 
	· 
	· 

	14.
	My teacher allows me to make some choices about my learning.


	· 
	· 
	· 


COMMENTS:

SAMPLE: Grades 6-8 Student Survey
The purpose of this survey is to allow you to give your teacher ideas about how this class might be improved.

Directions: DO NOT PUT YOUR NAME ON THIS SURVEY.  Write your class period in the space provided.  Listed below are several statements about this class.  Indicate your agreement with each statement.  If you strongly disagree, circle 1; if you strongly agree circle 5.  If you wish to comment, please write your comments at the end of the survey.

	
	
	
	
	

	Teacher’s Name
	
	School Year
	
	Class Period


	
	
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly
Agree

	Example: I like listening to music.
	1
	2
	3
	4
	5

	1.
	My teacher creates a classroom environment that allows me to learn.
	1
	2
	3
	4
	5

	2.
	My teacher encourages me to evaluate my own learning.
	1
	2
	3
	4
	5

	3.
	My teacher allows me to demonstrate my learning in a variety of ways.
	1
	2
	3
	4
	5

	4.
	My teacher gives clear instructions.
	1
	2
	3
	4
	5

	5.
	My teacher shows respect to all students.
	1
	2
	3
	4
	5

	6.
	My teacher is available to help outside of class.
	1
	2
	3
	4
	5

	7.
	My teacher grades my work in a timely manner.
	1
	2
	3
	4
	5

	8.
	My teacher relates lesson to other subjects or the real world.
	1
	2
	3
	4
	5

	9.
	My teacher respects different opinions.
	1
	2
	3
	4
	5

	10.
	My teacher uses a variety of activities in class.
	1
	2
	3
	4
	5

	11.
	My teacher encourages all students to learn.
	1
	2
	3
	4
	5

	12.
	My teacher expects me to be successful.
	1
	2
	3
	4
	5

	13.
	My teacher is knowledgeable about the subject.
	1
	2
	3
	4
	5

	14.
	My teacher provides helpful feedback.
	1
	2
	3
	4
	5


COMMENTS: 

SAMPLE: Grades 9-12 Student Survey

The purpose of this survey is to allow you to give your teacher ideas about how this class might be improved.

Directions: DO NOT PUT YOUR NAME ON THIS SURVEY.  Write your class period in the space provided.  Listed below are several statements about this class.  Indicate your agreement with each statement.  If you strongly disagree, circle 1; if you strongly agree circle 5.  If you wish to comment, please write your comments at the end of the survey.

	
	
	
	
	

	Teacher’s Name
	
	School Year
	
	Class Period


	
	
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly
Agree

	Example: I like listening to music.
	1
	2
	3
	4
	5

	In this class, my teacher…
	
	
	
	
	

	1.
	gives clear instructions.
	1
	2
	3
	4
	5

	2.
	treats everyone fairly.
	1
	2
	3
	4
	5

	3.
	is available for help outside of class time.
	1
	2
	3
	4
	5

	4.
	clearly states the objectives for the lesson.
	1
	2
	3
	4
	5

	5.
	grades my work in a reasonable time.
	1
	2
	3
	4
	5

	6.
	relates lesson to other subjects or the real world.
	1
	2
	3
	4
	5

	7.
	allows for and respects different opinions.
	1
	2
	3
	4
	5

	8.
	encourages all students to learn.
	1
	2
	3
	4
	5

	9.
	uses a variety of activities in class.
	1
	2
	3
	4
	5

	10.
	communicates in a way I can understand.
	1
	2
	3
	4
	5

	11.
	manages the classroom with a minimum of disruptions.
	1
	2
	3
	4
	5

	12.
	shows respect to all students.
	1
	2
	3
	4
	5

	13.
	consistently enforces disciplinary rules in a fair manner.
	1
	2
	3
	4
	5

	14.
	makes sure class time is used for learning.
	1
	2
	3
	4
	5

	15.
	is knowledgeable about his/her subject area.
	1
	2
	3
	4
	5

	16.
	clearly defines long-term assignments (such as projects).
	1
	2
	3
	4
	5

	17.
	sets high expectations.
	1
	2
	3
	4
	5

	18.
	helps me reach high expectations.
	1
	2
	3
	4
	5

	19
	assigns relevant homework. 
	1
	2
	3
	4
	5

	20.
	communicates honestly with me.
	1
	2
	3
	4
	5


COMMENTS:

SAMPLE: Student Survey Summary

Directions: Summarize according to your best judgment. At the secondary level, results may be analyzed by class, subject, grade, etc., and reported as appropriate.
Teacher’s Name:  _______________________________________________________________






Grade: 
________________________
Subject: __________________________________






Survey form used:    ( Grades 1-2 
   ( Grades 3-5

( Grades 6-8
     ( Grades 9-12

1. How many surveys did you distribute?

2. How many completed surveys were returned?

3. What is the percentage of completed questionnaires you received (#1 divided into #2)?

____________percent
Student Satisfaction Analysis
4. Describe your survey population(s) (i.e., list appropriate demographic characteristics such as grade level and subject for students).

5. List factors that might have influenced the results (e.g., survey was conducted near time of report cards or progress reports).

6. Analyze survey responses and answer the following questions:

A) What did students perceive as your major strengths?

B) What did students perceive as your major weaknesses?

C) How can you use this information for continuous professional growth?

(Include a copy of the survey summary and a blank survey in the portfolio’s Learning Environment section.)

Portfolios/Document Logs

Artifacts of a teacher’s performance can serve as valuable and insightful data sources for documenting the work that teachers actually do.  These artifacts can be organized as portfolios or document logs as a formal aspect of the data collection system.  Various school divisions call the teachers’ own documentation of their work by various names, but their purpose is essentially the same – to provide evidence of teaching excellence.  The items included provide evaluators with information they likely would not observe during the course of a typical classroom visit.  They also provide the teacher with an opportunity for self-reflection, demonstration of quality work, and are a basis for two-way communication with an evaluator.  The emphasis is on the quality of work, not the quantity of materials presented.  

Portfolios

The professional portfolio is an organized collection of work that demonstrates the educator’s skills, talents, and accomplishments for the evaluation cycle.  It contains a broader, more comprehensive collection of material than does a document log, and the selection of material to be included is often at the discretion of the teacher.  The portfolio provides an opportunity to demonstrate professional competence with regard to meeting division teaching standards and is therefore an important part of the evaluation process.  Written analysis and reflection about artifacts should be included in the portfolio to provide insight into the rationale for the events and process documented in each entry.  If student work samples are used in the portfolio, all personally identifiable information should be removed.  The portfolio is an official document that is maintained by the teacher and reviewed periodically by the evaluator.  It is the property of the teacher and follows the teacher when work assignments change. 

Portfolios are an important element of an evaluation system because they allow evaluators to get a more accurate portrait of a teacher’s performance, while assisting teachers in monitoring and improving their own performances, which in turn, can result in better instructional delivery and learning opportunities for students.
  They also help in making the instructional relationship between a teacher’s lesson plans, student work, and assessments clear.
  Tucker, Stronge, and Gareis (2002) discussed the beneficial nature of portfolios pointing out:

Teacher portfolios are appealing for many reasons, including their authentic nature, recognition of the complex nature of teaching, encouragement of self-reflection, and facilitation of collaborative interaction with colleagues and supervisors.  In addition, the inherent flexibility and adaptability of portfolios makes them an attractive vehicle for a range of purposes, particularly professional growth and evaluation.…Portfolios embody professionalism because they encourage the reflection and self-monitoring that are hallmarks of the true professional.

The amount of material that can be collected for a portfolio is limited to the size of a binder -- generally a 1.5 inch three-ring binder -- thus, the employee must be selective.  The portfolio should include only material that is applicable for the individual teacher’s evaluation cycle.  The division should provide the guidelines for the portfolio as well as the physical notebook, cover, and dividers to create it.

There are several key features of a quality teaching portfolio:

· It is grounded in the professional teaching standards. 

· Artifacts of teacher and student work are selected purposefully to document teacher responsibilities accurately.

· It includes reflection on what the artifacts mean and how the teacher learned from them.

Performance Artifacts

Performance artifacts are “the products and by-products of teaching that demonstrate a teacher’s performance.  They are the raw materials on which teachers reflect and from which they learn.”
  Artifacts are not created solely for a portfolio or document log, but are readily reviewed in portfolio/document log form.  They should provide evidence of one or more of the teacher performance standards.  Each artifact may include a caption since the artifact will be viewed in a context other than that for which it was developed.  Figure 3.3 offers suggestions for creating captions.

Figure 3.3:  Artifact Captions
	Descriptive title of the artifact

Performance standard documented by the artifact

Date created

Who created the artifact

Brief description of the context in which the artifact was used

Additional commentary by the teacher (if desired)
 


Tips on Creating a Portfolio

The professional portfolio:

· is a work in progress and should be continually maintained throughout the evaluation period;

· should be user-friendly (neat, organized);

· includes a brief description or explanation for each entry;

· contains appropriate documentation based on contract status (i.e., probationary teachers, teachers with continuing contract);

· contains the items the teacher wishes to present to your evaluator, but will not be graded.  The teacher will have full responsibility for contents, pacing, and development;
· is limited to items that will fit within the binder.  Larger items can be photographed or photocopied for inclusion.  Artifacts that do not fit in the binder (e.g., video or audio tapes) may be submitted, if agreed to by the evaluator in advance; and

· should contain summary information and analysis whenever possible.

Implementing Portfolios

Initially, teachers may be hesitant to begin keeping a portfolio.  Tucker, Stronge, and Gareis (2002) point out that implementing the use of portfolios is a cyclical, not a linear, process.  They offer several considerations to ensure effective implementation (see Figure 3.4). 

Figure 3.4:  Suggestions for Implementing Portfolios
	Enlist volunteers:  To make a change requires change agents.  Find an initial cadre of teachers who are open to creating portfolios and are willing to become advocates for the initiative. 

Start small:  Creating portfolios requires a time investment and thus buy-in from the teachers.  By starting with a small group of teachers and gradually increasing the numbers, a school may be better able to cultivate acceptance of the portfolio initiative. 

Offer incentives and provide support:  Provide the necessary moral and material support to encourage teachers to willingly participate in initiating portfolios.  Freeing up time to allow teachers to create portfolios is key.

Study examples of best practice:  Determine what has not worked in your own evaluation system and what aspects of a teacher portfolio are important to addressing these shortfalls.  Find out what has been successful in regard to implementing portfolios in other schools. 

Allow time for change:  Acceptance by stakeholders, internal and external factors, and a variety of other issues make implementation of teacher portfolios a lengthy process.  School divisions which have successfully implemented teacher portfolios report that the process can take over two years.

Provide training:  Both teachers and their evaluators need to be familiar with the portfolio system.  Consider creating a portfolio handbook to explain the process, expectations, timelines, and format.

Conduct field tests and refine the portfolio process:  Prior to implementing any high-stakes consequences, make sure the portfolio is manageable for the teachers tasked to create it.  Is the format realistic?  Are all relevant performance responsibilities addressed?  Is the timeline feasible?  Feedback from the initial implementers should be addressed to make the portfolio system more usable, feasible, accurate, and fair.

Communicate and collaborate:  Implementing a portfolio system is a multi-year process that involves an increasing number of stakeholders.  As such, two-way communication is crucial to address expectations and concerns, and thus receive buy-in for the initiative.  Collaboration among the stakeholders is an important way to gain the feedback which is necessary to refine the portfolio system. 

Evaluate the use of portfolios after implementation:  Evaluation of the portfolio system should be ongoing.  Surveys and focus groups provide useful avenues to determine what is working with the portfolio system and what needs to be adjusted.


Document Logs
Document logs are similar in many ways to portfolios, yet are typically more concise.  They tend to contain a more confined collection of specific artifacts, sometimes containing just those documents required by the school division.  For probationary teachers and for teachers on Performance Improvement Plans (see Part 6), the document log contains items relevant to a single evaluation year.  A new document log is begun for each evaluation cycle.  Teachers with continuing contracts on a three-year evaluation cycle maintain the document log for three years and empty it upon completing the three-year cycle.  Therefore, these teachers will have multiple versions of the required items.  Teachers should make sure each item is labeled such that it is clear which school year it represents (for example: 2010-2011 Parent Contact Log).

Sample Documentation 

Suggested documentation for each of the seven performance standards is listed below. 

1. Professional Knowledge:  The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	Summary of a plan for integrating instruction

Class profile

Annotated list of instructional activities for a unit

Annotated photographs of teacher-made displays used in instruction

Annotated samples or photographs of instructional materials created by the teacher

Lesson/intervention plan (including goals and objectives, activities, resources, and assessment measures)

Summary of consultation with appropriate staff members regarding special needs of individual students


2. Instructional Planning:  The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	Course Syllabus

Lesson Plan

Intervention Plan

Substitute Lesson Plan


3.   Instructional Delivery:  The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs. 

	Samples of handouts/presentation visuals

Technology samples on disk


4.
Assessment of and for Student Learning:  The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

	Brief report describing your record-keeping system and how it is used to monitor student academic progress

Copy of teacher-made tests and other assessment measures

Copy of scoring rubric used for a student project

Summary explaining grading procedures

Photocopies or photographs of student work with written comments

Samples of educational reports, progress reports, or letters prepared for parents or students


5.
Learning Environment:  The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	Student Survey Summary (for teachers of students in grades 1-12) 

List of classroom rules with a brief explanation of the procedures used to develop and reinforce them

Diagram of the classroom with identifying comments

Diagram of alternative classroom arrangements used for special purposes with explanatory comments

Schedule of daily classroom routines

Explanation of behavior management philosophy and procedures


6.
Professionalism:  The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	Résumé
Documentation of  presentations given

Certificates or other documentation from professional development activities completed (e.g., workshops, conferences, official transcripts from courses, etc.)

Thank you letter for serving as a mentor, cooperating teacher, school leader, volunteer, etc.

Samples of communication with students, parents/guardians, and peers


7.
Student Academic Progress:  The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

	Student Achievement Goal Setting Form 

Chart of student academic progress throughout the year 

Analysis of grades for the marking period

Log of collegial collaboration

Documentation of meeting established annual goals 

Test critique 

Table of key knowledge and skills which indicates level of student mastery

Student growth percentile data if available

Data on student achievement from other valid, reliable sources


Sample Portfolio Templates

A sample of the table of contents for a portfolio is provided on the next page. [image: image20.jpg]vy
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The teacher should complete a table of contents for each performance standard including the activity names and any comments and place the artifacts immediately behind it.

Standard 1:  Professional Knowledge
Standard 2:  Instructional Planning
Standard 3:  Instructional Delivery
Standard 4:  Assessment of and for Student Learning
Standard 5:  Learning Environment
Standard 6:  Professionalism
Standard 7:  Student Academic Progress

Sample:  Table of Contents 
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SAMPLE: Table of Contents

	Standard _____

	Activity Name
	Teacher Comments (Optional)

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Self-Evaluation

Self-evaluation is a process by which teachers judge the effectiveness and adequacy of their performance, effects, knowledge, and beliefs for the purpose of self-improvement.
 When teachers think about what worked, what did not work, and what type of changes they might make to be more successful, the likelihood of knowing how to improve and actually making the improvements increases dramatically.
 Evidence suggests that self-evaluation is a critical component of the evaluation process and is strongly encouraged.  A sample Teacher Self-Evaluation Form is provided on the following pages.

Teachers are faced with a dynamic context in which to apply their knowledge, skills, and abilities.  What worked last year may not work this year for a variety of reasons, some of which are outside the teachers’ control.  When teachers take the time to think about how they might improve their delivery, instructional strategies, content, and so forth, they discover ways to make their practice more effective, which, in turn, may impact student learning.  Aiarasian and Gullickson (1985) offered several strategies to enhance teachers’ self-evaluation (see Figure 3.5).

Figure 3.5: Strategies to Enhance Self-Evaluation

	Self-reflection tools:  These involved check lists, questionnaires, and rating scales which are completed by the teacher to evaluate performance in terms of beliefs, practice, and outcomes.



	Media recording and analysis:  Audio and video recordings provide a useful method for the teachers and their peers to review and analyze a teacher’s performance.



	Student feedback:  Surveys, journals, and questionnaires can provide a teacher with the students’ perspective. 



	Teacher portfolio:  Teachers have an opportunity for self-evaluation as they collect and analyze the various artifacts for their portfolio.



	Student performance data:  Teachers can assess their instructional effectiveness by using test results, projects, essays, and so forth.



	External peer observation:  Colleagues, peers, and administrators can provide useful feedback on particular aspects of another teacher’s behavior.



	Journaling:  Teachers can identify and reflect on classroom activities, needs, and successes by keeping track of classroom activities or events.



	Collegial dialogue/experience sharing/joint problem solving:  By collaborating on strategies, procedures, and perceptions, teachers are exposed to the practices of colleagues, which can serve as a catalyst for them to examine their own practices.



Sample:  Teacher Self-Evaluation Form
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SAMPLE Teacher Self-Evaluation Form

Directions:  Teachers should use this form annually to reflect on the effectiveness and adequacy of their practice based on each performance standard.  Please refer to the performance indicators for examples of behaviors exemplifying each standard. 
Teacher’s Name ___________________________         Date ___________________________





	1.  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

Areas of strength:

Areas needing work/strategies for improving performance:



	2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students. 

Areas of strength:

Areas needing work/strategies for improving performance:



	3.  Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs. 

Areas of strength:

Areas needing work/strategies for improving performance:




Sample:  Teacher Self-Evaluation Form
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	4.  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year. 

Areas of strength:

Areas needing work/strategies for improving performance:



	5.  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning. 

Areas of strength:

Areas needing work/strategies for improving performance:



	6.  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning. 

Areas of strength:

Areas needing work/strategies for improving performance:



	7.  Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress. 

Areas of strength:

Areas needing work/strategies for improving performance:




Endnote

Documenting Teacher Performance

PowerPoint Presentation

Purpose: 

The purpose of the Documenting Teacher Performance PowerPoint presentation is to familiarize the audience with the required and recommended data sources that help provide a comprehensive and authentic “performance portrait” of the teacher’s work.
Intended Audiences:

This PowerPoint presentation is appropriate for use with local school boards, division-level administrators, building-level administrators, and teachers.

Suggestions:
To gain a further understanding of different data sources, it is suggested that the PowerPoint be followed by the Benefits and Challenges of Data Sources Activity, the Matching Data Sources and Performance Standards Activity, and the Evidence of Performance Activity.
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	· The role of a teacher requires a performance evaluation system that acknowledges the complexities of the job.  

· Multiple data sources provide for a comprehensive and authentic “performance portrait” of the teacher’s work. 
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	The work of the teacher includes:

· knowledge and skills that can be observed in the classroom setting, e.g. student engagement, safe learning environment

· Knowledge and skills that are difficult to directly observe through classroom observation, e.g. student achievement over time, developmentally-appropriate assessments, professionalism
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	· Typically, teacher evaluation systems have focused solely on the use of one data source – observation.  This data source provides data regarding a portion of a teacher’s responsibilities.  
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	· Multiple data sources are needed to capture the full range of responsibilities of a teacher.

· The Code of Virginia requires two sources of data to be used in student achievement:  Observations and Measures of Academic Progress

· Virginia Department of Education recommends other data sources be considered that can improve the objectivity of teacher evaluation systems.  These include student surveys, portfolios/document logs, and self-evaluation. However, each school division must determine which, if any, of these additional data sources are appropriate for their use.
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	· Observations can be conducted in a variety of settings and take on a variety of forms, including quick, drop-by classroom visits, to more formal, pre-planned observational reviews using validated instruments for documenting observations.
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	· In a formal observation, the evaluator conducts a structured or semi-structured, planned observation -- either announced or unannounced -- typically of a teacher who is presenting a lesson to or interacting with students.  

· Evaluators can use formal observations as one source of information to determine whether a teacher is meeting expectations for performance standards. 
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	· A sample Formal Classroom Observation Form is provided on pages 16-18 of the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers; many other observation forms are available.  

· Formal classroom observations should last a specified period of time (for example, 30 or 45 minutes, or the duration of a full lesson).  

· For maximum value, the building level administrator should ensure that formal observations occur throughout the year. 
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	· Informal observations are intended to provide more frequent information on a wide variety of contributions made by teachers in the classroom or to the school community as a whole.  

· Evaluators are encouraged to conduct informal observations by observing instruction and non-instructional routines at various times throughout the evaluation cycle.  

· These informal observations typically are less structured than formal observations. 
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	· Informal observations might include observing instruction for a short duration (i.e., ten to fifteen minutes) or observing work in non-classroom settings at various times throughout the school year. 

· An important factor for evaluators to remember when collecting informal observation data is to focus on specific, factual descriptions of performance. 

· A sample Informal Classroom Observation Form is provided on pages 20-21 of the Guidelines of Uniform Performance Standards and Evaluation Criteria for Teachers.
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	· Typically, walk-through observations are designed to provide brief (three to five minutes) visits in multiple classrooms.  

· While walk-through visits can be helpful in checking for standard instructional practices or for vertical and horizontal curriculum articulation across the school, evaluators should be cautious in relying on these visits for individual teacher evaluation as, generally, they are not designed for teacher evaluation.
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	· Student surveys represent an additional source of information regarding teacher performance.  

· The purpose of a student survey is to collect information that will help the teacher set goals for continuous improvement (i.e., for formative evaluation).  

· In most pre-kindergarten through grade 12 teacher evaluation systems, the sole purpose of the surveys is to provide feedback directly to the teacher for professional growth and development.  
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	· This sample survey is for use in primary grades (K – 2).  

· A full sample of a survey can be found on pg. 23 in the Guidelines of Uniform Performance Standards and Evaluation Criteria for Teachers.  
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	· This sample survey is for use in secondary grades.  

· A full sample of a survey can be found on pp. 25 & 26 in the Guidelines of Uniform Performance Standards and Evaluation Criteria for Teachers.  
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	· Artifacts of a teacher’s performance can serve as valuable and insightful data source for documenting the work that teachers actually do. 

· The items included provide evaluators with information they likely would not observe during the course of a typical classroom visit. 

· The emphasis is on the quality of work, not the quantity of materials presented.  
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	· Performance artifacts are “the products and by-products of teaching that demonstrate a teacher’s performance. They are the raw materials on which teachers reflect and from which they learn.”  

· Artifacts are not created solely for a portfolio or document log, but are readily reviewed in portfolio/document log form. 
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	· Self-evaluation is a process by which teachers judge the effectiveness and adequacy of their performance, effects, knowledge, and beliefs for the purpose of self-improvement.

· Evidence suggests that self-evaluation is a critical component of the evaluation process and is strongly encouraged. 
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	· A sample Teacher Self-Evaluation Form is provided on pg. 36 of the Guidelines of Uniform Performance Standards and Evaluation Criteria for Teachers. 
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	· Multiple data sources provide for a comprehensive and authentic “performance portrait” of the teacher’s work. 

· Remember that when making the decision as to which data sources to use:

· The Code of Virginia requires two sources of data to be used in student achievement:  Observations and Measures of Academic Progress

· Virginia Department of Education recommends other data sources that can improve the objectivity of teacher evaluation systems.  These include but are not limited to student surveys, portfolios/document logs, and self-evaluation.




Part 3:

Documenting Teacher Performance
Activities
Using Multiple Data Sources


Activities


This section contains three separate activities which build on each other.  During the first activity, participants explore the benefits and challenges presented by the different required and optional data sources.  During the second, the participants identify which types of data sources might provide evidence of a teacher’s proficiency within the seven performance standards, and in the final activity, participants generate a list of specific artifacts that might provide such evidence.  By starting with the first general activity and moving to the more detailed second and third activities, participants will gain an appreciation for why using multiple data sources is so important as well as some of the issues that may be involved in using these different sources.  Additionally, participation in these activities will help decision-makers to clarify which data sources they may wish to include in their school division’s teacher evaluation system.
Activity 1:  Benefits and Challenges of Data Sources
Purpose:
The purpose of the Benefits and Challenges of Data Sources Activity is to examine recommended data sources in terms of benefits and challenges so that informed decisions can be made on which data sources to include as part of the overall evaluation system.  Participants also explore Virginia required data sources to anticipate benefits and challenges during implementation.  

Intended Audiences:
This activity is intended for use with division-level administrators, building level administrators, and teachers who are assigned the responsibility of developing/revising the teacher evaluation system for a school division.  

Suggested Directions:
Present the PowerPoint, “Documenting Teacher Performance.”  Divide participants into small groups.  Participants may be grouped by grade level, content area, or grades/contents with and without SOL tests.   In small groups, participants generate a list of potential benefits and potential challenges of each required and recommended data source.  This activity provides the impetus for a decision on recommended data sources to include in a school division’s teacher evaluation system. 

Activity 1:  Benefits and Challenges of Data Sources

Directions: Divide participants into small groups.  Within your group, generate a list of potential benefits and potential challenges of each required and recommended data source.  

	Data Source
	Benefits
	Challenges

	Required Data Sources

	Observations


	
	

	Student Academic Progress


	
	

	Additional (Optional) Data Sources

	Student Surveys


	
	

	Portfolios/Document Logs


	
	

	Self-Evaluation


	
	


Activity 2:  Matching Data Sources and Performance Standards
Purpose:
The purpose of the Matching Data Sources and Performance Standards Activity is to examine recommended data sources in terms of alignment between the required and recommended data sources and the performance standards.  This activity can be used by committees with the responsibility of developing/revising a school division’s teacher evaluation system to ensure adequate data sources to provide documentation of performance standards.  

Intended Audiences:
This activity is intended for use with division-level administrators, building level administrators, and teachers who are tasked with developing/revising the teacher evaluation system for a school division.  Additionally, this activity can be modified to explore only the data sources that a school division chooses to include as part of the teacher evaluation system. 

Suggested Directions:
Present the PowerPoint, “Documenting Teacher Performance.”  Divide participants into small groups.  Participants may be grouped by grade level, content area, or grades/contents with and without SOL tests.   In small groups, participants use their personal experience to discuss and decide whether a given data source should be a primary source or a secondary source for documenting each of the seven Virginia teacher performance standards.  

Activity 2:  Matching Data Sources and Performance Standards
Directions: Divide participants into small groups.  Within your group, use your personal experience to discuss and decide whether a given data source should be a primary source or a secondary source for documenting each of the seven Virginia teacher performance standards.  Place a letter “P” in the box if the information is from a Primary Source (e.g., standardized test results) or an “S” if it is from a Secondary Source (e.g., teacher provided).

	Performance Standard

	Observations
	Student Surveys
	Portfolios/ Document Logs
	Student Progress
	Other (specify)

	1.  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
	
	
	
	
	

	2.  Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	
	
	
	
	

	3.  Instructional Delivery 

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	
	
	
	
	

	4.  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the year.
	
	
	
	
	

	5.  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	
	
	
	
	

	6.  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
	
	
	
	
	

	7.  Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress.
	
	
	
	
	


Activity 3:  Evidence of Performance
Purpose:
The purpose of the Evidence of Performance Activity is to provide administrators and teachers with an opportunity to explore the types of evidence/artifacts that may be indicative of a teacher’s performance in a given standard.  

Intended Audiences:
This activity is intended for use with division-level administrators, building level administrators, and teachers.  

Suggested Directions:
Present the PowerPoint, “Documenting Teacher Performance.”  Divide participants into small groups.  Participants may be grouped by grade level, content area, or grades/contents with and without SOL tests.   In small groups, participants use their personal experience in their current or former school division to generate a list of evidence/artifacts that may be indicative of a professional’s performance in a given standard.  This list may then be captured and disseminated as potential artifacts/evidence. On a cautionary note, the list generated is NOT to be used as a checklist of artifacts/evidence that MUST be provided.

Activity 3:  Evidence of Performance 

Directions:  Divide participants into small groups.  Within your group, use your personal experience within your current or former school division to generate a list of evidence/artifacts that may be indicative of a professional’s performance in a given standard.  This list may then be captured and disseminated as potential artifacts/evidence.  On a cautionary note, the list generated is NOT to be used as a checklist of artifacts/evidence that MUST be provided.

	1.  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
	

	2.  Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	

	3.  Instructional Delivery 

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	

	4.  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the year.
	

	5.  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	

	6.  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
	

	7.  Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress
	


Part 3:

Documenting Teacher Performance

Sample Completed Forms

SAMPLE: Formal Classroom Observation Form

Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide feedback to teachers about the observation.

  Teacher A




      3/14


9:50 - 10:40

	Teacher’s Name
	
	Date Observed
	
	Time

	Assistant Principal A
	
	The teacher is:      ( Probationary                                                                           X Continuing Contract

	Observer’s Name 
	
	


	1. Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

· Effectively addresses appropriate curriculum standards. 
· Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.
· Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.
· Demonstrates an accurate knowledge of the subject area(s) taught.
· Demonstrates skills relevant to the subject area(s) taught. 
· Bases instruction on goals that reflect high expectations and an understanding of the subject. 
· Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group. 
· Communicates clearly and checks for understanding.
Comments: 

· Explained linkages between linear and quadratic equations

· Used math language with students (e.g., recursive pattern), real world connection

· Deliberately short stacked the bears so students had to shift from hands-on to algebraic means of doing things

	2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

· Uses student learning data to guide planning. 
· Plans time realistically for pacing, content mastery, and transitions. 
· Plans for differentiated instruction.
· Aligns lesson objectives to the school’s curriculum and student learning needs. 
· Develops appropriate long- and short-range plans   and adapts plans when needed.
Comments: 

· Warm up provided a review and scaffold for later activity-visually showed 1st, 2nd, 3rd differences with the 3n+4; n2 + 1; n3-3 on the board to help students see the patterns

· Bears in baggies-“don’t feed/eat the bears sign on the board”; paper bears made up for explanation visuals later in class


	3.  Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

· Engages and maintains students in active learning. 

· Builds upon students’ existing knowledge and skills. 

· Differentiates instruction to meet the students’ needs. 

· Reinforces learning goals consistently throughout lessons. 

· Uses a variety of effective instructional strategies and resources. 

· Uses instructional technology to enhance student learning. 

· Communicates clearly and checks for understanding.

Comments: 

· Refers to student prior learning to get algebraic patterns

· Asked students to explain to each other and to the class

· Had multiple hands on questions for students who “got it” faster and a rationale for why she let those students (Kevin’s group) explain the problem that many hadn’t gotten to-reason was to reaffirm for those who had tried it that the process was fine or to let others see where it could go as the class will continue working on the topic

· Clear directions from start to finish (don’t eat bears, to later divide evenly and eat, to leave papers on desk)


	4.  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

· Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning. 
· Involves students in setting learning goals and monitoring their own progress. 
· Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population. 
· Aligns student assessment with established curriculum standards and benchmarks.
· Uses assessment tools for both formative and summative purposes and uses grading practices that report final mastery in relationship to content goals and objectives. 
· Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning. 
· Gives constructive and frequent feedback to students on their learning.
Comments: 

· Rotates around the classroom providing individual and group support

· Informally assesses by looking over papers and querying students

· When students present at the board, ties back to the 2 differences noting that some students merely got the number and others got the quadratic

· Encourages students to use notes

· Explains the need for clear explanation to get students to use precise language-“explanation can’t be move this; needs to be clear enough that I can do it just by reading what you write”

· Asks students to summarize their approaches and leave on the desk


	5.  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

· Arranges the classroom to maximize learning while providing a safe environment. 

· Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly. 

· Maximizes instructional time and minimizes disruptions. 

· Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

· Promotes cultural sensitivity. 

· Respects students’ diversity, including language, culture, race, gender, and special needs. 

· Actively listens and pays attention to students’ needs and responses. 

· Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.

Comments: 

· Students work well together

· Workable noise level

· Students know how to deal with the manipulatives

· Trust--students readily volunteer to participate

	6.  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning. 

· Collaborates and communicates effectively within the school community to promote students’ well-being and success.

· Adheres to federal and state laws, school policies, and ethical guidelines.

· Incorporates learning from professional growth opportunities into instructional practice.

· Sets goals for improvement of knowledge and skills. 

· Engages in activities outside the classroom intended for school and student enhancement.

· Works in a collegial and collaborative manner with administrators, other school personnel, and the community.

· Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.

· Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.

· Demonstrates consistent mastery of standard oral and written English in all communication.

Comments:

· Says students need to be able to explain and justify in mathematics as well as other areas (research practices)

· Loves math; enthusiastic and knows that makes a difference for students (professional demeanor)

· Likes students to open up to the problem and she enjoys seeing the “light bulb” go off (reflective)


	7. Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

· Sets acceptable, measurable, and appropriate achievement goals for student learning progress based on baseline data.

· Documents the progress of each student throughout the year.
· Provides evidence that achievement goals have been met, including the state-provided growth measure when available as well as other measures of academic progress.

· Uses available performance outcome data to 

   continually document and communicate student

     progress and develop interim learning targets.

Comments:

· Talked to students about how they had progressed in their understanding of algebraic concepts since the beginning of the semester.


Additional Comments: Well-organized, thought-provoking lesson. Amy is ready to take on a peer leadership role.

Teacher’s Name  Teacher A









 

Teacher’s Signature  Teacher A




   Date  March 15
    

Observer’s Name  Assistant Principal A









Observer’s Signature  Assistant Principal A



   Date March 15          

SAMPLE: Informal Classroom Observation Form

Directions:  This form can be used by the evaluator to document during informal classroom observation. One copy should be given to the teacher and one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development.

Teacher Observed:   Teacher B


      Date: 5/13
            Time: 9:00

	1.  Professional Knowledge
· Addresses appropriate curriculum standards

· Integrates key content elements and facilitates students’ use of higher level thinking skills

· Demonstrates ability to link present content with past and future learning

· Demonstrates an accurate knowledge of the subject area(s) taught

· Demonstrates skills relevant to the subject area(s) taught

· Bases instruction on goals that reflect high expectations

· Demonstrates an understanding of the knowledge of development

· Communicates clearly 
	Specific Examples

· Inquiry learning

· Appropriate lab safety referenced-teacher queries Edgar (student) about why goggles weren’t worn in a face saving manner for Edgar

· References the need for a safe test of acids and bases

· Interchanged the terms procedure and process. The scientific process is different from the procedure for testing acid/bases-could be confusing for students or frustrating for those precisely using the language

	2.  Instructional Planning

· Uses student learning data to guide planning

· Plans time for realistic pacing

· Plans for differentiated instruction

· Aligns lesson objectives to curriculum and student needs

· Develops appropriate long- and short-range plans and adapts plans
	Specific Examples:

· Has steps of the scientific process prewritten on the board that can be revealed as needed

· Toilet paper, water, straw, litmus paper are ready for demonstration purposes

	3.  Instructional Delivery
· Engages students

· Builds on prior knowledge

· Differentiates instruction

· Reinforces learning goals

· Uses a variety of strategies/resources

· Uses instructional technology

· Communicates clearly
	Specific Examples:

· Questions are largely recall

· Refers students back to their journals to find information about red/blue litmus paper

· Involves students in determining the process for testing substances (Edgar demonstrates)

· Limited wait time

· Railroaded the class for Edgar’s process a bit as evidenced by the limited response to Walter who asked about other processes, and how he asked the class to retread the procedure for testing in response to Courtney’s question (unsure of steps)


	4.  Assessment of and for Student Learning

· Uses pre-assessment data

· Involves students in setting learning goals

· Uses valid, appropriate assessments

· Aligns assessments with standards

· Uses a variety of assessment strategies

· Uses assessment tools for formative/summative purposes

· Gives constructive feedback
	Specific Examples:

· Used warm-up problems as pre-assessment

	5.  Learning Environment
· Arranges the classroom to maximize learning and provides a safe environment

· Establishes clear expectations

· Maximizes instruction/minimal disruption

· Establishes a climate of trust/teamwork

· Promotes cultural sensitivity/respects diversity

· Listens and pays attention to students’ needs and responses

· Maximizes instructional learning time by working with students individually and in groups
	Specific Examples:

· Organized, students in seat, students knew to raise hands to contribute or query in class

· Expected safety

· Used a student to demonstrate a procedure

	6.  Professionalism

· Collaborates/communicates effectively
· Adheres to laws/policies/ethics
· Incorporates professional development learning
· Incorporates learning from professional growth activities
· Sets goals for improvement
· Activities outside classroom
· Builds positive relationship with parents
· Contributes to professional learning community
· Demonstrates mastery of standard oral and written English
	Specific Examples:

· Co-teacher in the room; incorporated her comments

	7.  Student Academic Progress
· Sets student achievement goals

· Documents progress

· Provides evidence of goal attainment

· Develops interim learning targets
	Specific Examples:

· Not observed


NOTE:  It is unlikely that all teacher performance standards would be documented in a single

              classroom visit.  In fact, an observation might focus on a specific standard.

Teacher’s Name  Teacher B










Teacher’s Signature  Teacher B




   Date  May 16


Observer’s Name  Assistant Principal B









Observer’s Signature  Assistant Principal B



   Date  May 16



SAMPLE: Student Survey Summary

Directions: Summarize according to your best judgment. At the secondary level, results may be analyzed by class, subject, grade, etc., and reported as appropriate.
Teacher’s Name:  Teacher C










Grade: 
     5




Subject: Math and Reading





Survey form used:    ( Grades 1-2 
   X Grades 3-5

( Grades 6-8
     ( Grades 9-12

1. How many surveys did you distribute?

19

2. How many completed surveys were returned?

19

3. What is the percentage of completed questionnaires you received (#1 divided into #2)?

100
 percent



Student Satisfaction Analysis
4. Describe your survey population(s) (i.e., list appropriate demographic characteristics such as grade level and subject for students).

All the students are fifth graders in my reading and math classes. There are 12 boys and 7 girls in the class. Two students are identified with special needs, one of whom is served in the resource room during social studies. The other receives accommodations in the classroom. 

5. List factors that might have influenced the results (e.g., survey was conducted near time of report cards or progress reports).

None – did the survey after recess

6. Analyze survey responses and answer the following questions:

A) What did students perceive as your major strengths?

· listening to them

· making them feel safe

· respecting them

B) What did students perceive as your major weaknesses?

· learning new things

· explaining how what they are learning in class is useful in real life
C) How can you use this information for continuous professional growth?

· Look on the internet or attend staff development on relating concepts to kids’ world

· If the students don’t think that they are learning new things, maybe I should pre-assess students…maybe I am repeating things or going too slowly. 

(Include a copy of the survey summary and a blank survey in the portfolio’s Learning Environment section.)

SAMPLE: Grades 3-5 Student Survey

Directions: Follow along as I read the statements.  Respond to the statements by placing a check mark (() beneath the response – “YES,” “SOMETIMES,” or “NO” – that best describes how you feel about the statement.

	Teacher’s Name
	
	School Year
	
	Class Period


	
	
	YES
	SOMETIMES
	NO

	Example: I like listening to music.
	· 
	[image: image21.jpg]vy
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EDUCATION



      (
	· 

	1.
	My teacher listens to me.
	· 
	· 
	· 

	2.
	My teacher gives me help when I need it.
	· 
	· 
	· 

	3.
	My teacher shows us how to do new things.
	· 
	· 
	· 

	4.
	My teacher encourages me to evaluate my own learning.
	· 
	· 
	· 

	5.
	I am able to do the work in class.
	· 
	· 
	· 

	6.
	I learn new things in my class.
	· 
	· 
	· 

	7.
	I feel safe in this class.
	· 
	· 
	· 

	8.
	My teacher uses many ways to teach.
	· 
	· 
	· 

	9.
	My teacher explains how my learning can be used outside of school.
	· 
	· 
	· 

	10.
	My teacher explains why I get things wrong on my work.
	· 
	· 
	· 

	11.
	My teacher shows respect to all students.
	· 
	· 
	· 

	12.
	My teacher demonstrates helpful strategies or skills for my learning.
	· 
	· 
	· 

	13.
	There are opportunities to reflect on my learning in my class. 
	· 
	· 
	· 

	14.
	My teacher allows me to make some choices about my learning.


	· 
	· 
	· 


COMMENTS:
SAMPLE: Table of Contents

	Standard  5:  Learning Environment        

	Activity Name
	Teacher Comments (Optional)

	Diagram of Classroom Arrangement


	Shows different arrangements associated with different types of activities.

	Bullying Presentation
	At the conclusion of the bullying presentation, the class participated in a role-playing exercise.

	Classroom Rules


	Includes reflection on rationale for rules and how I reinforce them.

	Classroom Procedures


	Practiced frequently during the first few weeks of school; revisited throughout the year.

	Student Survey Summary


	

	
	

	
	

	
	

	
	


SAMPLE Teacher Self-Evaluation Form

Directions:  Teachers should use this form annually to reflect on the effectiveness and adequacy of their practice based on each performance standard.  Please refer to the performance indicators for examples of behaviors exemplifying each standard. 
Teacher’s Name  Teacher D



         Date  April 12, 2011




	1.  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

Areas of strength: I have a good understanding of the vertical articulation within my content area; I understand how students’ developmental levels impact their readiness to learn certain math concepts. 
Areas needing work/strategies for improving performance: I’m not sure how to appropriately challenge my gifted students. 



	2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students. 

Areas of strength: I understand the most effective strategies to teach various curricular topics; I plan well ahead of time to make sure I have the necessary resources. 

Areas needing work/strategies for improving performance: I sometimes neglect to pre-assess students, which makes me less effective than I could be at addressing individual student needs.


	3.  Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs. 

Areas of strength: As I am teaching, I am able to modify my instructional strategy to try a different approach if it looks like the students do not understand the material; the students seem to be engaged when I teach new material. 

Areas needing work/strategies for improving performance:  Although I can easily modify my instructional delivery for the whole class, I need to work on differentiating my instructional approaches for individual students at the upper and lower levels of my class.


	4.  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year. 

Areas of strength: I informally check for understanding several times during each lesson; I always provide prompt feedback to students on both graded material and ungraded activities; I am in frequent contact with parents of struggling students. 
Areas needing work/strategies for improving performance:  I don’t use pre-assessment data to make individual modifications for students; other than providing comments on report cards, I don’t typically contact the parents of students who are not struggling to let them know of their student’s progress and accomplishments.

	5.  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning. 

Areas of strength: Students in my class feel comfortable making mistakes; I do not tolerate students belittling one another; students frequently remark that this is the first time they have enjoyed math.
Areas needing work/strategies for improving performance: I could use manipulatives more often; I also need to find a better procedure to catch students up when they have missed several classes.

	6.  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning. 

Areas of strength: I am always well-prepared for class; I maintain my composure when dealing with students and parents on contentious issues; my website and written communication with parents are professional; I volunteer to be on school division committees.

Areas needing work/strategies for improving performance: I sometimes neglect to share the results of my professional development activities and my school division committee work with others.

	7.  Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress. 

Areas of strength: My student averages on the division benchmark tests have improved each quarter.

Areas needing work/strategies for improving performance: I need to be more consistent in developing interim learning targets for individual students in my class.
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Briefs
Documenting Teacher Performance

Briefs
This section provides five briefs.  
Brief #10 offers an overview of the research base for evaluating teacher performance based on multiple data sources and provides an overview of the required and recommended data sources in the Guidelines.  
Briefs #11 through #14 provide a summary of the research base supporting the data sources of observation, student surveys, portfolios/document logs, and self-evaluation (Note: the data source of student academic progress will be explored in depth in Part 4).  
The briefs discuss the advantages and concerns of each of these four data sources.  They also explain how the data sources are aligned with the seven performance standards.  The briefs in this section can be used to provide the rationale for using multiple data sources.  They can also be used by division-level administrators, building-level administrators, and teachers to guide the local decision making regarding what optional data sources will be included. 

Brief #10: Multiple Data Sources

Documenting Teacher performance 

with Multiple data sources

Use of Multiple Data Sources

Documentation is the process of recording sufficient information about the teacher’s performance to support ongoing evaluation and to justify any personnel decisions based on the evaluation. The basic question is: How will the teacher demonstrate performance of the identified standards?
 The complexity of professional roles in today’s schools requires a performance evaluation system that reflects that complexity of the job. Given the complexity of teacher’s work, attempting to document the work with one method or data source simply is not sensible or feasible. Peterson et al concisely provided the rationale for using multiple data sources in teacher evaluation when they stated, “no single data source works for all persons…because good teaching comes in a variety of forms and styles.”
 Multiple data sources enable the supervisor to obtain a more accurate picture of performance and assist the teacher in increasing student success.

Using multiple data sources in the teacher evaluation process offers numerous advantages over single source data collection processes
. Some of the advantages are:

· A more complete portrait of a teacher’s performance. 

· Data collection in more naturally occurring situations. Integration of primary and secondary data sources in the evaluation.

· Greater objectivity and reliability in documenting performance.

· Documentation of performance that is more closely related to actual work.

· A more legally defensible basis for evaluation decisions.

· More teacher support and involvement in teacher evaluation when they feel that it is pertinent to their own performance and fair in its use of information in their individual case.

What Data Sources Will Be Included in the Recommended Virginia Teacher Evaluation System?

Required:

Two types of data sources are required according to the Code of Virginia. They are observation and student academic progress.

Observation: The Code of Virginia § 22.1-253.13:5 states that teacher evaluations shall include regular observation and evidence that instruction is aligned with the school’s curriculum. Evaluations shall include identification of areas of individual strengths and weaknesses and recommendations for appropriate professional activities.

· Formal Observations: The evaluator conducts a structured or semi-structured, planned observation — either announced or unannounced — typically of a teacher who is presenting a lesson to or interacting with students.
· Informal Observations: Informal observations are intended to provide more frequent information on a wider variety of contributions made by the teacher. Evaluators are encouraged to conduct informal observations by observing instruction and work in non-classroom settings.
Student Academic Progress
: The Uniform Performance Standards and Evaluation Criteria incorporate student academic progress as a significant component of the evaluation while encouraging local flexibility in implementation. It is recommended that student academic progress accounts for 40 percent of an individual’s summative evaluation. Some recommended ways to measure student academic progress include: 

· Student Growth Percentile: While a local decision, it is recommended that at least 20 percent of the teacher evaluation (half of the student academic progress measure) is comprised of Student Growth Percentiles as provided from the Virginia Department of Education when the data are available and can be used appropriately. (Note: Student growth percentile is explored in more depth in Part 4)

· Student Achievement Goal Setting: Goal setting focuses attention on students and instructional improvement based on a process of determining baseline performance, developing strategies for improvement, and assessing results at the end of the academic year. 

· Additional data sources on student academic progress that are perceived as appropriate by the local school divisions.

Suggested: 

The following information sources are recommended for consideration in the Virginia Teacher Evaluation Guidelines to document teacher performance more comprehensively and accurately. These suggested documentation sources for teacher evaluation can be used for both probationary and continuing contract teachers.
· Student Surveys: Student surveys provide information to the teacher about students’ perceptions of how the professional is performing.
· Portfolios/Document Logs: A portfolio or document log includes artifacts that provide documentation for the teacher performance standards. The portfolio/document log should emphasize naturally occurring artifacts from teachers’ work (i.e., lesson plans, instructional units, student assessment).
· Self-Evaluation: Self-evaluations reveal the teachers’ perceptions of their job performance.
· Other data sources that are perceived as appropriate by the local school divisions.
How will Multiple Data Sources be used in the Evaluation?

Some teacher standards are better documented through classroom observation (e.g., Instructional Delivery or Learning Environment) whereas other standards may require additional documentation. For example, Standard 2 – Instructional Planning - may necessitate review of the teacher’s lesson plans and Standard 4 - Assessment of and for Learning - may necessitate review of the teacher’s classroom assessments. Such evidence often is collected by the teacher and presented in a portfolio or document log as a compliment to the supervisor-conducted observations.

These data sources are not stand-alone, but are complementary to each other and should be integrated in the process of evaluation to provide a richer portrait of teacher performance. The flaws of one data source are often the strengths of another, and by combining multiple methods, evaluators can make more solid judgments regarding teacher performance and make decisions that are supported by multiple type of data. For instance, when compared to other assessment methods (e.g., observations, Student Growth Percentiles), portfolios/document logs can contain a variety of materials that reflect many of the tasks of teaching (either within or without the classroom) and provide evidence related to standards of performance.

According to the Guidelines for Uniform Performance and Evaluation Criteria for Teachers, school divisions have the discretion to generate their own way of combining multiple data sources. Since teachers have different job responsibilities and perform in different circumstances, they should not be evaluated in the same way. Local school divisions should ensure that data sources included are available and appropriate for specific teachers.

Good evaluation and supervision uses a combination of data sources to gauge teachers’ performance on each of the identified seven standards.
 In contrast with traditional teacher evaluation systems which depend on checklists and obligatory yearly classroom observations, the Guidelines intend to use different data sources to engage teachers in ongoing assessments that continually provide feedback and the opportunity to examine knowledge, practices, and effectiveness so that they may continue to grow as professionals.

Brief #11: Observation

Documenting Teacher performance 

with Observation

Introduction

Observations are intended to provide information on a wide variety of contributions made by teachers in the classroom or to the school community as a whole. Observations can be conducted in a variety of settings and take on a variety of forms, including quick, drop-by classroom visits, to more formal, pre-planned observational reviews, using validated instruments for documenting observations.
 Furthermore, observations may be announced or unannounced. Evaluators are encouraged to conduct observations by observing instruction and non-instructional routines at various times throughout the evaluation cycle.

Formal Observation: In formal observations, the evaluator conducts a structured or semi-structured, planned observation – either announced or unannounced – typically of a teacher who is presenting a lesson to or interacting with students. Evaluators can use formal observations as one source of information to determine whether a teacher is meeting expectations for performance standards. Typically, the evaluator provides feedback about the observation during a review conference with the teacher. Formal classroom observations should last a specified period of time – for example, 30 or 45 minutes, or the duration of a full lesson. For maximum value, the building level administrator should ensure that formal observations occur throughout the year.

Informal Observation: Informal observations are intended to provide more frequent information on a wide variety of contributions made by teachers in the classroom or to the school community as a whole. Evaluators are encouraged to conduct informal observations by observing instruction and non-instructional routines at various times throughout the evaluation cycle. These informal observations typically are less structured than formal observations. Informal observations might include observing instruction for a short duration (say, 10-15 minutes) or observing work in non-classroom settings at various times throughout the school year. For example, an informal observation might include briefly visiting a classroom during a science lab experiment or observing a teacher participating in a faculty meeting or committee meeting. An important factor for evaluators to remember when collecting informal observation data is to focus on specific, factual descriptions of performance. Also, it is important to obtain a representative sampling of performance observations through regular, repeated visits to classrooms.

Advantages of Observation

Observations, including formal and informal observations, are intended to provide direct, naturalistic information on the work of a teacher, student behaviors, and the dynamic interactions between teacher and learners. In addition to classroom observations, observations can be conducted in a variety of job-relevant settings (for example, a conference with a parent, a committee meeting, a presentation to the school staff). 

Concerns about Observation

Observations are an important source of teacher performance information, but should never be used as a sole source for documenting evaluation performance. Direct observation has major limitations, such as:

· The artificial nature of scheduled observations (when a special lesson is prepared for a special classroom visit).
· The limited focus of the observation.
· The infrequency of the observations.

· Only a portion of the full repertoire of teacher duties and responsibilities can be observed (e.g., selected teacher responsibilities may not be performed during the classroom visit).

· In many cases, teachers do not perceive principals as competent evaluators of subject-specific classroom performance.

· Principals’ ratings can be inflated and offer little constructive feedback for teacher improvement. 

Given the complexity of the job responsibilities of teachers, it is unlikely that an evaluator will have the opportunity to observe and provide feedback on all of the performance standards in a given visit. If the purpose of a teacher evaluation system is to provide a comprehensive picture of performance in order to guide professional growth, then classroom observations should be only one piece of the data collection puzzle.
How is Observation Aligned with the Virginia Teacher Standards?

Observation may obtain a sample of a teacher’s performance, in or out of the classroom, on elements of all the seven identified standards, except Standard 7 – Student Academic Progress.

Brief #12: Student Surveys


Documenting Teacher performance 

with Student surveys

Introduction

Student surveys provide information to the teacher about students’ perceptions of how the professional is performing. The purpose of a student survey is to collect information that will help the teacher set goals for continuous improvement (i.e., for formative evaluation) - in other words, to provide feedback directly to the teacher for professional growth and development. The questions in the surveys will provide information that may not be accurately obtained in observations. Aleamoni recommended student feedback as a main source of information about (1) accomplishment of major educational goals, such as increased motivation; (2) rapport between students and the teacher;  (3) elements of a classroom, such as the textbook, the homework, and instruction; and (4) communication between the students and the teacher.

In this evaluation system, student surveys are unique in that teachers typically will retain exclusive access to the results of the surveys regarding his or her performance. However, the teacher may be required to provide a summary of the survey results to the evaluator. Teachers should administer annual student surveys according to school division guidelines during a specified time period (for example, the second nine weeks). Teachers at the middle and high school levels should administer surveys to two classes of students that are representative of their teaching assignment(s) during a specified year. At the teacher’s discretion, additional questions may be added to the survey. (Note: The student survey summary can be included in the teacher’s portfolio/document log.) The surveys provided in this handbook are designed to be used in grades K-2, 2-5, 6-8, and 9-12.There are four different versions of the student survey designed to reflect developmental differences in students’ ability to provide useful feedback to their teacher. All surveys should be completed anonymously to promote honest feedback.
Advantages of Student Surveys

Student surveys provide information to the teacher about students’ perceptions of how she or he is performing. There is ample evidence to support the use of student surveys in teacher evaluation.

· Students are the primary consumers of the teacher’s services. They have direct knowledge about classroom practices on a regular basis. Students have the breath, depth, and length of experience with the teacher. They are in the key position to provide information about teacher effectiveness.
 

· Students’ perceptions are beneficial for teacher improvement. Teachers look to their students rather than to outside sources for indications of their teaching performance.

· Student observations of teachers are unobtrusive and occur in the most naturalistic settings.

· Students have the ability to provide perspectives that principals cannot offer. They also have the ability to rate teachers reliably. Researchers compared students’ ratings of meritorious and non-meritorious teachers with ratings from expert practitioners. They concluded that the students were able to discriminate between the two groups as well as the qualified evaluators. Researchers also compared the validity of ratings by students, principals, and the teachers, themselves. They found students’ ratings were the best predictor of student achievement, thus demonstrating that students provide valid feedback on teacher performance.

Concerns about Student Surveys

While incorporating student ratings into teacher evaluation, several issues need to be taken into consideration:

· Student surveys should be restricted to descriptions of life in the classroom.

· Student surveys should be based on discrete and visible behaviors as a way to increase reliability.

· Student survey data for several years may be needed to establish patterns of performance.

How Are Student Surveys Aligned with the Virginia Teacher Standards?

Student surveys can serve the purpose of providing complimentary data sources to assess a teacher’s effectiveness on all identified standards, except Standard 7-Student Academic Growth. Nevertheless, they can be used to represent students’ perceptions on teachers’ effectiveness in improving their non-academic growth, such as motivation and self-efficacy in learning.

Brief #13: Portfolio/Document Log


Documenting Teacher performance 

with portfolios / document logs

Introduction

Artifacts of a teacher’s performance can serve as valuable and insightful evidence for documenting the work that teachers actually do. These artifacts can be organized in portfolios or document logs as a formal aspect of the data collection system, or they can be collected on an as-needed basis. The portfolios/document logs should emphasize naturally-occurring artifacts from teachers’ work (i.e., lesson plans, instructional units, student assessments).

Portfolios are an important part of a comprehensive approach for documenting teacher performance. Generally, a teacher evaluation portfolio is considered to be “a structured collection of selected artifacts that demonstrate a teacher’s competence and growth”.
 A portfolio serves as a system for collecting data and documenting work quality during each evaluation cycle. Specifically, the portfolio houses pertinent data that confirm that the teacher meets the established performance standards. Written analysis and reflection about artifacts often are included in the portfolio to provide insight into the rationale for the events and process documented in each entry. A document log as part of a teacher evaluation data collection system typically is considered to be a more succinct collection of artifacts.
 Both portfolios and document logs are designed to serve as a compliment to other data sources in order to provide a fuller, fairer, more comprehensive view of teacher performance. 

Advantages of Portfolios/Document Logs

· The artifacts included in the portfolio or document log provide evaluators with information they likely would not observe during the course of a typical classroom visit. 
· A portfolio or document log provides the teacher with an opportunity for self-reflection, demonstration of quality work, and a basis for two-way communication with an evaluator. Tucker, Stronge, and Gareis discussed the beneficial nature of portfolios by pointing out: 

“Teacher portfolios are appealing for many reasons, including their authentic nature, recognition of the complex nature of teaching, encouragement of self-reflection, and facilitation of collaborative interaction with colleagues and supervisors… Portfolios embody professionalism because they encourage the reflection and self-monitoring that are hallmarks of the true professional.”

Concerns of Portfolios/Document Logs

· When goals and standards are not determined, the result can be unfocused and haphazard. The materials included could be idiosyncratic and biased.
· A portfolio/document log can be time-consuming for the teacher and the evaluator. A portfolio/document log allows teachers to represent the complexities and individuality of their teaching. This is problematic, however, for the same reason. Each portfolio/document log is thick and unique, thus making evaluation a daunting task.

· The amount of material that can be collected for a portfolio is limited to the size of a binder, thus, the employee must be selective.  

How Are Portfolios/Document Logs Aligned with the Virginia Teacher Standards?

The portfolio/document log contains a broader, more comprehensive collection of naturally-occurring materials than other data sources. A variety of evidence may go into a portfolio, such as: student work; unit/lesson plans; student assessments; evidence of professional development activities; professional publications; recording of teaching; samples of instructional materials; diagrams of classroom arrangement; summary of analysis on longitudinal student test scores; evidence of help given to colleagues; information from others, such as observation of teaching by qualified others; and significant correspondence and memos.
 Therefore, it is capable of providing teachers with an opportunity to demonstrate professional competence with regard to meeting each of the seven Virginia teaching standards identified in this evaluation system.

Brief #14: Self-Evaluation


Documenting Teacher performance 

with self-evaluation

Introduction

Self-evaluation is a process by which teachers judge the effectiveness and adequacy of their performance, effects, knowledge, and beliefs for the purpose of self-improvement.
 When teachers think about what worked, what did not work, and what type of changes they might make to be more successful, the likelihood of knowing how to improve and actually making the improvements increases dramatically.
 

Kremer-Hayon identified five major areas that are typically the foci of teacher self-evaluation: classroom goals and objectives, learners, subject matter concerns, classroom achievement and progress, and teaching strategies.
 Effective teacher self-evaluation has two distinguishing characteristics:
 

· A clear expectation for systematic data gathering and interpretation.

· A strategy to validate self-evaluation using credible external evaluative sources (e.g., student academic progress).

Aiarasian and Gullickson offered several strategies to enhance teachers’ self-evaluation: 

	Self-reflection tools:  These involve check lists, questionnaires, and rating scales which are completed by the teacher to evaluate performance in terms of beliefs, practice, and outcomes.

	Media recording and analysis:  Audio and video recordings provide a useful method for the teachers and their peers to review and analyze a teacher’s performance.

	Student feedback:  Surveys, journals, and questionnaires can provide a teacher with the students’ perspective. 

	Teacher portfolio:  Teachers have an opportunity for self-evaluation as they collect and analyze the various artifacts for a portfolio.

	Student performance data:  Teachers can assess their instructional effectiveness by using test results, projects, essays, and so forth.

	External peer observation:  Colleagues, peers, and administrators can provide useful feedback on particular aspects of another teacher’s behavior.

	Journaling:  Teachers can identify and reflect on classroom activities, needs, and successes by keeping track of classroom activities or events.

	Collegial dialogue/experience sharing/joint problem solving: By collaborating on strategies, procedures, and perceptions, teachers are exposed to the practices of colleagues, which can serve as a catalyst for them to examine their own practices.


Advantages of Self-Evaluation

Self-evaluation is a critical component of the evaluation process and is strongly encouraged based on the following advantages:

· Give teachers more “voice” and control about their professional growth. 
· Make teachers more responsible for demonstrating their own competence.
· Provide opportunities for teachers to enhance reflection, understanding, and improvement of practices, and make teachers more likely to question their taken-for-granted expectations, norms, beliefs, and practices.

Concerns of Self-Evaluation

There are many personal and situational factors that can present barriers to the conduct of valid, meaningful self-evaluation, such as:

· A variety of formal self-evaluation strategies (such as peer observation) are not adopted because the lack of time to implement, analyze, and interpret the information provided.

· Motivation and willingness to participate and persevere in self-evaluation depends on personal (e.g., ability of reflection, sense of self-efficacy) and organizational (e.g., collegial and administrative support, trust and openness) factors.

· The standards and criteria used for self-evaluation by individual teachers tend to be tacit, idiosyncratic, and changeable. Teachers tend to use spontaneous and intuitive judgments rather than more formal standards.

How is Self-Evaluation Aligned with the Virginia Teacher Standards?

Self-evaluation can be used by teachers to judge the adequacy of their beliefs, knowledge, skills, and effectiveness in all the seven identified standards. It can lead to a self-initiated formative evaluation where teachers develop awareness, reflect on, and improve their performance on each standard.

Part 3:

Documenting Teacher Performance
Resources


Additional Resources to Consider 


Airasian, P.W., & Gullickson, A. (2006). Teacher self-evaluation. In J. Stronge (Ed.), Evaluating teaching (2nd ed.). (pp. 186 – 211). Thousand Oaks, CA: Corwin Press.

Self-evaluation is process for teachers to become aware of, reflect on, analyze, and make decisions about their practices. In this book chapter, the author explored why teacher self-evaluation is important and how to get started with self-evaluation. The authors also provided strategies that teachers can use to assess their own practices. In addition, suggestions were provided regarding how to build a school-wide support structure for teacher self-evaluation.

Campbell, D.M., Cignetti, P.B., Melenyzer, B.J., Nettles, D.H., & Wyman, R.M. (2010).  How to develop a professional portfolio: A manual for teachers (5th ed.). Needham Heights, MA: Allyn & Bacon.
This book provides guidance to teachers in developing professional portfolios throughout their teaching career. The authors focus on making decisions regarding student artifacts to include, how to organize the portfolio, and some general guidelines in developing portfolios. Additionally, the authors discuss the development of electronic portfolios. 
National Comprehensive Center for Teacher Quality. (2010). Guide to teacher evaluation products:  Student surveys. Available at http://www3.learningpt.org/tqsource/GEP/GEPEvalType.aspx?tid=5. 
The National Comprehensive Center for Teacher Quality provides an array of evaluation products, including sample student surveys that can be used as a reflective tool in teacher evaluation.  
Peterson, K.D. (2006). Using multiple data sources in teacher evaluation systems. In J. Stronge (Ed.), Evaluating teaching: A guide to current thinking and best practice (2nd ed.). (pp. 125 – 151). Thousand Oaks, CA: Corwin Press.

Why use multiple data sources? Are some data sources better than other? How do you interpret the data from multiple sources? Are there additional legal issues to consider when using multiple data sources? This book chapter answers a number of essential questions pertinent to using multiple data sources in teacher evaluation. In addition, the author also examined the cost of using multiple data sources and the implications for teacher professional behaviors and educational policies.

Stronge, J.H., & Ostrander, L.P. (2006). Client surveys in teacher evaluation. In J. Stronge (Ed.), Evaluating teaching: A guide to current thinking and best practice (2nd ed.). (pp. 125 – 151). Thousand Oaks, CA: Corwin Press.

This book chapter provides a rationale for seeking new approaches to teacher evaluation and explores some potential benefits of collecting data from parent, students, and peers for the assessment of teacher proficiency and for improving teacher performance. 

Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002). Handbook on teacher portfolios for evaluation and professional development. Larchmont, NY: Eye on Education. 

This book shows school leaders how to use teacher portfolios for teacher evaluation and professional development. It also shows the teachers how to develop teacher portfolios and put them into action. It provides a reliable and easy way for teachers to collect and analyze data about their effectiveness; monitor and improve their own performance; and improve student learning. The authors also provided templates that define: 1) standards that describe actual duties and activities of teacher; 2) behaviors which indicate the quality of teaching; 3) artifacts which provide evidence of teaching and learning; and 4) scoring rubrics which assist in objective evaluation. 
Wolf, K. (2006). Portfolios in teacher evaluation. In J. Stronge (Ed.), Evaluating teaching: A guide to current thinking and best practice (2nd ed.). (pp. 212 – 232). Thousand Oaks, CA: Corwin Press.

A teaching portfolio is a tool for both evaluation and professional development. It provides a more authentic, complete, and valid view of what teachers know and can do. This book chapter explains what purposes a teaching portfolio might serve, what are the artifacts that should might be included, and how portfolios should be evaluated. The author also offered some suggestions for putting portfolios into practices.

Zepeda, S. J. (2006). Classroom-based assessment of teaching and learning. In J. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp. 101-124). Thousand Oaks, CA: Corwin.

Formative evaluation and summative evaluation are two important concepts related to the issues of teacher evaluation and instructional supervision. Formative evaluation focuses on the ongoing growth and development of teachers, whereas summative evaluation is about an overall assessment of teacher performance for personnel decision making. In this book chapter, the author examined classroom observation (including the clinical model of instructional supervision and peer coaching) as an in-class assessment of teaching. The author also illustrated how classroom-based assessment can be used as an important data source for both formative and summative teacher evaluation. 









� 	Note: An evaluation cycle refers to an ongoing process of data collection, evaluator-evaluatee discussion, summative review, and performance improvement.  The various cyclical steps in a quality evaluation system  (e.g., classroom observation - feedback - improvement) are inextricably linked and seamless.


� Student academic progress will be discussed further in Part 4 and Briefs #15-#17.





� Stronge, J. H. & Tucker, P. D. (2003) as cited in Stronge, J. H. (2010b).


� Stronge, J. H. & Tucker, P. D. (2003) as cited in Stronge, J. H. (2010b).


� Downey, C. J., Steffy, B. E., English, F. W., Frase, L. E., & Poston, W. K., Jr. (2004) as cited in Stronge, J. H. & Tucker, P. D. (2003).


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002).


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002).


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002), p. 2 


� Wolf, K., Lichtenstein, G., & Stevenson, C. (1997) as cited in Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002).


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002), p. 25


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002), p. 28


� Airason, P. W. & Gullickson, A. (2006).


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002).


� Airason, P. W. & Gullickson, A. (1985) as cited in Airason, P. W. & Gullickson, A. (2006), p. 195.





� Stronge, J. H. (2006). Teacher evaluation and school improvement: Improving the educational landscape. In J. H. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp.1-23). Thousand Oaks, CA: Corwin.


� Peterson, K. D., Stevens, D., & Ponzio, A. (1998). Variable data sources in teacher evaluations. Journal of Research and Development in Education, 31(3), 123-132. p. 124.


� Dyers, K. M. (2001). The power of 360º degree feedback. Educational Leadership, 58(5), 35-39; Peterson, K. D. (2000). Teacher evaluation: A comprehensive guide to new directions and practices (7th ed.). Thousand Oaks, CA: Corwin; Peterson, K. D. (2006). Using multiple data sources in teacher evaluation systems. In J. H. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp. 212-232). Thousand Oaks, CA: Corwin; Peterson, K. D., Stevens, D., & Ponzio, A. (1998). Variable data sources in teacher evaluations. Journal of Research and Development in Education, 31(3), 123-132; Stronge, J. H., & Tucker, P. D. (2003). Handbook on teacher evaluation: Assessing and improving performance. Larchmont, NY: Eye on Education.


� Zepeda, S. J. (2006). Classroom-based assessment of teaching and learning. In J. H. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp. 101-124). Thousand Oaks, CA: Corwin.


� Stronge, J. H. (2010). Evaluating what good teachers do: Eight research-based standards for assessing teacher excellence. Larchmont, NY: Eye on Education.


� Stronge, J. H., & Tucker, P. D. (2003). Handbook on teacher evaluation: Assessing and improving performance. Larchmont, NY: Eye on Education.





� Cited in Peterson, K. D., Wahlquist, C., & Bone, K. (2000). Student surveys for school teacher evaluation. Journal of Personnel Evaluation in Eduction, 14(2), 135-153.


� Follman, J. (1992). Secondary school students’ ratings of teacher effectiveness. High School Journal, 75, 168-178; Stronge, J. H., & Ostrander, L. P. (2006). Client surveys in teacher education. In J. H. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp.125-151). Thousand Oaks, CA: Corwin.


� Follman, J. (1992).


� Stronge, J. H. & Ostrander, L. P. (2006).


� Driscoll, A., Peterson, K., Browning, M., & Stevens, D. (1990). Teacher evaluation in early childhood education: What information can young children provide? Child Study Journal, 20, 67-69; Ebmeier, H., Jenkins, R., & Crawdford, G. (1991). The predictive validity of student evaluations in the identification of meritorious teachers. Journal of Personnel Evaluation in Education, 4, 341-347; Wilkerson, D. J., Manatt, R. P., Rogers, M. A., & Maughan, R. (2000). Validation of student, principal, and self-ratings in 360 degree feedback for teacher evaluation. Journal of Personnel Evaluation in Education, 14(2), 179-192.


� Stronge, J. H. (2006). Teacher evaluation and school improvement: Improving the educational landscape. In J. H. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp.1-23). Thousand Oaks, CA: Corwin.


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002). Handbook on teacher portfolios for evaluation and professional development. Larchmont, NY: Eye on Education. p. 3.


� Wolf, K. (2006). Portfolios in teacher evaluation. In J. H. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp.168-185). Thousand Oaks, CA: Corwin.


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002).


� Wolf, K. (2006).


� Airason, P. W. & Gullickson, A. (1997). Teacher self-evaluation tool kit. Thousand Oaks, CA: Corwin.


� Airason, P. W. & Gullickson, A. (2006). Teacher self-evaluation. In J. H. Stronge. (Ed.). Evaluating teaching: A guide to current thinking and best practice (2nd ed.) (pp. 187-211). Thousand Oaks, CA: Corwin.


� Tucker, P. D., Stronge, J. H., & Gareis, C. R. (2002). Handbook on teacher portfolios for evaluation and professional development. Larchmont, NY: Eye on Education. 


� Kremer-Hayon, L. (1993). Teacher self-evaluation: Teachers in their own mirror. Morwell, MA: Kluwer Academic Publishers.


� Gullickson, A., Airasian, P., & Assaff, E. (1994). Self-assessment “tool kit” designed to help teachers analyze practice. CREATE, 4(3), pp, 1, 6.


� Airasian, P. W. & Gullickson, A. (2006).


� Airasian, P. W. & Gullickson, A. (2006).


� Airason, P. W. & Gullickson, A. (1997). Teacher self-evaluation tool kit. Thousand Oaks, CA: Corwin.
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Teacher Responsibilities

• Having knowledge of the content, students, and 

curriculum

• Planning instruction that meets student needs and 

curricular requirements

• Offering appropriate and engaging instruction

• Assessing student work

• Providing a safe and secure learning environment

• Communicating effectively

• Demonstrating professionalism

• Increasing student achievement

1
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Limitations of Observation

• Observe 3 to 4 classes per year (.4% of performance)

• Classroom responsibilities only

• Subject to evaluator bias

• Focus on process of teaching versus outcomes

• Inspector model of evaluation

2
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Multiple Data Sources

REQUIRED by 

The 

Code of Virginia 

RECOMMENDED in 

2011

Guidelines

Observations Student Surveys

Measures of 

Academic Progress

Portfolios/Document Logs

Self-Evaluation
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Intended to provide information on a wide variety 

of contributions made by teachers in the 

classroom or to the school community as a whole.

Observations

May take a variety of forms

• Formal observation

• Informal observation

• Walk-through observation

May occur in a variety of settings

• Classroom environment

• Non-classroom environment

4

[image: image33.emf]May 2011

Formal Observations

•

Directly focused on teacher performance standards

• May include review of teacher artifacts or student data

• Announced or unannounced

• Specified duration (i.e., 30-45 minutes, full lesson)

• Occur throughout the year

• Evaluator completes observation form

• Evaluator provides feedback during review conference

5
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Sample Formal Observation Form

Directions: This form is to be used for probationary teachers and teachers with continuing contract status.  Observers should use the form to provide 

feedback to teachers about the observation.

Teacher A 5/13 9:50-10:40

Teacher’s Name Date Observed Time

1. Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content,and the developmental needs of students by providing relevant learning 

experiences.

• Effectively addresses appropriate curriculum standards. 

• Integrates key content elements and facilitates students’ use of 

higher level thinking skills in instruction.

• Demonstrates ability to link present content with past and future 

learning experiences, other subject areas, and real world 

experiences and applications.

• Demonstrates an accurate knowledge of the subject area(s) taught.

• Demonstrates skills relevant to the subject area(s) taught. 

• Bases instruction on goals that reflect high expectations and an 

understanding of the subject. 

• Demonstrates an understanding of the intellectual, social, emotional, and 

physical development of the age group. 

• Communicates clearly and checks for understanding.

Comments:

• Explained linkages between linear and quadratic equations

• Used math language with students (e.g., recursive pattern), real world connection

• Deliberately short-stacked the bears so students had to shift from hands-on to algebraic means of doing things

2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all 

students.

• Uses student learning data to guide planning. 

• Plans time realistically for pacing, content mastery, and transitions. 

• Plans for differentiated instruction.

• Aligns lesson objectives to the school’s curriculum and student learning 

needs. 

• Develops appropriate long- and short-range plans   and adapts plans when 

needed.

Comments:

• Warm-up provided a review and scaffold for later activity; visually showed 1

st

, 2

nd

, 3

rd

differences with the 3n+4; n

2

+ 1; n

3

-3 on the board 

to help students see the patterns

Abbreviated Form for Training Purposes

6
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Informal Observations

• Provide more frequent information on wide variety of 

teacher contributions

• Classroom and non-classroom settings

• Less structured than formal observations

• No specified duration 

• Occur throughout the year

• Evaluator completes observation form; provides copy 

to teacher

7
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Sample Informal Observation Form

Directions:  This form can be used by the evaluator to document during informal classroom observation. One form should be given to the teacher and 

one copy should be maintained by the evaluator for the entire evaluation cycle to document growth and development.

Teacher B 5/11 9:50-10:10

Teacher’s Name Date Observed Time

1. Professional Knowledge

• Addresses appropriate curriculum standards

• Integrates key content elements and facilitates students’ use of 

higher level thinking skills

• Demonstrates ability to link present content with past and future 

learning

• Demonstrates an accurate knowledge of the subject area(s) taught

• Demonstrates skills relevant to the subject area(s) taught

• Bases instruction on goals that reflect high expectations

• Demonstrates an understanding of the knowledge of development

• Communicates clearly 

Specific Examples

• Inquiry learning

• Appropriate lab safety referenced-teacher queries Edgar (student) about 

why goggles weren’t worn in a face saving manner for Edgar

• References the need for a safe test of acids and bases

– Interchanged the terms procedure and process. The scientific process is 

different from the procedure for testing acid/bases-could be confusing 

for students or frustrating for those precisely using the language

2.  Instructional Planning

• Uses student learning data to guide planning

• Plans time for realistic pacing

• Plans for differentiated instruction

• Aligns lesson objectives to curriculum and student needs

• Develops appropriate long- and short-range plans and adapts plans

Specific Examples:

• Has steps of the scientific process prewritten on the chalkboard that can 

be revealed as needed

• Tolietpaper, water, straw, litmus paper are ready for demonstration 

purposes

3.  Instructional Delivery

• Engages students

• Builds on prior knowledge

• Differentiates instruction

• Reinforces learning goals

• Uses a variety of strategies/resources

• Uses instructional technology

• Communicates clearly

Specific Examples:

• Questions are largely recall

• Refers students back to their journals to find information about red/blue 

litmus paper

• Involves students in determining the process for testing substances 

(Edgar demonstrates)

– Limited wait time

– Railroaded the class for Edgar’s process a bit as evidenced to the 

limited response to Walter who asked about other processes and how 

he asked the class to retread the procedure for testing in response to 

Courtney’s question (unsure of steps)

Abbreviated Form for Training Purposes

8
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Walk-Through Observations

• Provide a means to document and assess practices 

and trends throughout a school

• Typically brief (3-5 min) visits in multiple classrooms

• Not designed for individual teacher evaluation

9
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Student Surveys 

• Provide students’ perceptions of how teacher is 

performing -- direct knowledge of classroom practices

• Assist teacher in setting goals for continuous 

improvement (formative evaluation)

• Age considerations for survey

• Surveys are anonymous

• Actual responses seen only by individual teacher

• Survey summary form included in portfolio

10
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Primary Grade Survey Sample 

Example: I like to eat pizza.

  

1. My teacher listens to me.

  

2. My teacher gives me help when I need it.

  

Abbreviated Sample Form for Training Purposes
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Secondary Grades Survey Sample 

Strongly

Disagree

Disagree Neutral Agree

Strongly

Agree

Example: I like listening to music. 1 2 3 4 5

In this class, my teacher...

1.  gives clear instructions. 1 2 3 4 5

2.  treats everyone fairly. 1 2 3 4 5

3.  is available for help outside of class time. 1 2 3 4 5

4.  clearly states the objectives for the 

lesson.

1 2 3 4 5

Teacher A

5th

Teacher’s Name School Year Class Period

Abbreviated Sample Form for Training Purposes
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Portfolios/Document Logs

• Collection of work that demonstrates the teacher’s 

professional competence in regard to meeting 

performance standards – teacher’s voice in evaluation

• Complement classroom observation

• Analysis and reflection should be included

• Property of teacher; reviewed by evaluator

• Help to clarify instructional relationship between lesson 

plans, student work, and assessments

• Documentation logs are similar to portfolios, but are 

typically more concise and confined to specific artifacts

13
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Portfolio Table of Contents 

Example

Standard 5:  Learning Environment

Activity Name Teacher Comments (Optional)

Diagram of 

Classroom 

Arrangement

Shows different arrangements associated with different types 

of activities.

Bullying

Presentation

At the conclusion of the bullying presentation, the class 

participated in a role-playing exercise. 

Classroom 

Rules

Includes reflection on rationale for rules and how I reinforce 

them.

Classroom 

Procedures

Practiced frequently during the firstfew weeks of school; 

revisited throughout the year.

Student Survey 

Summary

14
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Self-Evaluation

• Process by which teachers judge their effectiveness 

for the purpose of self-improvement

• Self-evaluation helps teachers discovers ways to 

enhance their practice which may impact student 

learning

15
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Self-Evaluation Example

1.  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental 

needs of students by providing relevant learning experiences.

Areas of strength:  

I have a good understanding of the vertical articulation within my content area; I 

understand how students’ developmental levels impact their readiness to learn certain math concepts.

Areas needing work/strategies for improving performance:  

I’m not sure how to appropriately 

challenge my gifted students.

2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective 

strategies, resources, and data to meet the needs of all students.

Areas of strength: 

I understand the most effective strategies to teach various curricular topics; I plan 

well ahead of time to make sure I have the necessary resources.

Areas needing work/strategies for improving performance: 

I sometimes neglect to pre-assess

students, which makes me less effective than I could be at addressing individual student needs.

Teacher

’

s Name

: Teacher D

Date:  

2/1/11

Directions:  Teachers should use this form annually to reflect on the effectiveness and adequacy of their practice based on 

each performance standard. Please refer to the performance indicators for examples of behaviors exemplifying each 

standard. 

Abbreviated Sample Form for Training Purposes
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Multiple Data Sources

REQUIRED by 

The 

Code of Virginia

RECOMMENDED in 

2011 

Guidelines

Observations Student Surveys

Measures of 

Academic Progress

Portfolios/Document Logs

Self-Evaluation
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