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Part 4:  Connecting Teacher Performance 
to Student Academic Progress
(Excerpted from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers)

[bookmark: OLE_LINK7][bookmark: OLE_LINK8]Despite the preponderance of evidence that the most important school-related factor in students’ education is the quality of their teachers, teacher evaluation frequently ignores the results of teaching – student learning.[endnoteRef:1]  Schalock, Schalock, Cowart, and Myton (1993) stated that if the purpose of teaching is to nurture learning, then both teachers and schools as a whole should be judged for their effectiveness on the basis of what and how much students learn.[endnoteRef:2]  Using student academic progress (as a measure of student achievement) to inform teacher evaluation only makes sense because the most direct measure of teacher quality appears to be student achievement.  Research strongly supports the argument that ineffective teachers negatively impact students’ learning while effective teachers lead to higher student achievement growth.  [1:  Marshall, K. (2005); Stronge, J. H. (2006); Tucker, P. D. & Stronge, J. H. (2005).]  [2:  Schalock, H. D., Schalock, M. D., Cowart, B. & Myton, D. (1993).] 


In addition, linking student academic progress with teacher evaluation offers significant potential because progress: 

· provides an objective measure of teacher effectiveness and recognizes that students bring different levels of achievement to each classroom;

· can serve as meaningful feedback for instructional improvement;

· can serve as a barometer of success and a motivation tool; and

· is derived from student assessment and is an integral facet of instruction.[endnoteRef:3]  [3:  Tucker, P. D. & Stronge, J. H. (2005), p. 6.        ] 


[bookmark: _Toc284925016]Why Connect Teacher Performance to Student Academic Progress?

There are many reasons for including student academic progress in achievement information as part of the teacher evaluation process. 

· There is an abundant research base substantiating the claim that teacher quality is the most important school-related factor influencing student achievement.[endnoteRef:4]  [4:  Nye, B. et al. (2004); Rivkin, S. G., Hanushek, E. A., & Kain, J. F. (2001).] 


· Using measures of student learning in the evaluation process provides the “ultimate accountability” for educating students.[endnoteRef:5] [5:  Tucker, P. D. & Stronge, J. H. (2001).] 


· Another requirement for the fair determination of learning gains is a defensible methodology for analyzing measures of student learning (for example, well-tested applications such as residual learning gains derived from regression analyses or percentile growth scores).  Note: While various applications that currently are available have been carefully and thoughtfully developed and tested with the best psychometric elements considered, there are no applications that are perfect.[endnoteRef:6] [6:  Tucker, P. D. & Stronge, J. H. (2006).] 



· The variance in student achievement gains explained by teacher effects is greater in low socio-economic status schools than in high socio-economic status schools.[endnoteRef:7]  [7:  Nye, B., Konstantopoulos, S, & Hedges. L. V. (2004); Sanders, W. L. & Horn, S. P. (1998).] 


Furthermore, there are several other compelling findings related to the impact a teacher’s effectiveness has on students: 

· A teacher in the 90th percentile of effectiveness can achieve in half a year what a teacher at the 10th percentile can do in a full year.[endnoteRef:8]  [8:  Leigh, A. (n.d.), p. 11.] 


· Teachers who were highly effective in producing higher-than-expected student achievement gains (top quartile) in one end-of-course content test (reading, mathematics, science, and social studies) tended to produce top quartile residual gain scores in all four content areas.  Teachers who were ineffective (bottom quartile) in one content area tended to be ineffective in all four content areas.[endnoteRef:9]  [9:  Stronge, J. H., Ward, T. J., Tucker, P. D., & Hindman, J. L. (2008).] 


· The variance of teacher effects in mathematics is much larger than that in reading, possibly because mathematics is learned mostly in school and, therefore, may be more directly influenced by teachers.  This finding also might be a result of greater variation in how well teachers teach mathematics.[endnoteRef:10]  [10:  Nye, B., Konstantopoulos, S, & Hedges. L. V. (2004).] 


Several of the studies shown in Figure 4.1 have examined this variability. 

Figure 4.1:  Student Achievement Accounted for by Teacher Effects[endnoteRef:11] [11:  Stronge, J. H. (2010a), p. 24.] 

	Study
	Approximate Variability in Student Achievement Explained by Teacher Effectiveness

	Goldhaber (2002)
	8.5 percent

	Heistad (1999)
	9.2 percent

	Nye, Konstantopoulos, & Hedges (2004)
	7-21 percent

	Rivkin, Hanushek, & Kain (2005)
	15 percent

	Munoz & Chang (2007)
	14 percent





Looking at it another way, Figure 4.2 shows just how large an impact on student achievement effective teachers can have over ineffective teachers. 

Figure 4.2:  Comparative Impact of Effective Versus Ineffective Primary Grade Teachers[endnoteRef:12] [12:  Stronge, J. H. (2010a), p. 19.] 

	Teacher Effectiveness Level
	Comparative Impact on Student Achievement

	Reading: 25th vs. 75th percentile teacher
	+0.35 Standard Deviation

	Math: 25th vs. 75th percentile teacher
	+0.48 Standard Deviation

	Reading: 50th vs. 90th percentile teacher
	+0.33 Standard Deviation

	Math: 50th vs. 90th percentile teacher
	+0.46 Standard Deviation


Note: To illustrate the conversion of a standard deviation into percentiles, if a student started at the 50th percentile on a pre-test and her performance increased by 0.50 standard deviation on the post-test, the student would have a score at approximately the 67th percentile -- a gain of 17 percentile points.

[bookmark: _Toc284925017]Implementation Concerns

When deciding to include student academic progress in teacher evaluation, schools need to be aware of several implementation concerns:

· The use of student learning measures in teacher evaluation is novel for both teachers and principals.  Thus, there may be initial resistance to this change in evaluation practices.

· The impact on student learning must be assessed in multiple ways over time, not by using just one test, to reliably and accurately measure teacher influence.

· Testing programs in many states and school districts do not fully reflect the taught curriculum, and it is important to choose multiple measures that reflect the intended curriculum.

· While the Virginia Department of Education is developing the capability to calculate student growth percentiles, there are multiple ways of measuring student academic progress.  It may be appropriate to use student achievement in the context of goal setting as an additional measure.  It is unclear what the fairest and most accurate methodology is for determining gains.[endnoteRef:13] [13:  Tucker, P. D. & Stronge, J. H. (2006), pp. 158-159.] 


[bookmark: _Toc284925018]Virginia Law

Virginia law requires principals, assistant principals, and teachers to be evaluated using measures of student academic progress.  Article 2, §22-1.293 of the Code of Virginia: Teachers, Officers and Employees, states, in part, the following: 

A principal may submit recommendations to the division superintendent for the appointment, assignment, promotion, transfer and dismissal of all personnel assigned to his supervision.  Beginning September 1, 2000, (i) principals must have received training, provided pursuant to §22.1-253.13:5, in the evaluation and documentation of employee performance, which evaluation and documentation shall include, but shall not be limited to, employee skills and knowledge and student academic progress [emphasis added], prior to submitting such recommendations; and (ii) assistant principals and other administrative personnel participating in the evaluation and documentation of employee performance must also have received such training in the evaluation and documentation of employee performance.[endnoteRef:14] [14:  Virginia School Boards Association. (2006), p. 175.] 


Article 2, §22.1-295 states, in part, the following:

School boards shall develop a procedure for use by division superintendents and principals in evaluating instructional personnel that is appropriate to the tasks performed and addresses, among other things, student academic progress [emphasis added] and the skills and knowledge of instructional personnel, including, but not limited to, instructional methodology, classroom management, and subject matter knowledge.[endnoteRef:15]  [15:  Virginia School Boards Association. (2006), p. 177.] 


[bookmark: _Toc284925019]Methods for Connecting Student Performance to Teacher Evaluation

The Uniform Performance Standards and Evaluation Criteria incorporate student academic progress as a significant component of the evaluation while encouraging local flexibility in implementation.  These guidelines recommend that student academic progress account for 40 percent of an individual’s summative evaluation.  There are three key points to consider in this model:

1. Student learning, as determined by multiple measures of student academic progress, accounts for a total of 40 percent of the evaluation.  

2. At least 20 percent of the teacher evaluation (half of the student academic progress measure) is comprised of student growth percentiles as provided from the Virginia Department of Education when the data are available and can be used appropriately.[endnoteRef:16]   [16:  At the time that this document was completed, VDOE was developing the capability to calculate student growth percentiles.  Information about student growth percentiles will be provided, when available.] 


3. Another 20 percent of the teacher evaluation (half of the student academic progress measure) should be measured using one or more alternative measures with evidence that the alternative measure is valid.  Note:  Whenever possible, it is recommended that the second progress measure be grounded in validated, quantitative, objective measures, using tools already available in the school.  

It is important to understand that less than 30 percent of teachers in Virginia’s public schools will have a direct measure of student academic progress available based on Standards of Learning assessment results.  When the state-provided growth measure is available, it is important that the data be reviewed for accuracy and appropriateness before including in a teacher’s performance evaluation.  Guidance for applying student growth percentiles to teacher performance evaluation are provided in Figure 4.3.  It is important to recognize that, there must be additional measures for all teachers to ensure that there are student academic progress measures available for teachers who will not be provided with data from the state, and to ensure that more than one measure of student academic progress can be included in all teacher’s evaluations.   Quantitative measures of student academic progress based on validated achievement measures that already are being used locally should be the first data considered when determining local progress measures; other measures are recommended for use when two valid and direct measures of  student academic progress are not available.  

In choosing measures of student academic progress, schools and school divisions should consider individual teacher and schoolwide goals, and align performance measures to the goals.  In considering the association between schoolwide goals and teacher performance, it may be appropriate to apply the state growth measure -- student growth percentiles (SGP) -- as one measure of progress for teachers who provide support for mathematics or reading instruction.  For example, a school-level median growth percentile could be applied to all teachers in a grade-level, department, or whole school as one of multiple measures for documenting student academic progress.  This would be appropriate only if all teachers were expected to contribute directly to student progress in mathematics or reading.  Ultimately, the choice of how to apply student growth percentiles to teachers who are supporting mathematics and reading achievement would be a local one; it is critical that decisions to apply SGP data to support teachers as part of their evaluation must be made in a manner that is consistent with individual, school or school division goals. 

In considering schoolwide goals, school leaders could decide that all teachers would be evaluated, in part, based on state-provided student growth percentiles.  An example of an appropriate application of the student growth percentile is presented in the box below.

	If a school was focused on schoolwide improvement in mathematics, the leadership might identify strategies that enable all instructional personnel -- including resource teachers -- to incorporate into their classroom instruction that supports schoolwide growth in mathematics.  In this situation, the school also may choose to incorporate the school-level median growth percentile in mathematics as an indicator of progress for teachers who are responsible for supporting mathematics instruction, as well as other progress indicators such as those developed  through student goals based on content specific goals (e.g., student achievement goals developed for learning in music class).  Teachers who have primary responsibility for providing mathematics instruction (primary classroom teachers) incorporate the median student growth percentiles from students in their classes and another measure of student academic progress as indicators of progress documented to meet Standard 7.



Other measures of student academic progress are critical for determining teacher impact on performance.  To the extent possible, teachers and administrators should choose measures of student academic progress that are based on validated quantitative measures, and provide data that reflect progress in student learning.  Validated assessment tools that provide quantitative measures of learning and achievement should be the first choice in measuring student academic progress.  Often, a combination of absolute achievement, as measured by nationally validated assessments and goal setting (described later in this document) is appropriate.  

There also are teachers for whom validated achievement measures are not readily available.  In these situations, student goal setting provides an approach that quantifies student academic progress in meaningful ways and is an appropriate option for measuring student academic progress.

[bookmark: _Ref278979173]Figure 4.3: Guidance for Incorporating Multiple Measures of Student Academic Progress into Teacher Performance Evaluations
	Teachers
	Application of Student Growth Percentiles
	Other Student Academic Progress Measures

	
Teachers of reading and mathematics for whom student growth percentiles are available
	
20 percent of the total evaluation based on student growth percentile when:
· data from at least 40 students are available, possibly from multiple years; 
· data from students are representative of students taught[endnoteRef:17]; and [17:  Teachers and administrators need to determine the applicability of student growth percentiles to the evaluation of teachers who teach disproportionately large numbers of students for whom no student growth percentile is available.  Students without a growth percentile will include those who: participated in alternative assessments, transferred into their classroom from out of state or late in the school year, or have earned sufficiently high scores on the SOL test that the student growth percentile was not provided.  In situations in which a significant proportion of students taught do not have a growth percentile, the median growth percentile would not be appropriate to apply to evaluations, or would need to be considered and applied to Standard 7 in the context of growth data from other measures, not necessarily as half of the data contributing to Standard 7.] 

· data from at least two years are available; three years should be reviewed whenever possible.
	
20 percent of the total evaluation based on other measures of student academic progress:
· quantitative measures already available in the school that are validated and provide measures of growth (as opposed to absolute achievement) should be given priority.
· student goal setting should incorporate data from valid achievement measures whenever possible (e.g., teachers of Advanced Placement courses could establish a goal of 85 percent of students earning a score of 3 or better on the Advanced Placement exam).


	
Teachers who support instruction in reading and mathematics for whom student growth percentiles are available
	
When aligned to individual or schoolwide goals, no more than 20 percent of the total evaluation could be based on student growth percentiles at the appropriate level of aggregation, (a specific group of students, grade-level, or school-level) when data from at least 40 students are available; data are representative of students taught; are available for at least two years; and include:
· Decisions about the application of student growth percentiles for support teachers must be made locally.  
· Depending on schoolwide goals, it is possible that all instructional personnel in a school are considered support teachers.
	
20 or 40 percent of the total evaluation based on measures of student academic progress other than the SGP, depending on the application of student growth percentiles:
· quantitative measures already available in the school that are validated and provide valid measures of student academic growth (as opposed to absolute achievement) should be given priority in evaluation.
· student goal setting or other measures should incorporate data from validated achievement measures whenever possible (e.g., teachers of Advanced Placement courses could establish a goal of 85 percent of students earning a score of 3 or better on the Advanced Placement exam).
· To the extent practicable, teachers should have at least two valid measures of student academic progress included in the evaluation.

	Teachers who have no direct or indirect role in teaching reading or mathematics in grades where SGPs are available
	Not applicable
	40 percent of the total evaluation based on measures of student academic progress other than the SGP:
· quantitative measures already available in the school that are validated and provide valid measures of growth (as opposed to absolute achievement) should be given priority in evaluation.
· student goal setting or other measures should incorporate data from validated achievement measures whenever possible (e.g., teachers of Advanced Placement courses could establish a goal of 85 percent of students earning a score of 3 or better on the Advanced Placement exam).
· To the extent practicable, teachers should have at least two valid measures of student academic progress included in the evaluation.




[bookmark: _Toc284925020]Goal Setting for Student Achievement

[bookmark: OLE_LINK5][bookmark: OLE_LINK6]One approach to linking student achievement to teacher performance involves building the capacity for teachers and their supervisors to interpret and use student achievement data to set target goals for student improvement.  Setting goals -- not just any goals, but goals set squarely on student performance -- is a powerful way to enhance professional performance and, in turn, positively impact student achievement.  Student Achievement Goal Setting is designed to improve student learning. 

For many teachers, measures of student performance can be directly documented.  A value-added -- or gain score -- approach can be used that documents their influence on student learning.  Simply put, a value-added assessment system can be summarized using the equation in Figure 4.4.

Figure 4.4:  Student Achievement Goal Setting Equation
	    			Student Learning End Result 
   		        -   Student Learning Beginning Score
    			Student Gain Score



[bookmark: _Toc284925021]
Why Student Achievement Goal Setting?

Teachers have a definite and powerful impact on student learning and academic performance.[endnoteRef:18] The purposes of goal setting include focusing attention on students and on instructional improvement based on a process of determining baseline performance, developing strategies for improvement, and assessing results at the end of the academic year.  More specifically, the intent of student achievement goal setting is to: [18:  Tucker, P. D. & Stronge, J. H. (2005).] 


· make explicit the connection between teaching and learning; 

· make instructional decisions based upon student data; 

· provide a tool for school improvement;

· increase the effectiveness of instruction via continuous professional growth;

· focus attention on student results; and ultimately

· increase student achievement.[endnoteRef:19] [19:  Tucker, P. D. & Stronge, J. H. (2005).] 


[bookmark: _Toc284925022]Goal Setting Process

Student achievement goal setting involves several steps, beginning with knowing where students are in relation to what is expected of them.  Then, teachers can set specific, measurable goals based on both the demands of the curriculum and the needs of the students.  The next part of the process is recursive in that the teacher creates and implements strategies and monitors progress.  As progress is monitored, the teacher makes adjustments to the teaching and learning strategies.  Finally, a summative judgment is made regarding student learning for a specific period of time.  Figure 4.5 depicts theses steps.

Figure 4.5:  Student Achievement Goal Setting Process[endnoteRef:20] [20:  Stronge, J. H. & Grant, L. H. (2008).] 

 (
Step 4: Monitor student academic
progress through ongoing formative
 
assessment
Step 1:
Determine Needs
Step 2:
Create specific learning goals based on pre-assessment
Step 5:
Determine student achievement goal attainment
Step 3: 
Create and implement teaching and learning
 
strategies
)

[bookmark: _Toc278893222]Each teacher, using the results of an initial assessment, sets an annual goal[endnoteRef:21] for improving student achievement.  The evaluator and the teacher meet to discuss data from the initial assessment and review the annual goal.  A new goal is identified each year.  The goal should be customized for the teaching assignment and for the individual learners.  The Goal Setting for Student Academic Progress Form (shown on pages 50-51) may be used for developing and assessing the annual goal.  Student academic progress goals measure where the students are at the beginning of the year, where they are at mid-year, where they are at the end of the year, and what is the difference. [21:  The form for Goal Setting for Student Progress incorporates the individual professional development plan as teachers determine an annual goal and identify resources and strategies to address the goal. ] 


[bookmark: _Toc278893223]Appropriate measures of student learning gains differ substantially based on the learners’ grade level, content area, and ability level.  The following measurement tools are appropriate for assessing student academic progress: 

· criterion-referenced tests; 

· norm-referenced tests;

· standardized achievement tests; 

· school adopted interim/common/benchmark assessments; and

· authentic measures (e.g., learner portfolio, recitation, performance).

In addition to teacher-generated measures of student performance gains, administrators may conduct schoolwide reviews of test data to identify patterns in the instructional program.  Such reports are useful for documenting student gains and for making comparisons.
[bookmark: _Toc284925023]
Developing Goals

Goals are developed early in the school year.  The goals describe observable behavior and/or measurable results that would occur when a goal is achieved.  The acronym SMART (Figure 4.6) is a useful way to self-assess a goal’s feasibility and worth. 

Figure 4.6:  Acronym for Developing Goals
	Specific:  	The goal is focused, for example, by content area, by learners’ needs.
Measurable:  	An appropriate instrument/measure is selected to assess the goal.
Appropriate: 	The goal is within the teacher’s control to effect change.
Realistic:   	The goal is feasible for the teacher.
Time limited: 	The goal is contained within a single school year.




[bookmark: _Toc284925024]Submission of the Goal Setting for Student Academic Progress Form

Teachers complete a draft of their goals and schedule a meeting with their evaluators to look at the available data from performance measures and discuss the proposed goal.  Each year teachers are responsible for submitting their goals to their evaluator within the first month of the school year. 
[bookmark: _Toc284925025]
Mid-Year Review of Goal

A mid-year review of progress on the goal is held for all teachers.  At the principal’s discretion, this review may be conducted through peer teams, coaching with the evaluator, sharing at a staff meeting or professional day, or in another format that promotes discussion, collegiality, and reflection.  The mid-year review should be held prior to March 1.  It is the principal’s responsibility to establish the format and select the time of the review.

[bookmark: _Toc284925026]End-of-Year Review of Goal

By the appropriate date, as determined by the principal, each teacher is responsible for assessing the professional growth made on the goal and for submitting documentation to the principal.  A teacher may find it beneficial to draft  the next year’s goal as part of the reflection process in the event the goal has to be continued and/or revised.  By mutual agreement, administrators and individual teachers may extend the due date for the end-of-year reviews in order to include the current year’s testing data or exam scores.

[bookmark: _Toc284925027]Goal Setting Form Explanation

The following describes the sections of the Goal Setting for Student Academic Progress Form found on pages 56-57. 

I. Setting:  Describe the population and special circumstances of the goal setting.

II. Identify the content area:  The area/topic addressed based on learner achievement, learner or program progress, or observational data.

III. Provide baseline data: Determine the learners’ baseline data (where they are now) using the following process:

· collect and review data; 

· analyze the data; 

· interpret the data; and

· determine needs.

IV.	Write goal statement:  What do you want learners to accomplish?

· Select an emphasis for your goal, focusing on the classroom/teacher level.

· Develop an annual goal.

V.	Means for attaining the goal:  Activities used to accomplish the goals including how progress is measured and target dates.  Examples of strategies to improve student learning are shown in Figure 4.7. 

VI.	Mid-year review:  Accomplishments after the second quarter student interim progress reports are issued, but prior to the end of the semester.  If needed, make adjustments to the professional development strategies, etc. 

VII.	 End-of-year data results: Accomplishments at the end of the year.

Figure 4.7:  Strategies to Improve Student Learning[endnoteRef:22] [22:  For additional information regarding how to design student achievement goals and for samples of goals already developed, please refer to: Stronge, J. H. & Grant, L. W. (2009).  Student achievement goal setting: Using data to improve teaching and learning.  Larchmont, NY: Eye On Education. (eyeoneducation.com)  ] 

	Learning Strategies include:
· Modified teaching/work arrangement;	
· Cooperative planning with master teachers, team members, department           members;
· Demonstration lessons/service delivery by colleagues, curriculum specialists,     teacher mentors;
· Visits to other classrooms; 
· Shared instructional materials;
· Use of instructional strategies (e.g., differentiation, interactive planning);
· Focused classroom observation;
· Development of curricular supplements;
· Completion of workshops, conferences, coursework; and 
· Co-leading; collaborative teaching.



SAMPLE:  Goal Setting for Student Academic Progress Form	Page 1 of 2

SAMPLE Goal Setting for Student Academic Progress Form
Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name	_______________________________________________________________

Subject/Grade     _____________________________________	  School Year ____ - ____


Evaluator’s Name	______________________________________________________________


Initial Goal Submission (due by _____________ to the evaluator)

	I.    Setting (Describe the population
       and special learning 
       circumstances.)
	




	II.    Content/Subject/Field Area 
       (The area/topic addressed based 
       on learner achievement, data 
       analysis, or observational data)
	



	III.  Baseline Data (What does the
        current data show?)
	

|_| Data attached

	IV.  Goal Statement (Describe what
        you want learners/program to 
        accomplish.)
	




	V.   Means for Attaining Goal (Strategies used to accomplish the goal)


	Strategy
	Evidence
	Target Date

	

	
	

	

	
	

	

	
	



Teacher’s Name _______________________________________________________________

Teacher’s Signature _______________________________________   Date _______________

Evaluator’s Name ______________________________________________________________

Evaluator’s Signature ______________________________________   Date _______________

SAMPLE:  Goal Setting for Student Academic Progress Form	Page 2 of 2

	VI. Mid-Year Review (Describe goal progress and other relevant data.)
	
Mid-year review conducted on____________ 

Initials:  _____(teacher)     _____(evaluator)
 

	
	
|_| Data attached





Teacher’s Name _______________________________________________________________

Teacher’s Signature _______________________________________   Date _______________

Evaluator’s Name ______________________________________________________________

Evaluator’s Signature ______________________________________   Date _______________



VII. End-of-Year Review  

|_| Appropriate Data Received    

[bookmark: Check43][bookmark: Check44]Strategies used and data provided demonstrate appropriate Student Growth	 |_| Yes  |_| No 


Teacher’s Name _______________________________________________________________

Teacher’s Signature _______________________________________   Date _______________

Evaluator’s Name ______________________________________________________________

Evaluator’s Signature ______________________________________   Date _______________




Connecting Teacher Performance to Academic Progress
PowerPoint Presentation

Purpose: 
The purpose of the Connecting Teacher Performance to Academic Progress PowerPoint presentation is to provide an overview of the guidelines related to using student academic progress as part of the teacher evaluation process.

Intended Audiences:
This PowerPoint presentation is appropriate for use with school division leadership, building level administrator, and teachers.

Suggestions Directions:
It is suggested that the PowerPoint be used in conjunction with the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers.  The PowerPoint provides an overview of Part 4 of the Guidelines. 



	Slide 1
	

	· The Uniform Performance Standards and Evaluation Criteria incorporate student academic progress as a significant component of the evaluation while encouraging local flexibility in implementation.  
· These guidelines recommend that student academic progress account for 40 percent of an individual’s summative evaluation.



	Slide 2
	

	Linking student academic progress with teacher evaluation offers significant potential because progress: 
· provides an objective measure of teacher effectiveness and recognizes that students bring different levels of achievement to each classroom;
· can serve as meaningful feedback for instructional improvement;
· can serve as a barometer of success and a motivation tool; and
· is derived from student assessment and is an integral facet of instruction. 




	Slide 3
	

	· The Code of Virginia requires that procedures for evaluating instructional personnel include student academic progress.



	Slide 4
	

	· It is important to understand that less than 30 percent of teachers in Virginia’s public schools will have a direct measure of student academic progress available based on Standards of Learning assessment results.  
· When the state-provided growth measure is available, it is important that the data be reviewed for accuracy and appropriateness before including in a teacher’s performance evaluation. 



	Slide 5
	

	The Guidelines provide guidance as to the weighting of student academic progress for teachers who:
· Teach reading and math and for whom Student Growth Percentiles are available
· Support reading and math and for whom Student Growth Percentiles are available
· Have no direct or indirect role in teaching reading and math in grades where Student Growth Percentiles are available



	Slide 6
	

	The Guidelines provide guidance on academic progress measures to be used in the teacher evaluation process.  The Guidelines recommend that 20 – 40% of the summative evaluation be based on student academic progress.  The Virginia Department of Education encourages the use of multiple measures in making summative decisions.  



	Slide 7
	

	The Guidelines provide guidance on academic progress measures to be used in the teacher evaluation process.  The Guidelines recommend that 20 – 40% of the summative evaluation be based on student academic progress.  The Virginia Department of Education encourages the use of multiple measures in making summative decisions.  



	Slide 8
	

	The Guidelines provide guidance on academic progress measures to be used in the teacher evaluation process.  The Guidelines recommend that 20 – 40% of the summative evaluation be based on student academic progress.  The Virginia Department of Education encourages the use of multiple measures in making summative decisions.  



	Slide 9
	

	The Guidelines recommend that 20 to 40% of the overall evaluation be based on other measures of student academic progress.  The list provided demonstrates only a sample of assessments for which student progress/achievement may be considered as part of the summative rating. 
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	The guidelines recommend the use of multiple data sources in determining student academic progress.  The following are recommendations:
·  Use quantitative measures that are already in use in school divisions that provide valid measures of growth (e.g. PALS, MAP, progress monitoring measures).
·  Use student achievement goal setting as a process for evaluating growth of students based on student baseline data.
·  Include at least two measures of student academic progress.
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Student Achievement Goal Setting
PowerPoint Presentation

Purpose: 
The purpose of the Student Achievement Goal Setting PowerPoint presentation is to provide training to administrators and teachers on the student achievement goal setting process.

Intended Audiences:
This PowerPoint presentation is appropriate for use with administrators and teachers.

Suggestions Directions:
To gain a practical understanding of the student achievement goal setting process, it is suggested that the PowerPoint be used in conjunction with Goal Setting Critique Activity, whereby participants apply the SMART criteria and a goal setting rubric to determine the rigor of the goal.  This may be followed by two activities in which participants explore potential assessments to use in goal setting and explore the challenges and benefits of the goal setting process.  In addition, sample goals provided under the “Samples” section of Part 4 provide sample student achievement goal setting forms from different school levels and subject areas. This PowerPoint may be presented in three sections:
Section 1 – An Overview of the Goal Setting Process and Developing SMART Goals
Section 2 – Developing Strategies and Monitoring Progress
Section 3 – Determining Goal Attainment
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	· One approach to linking student achievement to teacher performance involves building the capacity for teachers and their supervisors to interpret and use student achievement data to set target goals for student improvement.  
· Setting goals -- not just any goals, but goals set squarely on student performance -- is a powerful way to enhance professional performance and, in turn, positively impact student achievement.  
· Student Achievement Goal Setting is designed to improve student learning. 

The PowerPoint may be divided into the sections for training:
Section 1 – An Overview of Student Achievement Goal Setting and Creating SMART Goals
Section 2 – Developing Strategies and Monitoring Progress
Section 3 – Determining Goal Attainment
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	· The Code of Virginia requires that student academic progress be a part of teacher evaluation.
· The 2011 Guidelines recommend that 40% of a teacher’s evaluation be based on measures of student academic progress. 
· Less than 30 percent of teachers in Virginia’s public schools will have a direct measure of student academic progress available based on Standards of Learning assessment results. 
· One option for the other 70% of teachers in Virginia is Student Achievement Goal Setting
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	· Student achievement goal setting involves a multi-step process. Baseline performance is established by reviewing and analyzing data. Baseline data can be reviewed individually, or in a collaborative manner with other teachers. For example, a grade level may review the data. 
· Then, based on baseline data, the teacher decides to focus attention on student improvement. For example, a fourth grade team determines that their students performed well in mathematics last year, but not in reading. Therefore, they decide to focus the goal on reading. Each teacher creates his or her own goal based on the performance of the students in his or her classroom, but the goal area is decided as a grade level. An educational specialist may decide to focus on placement of students for gifted services and decreasing the amount of time it takes to move through the process. 
· Then, the teacher sets an attainable goal, meaning that the goal is within reach and yet is not too easy. For example, increasing a percentile ranking on a norm-referenced assessment from 50th percentile to 80th percentile would be quite difficult. 
· The professional then develops strategies that would support goal attainment. Strategies are critical to the goal setting process as they provide the means to the end, which is increased student achievement or program progress. Strategies will vary from class to class due to differences in age levels, subject areas, etc. Team planning will make strategies similar, but student are not at the same level across classrooms. So, the teacher must customize the goal to fit the needs of his/her students.
· The strategies are then implemented and student/program progress is monitored. At the end of the year, data is analyzed to determine whether the goal was attained. 
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	· Student achievement goal setting focuses on the students results. It explicitly connects the roles that the teacher and educational specialist play and student or program progress, thereby improving instructional practices. Goal setting is also a tool for school improvement. A school may focus on improving achievement in one area and the academic goals developed support the overall school goal. 

· Student achievement goal setting does not replace classroom observation. Classroom observation is a crucial tool in assessing teacher/education specialist performance. 

· Student achievement goal setting is not the only source used to inform evaluation decisions. It is one source among many, including classroom observation and document logs. 
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	· The first step in determining needs is to analyze student achievement data.  Otherwise, goals are at best a shot in the dark. 
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	· Meet Teacher E, a 5th Grade teacher (Refer to Goal Setting Form)
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	· Based on STAR Assessment data for Reading, Teacher E sees that a clear majority of her students are below grade level in reading. 
· She will focus her goal on improving reading skills and getting the students on grade level for reading.
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	· In Step 2, the teacher creates a SMART goal that is based on baseline data that was collected and analyzed as part of Step 1.
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	· A student achievement goal is a statement of an intended outcome of the teacher’s work: student progress. 
· Student achievement goals are different from strategies. Strategies are the means and goals are the ends. Consider the following question: Are you going to New York or by train? This question is confusing. New York is the end, the train is the means. 
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	A student achievement goal should be SMART. 
· Specific - The goal is focused such as by content area and by students’ needs
· Measurable - An appropriate instrument/measure is selected to assess the goal
· Appropriate - The goal is clearly related to the role and responsibilities of the teacher
· Realistic - The goal is attainable by the teacher
· Time-bound - The goal is contained to a single school year
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	Based on Teacher E’s data and the goal statement, how SMART is Teacher E’s goal?
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	The sample SMART goal is from a middle school physical education teacher. Each year students across the district participate in the Presidential Fitness Tests. The teacher determines that he will administer a pre-assessment to see how the students perform on each of the subtests. Then, the teacher writes the goal. 

· Specific – The goal is specific as it focuses only on the Presidential Fitness Test sub areas and not any other area in physical education. 
· Measurable – The goal is measurable as the teacher can administer practice tests throughout the year and at the end of the year to determine goal attainment. 
· Appropriate – The goal is appropriate as it relates to the teachers job responsibilities.
· Realistic – The goal is realistic as it is not too easy but not too hard. It is attainable. Students who earn the Presidential Fitness Award are in the 85th percentile nationally so it would not be appropriate to expect that the majority of students would earn the Presidential Fitness Award.
· Time-bound – The goal is contained to a single school year.
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	· Review Teacher G’s baseline data and her goal statement:  How SMART is her goal?
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	This rubric provides a measure to determine whether a goal is rigorous and meets the SMART criteria.
Instruct participants to apply this rubric to Teacher G’s goal. 
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	Teacher G’s goal is in the emerging category.  She needs to refine her goal to meet the SMART criteria.
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	Baseline data from the Fall administration of PALS indicate that 
· 14/18 students met the Fall benchmark for  spelling
· 11/18 students met the Fall benchmark for First Grade Word Knowledge
· 13/18 students met the Fall summary benchmark
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	· Baseline data indicate that 7/18 students are below grade level as measured by the Instructional Reading Level. 
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	· Review this goal statement for Teacher G
· The goal statement meets the SMART criteria and would be considered in the “proficient” category of the goal setting rubric.
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	· Review Teacher H’sbaseline data and his goal statement:  How SMART is his goal?
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	This rubric provides a measure to determine whether a goal is rigorous and meets the SMART criteria.
Instruct participants to apply this rubric to Teacher H’s goal. 
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	Teacher H’s goal is unsatisfactory.  He needs to refine his goal to meet the SMART criteria.
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	· Review this goal statement for Teacher H
· The goal statement meets the SMART criteria and is in the “proficient” category on the goal setting rubric.

Section 1 of the PowerPoint may be stopped at this point and resumed at a later time.  This first section of the PowerPoint should be explored during the first few weeks of the school year as part of initial training.
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	Read Teacher I’s Goal Statement and Goal Setting Form. 
Teacher I’s goal is based on baseline data as approximately 43% of her students meet or exceed the benchmark of the 50th percentile as measured by the STAR Assessment. 
Her goal is SMART. 
· S – The goal focuses on measurable growth in mathematics.
· M – The goal can be measured by the STAR mathematics assessment and can be progress monitored throughout the year.
· A – The goal is appropriate as Teacher I teaches mathematics as part of the core curriculum.
· R – The goal is realistic as she is working toward 80% meeting or exceeding the benchmark. 
· T – The goal is bound by the school year
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	Step 3 involves creating and implementing teaching and learning strategies to reach the goal.
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	The strategies that Teacher I is using relate to attainment of the goal. Notice that she will be attending a SCANS inservice as part of her professional development. 

Each of the strategies listed can have an impact on student achievement.  
·  Progress monitoring – In a study of teachers’ use of accelerated math and continuous progress monitoring, researchers found that students whose teachers used continuous progress monitoring significantly outperformed students in control conditions.  
· A key aspect of progress monitoring is making adjustments to instruction based on the assessment data (Check gas example)

Note to Presenter: SCANS skills are foundational skills that students will need to be successful in the workplace. These include a focus on basic skills, thinking skills, and personal qualities. Basic skills include: use numbers, fractions, and percentages to solve problems; use tables, graphs, and charts; and, use computers to enter, retrieve, change, and communicate numerical information. 




	Slide 28
	

	· Step 4 is a critical aspect of the goal setting process:  monitoring student progress and making adjustments.
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	· Throughout the year the teacher monitors how students or the program is doing in relation to the goal. 
· At mid-year, the teacher might meet with colleagues and administrators to discuss goal progress and the effectiveness of strategies. 
· The teacher can use both formal and informal data to report at mid-year. 
· The teacher may decide, based on the evidence, that the strategies are not working and thus change the strategies. 
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	· Teacher I used the STAR assessment to set the goal and to determine goal attainment. The STAR assessment is an assessment that measures progress in mathematics. It was formerly known as the Standardized Test for the Assessment of Reading but now the STAR acronym is used for the mathematics test as well. 
· At the beginning of the year, 43% of Teacher I’s students met or exceeded the benchmark of 50th percentile or above on the STAR mathematics assessment. At mid-year, 47% of her students were reading on or above grade level. Teacher I’s students were making some progress. Students continued to make great progress through the rest of the year. Seventy-nine (79)% of Teacher I’s students met or exceeded the benchmark. Teacher I made progress toward her goal. 
· Take a look at Teacher I’s goal form and how she documented goal attainment. She provided the data in graph form which gives a great visual of her students’ progress. 
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	· Read Teacher I’s mid-year review.  Is she monitoring progress?  Is she making adjustments? 
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	· In Step 5, the teacher determines whether the goal has been met.
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	· Teacher I used the STAR assessment to set the goal and to determine goal attainment. The STAR assessment is an assessment that measures progress in mathematics. It was formerly known as the Standardized Test for the Assessment of Reading but now the STAR acronym is used for the mathematics test as well. 
· At the beginning of the year, 43% of Teacher I’s students met or exceeded the benchmark of 50th percentile or above on the STAR mathematics assessment. At mid-year, 47% of her students were reading on or above grade level. Teacher I’s students were making some progress. Students continued to make great progress through the rest of the year. Seventy-nine (79)% of Teacher I’s students met or exceeded the benchmark. Teacher I made progress toward her goal. 
· Take a look at Teacher I’s goal form and how she documented goal attainment. She provided the data in graph form which gives a great visual of her progress. 
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	Meet Teacher J– High School English Teacher
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	Review Teacher J’sgoal setting form (A copy of the goal setting form for Teacher J can be found under “Sample Goals” in Part 4 of the training manual). 
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	· Review baseline data – how are students performing?
· Teacher J administered a writing prompt and used a 6-point writing rubric to assess student work.
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	· Is Teacher J’s goal SMART? 
· It meets the SMART criteria.  Is the goal too hard, too easy?
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	There are essentially four steps in the mid-year review process.
· Step 1 – Collect and reflect on informal and formal mid-year data
· This step involves examining data related to how well the learner/program is doing and whether strategies are working. The data can be formal or informal. We will discuss the types of data you could use in the mid-year review on our next slide.
· Step 2 – Reflect on progress toward goal
· This step involves reflecting on how the students are or the program is doing. This reflection may be based on either formal or informal data.
· Step 3 – Reflect on effectiveness of strategies
· This step involves reflecting on how well the strategies are working. This reflection may also be based on either formal or informal data.
· Step 4 – Adjust strategies
· This step involves adjustment of strategies, if needed. If strategies are working well then adjustments may not be necessary.  
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	Teacher J has mid-year formal assessment data as he administered an expository writing prompt and a persuasive writing prompt at mid-year. 
· The data indicate that 28% of students scored 4 points or better on the baseline expository writing assessment. At the mid-year, 32% of students scored 4 points or better on the expository writing assessment. This represents a 4% increase in student performance. 
· The data indicate that 20% of students scored 4 points or better on the baseline persuasive writing assessment. At the mid-year, 30% of students scored 4 points or better on the persuasive writing assessment. This represents a 10% increase in student performance. 
· Teacher J’s students are making progress. 
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	· Notice in expository writing that the visual depicts student progress.
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	· Notice in persuasive writing that the visual depicts student progress.
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	Teacher J reflects on the various strategies he developed at the beginning of the year. Points from his reflection include:
· He changed instruction to address student needs. 
· He used formative assessments to monitor student progress and to adjust instruction.
· A majority of students continue to struggle in one or more areas.
Note that Teacher J is using informal data such as his own observations to reflect on the strategies.
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	Teacher J reflected on the strategies. He decided, based on the formal and informal data, that he would continue with his strategies but he is changing them slightly. Teacher J is adding a strategy as he attended a workshop on self and peer assessment and he feels that this would be a good strategy to use with his students. For the most part, he feels that the strategies are working and that students are making progress.
For example:
· Teacher J will continue to use formative assessments but he will target specific writing skills and he will use this data to differentiate instruction for students with specific deficiencies. 
· Teacher J has added a strategy. This strategy involves using peer and self-assessment. He feels that if students assess their own work using the rubric that they will continue to improve. 
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	Teacher J administered an expository writing prompt and a persuasive writing prompt at the end of the year. He used different writing prompts but used the same rubric to evaluate the students’ writing. Take a look at the end of year data results on the back of Teacher J’s goal form and talk with a neighbor about the student progress.

[Give participants five minutes to discuss the data.]

The data indicated that 28% of students scored 4 points or better on the baseline expository writing assessment. At the mid-year, 32% of students scored 4 points or better on the expository writing assessment. This represents a 4% increase in student performance. By the end of the year, 74% of Teacher J’s students scored 4 points or better on the expository writing assessment.

The data also indicated that 20% of students scored 4 points or better on the baseline persuasive writing assessment. At the mid-year, 30% of students scored 4 points or better on the persuasive writing assessment. This represents a 10% increase in student performance. By the end of the year, 69% of Teacher H’s students scored 4 points or better on the persuasive writing assessment.

Take a look at Teacher H’s goal form and how he documented goal attainment. He provided the data in chart form and made a statement in box VII. End of Year Data Results indicating student progress toward the goal. 
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	· The visual depiction of the data shows the students’ progression from beginning the year, to mid-year, to end of year.
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	· The visual depiction of the data shows the students’ progression from beginning the year, to mid-year, to end of year.
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	· Review the baseline and end of year data.  Did Teacher J reach his goal?
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	· Students in Teacher J’s class made progress.
· 74% of Teacher J’s students reached the goal in expository writing.
· 69% of Teacher J’s students reached the goal in persuasive writing.
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	Research indicates that academic goal setting is a useful tool for learner and program progress. Student achievement goal setting is linked to:
· Mastery learning
· Enhancing pre-requisite skills
· Assessment for learning
· Standards-based performance assessment
· Standards-based instruction
· Data-based decision-making 
· Progress monitoring
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	Reflect on data that you could use or your faculty could use to set student achievement goals.  

In like-groups, brainstorm a list of possible data sources:
· Elementary – primary groups (k-2), upper elementary groups (3-5)
· Secondary – Subject matter groups
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	· What are the benefits and challenges of student achievement goal setting?
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	· Common challenges seen in student achievement goal setting.
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	The intent of student achievement goal setting is to:
· make explicit the connection between teaching and learning; 
· make instructional decisions based upon student data; 
· provide a tool for school improvement;
· increase the effectiveness of instruction via continuous professional growth;
· focus attention on student results; and ultimately
· increase student achievement.
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Part 4:
Connecting Teacher Performance to 
Student Academic Progress
Activities

Student Achievement Goal Setting
Activities

This section contains four separate activities which are intended for use with the Student Growth Percentile documentation and the Student Achievement Goal Setting PowerPoint.  The Virginia Department of Education is in the process of developing training materials in interpreting student growth percentiles.  When these documents are available they will be included.  The next three activities focus on student achievement goal setting.  During the first activity, participants critique goals for the SMART criteria, thereby gaining an understanding of a goal that is measurable and rigorous.  After viewing the Student Achievement Goal Setting PowerPoint, participants then develop lists of assessments that are available for use in the goal setting process.  Finally, participants brainstorm benefits and challenges of the goal setting process.  A helpful extension of this activity is to brainstorm possible solutions for challenges. 
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Activity 1 – Using Student Growth Percentiles



Provided by VDOE when available
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Activity 2:  Student Achievement Goal Setting Critique

Purpose:
The purpose of the Student Achievement Goal Setting Critique Activity is to apply the SMART criteria for developing student achievement goals that are specific, measurable, appropriate, realistic, and time-bound. 

Intended Audiences:
This activity is intended for use with teachers who will be developing goals and with administrators who will be working with teachers to review goals. 

Suggested Directions:
Present the PowerPoint, “Student Achievement Goal Setting.”  This activity is integrated into the PowerPoint.  Have participants evaluate the goals provided based on the baseline data.  Participants can be encouraged to revise the goal so that it is a SMART goal.  Present sample revised goals provided in PowerPoint.  


[image: ]
Activity 2 – Goal Setting Critique

Review the goal setting forms and decide if the goal statement is SMART. Give specific aspects of the goals as evidence.
Teacher G – Second Grade Teacher
	Aspect of Goal Statement
	Evidence

	Specific
	


	Measurable
	


	Appropriate
	


	Realistic
	


	Time-Bound
	




Teacher H – High School Government Teacher
	Aspect of Goal Statement
	Evidence

	Specific
	


	Measurable
	


	Appropriate
	


	Realistic
	


	Time-Bound
	




	Goal Setting Rubric

	Student Achievement Standard
	Level of Performance

	
	Unsatisfactory
	Emerging
	Proficient
	Exemplary

	The teacher develops rigorous student learning and academic achievement goals
	Not Applicable
CANNOT MOVE FORWARD
	Not Applicable
CANNOT MOVE FORWARD
	Student learning and academic achievement goals are rigorous, attainable and reflect acceptable growth during the course or school year
	Student learning and academic achievement goals are rigorous, attainable and reflect extraordinary growth beyond expectations during the course or school year

	
	Student learning and academic achievement goals are unrelated to identified student needs.
	Student learning and academic achievement goals are related to identified student needs, but S.M.A.R.T. process needs refining.
	
	



Goal Setting for Student Academic Progress Form
 (
Abbreviated Goal Setting 
Student Academic Progress Form
)Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher G								

Subject/Grade  All/Grade 2					School Year  ____ - ____

Evaluator’s Name  Assistant Principal C							

Initial Goal Submission (due by 9/30 to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	Yourtown Elementary School is located in an urban setting and has an enrollment of 296 students in grades KG-5 with an average daily attendance of 85%.  Last year, 46 % of the students passed the state English proficiency test (compared to 38% in the previous year) and 54% of the students passed the Mathematics proficiency test (compared to 44% the previous year).

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	Early Literacy Skills



	III. Baseline Data (What does the current data show?)
	Based on the fall PALS administration, 5 out of 18 students failed to meet the summed benchmark.  Four out of 18 students failed to meet the benchmark for spelling and 7 failed to meet the first grade benchmark.
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, my students will improve on word knowledge and oral reading fluency. 

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Reading Specialist to review my overall literacy program and specific lesson plans for ideas on how to enhance the decoding skills, reading fluency, comprehension and basic vocabulary of students. 
	Meeting scheduled
	September 15

	I will explore additional resources such as computer software and tutoring to meet the varying needs of students in my class

	Use of software
Improved reading scores on the reading inventory
	April 1
May

	Get professional development in reading
	College grade in course
Attendance at state reading conference
	January
October






Teacher G – Fall Class Summary of PALS administration
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Goal Setting for Student Academic Progress Form
 (
Abbreviated Goal Setting 
Student Academic Progress Form
)Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher H									

Subject/Grade  High School Govt.				School Year  ____ - ____

Evaluator’s Name  Assistant Principal D							

Initial Goal Submission (due by 9/30 to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	I teach 77 students. Twenty six (34%) have been identified as needing help in reading. Fourteen (18%) received special education services. Five students (6%) speak English as a second language. Forty-five students (58%) receive free and reduced lunch.

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	I will focus on American Government, specifically the Virginia Standards of Learning, GOVT 1. This class is a requirement for high school graduation.  One of the areas in which students have difficulty is in analyzing primary and secondary source documents.  Our department, as a whole, has decided to focus on this skill found in GOVT 1.

	III. Baseline Data (What does the current data show?)
	I administered a baseline assessment developed by my social studies department in which students were given both primary and secondary source documents and asked to analyze them.  Ten students did not attempt the task, 45 students attempted but their skills need developing, 15 students are developing skills, 6 students were proficient, and 1 student is entering with exemplary skills.
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	For the current school year, my students will have the knowledge and skills to be productive members of their society because they will be able to analyze primary and secondary source documents.

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Plan cooperatively with American Government teachers and share instructional materials
	Monthly meetings
Examples of shared materials
	Ongoing (September  – May)

	Use frequent formative assessment with students to provide feedback and modify instruction
	Lesson Plans
Copies of teacher-made formative assessments 
	Ongoing (September  – May)

	Incorporate focused instruction in key content areas as prescribed by the Virginia Standards of Learning
	Lesson Plans
	Ongoing (September – May)




Teacher H 

Student Scores on Pre-Assessment in Analyzing Primary and Secondary Source Documents

	Rubric Element
	Exemplary
	Proficient
	Developing
	Attempted
	No Attempt

	Analysis of Primary Source
	1
	6
	15
	45
	10

	Knowledge of Historical Context
	1
	6
	15
	45
	10

	Identification of Key Concepts
	1
	6
	15
	45
	10

	Resources
	1
	6
	15
	45
	10
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	Part 4: Connecting Teacher Performance to Student Academic Progress
Activities:  Activity 2 – Goal Setting Critique




	4-58
	Part 4: Connecting Teacher Performance to Student Academic Progress
Activities:  Activity 3 – Exploration of Potential Data Sources for Student Achievement Goal Setting



Activity 3:  Exploration of Potential Data Sources for Student Achievement Goal Setting

Purpose:
The purpose of the Exploration of Potential Data Sources for Student Achievement Goal Setting Activity is to provide administrators and teachers with an opportunity to explore the data sources that are available within the school division that can be used for student achievement goal setting.  This activity also provides an opportunity to identify gaps.  

Intended Audiences:
This activity is intended for use with division-level administrators, building level administrators, and teachers.  

Suggested Directions:
Present the PowerPoint, “Student Achievement Goal Setting.”  This activity is integrated into the PowerPoint.  Divide teachers and administrators into grade level groups at the elementary level and into subject-specific groups at the secondary level.  Teachers and administrators brainstorm available data sources that can provide a valid and reliable measure of student growth.


Activity 3 - Exploration of Potential Data Sources for Student Achievement Goal Setting




Activity 4:  Benefits and Challenges of Student Achievement Goal Setting

Purpose:
The purpose of the Benefits and Challenges of Student Achievement Goal Setting Activity is to provide administrators and teachers with an opportunity to explore the benefits and challenges of student achievement goal setting within their school divisions.  This activity provides an opportunity to identify challenges and brainstorm solutions for successful implementation.

Intended Audience:
This activity is intended for use with division-level administrators, building level administrators, and teachers.  

Suggested Directions:
Present the PowerPoint, “Student Achievement Goal Setting.”  This activity is integrated into the PowerPoint.  Divide teachers and administrators into grade level groups at the elementary level and into subject-specific groups at the secondary level.  Teachers and administrators brainstorm benefits and challenges of student achievement goal setting.  An extension of the activity would include the identification of solutions to the challenges. 

Activity 4 – Benefits and Challenges of Student Achievement Goal Setting
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Activities:  Activity 4 – Benefits and Challenges of Student Achievement Goal Setting



	








Part 4:
Connecting Teacher Performance to 
Student Academic Progress
Samples

Goal Setting Samples

	The following samples are provided as a guide for teachers and administrators in developing goals based on baseline data, developing strategies to achieve the goal, monitoring progress, making adjustments, and determining goal attainment at the end of the year.  A variety of samples are provided at elementary, middle, and high school.  Additionally, samples reflect the work of core and non-core teachers. The chart below provides an overview of the goal setting samples to include the teacher, the subject/grade level, and the type of assessment used to establish baseline upon which a goal is developed. 

	Teacher
	Grade Level/Subject
	Type of Assessment Used to Establish Baseline

	Teacher K
	Kindergarten/Early Literacy Skills
	Publisher-developed early literacy survey

	Teacher L
	Elementary/Art
	Division-developed art paper-pencil assessment

	Teacher E
	Fifth grade/Language Arts
	Publisher-developed reading comprehension assessment

	Teacher I
	8th grade/Mathematics
	Publisher-developed mathematics assessment

	Teacher M
	Middle School/Physical Education
	Fitness subtest performance assessments

	Teacher J
	High School/English
	Writing assessment with rubric

	Teacher N
	High School/Career and Technical Education
	Performance assessment with rubric






 (
Abbreviated Goal Setting 
Student Academic Progress Form
)Goal Setting for Student Academic Progress Form
Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher K								

Subject/Grade  Kindergarten					School Year  ____ - ____

Evaluator’s Name  Assistant Principal G							

Initial Goal Submission (due by 9/30 to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	The total number of students in my class is 21.  One student is enrolled in a resource class and three students receive speech therapy.  Presently, one student is being evaluated for attention deficit disorder.  Twelve students have preschool experience, eight students attended private 4K schools and five students attended public Child Development Center or Head Start. 

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	Early Literacy Skills to include letter knowledge/phonemic awareness, concepts of print, comprehension (story retelling), and writing. 



	III. Baseline Data (What does the current data show?)
	The Houghton Mifflin Emerging Literacy Survey revealed that 35% met the benchmark in phonemic awareness, 100% met the benchmark in familiarity with print, and 5% met the benchmark in comprehension and writing.  
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, 100% of my students will demonstrate measurable progress in the Emerging Literacy Survey subtests.  At least 80% of my students will reach the benchmark for phonemic awareness and beginning comprehension and writing. 

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Use the Four-Blocks® strategy to include guided reading, self-selected reading, writer’s workshop and working with words 
	Lesson Plans
	Implementation by September 30

	Use Reading Workshop in conjunction with Four-Blocks® strategy
	Lesson Plans
	Implementation by September 30

	Differentiated instruction to include plans for remediation and enrichment
	Lesson Plans
	Implementation by October 15









Teacher K Baseline, Mid-Year, and End of Year Data

	Emerging Literacy Survey
	September
	December
	April

	Phonemic Awareness
	35%
	62%
	86%

	Familiarity with Print
	100%
	n/a
	n/a

	Beginning Comprehension and Writing
	5%
	48%
	76%


Benchmark for Phonemic Awareness:  80% of students have mastery skill as indicated by 38/40 correct.
Benchmark for Familiarity with Print:  80% of students have mastery skill as indicated by 48 out of 60 correct.
Benchmark for Beginning Comprehension and Writing:  80% of students have mastery of skill as indicated by 86 out of 107 correct.


Goal Setting for Student Academic Progress Form

 (
Abbreviated Goal Setting 
Student Academic Progress Form
)Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher L								

Subject/Grade  3rd Grade/ Art					School Year  ____ - ____

Evaluator’s Name  Assistant Principal H							

Initial Goal Submission (due by 9/30 to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	I teach four classes of 3rd grade students.  The total number is ninety.  Each class meets for 45 minutes.  Of the 3rd graders I teach, one student is currently taking private art lessons and one has taken private art lessons for two years.  Forty-three 3rd graders have attended our school since kindergarten.  Two of the students are English Language Learners.  

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	Based on student achievement, I will focus on classifying materials, techniques, and processes which is a subcomponent of the Art SOL 3.2.



	III. Baseline Data (What does the current data show?)
	I administered an assessment that asked students to classify materials, techniques, and processes with a benchmark of 80% mastery (16 out of 20 questions answered correctly).  Only two students achieved mastery on the September administration of the assessment. 
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, 100% of my students will demonstrate measurable progress in art.  At least 80% of my students will meet or exceed the benchmark for the art assessment.  

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Use art journal for student observations during art class 
	Lesson Plans and student art journals
	Implementation by September 30

	Formative assessments of materials, techniques, and processes throughout the year
	Formative assessments
	Implementation by September 30

	Lessons that focus on classification and use of materials, techniques, and processes
	Lesson Plans and student work
	Implementation by October 15








Teacher L Baseline, Mid-Year, and End of Year Data

	Art Assessment
	September
	December
	April

	Materials
	<1%
	44%
	89%

	Techniques
	<1%
	50%
	85%

	Processes
	<1%
	39%
	77%


Benchmark for Art Assessment:  80% of students have mastery skill as indicated by 16/20 correct.


 (
Abbreviated Goal Setting 
Student Academic Progress Form
)Goal Setting for Student Academic Progress Form

Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher E

Subject/Grade     5th Grade	 					 School Year ____ - ____


Evaluator’s Name Assistant Principal E


Initial Goal Submission (due by 9/30 to the evaluator)

	I.    Setting (Describe the population
       and special learning 
       circumstances.)
	Yourtown Elementary School is located in an urban setting and has an enrollment of 296 students in grades KG-5 with an average daily attendance of 85%.  Last year, 70 % of the students passed the Reading SOL (compared to 46% the year before) and 64% of the students passed the Mathematics SOL (compared to 30% the year before).

	II.    Content/Subject/Field Area 
       (The area/topic addressed based 
       on learner achievement, data 
       analysis, or observational data)
	
Reading Instruction


	III.  Baseline Data (What does the
        current data show?)
	Based on STAR Reading results for current year, students on grade level in August made only 4 months gain by the end of the year as compared to above and below grade level students who made 1 year’s gain or more.
|X| Data attached

	IV.  Goal Statement (Describe what
        you want learners/program to 
        accomplish.)
	In current school year, each student will make measurable progress on the STAR assessment.  Each student will gain at least one year’s growth in grade level equivalency.  





Growth Report:  STAR Reading
Yourtown Elementary School
Grade: 5
Teacher: Teacher E
	Student
	August 
Pre-Test GE
	January
Mid-Year GE
	June
Post-Test GE
	Pre-Post
Change in
GE

	Annie
	2.7
	2.8
	3
	0.3

	Billy
	4.7
	5.6
	6.3
	1.6

	Curly
	5.1
	4.8
	5
	-0.1

	Dolly
	3.9
	4.6
	5
	1.1

	Ellie
	4.3
	4.4
	5
	0.7

	Frankie
	4.6
	4.8
	5.8
	1.2

	Gilbert
	3.1
	3.8
	3.9
	0.8

	Howie
	6.3
	6.6
	7.6
	1.3

	Iggie
	5.8
	6.4
	7.2
	1.4

	Jamal
	6
	6.5
	7.4
	1.4

	Kindra
	5.8
	5.6
	6.2
	0.4

	Larry
	4.5
	4.8
	5.5
	1

	Moe
	3.4
	3.6
	4
	0.6

	Nellie
	5
	4.5
	4.8
	-0.2

	Opprah
	5.2
	5.8
	5.9
	0.7

	Polly
	4.9
	5.5
	5.7
	0.8

	Quenton
	3
	3.8
	4.1
	1.1

	Randy
	6.1
	6.6
	7.5
	1.4

	Sam
	4.9
	5
	5.7
	0.8

	Average
	4.7
	5.0
	5.6
	0.9


Notes:
GE 	Grade Equivalent:  The grade level for which a given score is the real or estimated average as compared with other students of the same grade or age on a given test.
On Grade Level = GE plus or minus 2 months
Below Grade Level = GE more than 2 months below grade placement
Above Grade Level = GE more than 2 months above grade placement
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Abbreviated Goal Setting 
Student Academic Progress Form
)
Goal Setting for Student Academic Progress Form

Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name Teacher I

Subject/Grade     8th Grade Mathematics	  			School Year ____ - ____

Evaluator’s Name  Assistant Principal H							

Initial Goal Submission (due by 9/30 to the evaluator)


	I.    Setting (Describe the population
       and special learning 
       circumstances.)
	I teach 4 sections of Pre-Algebra each day, a total of 72 students – 17 males and 55 females.

	II.    Content/Subject/Field Area 
       (The area/topic addressed based 
       on learner achievement, data 
       analysis, or observational data)
	8th Grade Mathematics, specifically Pre-Algebra



	III.  Baseline Data (What does the
        current data show?)
	The baseline data show that 13% scored Below Basic, 24% at Basic, 51% at Pass/Proficient, and 13% at Pass/Advanced on the 7th grade Mathematics SOL test.  The data from the STAR mathematics assessment administered in September indicate that 43% of my students scored at or above the 50th percentile. 
|X| Data attached

	IV.  Goal Statement (Describe what
        you want learners/program to 
        accomplish.)
	For the school year, all of my students will demonstrate measurable growth in mathematics. At least 80% of my students will meet or exceed the benchmark of 50th percentile or above on the percentile rank distribution for STAR.  

	V.   Means for Attaining Goal (Strategies used to accomplish the goal)


	Strategy
	Evidence
	Target Date

	Incorporate SCANS Skills:
Use numbers, fractions, and percentages to solve problems; use tables, graphs, and charts; use computers to enter, retrieve, change, and communicate numerical information.
	Attend SCANS workshop
Lesson Plans incorporating SCANS Skills
	Ongoing (September  – May)

	Track progress of students using Interim Assessment Data

	Interim Assessment Data Reports
	October
January
March 

	Student goal setting
	Examples of student goals, tracking data of quiz and test scores
	Ongoing (September – May)








Mid-Year Review Reflection from Teacher I

I attended the SCANS workshop and incorporated this approach into my lessons. I have not yet incorporated computers but will work with the Instructional Technology teacher. Informal assessment data and STAR data indicate that at least 38 of my students are continuing to struggle with mathematics concepts. I plan to meet with the mathematics coach to discuss specific needs and develop intervention plans for students. I also plan to organize tutoring for struggling students. Goal setting seems to be working with students but some students are discouraged when they can visually see that they are not meeting their goals. I will work with students to set realistic, incremental goals. 

 (
Base
line, Mid-Year, and 
End of Year Data
Percentile Rank Distribution of Students on the STAR Mathematics Assessment
)














Goal Setting for Student Academic Progress Form
 (
Abbreviated Goal Setting 
Student Academic Progress Form
)
Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher M								

Subject/Grade  Middle School Physical Education		School Year  ____ - ____

Evaluator’s Name  Assistant Principal I							

Initial Goal Submission (due by 9/30 to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	I teach 206 students per semester.  My classes consist of 112 male and 94 female students.  Of the 206 students I teach, 54 are minority and 63 are labeled as gifted.  I teach 11 learning disabled students, one with emotional disability, two students who are in a self-contained classroom, and three who are trainable/mentally disabled students.  The majority of the students I teach scored basic to proficient on the standardized test in reading and math.  Only 22 students in my classes scored below basic on the SOLs.    

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	In Physical Education, we focus on the sub-areas of Skilled Movement and Personal Fitness under the Standards of Learning for Physical Education.  


	III. Baseline Data (What does the current data show?)
	I administered an assessment in the following Fitness Gram Fitness subtests:  pacers, 1 mile run, push-ups, and curl-ups.  The data reveal that a high percentage of my students performed well on the sub-tests.  
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, 100% of my students will demonstrate measurable progress in the physical fitness subtests.  At least 92% of my students will score proficient to excellent on all four of the Fitness Gram Fitness Tests. . 

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Weekly practice and exercise of the subtests  
	Lesson Plans
	Implementation by September 30

	Student goal setting and progress monitoring
	Student-developed charts and graphs
	Implementation by September 30

	Peer evaluation in technique
	Lesson Plans and evaluation feedback
	Implementation by October 15








Teacher L Baseline Data

	
	Pacers
	1 Mile-Run
	Push-Up
	Curl-Up

	1st period – Grade 8
	
	
	
	

	Boys
	75%
	75%
	81%
	100%

	Girls
	90%
	90%
	70%
	80%

	2nd period – Grade 8
	
	
	
	

	Boys
	62%
	74%
	92%
	88%

	Girls
	50%
	83%
	90%
	100%

	4th period – Grade 8
	
	
	
	

	Boys
	50%
	54%
	75%
	92%

	Girls
	88%
	53%
	53%
	88%



End of Year Data
	
	Pacers
	1 Mile-Run
	Push-Up
	Curl-Up

	1st period – Grade 8
	
	
	
	

	Boys
	93%
	90%
	90%
	100%

	Girls
	92%
	100%
	80%
	90%

	2nd period – Grade 8
	
	
	
	

	Boys
	88%
	92%
	100%
	92%

	Girls
	75%
	92%
	95%
	100%

	4th period – Grade 8
	
	
	
	

	Boys
	75%
	75%
	88%
	92%

	Girls
	92%
	75%
	75%
	88%




 (
Abbreviated Goal Setting 
Student Academic Progress Form
)Goal Setting for Student Academic Progress Form

Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name:  Teacher J

Subject/Grade     High School English				  School Year ____ - ____

Evaluator’s Name  Assistant Principal J							

Initial Goal Submission (due by 9/30 to the evaluator)


	I.    Setting (Describe the population
       and special learning 
       circumstances.)
	I teach two classes of grade 10 English students. I have a total of 57 students. Twenty-nine percent of my students qualify for services and have IEPs.

	II.    Content/Subject/Field Area 
       (The area/topic addressed based 
       on learner achievement, data 
       analysis, or observational data)
	For all students at our school, 67% passed the writing SOL test.  This is an area which has been identified as a school improvement area.  Each teacher is expected to incorporate writing into the curriculum.  

	III.  Baseline Data (What does the
        current data show?)
	I administered both an expository writing prompt and a persuasive writing prompt and scored it using a 6-point rubric in which a score of 4 is proficient. The data show that 28% of my students scored 4 points or better on the expository writing sample and 20% of my students scored 4 points or better on the persuasive writing sample. 
|X| Data attached

	IV.  Goal Statement (Describe what
        you want learners/program to 
        accomplish.)
	For the school year, 100% of my students will make measurable progress on both expository writing and persuasive writing. By the end of the school year, each student will increase by one level on the rubric.  75% of my students will score 4 points or better on the expository writing sample and 75% of my students will score 4 points or better on the persuasive writing sample.

	V.   Means for Attaining Goal (Strategies used to accomplish the goal)


	Strategy
	Evidence
	Target Date

	Use modified pacing to attend to student needs
	Copies of modified pacing
	Ongoing (September  – May)

	Use frequent formative assessment with students to provide feedback and modify instruction. 
	Lesson Plans
Copies of teacher-made formative assessments 
	Ongoing (September – May)

	Incorporate focused instruction in key content areas as prescribed by the state standards
	Lesson Plans
	Ongoing (September – May)






Teacher J
Mid-Year Review 

I administered the expository and persuasive writing sample to my students. They are showing improvement in their writing. I have seen an increase in the percentage of students scoring a four or higher. I will continue with my strategies and work to differentiate instruction and assessments for student needs. I am going to begin to work with students on assessing their own writing and engage in peer assessment according to the rubric.

End of Year Data Results

	 
	Number and Percent of Students Earning Each Score Point on the Essays

	
	Unscorable
	1
	2
	3
	4
	5
	6

	Expository – Baseline
	3
(5%)
	7 
(12%)
	12 
(21%)
	19
(33%)
	8 
(14%)
	5
(9%)
	3
(5%)

	Expository – End of Year*
	0
(0%)
	1
(2%)
	4
(7%)
	10
(18%)
	31
(54%)
	6
(11%)
	5
(9%)

	Persuasive – Baseline
	2
(4%)
	9 
(16%)
	13 
(25%)
	22
(39%)
	5
(9%)
	4
(7%)
	2
(4%)

	Persuasive – End of Year*
	0
(0%)
	1
(2%)
	6
(11%)
	11
(19%)
	23
(40%)
	10
(18%)
	6
(11%)



* The sum of percentages may not equal 100% due to rounding.


 (
Abbreviated Goal Setting 
Student Academic Progress Form
)Goal Setting for Student Academic Progress Form

Directions: This form is a tool to assist teachers in setting a goal that results in measurable learner progress.  NOTE:  When applicable, learner achievement/progress should be the focus of the goal.  Enter information electronically into the cells. 

Teacher’s Name  Teacher N								

Subject/Grade  Basic Technical Drawing/Design/CAD 	School Year  ____ - ____

Evaluator’s Name  Assistant Principal J							

Initial Goal Submission (due by 9/30 to the evaluator)

	I. Setting (Describe the population and special learning circumstances.)
	Urban comprehensive high school with a science/technology magnet program.  There are 44 students enrolled in this course.  Thirty-two are male and twelve are female.  Students enrolled in this course are seeking either a Standard or Advanced Technical Diploma. 

	II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data.)
	This course focuses on the following areas: drafting media processes and skills, drafting foundations, and drafting illustrations. 


	III. Baseline Data (What does the current data show?)
	I administered a pre-assessment and applied a rubric with four elements to include:  line quality, neatness, accuracy, and title block.  The rubric has four levels that include:  needs work, developing, proficient, and exemplary. The data from the baseline show that my students are at the developing stage in their abilities for basic technical drawing.
|X| Data attached

	IV. Goal Statement (Describe what you want learners/program to accomplish.)
	During this school year, 100% of my students will demonstrate measurable progress in the basic technical drawing.  At least 85% of my students will score proficient on the end of the year performance assessment according to line quality, neatness, accuracy, and title block.  

	V. Means for Attaining Goal (Strategies used to accomplish the goal)

	Strategy
	Evidence
	Target Date

	Student peer and self-assessment of drawings
	Lesson Plans, evaluation sheets, and sample student evaluations
	Implementation by fifth week of the first nine weeks

	Skill based mini-lessons to include direct instruction on skills related to basic technical drawing
	Lesson Plans
	Implementation by second week of first nine weeks

	Formative assessments and feedback on technical drawing techniques
	Lesson Plans, sample formative assessments, and feedback samples
	Implementation by the third week of first nine weeks.







Teacher N Baseline Data, Mid-Year, and End of Year Data

	Basic Technical Drawing Elements
	September
	December
	April

	Line Quality
	7%
	41%
	89%

	Neatness
	43%
	57%
	95%

	Accuracy
	5%
	36%
	89%

	Title Block
	5%
	36%
	89%


Percent of students scoring proficient or higher on a four-level rubric. 
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Connecting Teacher Performance to 
Student Academic Progress
Briefs

This section contains three briefs on the topic of connecting teacher evaluation to student achievement: 
Brief #15 offers an overview of the recommendations provided in the Guidelines regarding how student academic progress will be measured and how much measures of student academic progress will be counted in an evaluation.
Brief # 16 provides a brief rationale as well as the possibilities and pitfalls in using student achievement to evaluate teacher performance.
Brief #17 provides a brief overview of student achievement goal setting and explores the benefits and challenges related to the process. 
These briefs can be used with administrators and teachers as a resource to develop a deeper understanding the process of how teacher evaluation and student learning can be connected. They can also guide the divisions or schools to make optimum decisions based on local situations when actualizing this process.
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Brief #15: How Student Achievement Connects to Evaluation
USING STUDENT PROGRESS IN TEACHER EVALUATION
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Why connect teacher evaluation to measures of student progress?
Using student academic progress to inform teacher evaluation makes sense because the most direct measure of teacher quality appears to be student success. Research strongly supports the argument that ineffective teachers negatively impact students’ learning while effective teachers lead to higher student achievement.

Virginia law requires principals, assistant principals, and teachers to be evaluated using measures of student progress. Article 2, § 221.295 of the Code of Virginia: Teachers, Officers and Employees, states: 
School boards shall develop a procedure for use by division superintendents and principals in evaluating instructional personnel that is appropriate to the tasks performed and addresses, among other things, student academic progress [emphasis added] and the skills and knowledge of instructional personnel, including, but not limited to, instructional methodology, classroom management, and subject matter knowledge. 

How will student progress be measured? 
When measuring student growth, it is important to acknowledge student’s prior achievement.  While there are a variety of approaches to controlling for prior student achievement, VDOE has determined that the student growth percentile (SGP) methodology can be used as a valid measure of relative student growth using Virginia’s assessment system, and can continue to be used as tests change and the system evolves. The SGP statistical models use multiple years of data from Virginia Standards of Learning (SOL) assessments statewide, linked by unique student identifiers, to calculate SGPs. At the student level, SGPs describe the progress students make from one year to the next compared to students with similar SOL achievement history. This provides an understanding of how much progress students made based on where they started – regardless of whether they started as low, moderate, or high achieving students.  

What if my students don’t take the SOLs?
It is important to understand that less than 30% of teachers in Virginia’s public schools will have a direct measure of student progress based on SOL assessment results. The median student growth percentile may be used as one direct measure of student progress when the data are available for a minimum of 40 students and growth data are available for at least two years.  

However, there must be alternative measures for the remaining 70% of teachers, and complementary measures to ensure there are one or more additional measures for teachers who can appropriately use the SGP as one of multiple growth measures in the evaluation. Quantitative measures of growth based on validated achievement measures that already are being used locally should be the first data considered when determining local growth measures; other measures are recommended for use when two valid and direct measures of growth are not available.

How much will student progress count in an evaluation?
The VDOE Teacher Evaluation Guidelines recommend including growth as a significant component of the evaluation while encouraging local flexibility in implementation. These guidelines recommend that growth account for 40% of an individual’s summative evaluation.  
· At least 20% of the teacher evaluation (half of the growth measure) is comprised of growth as determined from student growth percentiles when the data are available and can be used appropriately.
· Another 20% of the teacher evaluation (the other half of the growth measure) should be measured using one or more alternative measures with evidence that the alternative measure is valid. 
· For teachers without student growth percentiles, 40% of student progress should be measured using Student Achievement Goal Setting or comparable methodologies.
A description of how growth measures apply to various instructional personnel is found on the reverse side of this fact sheet.


Recommendations for use of Student Growth Percentiles in Teacher Performance Evaluation
	Instructional Personnel
	Application of Student Growth Percentiles
	Other Growth Measures

	Teachers of reading and mathematics for whom SGPs are available (4-8 English/Math Classes)
	20% of the total evaluation based on median growth percentile when:
–  Data from at least 40 students are available, possibly from multiple years; 
–  Data from students are representative of students taught; and
–  Data from at least two years are available; three years should be reviewed whenever possible.
	20% of the total evaluation based on other growth measures.
–  Quantitative measures already available in the school that are validated and provide measures of growth (as opposed to absolute achievement) should be given priority.
–  Student goal setting should incorporate data from valid achievement measures whenever possible (e.g., teachers of Advanced Placement courses could establish a goal of 85% of students earning a score of 3 or better on the Advanced Placement exam).

	Teachers who support instruction in reading and mathematics for whom SGPs are available.

	When aligned to individual or school-wide goals, no more than 20% of the total evaluation could be based on median growth percentiles at the appropriate level of aggregation, (a specific group of students, grade-level, or school-level). 
–  Decisions about the application of SGPs for support teachers must be made locally.  
–  Depending on school-wide goals, it is possible that all instructional personnel in a school are considered support teachers.
	20% or 40% of the total evaluation based on growth measures other than the SGP, depending on the application of student growth percentiles.
–  Quantitative measures already available in the school that are validated and provide valid measures of growth (as opposed to absolute achievement) should be given priority.
–  Student goal setting or other measures should incorporate data from validated achievement measures whenever possible (e.g., teachers of Advanced Placement courses could establish a goal of 85% of students earning a score of 3 or better on the Advanced Placement exam).
–  To the extent practicable, teachers should have at least two valid measures of growth included in the evaluation.

	Teachers who have no direct or indirect role in teaching reading or mathematics in grades where SGPs are available
	Not applicable
	40% of the total evaluation based on growth measures other than the SGP.
–  Quantitative measures already available in the school that are validated and provide valid measures of growth (as opposed to absolute achievement) should be given priority.
–  Student goal setting or other measures should incorporate data from validated achievement measures whenever possible (e.g., teachers of Advanced Placement courses could establish a goal of 85% of students earning a score of 3 or better on the Advanced Placement exam).
–  To the extent practicable, teachers should have at least two valid measures of growth included in the evaluation.





Goal Setting For Student Achievement
Setting goals – not just any goals, but goals set squarely on student performance – is a powerful way to enhance professional performance and, in turn, positively impact student achievement.  For many teachers, measures of student performance can be directly documented. A gain score approach can be used that documents their influence on student learning. 
Student achievement goal setting involves several steps, beginning with knowing where students are in relation to what is expected of them.  Then, teachers can set goals based on both the demands of the curriculum and the needs of the students.  Goals should be SMART: specific, measurable, appropriate, realistic, and time limited.  The next part of the process is recursive in that the teacher creates and implements strategies and monitors progress throughout the academic year.  As progress is monitored, the teacher makes adjustments to teaching and learning strategies. Finally, a summative judgment is made regarding student learning for a specific period of time.  Teachers will meet with their evaluator to review goals near the beginning of each year. Progress toward the goals will be reviewed at mid-year and at the end of the year. 

Brief #16: Possibilities and Pitfalls in Connecting Teacher Evaluation to Student Achievement
CONNECTING TEACHER EVALUATION TO 
STUDENT ACHIEVEMENT
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Overview
The quality of human capital of a society refers essentially to the quality of education. In the private sector, human capital is defined as the accumulated value of an individual’s intellect, knowledge, experience, competencies, and commitment that contributes to the achievement of an organization’s vision and business objectives.[endnoteRef:23] When this idea is applied to K-12 education, the “business objective” of schools is student achievement. In recent years the general public increasingly has become concerned about the performance of schools, particularly the student achievement results schools are producing. There is a tendency for stakeholders to associate student achievement (the product of schooling) with the quality of school personnel, largely classroom teachers. Student learning is the professional touchstone for any educational program and teacher. If the purpose of teaching is to nurture learning, then both teachers and schools should be judged for their effectiveness on the basis of what and how much students learn.[endnoteRef:24] This fact sheet will explore two major issues: [23:  Sigler, D., & Kashyap, M. U. (2008, Summer). Human capital management: A new approach for districts. Voices in Urban Education, 20. Retrieved September 10, 2008, from http://www.annenberginstitute.org/VUE/summer08/Sigler.php.]  [24:  Schalock, H. D., Schalock, M. D., Cowart, B., & Myton, D. (1993). Extending teacher assessment beyond knowledge and skills: An emerging focus on teacher accomplishments. Journal of Personnel Evaluation in Education, 7, 105-133.] 

· What are the rationales for using student learning results in assessing teacher effectiveness?
· What are possibilities and pitfalls in linking teacher evaluation to student performance?

What are the rationales for using student results in assessing teacher effectiveness?

Rationale 1: The typical practices in conventional teacher evaluation are malfunctioning.
Ideally, a teacher evaluation system has the potential to impact the quality of teaching and learning; indeed, documenting and improving the quality of teaching should be the essence of teacher evaluation. In traditional teacher evaluation systems, there is little connection between teachers’ evaluation results and the quality of their teaching.[endnoteRef:25] Typically, principals observe only a tiny amount of teaching (typically, less than ½ of 1 percent of actual teaching), and these observations most often focus on a few selected processes of teaching. Evaluation rarely focuses on the results of teaching — student learning.[endnoteRef:26] Studies of traditional teacher evaluation systems indicate that they have little or no connection to student learning gains. Most previous studies of teacher evaluation have shown that typical teacher evaluations are seen by both teachers and principals as having little value and principals’ ratings of teachers generally are uncorrelated with student achievement.[endnoteRef:27] This is partly because it is desirable to evaluate employees on some skills that have only indirect connections to measurable outcomes.[endnoteRef:28] [25:  Ellet, C. D., & Teddlie, C. (2003). Teacher evaluation, teacher effectiveness and school effectiveness: Perspective from the USA. Journal of Personnel Evaluation in Education, 17(1), 101-128; Sinnema, C. E. L., & Robinson, V. M. J. (2007). The leadership of teaching and learning: Implications for teacher evaluation. Leadership and Policy in Schools, 6, 319-343.]  [26:  Marshall, K. (2005). It’s time to rethink teacher supervision and evaluation. The Phi Delta Kappan, 86(10), 727-735; Stronge, J. H. (Ed.). (2006). Evaluating teaching: A guide to current thinking and best practice (2nd ed.). Thousand Oaks, CA: Corwin Press; Tucker, P. D., & Stronge, J. H. (2005). Linking teacher evaluation and student achievement. Alexandria, VA: Association for Supervision and Curriculum Development.]  [27:  Gallagher, H. A. (2004). Vaughn Elementary’s innovative teacher evaluation system: Are teacher evaluation scores related to growth in student achievement? Peabody Journal of Education, 79(4), 79-107; Peterson, K. D. (2000). Teacher evaluation: A comprehensive guide to new directions and practices (2nd ed.). Thousand Oaks, CA: Corwin Press.]  [28:  Gallagher, A. (2004).] 


Rationale 2: Teacher effectiveness is variable among teachers and that variability needs to be identified in teacher evaluation.
Traditional teacher evaluation in the form of a fleeting classroom visit by a principal or other administrator usually does not focus directly on the product of teacher instruction. The observations are often irrelevant and of low reliability and validity.[endnoteRef:29] Rarely are unsatisfactory ratings given. However, extant research indicates that there is considerable variability across teachers in terms of their effectiveness in improving student achievement. For instance: [29:  Milanowski, A. (2004). The relationship between teacher performance evaluation scores and student achievement: Evidence from Cincinnati. Peabody Journal of Education, 79(4), 33-53.] 

· Differences in student achievement in mathematics and reading for effective teachers and less effective teachers were more than 30 percentile points.[endnoteRef:30] [30:  Stronge, J. H., Ward, T. J., Tucker, P. D., & Grant, L.W. (2011, in press). Teacher quality and student learning: What do good teachers do? Teacher Education Journal.] 

· If teacher effects are normally distributed, the difference in student achievement gains between having a 25th percentile teacher (a not so effective teacher) and a 75th percentile teacher (an effective teacher) is over one third of a standard deviation in reading and almost half a standard deviation in mathematics.[endnoteRef:31] [31:  Nye, B., Konstantopoulos, S., & Hedges, L. V. (2004). How large are teacher effects? Educational Evaluation and Policy Analysis, 26(3), 237-257.] 

· A 75th percentile teacher can achieve in three-quarters of a year what a 25th percentile teacher can achieve in a full year. A teacher at the 90th percentile can achieve in half a year what a teacher at the 10th percentile can achieve in a full year.[endnoteRef:32] [32:  Leigh, A. (2010). Estimating teacher effectiveness from twp-year changes in students’ test scores. Economics of Education Review, 29, 480-488.] 


The effectiveness of a teacher is the strongest indicator of student achievement, yet it is not effectively measured or used by most school systems. Current teacher evaluation systems tell us little about the differences among teachers. This tendency to treat all teachers as interchangeable parts has been classed as “The Widget Effect.”[endnoteRef:33]  [33:  Weisberg, D., Sexton, S., Mulhern, J., & Keeling, D. (2009). The widget effect: Our national failure to acknowledge and act on differences in teacher effectiveness. Retrieved September 28, 2010, from www.widgeteffect.org.] 


Many of the current teacher evaluation systems do not allow for “shades of gray;” teachers are rated as either satisfactory or unsatisfactory. This non-differentiating evaluation system results in most teachers being rated as top performers. In the study of Weisberg, et al., a significant amount of the students were failing, yet only 1% of the teachers were rated below average.[endnoteRef:34] In another instance, only 1.8 percent out of 89,000 teachers in New York City Public Schools were rated “unsatisfactory.”[endnoteRef:35] This is a disservice to those who actually are excellent as there is no system in place to retain these outstanding teachers and use them to improve the quality of teaching around them. This is also a disservice to the “middle of the spectrum” teachers who are not supported and given opportunities to grow stronger.[endnoteRef:36]  [34:  Weisberg, D., et al. (2009).]  [35:  Varlas, L. (2009). Making teacher evaluations meaningful. Education Update, 51(11), 5-7.]  [36:  Weisberg, D., et al. (2009).] 


What are possibilities and pitfalls in linking teacher evaluation to student performance?

Possibilities:
Tucker and Stronge (2005) emphasized the potential for linking student achievement with teacher evaluation with four points:
1. Student achievement is a more objective measure of teacher effectiveness;
2. Student achievement data can serve as meaningful feedback for instructional improvement;
3. Student achievement data can serve as barometer of success and motivation tool; 
4. Student assessment is an integral facet of instruction.[endnoteRef:37] [37:  Tucker, P. D., & Stronge, J. H. (2005). Linking teacher evaluation and student achievement. Alexandria, VA: Association for Supervision and Curriculum Development. pp. 10-12.] 

In addition, incorporating student growth can differentiate more fairly the assessment of teachers based on their effectiveness. Therefore, it can also hold the administrators accountable for using evaluation systems, and provides specific professional development to improve teacher performance. A teacher evaluation system of this kind can also inform important decisions regarding job assignment, compensation, tenure and dismissal.

Furthermore, student achievement data are versatile in serving different educational purposes. Harris put forward that:
· Student achievement can be used to evaluate the performance at different levels, i.e., schools, teachers, program, subject, or program. Student achievement can be used to monitor the performance both at the school level and teacher level. And furthermore, a middle option would be evaluating groups of teachers by grade and subject area (e.g., math or reading). Measures at the group level and school level are less threatening to individual teachers, and could also encourage collaboration among teacher within each team or school.
· Student achievement can be used for both low-stakes and high-stakes purpose. Student learning results can be used for high-profile decisions regarding the tenure, dismissal, compensation of individual teachers. They could also be shared with teachers in privacy, or instead of targeting individual teachers, they could be used to examine the pattern of student performance so as to determine the effectiveness of a particular program, such as a professional development program or new curriculum.
· Student achievement can be used for both summative and formative evaluation. Value-added assessment can provide important information for summative judgment about the effectiveness of schools systems, schools, and teachers. In addition, the disaggregated results generated by student achievement tests can be formative since they estimate teacher effectiveness in specific subjects and even in specific domains of a subject. In many cases, student achievement data can even detail teachers’ effectiveness with students of different achievement levels so that they can make timely adjustments with their instructional practices.[endnoteRef:38]  [38:  Harris, D. N. (2010). Clear away the smoke and mirrors of value-added. Phi Delta Kappan, 91(8), 66-69.] 


Pitfalls: 
There are numerous obstacles in using student progress for teacher evaluation. The most significant two are:
· Students’ learning ability, home and peer influence, motivation and other influences are powerful in affecting achievement. It is challenging to disentangle a teacher’s impact from the influence of pre-existing student differences. Student characteristics or socioeconomic backgrounds might not only account for the variability in their academic achievement, but also for the variability in their pace of making yearly progress. Consequently, achievement data cannot answer with complete precision the degree to which student learning is attributed to students, teachers, or other factors.
· The quality of available student achievement data is uncertain. Since student learning outcomes heavily depend on student scores on standardized achievement tests and the quality of teacher evaluation cannot surpass the quality of the data fed into this system, an important issue to consider is the data source. In order for a teacher to be evaluated on the basis of his or her students’ academic achievement, it is crucial that the student performance assessment being used is high quality. Student performance measures must be valid, reliable, useful for diagnosis, stretchy enough to allow growth for both low- and high-performing learners, equitable and comparable.[endnoteRef:39] Obviously, no single assessment could ever meet all of these needs. Particularly, standardized achievement tests are unlikely to reflect the full range of instructional goals in their subject areas. Using these types of tests to evaluate teachers may actually encourage them to teach down, focusing more on lower level skills.[endnoteRef:40] [39:  Koedel, C., & Betts, J. R. (2009). Does student sorting invalidate value-added models of teacher effectiveness? An extended analysis of the Rothstein critique. Nashiville, TN: National Center on Performance Incentives. ]  [40:  Toch, T., & Rothman, R. (2008). Rush to judgment: Teacher evaluation in public education. Washington, DC: Education Sector.] 
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Brief #17: Goal Setting for Student Achievement	
HOW TO USE STUDENT ACHIEVEMENT GOAL SETTING IN TEACHER EVALUATION
	2	OCPS Performance Evaluation Fact Sheet
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Introduction
One approach to linking student achievement to teacher performance involves building the capacity for teachers and their supervisors to interpret and use student achievement data to set target goals for student improvement. Setting goals – not just any goals, but goals set squarely on student performance – is a powerful way to enhance professional performance and, in turn, positively impact student achievement.

What is academic goal setting? 
· Focuses attention on instructional or program improvement. 
· Involves the following processes:
· Determine current performance;
· Develop goals for improvement;
· Establish progress rates for meeting goals; and
· Measure academic progress on a regular basis.[endnoteRef:41] [41:  Safer, N. & Fleischman, S. (2005). How student progress monitoring improves instruction. Educational Leadership, 62(5), 81-83.] 

· Places the individual student at the center of assessment by tracking individual student progress over time.[endnoteRef:42] [42:  Langer, G.M. & Colton, A.B. (2005). Looking at student work. Educational Leadership, 62(5), 22-26.] 


Student Achievement Goal Setting Equation
	    		Student Learning End Result 
   	  –   Student Learning Beginning Score
    		Student Gain Score



Researchers found that goal setting is particularly effective under the following conditions:
· The goals are proximal rather than distal (goals are oriented to the here-and-now rather than to some ultimate goal for the distant future, although it is important to be conscious of the connection between here-and-now tasks and the accomplishment of ultimate goals).
· The goals are specific (but not to specific) rather than global.
· The goals are challenging (difficult but reachable rather than too easy or too hard).
· Interventions are used that impact directly on the experience of learners.
· Ongoing reviews and feedback on student progress are associated with remedial actions.
· There are high teacher expectations of students.
· Formative assessment is emphasized.[endnoteRef:43] [43:  Good, T. L., & Brophy, J. E. (2008). Looking in classroom (10th ed.). Boston: Allyn & Bacon; Martinez, P. (2001). Great expectations: Setting targets for students. London: Learning and Skills Development Agency.] 


Advantages of Goal Setting
Using student achievement goal setting as a data source for teacher evaluation has many advantages, such as:
· Makes explicit the connection between teaching and student learning.
· Increases effectiveness of instruction through continuous modification of practices based on student data.
· Serves as an important data source for evaluating teachers who teach grades and subject areas that are not tested on SOLs.
· Helps teachers identify students in needs of additional or different forms of instruction.
· Raises student achievement.[endnoteRef:44] [44:  Bloom, B. S. (1984). The 2 Sigma problem: The search for methods of group instruction as effective as one-to-one tutoring. Educational Researcher, 13(6), 4-16; Fuchs, L. S., & Fuchs, D. (2003). What is scientifically-based research on progress minitoring? Washington, DC: National Center on Student Progress Monitoring.] 


Concerns of Goal Setting
Despite the potential benefits of student achievement goal setting, there are possible negative consequences for students and teachers, and these are summarized in the table below:[endnoteRef:45] [45:  Stronge, J. H., & Grant, L. W. (2009). Student achievement goal setting: Using data to improve teaching and learning. Larchmont, NY: Eye on Education.] 

	Possible Negative Consequences for Students
	Possible Negative Consequences for Teachers

	Goal setting could pose a threat to underachievers. If they are given low target goals, the students may underperform to their teachers’ low expectations.
	Individual goal setting may not be practical or cost effective for teachers teaching certain grades or subject areas.

	Goals imply a narrowing of the many and varied purposes of education. This could result in a narrowing of important student learning opportunities.
	The outcomes of student learning are influenced by many external factors that cannot not controlled by the evaluatees.

	
	Teachers are at risk of being blamed and being treated as scapegoats when their students do not meet goals. 



How is Goal Setting Aligned with the Standards?

Student achievement goal setting is particularly aligned with Standard 7—Student Academic Progress.
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Additional Resources to Consider

Goe, L., & Holdheide, L. (2011). Measuring teachers’ contributions to student learning growth for nontested grades and subjects. National Comprehensive Center for Teacher Quality. Available online: http://www.tqsource.org/publications/MeasuringTeachersContributions.pdf.
One of the challenges of using student achievement as a measure of teacher effectiveness is the majority of teachers (up to 69%) which teach subjects and grades that are not assessed with standardized tests. This research and policy brief provides some options to explore as well as factors to consider when measuring these teachers’ contributions to student learning growth. Although none of the approaches is problem-free, they still provide a good starting point to move toward a more valid and defensible way of linking teachers with student outcomes.  


Hattie, J. (2009).  Visible learning:  A synthesis of over 800 meta-analyses relating to student achievement. New York, NY: Routledge.
This book provides research background on factors related to contributions to student achievement.  The meta-analyses provides a review of the contributions from the student, the home, the school, the teacher, the curricula, and teaching approaches.   

Stronge, J. H. (2010). Teacher effectiveness=Student achievement. Larchmont, NY: Eye On Education.
Do teachers make a difference in student learning? If so, how much and how important are those differences? Is the impact of an effective or ineffective teacher durable? How do teachers matter? These are the issues addressed in this book. This author reviewed extant research and found that among myriad factors within our schools, there is no more powerful influence on student success than the teacher.


Stronge, J. H., & Grant, L. W. (2010). Student achievement goal setting: Using data to improve teaching and learning. Larchmont, NY: Eye On Education.
This book demonstrates how student achievement can be improved through academic goal setting, a process in which teachers:
· Determine benchmark performance for the students
· Set achievement goals based on where the students begin
· Monitor progress throughout the academic year or other learning period
· Measure performance at the end of the year
The authors provided a conceptual framework and explained how to implement student achievement goal setting. They also offered numerous sample goals, cutting across various grade levels and subject areas as well as professional positions. 


Tucker, P. D., & Stronge, J. H. (2005). Linking teacher evaluation and student learning. Alexandria, VA: Association for Supervision and Curriculum Development. 
This book connects student achievement and teacher effectiveness with the means to assess teacher quality. Four samples of assessing teacher quality in practice are presented:
· Student Work (Oregon Teacher Work Sample Methodology)
· Standards-based Environment (Thompson, Colorado, School District)
· Goal-setting (Alexandria, Virginia, School District)
· Student Gain Scores ( Value-added Assessment System in Tennessee)

Tucker, P. D., & Stronge, J. H. (2006). Student achievement and teacher evaluation. In J. H. Stronge. (Ed.). Evaluating teaching (2nd ed.) (pp. 152-167). Thousand Oaks, CA: Corwin Press.
In this book chapter, the authors provided a brief overview on the context of current educational reform efforts that focus squarely on the pivotal role of classroom teachers. Several persuasive arguments were provided on why there is a need to include student achievement in the teacher evaluation process. A number of models are available to incorporate student achievement in teacher evaluation systems. The authors elaborated on four examples. The authors also summarized some major concerns of this practice and some recommendations that can maximize the benefits and minimize the liabilities in the connection of student learning and teacher evaluation. 

Virginia Department of Education’s webpage on student growth percentile: http://www.doe.virginia.gov/testing/scoring/student_growth_percentiles/index.shtml

Virginia Department of Education. (n.d.). Student growth percentile. Available online: http://www.doe.virginia.gov/testing/scoring/student_growth_percentiles/fact_sheet.pdf
This webpage, along with the fact sheet, were developed by the Virginia Department of Education to explain how student growth percentile will be calculated. Generally, a student growth percentile expresses how much progress a student has made relative to the progress of students whose achievement was similar on previous assessments.


Below 25th 	Baseline Data	Mid-Year	End of Year	19.399999999999999	16	11	25th to 49th 	Baseline Data	Mid-Year	End of Year	37.5	33	21	50th to 74th 	Baseline Data	Mid-Year	End of Year	29.1	35	47	75th and Above	Baseline Data	Mid-Year	End of Year	13.8	14	21	

image44.emf
May 2011

SECTION 3

Determining Goal Attainment


Microsoft_Office_PowerPoint_2007_Template44.sldx
Section 3

Determining Goal Attainment





May 2011



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








vt oo st

SECTION 3






image45.emf
May 2011

Teacher J

High School English Teacher
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Meet Teacher J– High School English Teacher
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Professional’s Name: 

Teacher J

Worksite 

Yourtown High School

Job Title: 

English Teacher

School Year 

_______

I. Setting

(Describe the population and 

special learning circumstances)

I teach two classes of grade 10 English students. I have a total of 57 students. Twenty-

nine percent of my students qualify for services and have IEPs.

II. Content/Subject/Field Area 

(The 

area/topic addressed based on learner 

achievement, data analysis, or observational 

data)

I will focus on expository and persuasive essay writing. Last year only 35% of my 

students scored proficient on the essay portion of the state writing test.

III. Baseline Data

(What does the current 

data show?)

I administered both an expository writing prompt and a persuasive writing prompt and 

scored it using a 6-point rubric in which a score of 4 is proficient. The data show that 

28% of my students scored 4 points or better on the expository writing sample and 

20% of my students scored 4 points or better on the persuasive writing sample. 

 Data attached

IV. Goal Statement

(Describe what you 

want learners/program to accomplish)

For the current school year, 100% of my students will make measurable progress on 

both expository writing and persuasive writing. By the end of the school year, 75% of 

my students will score 4 points or better on the expository writing sample and 75% of 

my students will score 4 points or better on the persuasive writing sample.

V. Means for Attaining Goal 

(Activities used to accomplish the goal)

Strategy Measurable By Target Date

Use modified pacing to attend to student 

needs

Copies of modified pacing Ongoing (September– May)

Use frequent formative assessment with 

students to provide feedback and modify 

instruction. 

Lesson Plans

Copies of teacher-made formative 

assessments 

Ongoing (September – May)

Incorporate focused instruction in key 

content areas as prescribed by the State 

Standards

Lesson Plans Ongoing (September – May)


Microsoft_Office_PowerPoint_2007_Template46.sldx
Professional’s Name: Teacher J

Worksite Yourtown High School  Job Title: English Teacher 	School Year _______

		I. Setting (Describe the population and special learning circumstances)		I teach two classes of grade 10 English students. I have a total of 57 students. Twenty-nine percent of my students qualify for services and have IEPs.		

		II. Content/Subject/Field Area (The area/topic addressed based on learner achievement, data analysis, or observational data)		I will focus on expository and persuasive essay writing. Last year only 35% of my students scored proficient on the essay portion of the state writing test. 		

		III. Baseline Data (What does the current data show?)		I administered both an expository writing prompt and a persuasive writing prompt and scored it using a 6-point rubric in which a score of 4 is proficient. The data show that 28% of my students scored 4 points or better on the expository writing sample and 20% of my students scored 4 points or better on the persuasive writing sample. 
 Data attached		

		IV. Goal Statement (Describe what you want learners/program to accomplish)		For the current school year, 100% of my students will make measurable progress on both expository writing and persuasive writing. By the end of the school year, 75% of my students will score 4 points or better on the expository writing sample and 75% of my students will score 4 points or better on the persuasive writing sample. 		

		V. Means for Attaining Goal (Activities used to accomplish the goal)				

		Strategy		Measurable By		Target Date

		Use modified pacing to attend to student needs		Copies of modified pacing		Ongoing (September– May)

		Use frequent formative assessment with students to provide feedback and modify instruction. 		Lesson Plans
Copies of teacher-made formative assessments 		Ongoing (September – May)

		Incorporate focused instruction in key content areas as prescribed by the State Standards		Lesson Plans		Ongoing (September – May)
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Review Teacher J’s goal setting form. 
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Number and Percent of Students Earning Each Score Point on the Essays

Unscora

ble

1 2 3 4 5 6

Expository

3 (5%) 7 (12%) 12 (21%) 19 (33%) 8 (14%) 5 (9%) 3 (5%)

Persuasive

2 (4%) 9 (16%) 14 (25%) 23 (40%) 5 (9%) 4 (7%) 2 (4%)

Baseline Data (September Assessment)

0

5

10

15

20

25

0 1 2 3 4 5 6

Expository

Persuasive

Score Points for Rubric Essay

Number of Students
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				Number and Percent of Students Earning Each Score Point on the Essays												

				Unscorable		1		2		3		4		5		6

		Expository		3 (5%)		7 (12%)		12 (21%)		19 (33%)		8 (14%)		5 (9%)		3 (5%)

		Persuasive		2 (4%)		9 (16%)		14 (25%)		23 (40%)		5 (9%)		4 (7%)		2 (4%)



Baseline Data (September Assessment)

Score Points for Rubric Essay

Number of Students
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Review baseline data – how are students performing?

Teacher J administered a writing prompt and used a 6-point writing rubric to assess student work.





Expository	0	1	2	3	4	5	6	3	7	12	19	8	5	3	Persuasive	0	1	2	3	4	5	6	2	9	14	23	5	4	2	
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Teacher J’s Goal

A good goal statement 

is one that is…



S

pecific



M

easurable



A

ppropriate



R

ealistic



T

ime-bound

Goal Statement

For the school year, all of 

my students will make 

measurable progress on 

both expository writing 

and persuasive writing. 

By the end of the school 

year, 50% of my students 

will score 4 points or 

better on the expository 

writing sample and 50% of 

my students will score 4 

points or better on the 

persuasive writing 

sample. 
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Teacher J’s Goal

A good goal statement is one that is…

 Specific

Measurable

Appropriate

Realistic

Time-bound



Goal Statement



For the school year, all of my students will make measurable progress on both expository writing and persuasive writing. By the end of the school year, 50% of my students will score 4 points or better on the expository writing sample and 50% of my students will score 4 points or better on the persuasive writing sample. 
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Is Teacher J’s goal SMART? 

It meets the SMART criteria.  Is the goal too hard, too easy?

38
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Steps in the 

Mid-Year Review Process

Step 1

Collect and 

reflect on 

informal and 

formal mid-

year data

Step 2

Reflect on 

progress 

toward goal

Step 3

Reflect on 

effectiveness 

of strategies

Step 4

Adjust 

strategies 
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Steps in the 
Mid-Year Review Process





Step 1

Collect and reflect on informal and formal mid-year data

Step 2

Reflect on progress toward goal

Step 3

Reflect on effectiveness of strategies

Step 4

Adjust strategies 
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There are essentially four steps in the mid-year review process.

Step 1 – Collect and reflect on informal and formal mid-year data

This step involves examining data related to how well the learner/program is doing and whether strategies are working. The data can be formal or informal. We will discuss the types of data you could use in the mid-year review on our next slide.

Step 2 – Reflect on progress toward goal

This step involves reflecting on how the students are or the program is doing. This reflection may be based on either formal or informal data.

Step 3 – Reflect on effectiveness of strategies

This step involves reflecting on how well the strategies are working. This reflection may also be based on either formal or informal data.

Step 4 – Adjust strategies

This step involves adjustment of strategies, if needed. If strategies are working well then adjustments may not be necessary.  
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Teacher J

English Teacher

Number and Percent of Students Earning Each 

Score Point on the Essays

Unscor

able

1 2 3 4 5 6

Expository 

– Baseline

3 

(5%)

7 

(12%)

12 

(21%)

19 

(33%)

8 

(14%)

5 

(9%)

3 

(5%)

Expository 

– Mid-year

2

(4%)

4

(7%)

11

(19%)

22

(39%)

10

(18%)

6

(11%)

2

(3%)

Persuasive 

– Baseline

2 

(4%)

9 

(16%)

14 

(25%)

21 

(37%)

5 

(9%)

4 

(7%)

2 

(4%)

Persuasive 

– Mid-year

1

(2%)

2

(4%)

18

(32%)

19

(33%)

8

(14%)

6

(11%)

3

(5%)

Goal Statement

For the school year, all of 

my students will make 

measurable progress on 

both expository writing 

and persuasive writing. 

By the end of the school 

year, 50% of my students 

will score 4 points or 

better on the expository 

writing sample and 50% of 

my students will score 4 

points or better on the 

persuasive writing 

sample. 
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Teacher J
English Teacher

				Number and Percent of Students Earning Each Score Point on the Essays												

				Unscorable		1		2		3		4		5		6

		Expository – Baseline		3 
(5%)		7 (12%)		12 (21%)		19 
(33%)		8 (14%)		5 
(9%)		3 
(5%)

		Expository – Mid-year
		2
(4%)		4
(7%)		11
(19%)		22
(39%)		10
(18%)		6
(11%)		2
(3%)

		Persuasive – Baseline		2 
(4%)		9 (16%)		14 (25%)		21 
(37%)		5 
(9%)		4 
(7%)		2 
(4%)

		Persuasive – Mid-year		1
(2%)		2
(4%)		18
(32%)		19
(33%)		8
(14%)		6
(11%)		3
(5%)



Goal Statement



For the school year, all of my students will make measurable progress on both expository writing and persuasive writing. By the end of the school year, 50% of my students will score 4 points or better on the expository writing sample and 50% of my students will score 4 points or better on the persuasive writing sample. 
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Teacher J has mid-year formal assessment data as he administered an expository writing prompt and a persuasive writing prompt at mid-year. 

The data indicate that 28% of students scored 4 points or better on the baseline expository writing assessment. At the mid-year, 32% of students scored 4 points or better on the expository writing assessment. This represents a 4% increase in student performance. 

The data indicate that 20% of students scored 4 points or better on the baseline persuasive writing assessment. At the mid-year, 30% of students scored 4 points or better on the persuasive writing assessment. This represents a 10% increase in student performance. 

Teacher J’s students are making progress. 
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Expository Essay

Score Points for Rubric Essay

Number of Students
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Notice in expository writing that the visual depicts student progress.

41
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Persuasive Essay

Score Points for Rubric Essay

Number of Students
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Notice in persuasive writing that the visual depicts student progress.

42
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Teacher’s Mid-year Reflection on Strategies

Teacher J

English Teacher

Strategy

Progress

Use modified pacing to 

attend to student needs

Changed instruction to address student deficiencies in writing

Use frequent formative 

assessment with 

students to provide 

feedback and modify 

instruction. 

Used frequent formative assessments for writing skills; Used 

formative assessments to address student deficiencies; 

Assessments indicate that a majority of students continue to have 

deficiencies in one or more areas

Incorporate focused 

instruction in key 

content areas as 

prescribed by the State 

Standards

Developed mini-targeted lessons to address specific writing skills 

with students
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Teacher’s Mid-year Reflection on Strategies
Teacher J
English Teacher

		Strategy		Progress

		Use modified pacing to attend to student needs		Changed instruction to address student deficiencies in writing

		Use frequent formative assessment with students to provide feedback and modify instruction. 		Used frequent formative assessments for writing skills; Used formative assessments to address student deficiencies; Assessments indicate that a majority of students continue to have deficiencies in one or more areas

		Incorporate focused instruction in key content areas as prescribed by the State Standards		Developed mini-targeted lessons to address specific writing skills with students
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Teacher J reflects on the various strategies he developed at the beginning of the year. Points from his reflection include:

He changed instruction to address student needs. 

He used formative assessments to monitor student progress and to adjust instruction.

A majority of students continue to struggle in one or more areas.

Note that Teacher J is using informal data such as his own observations to reflect on the strategies.
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Teacher’s Mid-year Reflection Continued

Teacher J

English Teacher

Strategy

Adjustment(s)

Use modified pacing to 

attend to student needs

Continue to use modified pacing; Ensure that modified 

pacing is based on formative assessment data

Use frequent formative 

assessment with students to 

provide feedback and 

modify instruction

Target formative assessments to focus on specific writing 

skills according to student deficiencies

Incorporate focused 

instruction in key content 

areas as prescribed by the 

State Standards

Differentiate instruction in key content areas using formative 

assessment data

Use Peer and Self-

Assessment

Work with students on evaluating their own work and 

the work of their classmates using the writing rubric; 

Determine the ability of students to apply the rubric; 

Track peer, self, and teacher ratings to determine 

consistency
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Teacher’s Mid-year Reflection Continued
Teacher J
English Teacher

		Strategy		Adjustment(s)

		Use modified pacing to attend to student needs		Continue to use modified pacing; Ensure that modified pacing is based on formative assessment data

		Use frequent formative assessment with students to provide feedback and modify instruction		Target formative assessments to focus on specific writing skills according to student deficiencies

		Incorporate focused instruction in key content areas as prescribed by the State Standards		Differentiate instruction in key content areas using formative assessment data

		Use Peer and Self-Assessment		Work with students on evaluating their own work and the work of their classmates using the writing rubric; Determine the ability of students to apply the rubric; Track peer, self, and teacher ratings to determine consistency
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Teacher J reflected on the strategies. He decided, based on the formal and informal data, that he would continue with his strategies but he is changing them slightly. Teacher J is adding a strategy as he attended a workshop on self and peer assessment and he feels that this would be a good strategy to use with his students. For the most part, he feels that the strategies are working and that students are making progress.

For example:

Teacher J will continue to use formative assessments but he will target specific writing skills and he will use this data to differentiate instruction for students with specific deficiencies. 

Teacher J has added a strategy. This strategy involves using peer and self-assessment. He feels that if students assess their own work using the rubric that they will continue to improve. 
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Teacher J

English Teacher

Number and Percent of Students Earning Each 

Score Point on the Essays

Unscor

able

1 2 3 4 5 6

Expository 

– Baseline

3 

(5%)

7 

(12%)

12 

(21%)

19 

(33%)

8 

(14%)

5 

(9%)

3 

(5%)

Expository 

– End of 

Year*

0

(0%)

1

(2%)

4

(7%)

10

(18%)

31

(54%)

6

(11%)

5

(9%)

Persuasive 

– Baseline

2 

(4%)

9 

(16%)

14 

(25%)

21 

(37%)

5 

(9%)

4 

(7%)

2 

(4%)

Persuasive 

– End of 

Year*

0

(0%)

1

(2%)

6

(11%)

11

(19%)

23

(40%)

10

(18%)

6

(11%)

Goal Statement

For the school year, all 

of my students will 

make measurable 

progress on both 

expository writing and 

persuasive writing. By 

the end of the school 

year, 75% of my 

students will score 4 

points or better on the 

expository writing 

sample and 75% of my 

students will score 4 

points or better on the 

persuasive writing 

sample. 

*Percentages may not equal 100% due to rounding.
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Teacher J
English Teacher

				Number and Percent of Students Earning Each Score Point on the Essays												

				Unscorable		1		2		3		4		5		6

		Expository – Baseline		3 
(5%)		7 (12%)		12 (21%)		19 
(33%)		8 (14%)		5 
(9%)		3 
(5%)

		Expository – End of Year*
		0
(0%)		1
(2%)
		4
(7%)		10
(18%)		31
(54%)
		6
(11%)
		5
(9%)


		Persuasive – Baseline		2 
(4%)		9 (16%)		14 (25%)		21 
(37%)		5 
(9%)		4 
(7%)		2 
(4%)

		Persuasive – End of Year*		0
(0%)		1
(2%)		6
(11%)		11
(19%)		23
(40%)		10
(18%)		6
(11%)



Goal Statement



For the school year, all of my students will make measurable progress on both expository writing and persuasive writing. By the end of the school year, 75% of my students will score 4 points or better on the expository writing sample and 75% of my students will score 4 points or better on the persuasive writing sample. 



*Percentages may not equal 100% due to rounding.
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Teacher J administered an expository writing prompt and a persuasive writing prompt at the end of the year. He used different writing prompts but used the same rubric to evaluate the students’ writing. Take a look at the end of year data results on the back of Teacher J’s goal form and talk with a neighbor about the student progress.



[Give participants five minutes to discuss the data.]



The data indicated that 28% of students scored 4 points or better on the baseline expository writing assessment. At the mid-year, 32% of students scored 4 points or better on the expository writing assessment. This represents a 4% increase in student performance. By the end of the year, 69% of Teacher J’s students scored 4 points or better on the expository writing assessment.



The data also indicated that 20% of students scored 4 points or better on the baseline persuasive writing assessment. At the mid-year, 30% of students scored 4 points or better on the persuasive writing assessment. This represents a 10% increase in student performance. By the end of the year, 53% of Teacher H’s students scored 4 points or better on the persuasive writing assessment.



Take a look at Teacher H’s goal form and how he documented goal attainment. He provided the data in chart form and made a statement in box VII. End of Year Data Results indicating student progress toward the goal. 
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The visual depiction of the data shows the students’ progression from beginning the year, to mid-year, to end of year.
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Persuasive Essay
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The visual depiction of the data shows the students’ progression from beginning the year, to mid-year, to end of year.
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Baseline	0	1	2	3	4	5	6	2	9	14	23	5	4	2	Mid-Year	0	1	2	3	4	5	6	1	2	18	19	8	6	3	End of Year	0	1	2	3	4	5	6	0	1	6	11	23	10	6	
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Did Teacher J meet his goal?

Type of Essay

Percentage of Students 

Receiving a 4 or better


Microsoft_Office_PowerPoint_2007_Template58.sldx
Did Teacher J meet his goal?
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Percentage of Students Receiving a 4 or better
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Review the baseline and end of year data.  Did Teacher J reach his goal?
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Connecting 

Teacher Performance to 

Academic Progress
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Students in Teacher J’s class made progress.

74% of Teacher J’s students reached the goal in expository writing

69% of Teacher J’s students reached the goal in persuasive writing
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September	Expository	Persuasive	28	20	May	Expository	Persuasive	74	69	
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Sheet1


			 			September			May


			Expository			28			74


			Persuasive			20			69


						To resize chart data range, drag lower right corner of range.










image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Did Teacher J meet his goal?

]






image60.emf
May 2011

What does research say about goal 

setting for student achievement?



Linked to mastery learning

•

1 standard deviation higher on average compared with conventional instruction (Bloom, 1984)

•

Includes formative assessments, frequent corrective feedback



Linked to enhancing pre-requisite cognitive skills

•

.7 standard deviation higher on average compared with conventional instruction (Walberg, 1984)

•

Includes initial skills assessment and teaching prerequisite skills that are lacking



Linked to assessment for learning

•

Formative assessment in the classroom can result in increases in student learning up to two grade 

levels (Assessment Reform Group, 2000)



Linked to standards-based performance assessment

•

Schools in Loveland, CO, were among highest percentage increase in student performance after 

implementing standards-based performance assessment (Stronge & Tucker, 2000)



Linked to standards-based instruction

•

18-41 percentage point gains when teachers set and communicate clear goals for learning (Marzano, 

Pickering, & Pollock, 2001)



Linked to data-based decision-making

•

School districts that show multiple (i.e., 3 or more) years of improvement use data to make 

decisions and encourage teachers to use student learning data to make instructional decision 

(Cawelti, 2004; Langer & Colton, 2005; Togneri & Anderson, 2003)
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Research indicates that academic goal setting is a useful tool for learner and program progress. Student achievement goal setting is linked to:

Mastery learning

Enhancing pre-requisite skills

Assessment for learning

Standards-based performance assessment

Standards-based instruction

Data-based decision-making 

Progress monitoring
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Based on what you have learned today, what 

assessment data sources would be appropriate for … 

Establishing baseline data and  

determining goal attainment? 

Progress monitoring goal progress 

throughout the year?
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Reflect on data that you could use or your faculty could use to set student achievement goals.  



In like-groups, brainstorm a list of possible data sources:

Elementary – primary groups (k-2), upper elementary groups (3-5)

Secondary – Subject matter groups
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Based on what you have learned, what do 

you see as the benefits and challenges of 

student achievement goal setting?

Benefits Challenges
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What are the benefits and challenges of student achievement goal setting?
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Common Challenges

1. Data access & analysis



Robustness of data system



Teacher & administrator skills

2. Sufficient & appropriate assessments

3. Writing SMART goals

4. Clarifying the acceptable amount of progress

5. Developing instructionally-based strategies 



See Marzano et al., Schmoker, Collins, Blankstein, Fullan, 

etc., etc….
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Common challenges seen in student achievement goal setting.
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Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.

1

The Uniform Performance Standards and Evaluation Criteria incorporate student academic progress as a significant component of the evaluation while encouraging local flexibility in implementation.  

These guidelines recommend that student academic progress account for 40 percent of an individual’s summative evaluation.
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Setting student achievement goals…



Focuses on student results 



Connects teaching 

with

learning



Improved instruction in the classroom



Contributes to school improvement
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54

The intent of student achievement goal setting is to:

make explicit the connection between teaching and learning; 

make instructional decisions based upon student data; 

provide a tool for school improvement;

increase the effectiveness of instruction via continuous professional growth;

focus attention on student results; and ultimately

increase student achievement.
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Why Connect Academic Progress 

to Teacher Performance?

•

Teacher quality 

is the greatest in-school factor 

affecting student achievement.

• One of the ultimate outcome of the educational 

enterprise is 

student achievement

.

• The variance in student achievement gains 

explained by 

teacher effects 

is 

greater in low 

socio-economic status schools

than in high 

socio-economic status schools. 
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Teacher quality is the greatest in-school factor affecting student achievement.

One of the ultimate outcome of the educational enterprise is student achievement.

The variance in student achievement gains explained by teacher effects is greater in low socio-economic status schools than in high socio-economic status schools. 
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Linking student academic progress with teacher evaluation offers significant potential because progress: 

provides an objective measure of teacher effectiveness and recognizes that students bring different levels of achievement to each classroom;

can serve as meaningful feedback for instructional improvement;

can serve as a barometer of success and a motivation tool; and

is derived from student assessment and is an integral facet of instruction. 



Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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Requirement by the 

Code of Virginia

School boards shall develop a procedure for use by division 

superintendents and principals in evaluating instructional 

personnel that is appropriate to the tasks performed and 

addresses, among other things, 

student academic progress 

[emphasis added] and the skills and knowledge of 

instructional personnel, including, but not limited to, 

instructional methodology, classroom management, and 

subject matter knowledge. 

Article 2, §22.1-295 
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Based on what you have learned today, what 

assessment data sources would be appropriate for … 

Establishing baseline data and  

determining goal attainment? 

Progress monitoring goal progress 

throughout the year?
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School boards shall develop a procedure for use by division superintendents and principals in evaluating instructional personnel that is appropriate to the tasks performed and addresses, among other things, student academic progress [emphasis added] and the skills and knowledge of instructional personnel, including, but not limited to, instructional methodology, classroom management, and subject matter knowledge. 

						Article 2, §22.1-295 
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Virginia Code requires that procedures for evaluating instructional personnel include student academic progress.

Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.

3



image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Requirement by the
Code of Virginia






Microsoft_Office_PowerPoint_2007_Template65.sldx
Based on what you have learned today, what assessment data sources would be appropriate for … 

Establishing baseline data and  determining goal attainment? 





Progress monitoring goal progress throughout the year?
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Reflect on data that you could use or your faculty could use to set student achievement goals.  



In like-groups, brainstorm a list of possible data sources:

Elementary – primary groups (k-2), upper elementary groups (3-5)

Secondary – Subject matter groups
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Based on what you have learned, what do 

you see as the benefits and challenges of 

student achievement goal setting?

Benefits Challenges
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What are the benefits and challenges of student achievement goal setting?
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What are the Methods to Use for Connecting 

Teacher Performance to 

Academic Progress? 

Student academic progress 

should be a 

significant 

component 

of the evaluation. 

The Guidelines recommend that 

student academic 

progress 

account for 

40 percent 

of an individual’s 

summative evaluation. 
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Academic Progress? 



Student academic progress should be a significant component of the evaluation. 



The Guidelines recommend that student academic progress account for 40 percent of an individual’s summative evaluation. 
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It is important to understand that less than 30 percent of teachers in Virginia’s public schools will have a direct measure of student academic progress available based on Standards of Learning assessment results.  

When the state-provided growth measure is available, it is important that the data be reviewed for accuracy and appropriateness before including in a teacher’s performance evaluation. 

Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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What are the Methods to Use for Connecting 

Teacher Performance to 

Academic Progress? 

Student learning, as determined by multiple measures of student academic 

progress, accounts for a total of 40 percent of the evaluation.  

Teachers % of Evaluation 

Based on Student 

Growth Percentiles 

(SGPs)

% of Evaluation 

Based on Other 

Student Academic 

Progress Measures

Reading and Math for 

whom SGPs are available

20 20

Support reading and math 

for whom SGPs are 

available

No more than 20 20 to 40

No direct or indirect role in 

teaching reading or 

mathematics in grades 

where SGPs are available

N/A 40
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What are the Methods to Use for Connecting Teacher Performance to 
Academic Progress? 

Student learning, as determined by multiple measures of student academic progress, accounts for a total of 40 percent of the evaluation.  

 

		Teachers		% of Evaluation Based on Student Growth Percentiles (SGPs)		% of Evaluation Based on Other Student Academic Progress Measures

		Reading and Math for whom SGPs are available		20		20

		Support reading and math for whom SGPs are available		No more than 20		20 to 40

		No direct or indirect role in teaching reading or mathematics in grades where SGPs are available		N/A		40
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The Guidelines provide guidance as to the weighting of student academic progress for teachers who:

Teach reading and math and for whom Student Growth Percentiles are available

Support reading and math and for whom Student Growth Percentiles are available

Have no direct or indirect role in teaching reading and math in grades where Student Growth Percentiles are available

Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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Incorporating Multiple Measures into 

Teacher Evaluation:

Teachers of Math and Reading for Whom Student Growth 

Percentiles Are Available

Student 

Growth 

Percentiles

(20% of 

overall 

summative 

rating)

Student 

Achievement 

Goal Setting 

and Other 

Academic 

Measures

(20% of 

overall 

summative 

rating)
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The Guidelines provide guidance on academic progress measures to be used in the teacher evaluation process.  The Guidelines recommend that 20 – 40% of the summative evaluation be based on student academic progress.  The Virginia Department of Education encourages the use of multiple measures in making summative decisions.  

Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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Incorporating Multiple Measures into 

Teacher Evaluation:

Teachers who Support Math and Reading Instruction for 

Whom Student Growth Percentiles Are Available

Student 

Growth 
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(20% of 

overall 

summative 

rating)

Student 

Achievement 

Goal Setting 

and Other 

Academic 

Measures

(20% of 

overall 

summative 

rating)


Microsoft_Office_PowerPoint_2007_Template7.sldx
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The Guidelines provide guidance on academic progress measures to be used in the teacher evaluation process.  The Guidelines recommend that 20 – 40% of the summative evaluation be based on student academic progress.  The Virginia Department of Education encourages the use of multiple measures in making summative decisions.  

Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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Incorporating Multiple Measures into 

Teacher Evaluation:

Teachers for Whom Student Growth Percentiles are Not 

Available

Other Student 

Academic Progress 

Measures and/or 

Student Achievement 

Goal Setting

(40% of summative 

evaluation)
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The Guidelines provide guidance on academic progress measures to be used in the teacher evaluation process.  The Guidelines recommend that 20 – 40% of the summative evaluation be based on student academic progress.  The Virginia Department of Education encourages the use of multiple measures in making summative decisions.  

Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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Samples of 

Other Measures of Student Academic 

Progress/Achievement 

• Individualized Education Plan (IEP) goals

• Phonological Awareness Literacy Screening 

(PALS)

• Performance Assessments for Skill Development

• STAR – Reading and Mathematics

• MAP – Measures of Academic Progress

• IB and AP examinations

• Industry certification examinations
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Other Measures of Student Academic Progress/Achievement 

Individualized Education Plan (IEP) goals

Phonological Awareness Literacy Screening (PALS)

Performance Assessments for Skill Development

STAR – Reading and Mathematics

MAP – Measures of Academic Progress

IB and AP examinations

Industry certification examinations
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The Guidelines recommend that 20 to 40% of the overall evaluation be based on other measures of student academic progress.  The list provided demonstrate only a sample of assessments for which student progress/achievement may be considered as part of the summative rating. 

Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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Guidance on Measures of 

Student Academic Progress

Give priority to quantitative measures already 

available in the school that are validated and 

provide valid measures of growth (as opposed to 

absolute achievement)

Use student achievement goal setting or other 

measures that incorporate data from validated 

achievement measures whenever possible

Have at least two valid measures of student academic 

progress included in the evaluation. 
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Guidance on Measures of 
Student Academic Progress

Give priority to quantitative measures already available in the school that are validated and provide valid measures of growth (as opposed to absolute achievement)

Use student achievement goal setting or other measures that incorporate data from validated achievement measures whenever possible

Have at least two valid measures of student academic progress included in the evaluation. 
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The guidelines recommend the use of multiple data sources in determining student academic progress.  The following are recommendations:

 Use quantitative measures that are already in use in school divisions that provide valid measures of growth (e.g. PALS, MAP, progress monitoring measures)

 Use student achievement goal setting as a process for evaluating growth of students based on student baseline data

 Include at least two measures of student academic progress.



Goal Setting for Learner/Program Progress 

2007-08



Developed by Teacher Quality Resources, LLC. (2006). Permission granted to MDCPS to duplicate, modify, and use for training purposes.
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Student Achievement Goal Setting: 

An Option for Connecting Teacher 

Performance to Academic Progress
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One approach to linking student achievement to teacher performance involves building the capacity for teachers and their supervisors to interpret and use student achievement data to set target goals for student improvement.  

Setting goals -- not just any goals, but goals set squarely on student performance -- is a powerful way to enhance professional performance and, in turn, positively impact student achievement.  

Student Achievement Goal Setting is designed to improve student learning. 



The PowerPoint may be divided into the sections for training:

Section 1 – An Overview of Student Achievement Goal Setting and Creating SMART Goals

Section 2 – Developing Strategies and Monitoring Progress

Section 3 – Determining Goal Attainment
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SECTION 1 

An Overview of Student Achievement Goal Setting and 

Developing SMART Goals
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Why Consider Student 

Achievement Goal Setting?

The Uniform Performance Standards and Evaluation 

Criteria incorporate student academic progress as a 

significant component of the evaluation 

For about 30 percent of teachers, student growth 

percentiles will be available. 

For about 70 percent of teachers, other measures of 

academic progress will need to be identified.
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Why Consider Student Achievement Goal Setting?

The Uniform Performance Standards and Evaluation Criteria incorporate student academic progress as a significant component of the evaluation 



For about 30 percent of teachers, student growth percentiles will be available. 



For about 70 percent of teachers, other measures of academic progress will need to be identified.
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The Code of Virginia requires that student academic progress be a part of teacher evaluation.

The 2011 Guidelines recommend that 40% of a teacher’s evaluation be based on measures of student academic progress. 

Less than 30 percent of teachers in Virginia’s public schools will have a direct measure of student academic progress available based on Standards of Learning assessment results. 

One option for the other 70% of teachers in Virginia is Student Achievement Goal Setting
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What is student achievement 

goal setting?

Step 1:

Determine 

needs

Step 2:

Create 

specific 

learning goals 

based on pre-

assessment

Step 4: 

Monitor 

student 

progress 

through on-

going 

formative 

assessment

Step 3:  

Create and 

implement 

teaching 

and 

learning 

strategies 

Step 5:

Determine 

whether the 

students 

achieved the 

goal
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What is student achievement goal setting?



Step 1:

Determine needs

Step 2:

Create specific learning goals based on pre-assessment











Step 4: 
Monitor student progress through on-going formative assessment

Step 3:  Create and implement teaching and learning strategies 

Step 5:

Determine whether the students achieved the goal
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4

Student achievement goal setting involves a multi-step process. Baseline performance is established by reviewing and analyzing data. Baseline data can be reviewed individually, or in a collaborative manner with other teachers. For example, a grade level may review the data. 

Then, based on baseline data, the teacher decides to focus attention on student improvement. For example, a fourth grade team determines that their students performed well in mathematics last year, but not in reading. Therefore, they decide to focus the goal on reading. Each teacher creates his or her own goal based on the performance of the students in his or her classroom, but the goal area is decided as a grade level. An educational specialist may decide to focus on placement of students for gifted services and decreasing the amount of time it takes to move through the process. 

Then, the teacher sets an attainable goal, meaning that the goal is within reach and yet is not too easy. For example, increasing a percentile ranking on a norm-referenced assessment from 50th percentile to 80th percentile would be quite difficult. 

The professional then develops strategies that would support goal attainment. Strategies are critical to the goal setting process as they provide the means to the end, which is increased student achievement or program progress. Strategies will vary from class to class due to differences in age levels, subject areas, etc. Team planning will make strategies similar, but student are not at the same level across classrooms. So, the teacher must customize the goal to fit the needs of his/her students.

The strategies are then implemented and student/program progress is monitored. At the end of the year, data is analyzed to determine whether the goal was attained. 
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5

Student achievement goal setting focuses on the students results. It explicitly connects the roles that the teacher and educational specialist play and student or program progress, thereby improving instructional practices. Goal setting is also a tool for school improvement. A school may focus on improving achievement in one area and the academic goals developed support the overall school goal. 



Student achievement goal setting does not replace classroom observation. Classroom observation is a crucial tool in assessing teacher/education specialist performance. 



Student achievement goal setting is not the only source used to inform evaluation decisions. It is one source among many, including classroom observation and document logs. 
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The first step in determining needs is to analyze student achievement data.  Otherwise, goals are at best a shot in the dark. 
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Meet Teacher E, a 5th Grade teacher (Refer to Goal Setting Form)
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Based on STAR Assessment data for Reading, Teacher E sees that a clear majority of her students are below grade level in reading. 

She will focus her goal on improving reading skills and getting the students on grade level for reading.

8
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In Step 2, the teacher creates a SMART goal that is based on baseline data that was collected and analyzed as part of Step 1.
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A student achievement goal is a statement of an intended outcome of the teacher’s work: student progress. 

Student achievement goals are different from strategies. Strategies are the means and goals are the ends. Consider the following question: Are you going to New York or by train? This question is confusing. New York is the end, the train is the means. 
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Writing a SMART Goal
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A student achievement goal should be SMART. 

Specific - The goal is focused such as by content area and by students’ needs

Measurable - An appropriate instrument/measure is selected to assess the goal

Appropriate - The goal is clearly related to the role and responsibilities of the teacher

Realistic - The goal is attainable by the teacher

Time-bound - The goal is contained to a single school year
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Teacher E’s Goal

Goal Statement:  



In current school year, each student will make measurable progress on the STAR assessment.  Each student will gain at least one year’s growth in grade level equivalency.  

A good goal statement is one that is…

 Specific

Measurable

Appropriate

Realistic

Time-bound





May 2011



Based on Teacher E’s data and the goal statement, how SMART is Teacher E’s goal?
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Sample SMART Goal



Specific: Focused on physical education, specifically the Presidential Fitness sub areas

Measurable: Identified Presidential Fitness Test to be used to assess goal

Appropriate: The teacher teaches the content and skills contained in the Presidential Fitness Tests. 

Realistic: The goal of increasing student performance by 20% is realistic. It is not out of reach and yet not too easy.

Time-bound: Goal attainment can be addressed by the end of the year with the final Presidential Fitness Test.

During the school year, my sixth grade physical education students will improve performance by 20% on each of the Presidential Fitness Test sub areas.
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The sample SMART goal is from a middle school physical education teacher. Each year students across the district participate in the Presidential Fitness Tests. The teacher determines that he will administer a pre-assessment to see how the students perform on each of the subtests. Then, the teacher writes the goal. 



Specific – The goal is specific as it focuses only on the Presidential Fitness Test sub areas and not any other area in physical education. 

Measurable – The goal is measurable as the teacher can administer practice tests throughout the year and at the end of the year to determine goal attainment. 

Appropriate – The goal is appropriate as it relates to the teachers job responsibilities.

Realistic – The goal is realistic as it is not too easy but not too hard. It is attainable. Students who earn the Presidential Fitness Award are in the 85th percentile nationally so it would not be appropriate to expect that the majority of students would earn the Presidential Fitness Award.

Time-bound - The goal is contained to a single school year.
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How Smart is this goal?
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Time-Bound

Teacher G– Second Grade

During this school year, my students will improve on word knowledge and oral 

reading fluency. 
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		Aspect of Goal Statement		Evidence

		Specific		

		Measurable		

		Appropriate		

		Realistic		

		Time-Bound		



Teacher G– Second Grade

During this school year, my students will improve on word knowledge and oral reading fluency. 
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Review Teacher G’s baseline data and her goal statement:  How SMART is her goal?
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Applying a Goal Setting Rubric

Goal Setting Rubric

Student 
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Standard

Level of Performance

Unsatisfactory Emerging Proficient Exemplary
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develops rigorous 

student learning and 
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achievement goals

Not Applicable

CANNOT MOVE 

FORWARD
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FORWARD

Student learning 

and academic 
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goals are 

rigorous, 

attainable and 

reflect acceptable 

growth during 

the course or 

school year

Student learning 

and academic 

achievement 

goals are 

rigorous, 

attainable and 

reflect 

extraordinary 

growth beyond 

expectations 

during the course 

or school year

Student learning and 

academic 

achievement goals 

are unrelated to 

identified student 

needs.

Student learning and 

academic 

achievement goals 

are related to 

identified student 

needs, but 

S.M.A.R.T. process 

needs refining.
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Applying a Goal Setting Rubric

		 Goal Setting Rubric								

		Student Achievement Standard		Level of Performance						

				Unsatisfactory		Emerging		Proficient		Exemplary

		The teacher develops rigorous student learning and academic achievement goals		Not Applicable
CANNOT MOVE FORWARD		Not Applicable
CANNOT MOVE FORWARD		Student learning and academic achievement goals are rigorous, attainable and reflect acceptable growth during the course or school year		Student learning and academic achievement goals are rigorous, attainable and reflect extraordinary growth beyond expectations during the course or school year

				Student learning and academic achievement goals are unrelated to identified student needs.		Student learning and academic achievement goals are related to identified student needs, but S.M.A.R.T. process needs refining.				
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This rubric provides a measure to determine whether a goal is rigorous and meets the SMART criteria.

Instruct participants to apply this rubric to Teacher G’s goal. 

15
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Teacher G’s Goal

		 Goal Setting Rubric								

		Student Achievement Standard		Level of Performance						

				Unsatisfactory		Emerging		Proficient		Exemplary

		The teacher develops rigorous student learning and academic achievement goals		Not Applicable
CANNOT MOVE FORWARD		Not Applicable
CANNOT MOVE FORWARD		Student learning and academic achievement goals are rigorous, attainable and reflect acceptable growth during the course or school year		Student learning and academic achievement goals are rigorous, attainable and reflect extraordinary growth beyond expectations during the course or school year

				Student learning and academic achievement goals are unrelated to identified student needs.		Student learning and academic achievement goals are related to identified student needs, but S.M.A.R.T. process needs refining.				
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Teacher G’s goal is in the emerging category.  She needs to refine her goal to meet the SMART criteria.
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Teacher G’s Baseline Data
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Baseline data from the Fall administration of PALS indicate that 

14/18 students met the Fall benchmark for  spelling

11/18 students met the Fall benchmark for First Grade Word Knowledge

13/18 students met the Fall summary benchmark
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Baseline data indicate that 7/18 students are below grade level as measured by the Instructional Reading Level. 

18



image2.emf

0


2


4


6


8


10


12


14


16


18


Below (Btw P/1 or 


below)


On Target (1st) Above (Btw 1/2 or 


above)


Number of Students


Instructional Reading Level




Microsoft_Office_Excel_Chart1.xls

Chart1


			Below (Btw P/1 or below)


			On Target (1st)


			Above (Btw 1/2 or above)





Column1


Number of Students


Instructional Reading Level


7


1


10





Sheet1


						Column1


			Below (Btw P/1 or below)			7


			On Target (1st)			1


			Above (Btw 1/2 or above)			10


						To resize chart data range, drag lower right corner of range.










image1.png

vy

VIRGINIA DEPARTMENT OF

FDUCATION








Teacher G's Baseline Data






image29.emf
May 2011

Better goal for Teacher G?

Goal Statement:  

During this school year, 100% of my students will improve in 

instructional reading level. Each student will move up at 

least a grade level in oral reading from fall to spring.  

Furthermore, students who are below grade level will 

increase their instructional reading level by 1.5 years.
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Better goal for Teacher G?

Goal Statement:  



During this school year, 100% of my students will improve in instructional reading level. Each student will move up at least a grade level in oral reading from fall to spring.  Furthermore, students who are below grade level will increase their instructional reading level by 1.5 years.
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Review this goal statement for Teacher G

The goal statement meets the SMART criteria and would not be considered in the “proficient” category of the goal setting rubric.
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How Smart is this goal?

Aspect of Goal 

Statement

Evidence

Specific

Measurable

Appropriate

Realistic

Time-Bound

Teacher H– Government Teacher

For the current school year, my students will have the knowledge and skills to be 

productive members of their society because they will be able to analyze primary 

and secondary source documents.
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		Aspect of Goal Statement		Evidence

		Specific		

		Measurable		

		Appropriate		

		Realistic		

		Time-Bound		



Teacher H– Government Teacher

For the current school year, my students will have the knowledge and skills to be productive members of their society because they will be able to analyze primary and secondary source documents.
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Review Teacher H’sbaseline data and his goal statement:  How SMART is his goal?
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Applying a Goal Setting Rubric

Goal Setting Rubric
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FORWARD
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school year
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extraordinary 

growth beyond 
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Student learning and 
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achievement goals 

are unrelated to 

identified student 

needs.

Student learning and 

academic 

achievement goals 

are related to 

identified student 

needs, but 

S.M.A.R.T. process 

needs refining.
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		 Goal Setting Rubric								

		Student Achievement Standard		Level of Performance						

				Unsatisfactory		Emerging		Proficient		Exemplary

		The teacher develops rigorous student learning and academic achievement goals		Not Applicable
CANNOT MOVE FORWARD		Not Applicable
CANNOT MOVE FORWARD		Student learning and academic achievement goals are rigorous, attainable and reflect acceptable growth during the course or school year		Student learning and academic achievement goals are rigorous, attainable and reflect extraordinary growth beyond expectations during the course or school year

				Student learning and academic achievement goals are unrelated to identified student needs.		Student learning and academic achievement goals are related to identified student needs, but S.M.A.R.T. process needs refining.				
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This rubric provides a measure to determine whether a goal is rigorous and meets the SMART criteria.

Instruct participants to apply this rubric to Teacher H’s goal. 
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Teacher H’s Goal
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needs refining.
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Teacher H’s Goal

		 Goal Setting Rubric								

		Student Achievement Standard		Level of Performance						

				Unsatisfactory		Emerging		Proficient		Exemplary

		The teacher develops rigorous student learning and academic achievement goals		Not Applicable
CANNOT MOVE FORWARD		Not Applicable
CANNOT MOVE FORWARD		Student learning and academic achievement goals are rigorous, attainable and reflect acceptable growth during the course or school year		Student learning and academic achievement goals are rigorous, attainable and reflect extraordinary growth beyond expectations during the course or school year

				Student learning and academic achievement goals are unrelated to identified student needs.		Student learning and academic achievement goals are related to identified student needs, but S.M.A.R.T. process needs refining.				
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Teacher H’s goal is unsatisfactory.  He needs to refine his goal to meet the SMART criteria.
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Better goal for Teacher H?

Goal Statement:  

During this school year, 100% of my students will improve in 

analyzing primary and secondary source documents.  Each 

student will increase his/her ability to analyze documents by 

one level on the rating rubric. Furthermore, 75% of students 

will score at “proficient” or above. 
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Better goal for Teacher H?

Goal Statement:  



During this school year, 100% of my students will improve in analyzing primary and secondary source documents.  Each student will increase his/her ability to analyze documents by one level on the rating rubric. Furthermore, 75% of students will score at “proficient” or above. 
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Review this goal statement for Teacher H

The goal statement meets the SMART criteria and is in the “proficient” category on the goal setting rubric.



Section 1 of the PowerPoint may be stopped at this point and resumed at a later time.  This first section of the PowerPoint should be explored during the first few weeks of the school year as part of initial training.
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SECTION 2

Creating Strategies and Monitoring Progress
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Teacher I

8

th

Grade Math Teacher

Goal Statement

For the school year, 

all of my students 

will demonstrate 

measurable growth 

in mathematics. At 

least 80% of my 

students will meet 

or exceed the 

benchmark of 50th 

percentile or above 

on the percentile 

rank distribution 

for STAR.  

Baseline Data

Percentile Rank Distribution 

of Students on the STAR* 

Mathematics Assessment

*Acronym Stands for the Standardized Test for Assessment of Reading (STAR)
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Teacher I
8th Grade Math Teacher



Goal Statement



For the school year, all of my students will demonstrate measurable growth in mathematics. At least 80% of my students will meet or exceed the benchmark of 50th percentile or above on the percentile rank distribution for STAR.  





Baseline Data

Percentile Rank Distribution of Students on the STAR* Mathematics Assessment

*Acronym Stands for the Standardized Test for Assessment of Reading (STAR)
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25

Read Teacher I’s Goal Statement and Goal Setting Form. 

Teacher I’s goal is based on baseline data as approximately 43% of her students meet or exceed the benchmark of the 50th percentile as measured by the STAR Assessment. 

Her goal is SMART. 

S – The goal focuses on measurable growth in mathematics.

M – The goal can be measured by the STAR mathematics assessment and can be progress monitored throughout the year.

A – The goal is appropriate as Teacher I teaches mathematics as part of the core curriculum.

R – The goal is realistic as she is working toward 80% meeting or exceeding the benchmark. 

T – The goal is bound by the school year
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Step 3 involves creating and implementing teaching and learning strategies to reach the goal.
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The strategies that Teacher I is using relate to attainment of the goal. Notice that she will be attending a SCANS inservice as part of her professional development. 



Each of the strategies listed are strategies that can have an impact on student achievement.  

 Progress monitoring – In a study of teachers’ use of accelerated math and continuous progress monitoring, researchers found that students whose teachers used continuous progress monitoring significantly outperformed students in control conditions.  

A key aspect of progress monitoring is making adjustments to instruction based on the assessment data (Check gas example)



Note to Presenter: SCANS skills are foundational skills that students will need to be successful in the workplace. These include a focus on basic skills, thinking skills, and personal qualities. Basic skills include: use numbers, fractions, and percentages to solve problems; use tables, graphs, and charts; and, use computers to enter, retrieve, change, and communicate numerical information. 
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Step 4 is a critical aspect of the goal setting process:  monitoring student progress and making adjustments
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Throughout the year the teacher monitors how students or the program is doing in relation to the goal. 

At mid-year, the teacher might meets colleagues and administrators to discuss goal progress and the effectiveness of strategies. 

The teacher can use both formal and informal data to report at mid-year. 

The teacher may decide, based on the evidence, that the strategies are not working and thus changes the strategies. 
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Teacher I used the STAR assessment to set the goal and to determine goal attainment. The STAR assessment is an assessment that measures progress in mathematics. It was formerly known as the Standardized Test for the Assessment of Reading but now the STAR acronym is used for the mathematics test as well. 

At the beginning of the year, 43% of Teacher I’s students met or exceeded the benchmark of 50th percentile or above on the STAR mathematics assessment. At mid-year, 47% of her students were reading on or above grade level. Teacher I’s students were making some progress. Students continued to make great progress through the rest of the year. Seventy-nine (79)% of Teacher I’s students met or exceeded the benchmark. Teacher I made progress toward her goal. 

Take a look at Teacher I’s goal form and how she documented goal attainment. She provided the data in graph form which gives a great visual of her students’ progress. 
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Read Teacher I’s mid-year review.  Is she monitoring progress?  Is she making adjustments? 
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In Step 5, the teacher determines whether the goal has been met.
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Teacher I used the STAR assessment to set the goal and to determine goal attainment. The STAR assessment is an assessment that measures progress in mathematics. It was formerly known as the Standardized Test for the Assessment of Reading but now the STAR acronym is used for the mathematics test as well. 

At the beginning of the year, 43% of Teacher I’s students met or exceeded the benchmark of 50th percentile or above on the STAR mathematics assessment. At mid-year, 47% of her students were reading on or above grade level. Teacher I’s students were making some progress. Students continued to make great progress through the rest of the year. Seventy-nine (79)% of Teacher I’s students met or exceeded the benchmark. Teacher I made progress toward her goal. 

Take a look at Teacher I’s goal form and how she documented goal attainment. She provided the data in graph form which gives a great visual of her progress. 
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