Part 2:

Uniform Performance Standards for Teachers

Training Materials Overview


A distinctive element of the Guidelines is the development of seven performance standards and performance indicators that provide examples of observable, tangible behavior that indicate the degree to which teachers are meeting each teaching standard.  The table below provides explanations, activities, and resources to use for training purposes.

	Materials
	Overview
	Page Number

	Explanation
	Excerpt from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers
	This excerpted document from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers provides an overview of the seven Performance Standards and Indicators. 
	2-3

	
	Virginia Uniform Performance Standards and Indicators PowerPoint presentation
	The PowerPoint presentation provides an overview of the seven Virginia Uniform Performance Standards and Indicators and may be used in training for administrators and teachers. 
	2-10

	Activities
	Look Fors and Red Flags for the Virginia Uniform Performance Standards
	This activity engages participants in exploring the seven Virginia Uniform Performance Standards.  It may be used in training administrators and teachers in order to build a common understanding of the performance standards.
	2-20

	Briefs
	Briefs on the Virginia Uniform Performance Standards
	The seven separate briefs provide a summary of the research base supporting each standard. 
	2-30

	Resources
	Reference Sheet with Abridged Performance Indicators
	The reference sheet provides a quick at-a-glance view of the seven performance standards and indicators which may be a helpful tool to both administrators and teachers for developing a clear understanding of the standards as well as for applying the standards in performance evaluation and improvement.
	2-56

	
	Resources to Consider
	An annotated bibliography of relevant resources provides administrators and teachers with additional information to understand the standards and performance indicators.
	2-57
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Part 2: Uniform 

Performance Standards for Teachers

(Excerpted from the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers)
The uniform performance standards for teachers are used to collect and present data to document performance that is based on well-defined job expectations.  They provide a balance between structure and flexibility and define common purposes and expectations, thereby guiding effective instructional practice.  The performance standards also provide flexibility, encouraging creativity and individual teacher initiative.  The goal is to support the continuous growth and development of each teacher by monitoring, analyzing, and applying pertinent data compiled within a system of meaningful feedback. 

Defining Teacher Performance Standards

Clearly defined professional responsibilities constitute the foundation of the teacher performance standards.  A fair and comprehensive evaluation system provides sufficient detail and accuracy so that both teachers and evaluators (i.e., principal, supervisor) reasonably understand the job expectations. 

The expectations for professional performance are defined using a two-tiered approach. 

Performance Standards

Performance standards define the criteria expected when teachers perform their major duties.  For all teachers, there are seven performance standards as shown in Figure 2.1. 

	Figure 2.1: Performance Standards

	Performance Standard 1:  Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	Performance Standard 2:  Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	Performance Standard 3:  Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	Performance Standard 4:  Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.


	Performance Standard 5:  Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.


	Performance Standard 6:  Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	Performance Standard 7:  Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic    

 progress. 


Performance Indicators

Performance indicators provide examples of observable, tangible behavior that indicate the degree to which teachers are meeting each teaching standard.  This helps teachers and their evaluators clarify performance levels and job expectations.  That is, the performance indicators provide the answer to what must be performed.  Performance indicators are provided as examples of the types of performance that will occur if a standard is being fulfilled.  However, the list of performance indicators is not exhaustive, and they are not intended to be prescriptive.  Teachers are not expected to demonstrate each performance indicator, as all performance indicators may not be applicable to a particular work assignment.  However, some teaching positions may need to identify specific indicators that are consistent with job requirements and school improvement plans.  Teachers of students with disabilities, for example, are required to participate in Individual Educational Program (IEP) meetings and maintain appropriate documentation regarding student performance.  This might be added as a performance indicator under Performance Standard 7 (Student Academic Progress).  Similarly, science teachers might add a performance indicator regarding laboratory safety under Performance Standard 5 (Learning Environment).

Evaluators and teachers should consult the sample performance indicators for clarification of what constitutes a specific performance standard.  Performance ratings are NOT made at the performance indicator level, but at the performance standard level.  Additionally, it is important to document a teacher’s performance on each standard with evidence generated from multiple performance indicators.  Sample performance indicators for each of the performance standards follow.  

	Performance Standard 1:  Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

	Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
1.1
Effectively addresses appropriate curriculum standards.

1.2
Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.

1.3
Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.

1.4
Demonstrates an accurate knowledge of the subject matter.

1.5
Demonstrates skills relevant to the subject area(s) taught.

1.6
Bases instruction on goals that reflect high expectations and an understanding of the subject.

1.7
Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group.

1.8
Communicates clearly and checks for understanding.

	

	Performance Standard 2:  Instructional Planning
The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

	Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
2.1
Uses student learning data to guide planning.

2.2
Plans time realistically for pacing, content mastery, and transitions.

2.3
Plans for differentiated instruction.

2.4
Aligns lesson objectives to the school’s curriculum and student learning needs.

2.5
Develops appropriate long- and short-range plans and adapts plans when needed.


	Performance Standard 3:  Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

	Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
3.1
Engages and maintains students in active learning. 

3.2
Builds upon students’ existing knowledge and skills.

3.3
Differentiates instruction to meet the students’ needs.

3.4
Reinforces learning goals consistently throughout lessons.  

3.5
Uses a variety of effective instructional strategies and resources.

3.6
Uses instructional technology to enhance student learning.

3.7
Communicates clearly and checks for understanding.

	

	Performance Standard 4:  Assessment of and for Student Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.

	Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
4.1
Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning.

4.2
Involves students in setting learning goals and monitoring their own progress.

4.3
Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population.

4.4
Aligns student assessment with established curriculum standards and benchmarks.

4.5
Uses assessment tools for both formative and summative purposes and uses grading practices that report final mastery in relationship to content goals and objectives.

4.6
Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning.

4.7
Gives constructive and frequent feedback to students on their learning.


	Performance Standard 5:  Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

	Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
5.1
Arranges the classroom to maximize learning while providing a safe environment.

5.2
Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly.

5.3
Maximizes instructional time and minimizes disruptions.

5.4
Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

5.5
Promotes cultural sensitivity.

5.6
Respects students’ diversity, including language, culture, race, gender, and special needs.

5.7
Actively listens and pays attention to students’ needs and responses.

5.8
Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.


	

	Performance Standard 6:  Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.

	Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
6.1
Collaborates and communicates effectively within the school community to promote students’ well-being and success.

6.2
Adheres to federal and state laws, school and division policies, and ethical guidelines.

6.3
Incorporates learning from professional growth opportunities into instructional practice.

6.4
Sets goals for improvement of knowledge and skills. 

6.5
Engages in activities outside the classroom intended for school and student enhancement.

6.6
Works in a collegial and collaborative manner with administrators, other school personnel, and the community.

6.7
Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.

6.8
Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.

6.9
Demonstrates consistent mastery of standard oral and written English in all communication.

	


	Performance Standard 7:  Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress. 

	Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limited to:
7.1
Sets acceptable, measurable, and appropriate achievement goals for student learning progress based on baseline data.

7.2
Documents the progress of each student throughout the year.

7.3
Provides evidence that achievement goals have been met, including the state-provided growth measure when available as well as other multiple measures of student growth.

7.4
Uses available performance outcome data to continually document and communicate student academic progress and develop interim learning targets.


Note:  Performance Standard 7:  If a teacher effectively fulfills all previous standards, it is likely that the results of teaching -- as documented in Standard 7:  Student Academic Progress -- would be positive.  The Virginia teacher evaluation system includes the documentation of student growth as indicated within Standard 7 and recommends that the evidence of progress be reviewed and considered throughout the year.
Virginia Uniform Performance Standards and Indicators for Teachers

PowerPoint Presentation

Purpose:
The purpose of the Virginia Uniform Performance Standards and Indicators for Teachers PowerPoint Presentation is to 1) define performance standards and indicators and the role that each play in the evaluation process, and 2) provide an overview of the seven performance standards and sample indicators.  

Intended Audiences:
This PowerPoint presentation is appropriate for use with local school boards, division-level administrators, building-level administrators, and teachers.    

Suggestions:

To further explore the seven performance standards and indicators, it is suggested that the PowerPoint be used in conjunction with the Look Fors and Red Flags Activity, also found in this section.    
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	· The uniform performance standards for teachers are used to collect and present data to document performance that is based on well-defined job expectations

· They provide a balance between structure and flexibility and define common purposes and expectations, thereby guiding effective instructional practice.

· The goal is to support the continuous growth and development of each teacher by monitoring, analyzing, and applying pertinent data compiled within a system of meaningful feedback. 
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Question: 

What should be the basis of 

teacher evaluation?
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	· What works and doesn’t work in current teacher evaluation systems?
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Answer: 

Job-relevant Performance Standards
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	· Clearly defined professional responsibilities constitute the foundation of the teacher performance standards.  

· A fair and comprehensive evaluation system provides sufficient detail and accuracy so that both teachers and evaluators (i.e., principal, supervisor) reasonably understand the job expectations.
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What are 

Performance Standards?

The criteria expected when teachers perform 

their major duties.
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	· Performance standards define the criteria expected when teachers perform their major duties.  

· For all teachers, there are seven performance standards.
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	· These seven standards refer to the major duties performed by teachers.

· The first six standards are found in many systems, including both the InTASC and National Board Standards.

· Virginia added standard seven to emphasize the critical importance of student academic progress.
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1.  Professional Knowledge: 

The teacher uses resources, routines, and 

procedures to provide a respectful, positive, safe, student-centered environment 

that is conducive to learning.

2.  Instructional Planning:

The teacher plans using the Virginia Standards 

of Learning, the school’s curriculum, effective strategies, resources, and data to 

meet the needs of all students.

3.  Instructional Delivery: 

The teacher effectively engages students in 

learning by using a variety of instructional strategies in order to meet individual 

learning needs.

4.  Assessment of and for Student Learning: 

The teacher 

systematically gathers, analyzes, and uses all relevant data to measure student 

academic progress, guide instructional content and delivery methods, and provide 

timely feedback to both students and parents throughout the school year.

Virginia Uniform 

Performance Standards

5


	· Each standard has the criteria of expected performance in that area.
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Virginia Uniform 

Performance Standards

5.  Learning Environment: 

The teacher uses resources, routines, and 

procedures to provide a respectful, positive, safe, student-centered environment 

that is conducive to learning.

6.  Professionalism: 

The teacher maintains a commitment to professional 

ethics, communicates effectively, and takes responsibility for and participates in 

professional growth that results in enhanced student learning.

7.  Student Academic Progress: 

The work of the teacher results in 

acceptable, measurable, and appropriate student academic    

progress. 
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	· Each standard has the criteria of expected performance in that area.
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	· The expectations for professional performance are defined using a two-tiered approach--performance standards and performance indicators. 
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What are 

Performance Indicators?

Examples of observable, tangible 

behavior that indicate the degree to 

which teachers are meeting each 

teaching standard

Note:  The list of performance indicators is not exhaustive, and 

they are not intended to be prescriptive.   
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	· Describing behavior helps teachers and their evaluators clarify performance levels and job expectations.  

· Performance indicators are provided as examples of the types of performance that will occur if a standard is being fulfilled.  

· Teachers are not expected to demonstrate each performance indicator, as all performance indicators may not be applicable to a particular work assignment. 
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	· Performance ratings are NOT made at the performance indicator level, but at the performance standard level.  

· It is important to document a teacher’s performance on each standard with evidence generated from multiple performance indicators.
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Teacher Performance Standard 1:  

Professional Knowledge

The teacher demonstrates an understanding 

of the curriculum, subject content, and the 

developmental needs of students by 

providing relevant learning experiences. 
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	· The italicized sentence identifies the performance expected of teachers in regard to professional knowledge.
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Performance Indicators

Examples for Standard 1: 

Professional Knowledge



Effectively addresses appropriate curriculum standards.



Integrates key content elements and facilitates students’ use of 

higher level thinking skills in instruction.



Demonstrates ability to link present content with past and future 

learning experiences, other subject areas, and real world 

experiences and applications.



Demonstrates an accurate knowledge of the subject matter.



Demonstrates skills relevant to the subject area(s) taught.



Bases instruction on goals that reflect high expectations and an 

understanding of the subject.



Demonstrates an understanding of the intellectual, social, 

emotional, and physical development of the age group.



Communicates clearly and checks for understanding.

Note: Only Samples!
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	· These performance indicators provide examples of the types of performance related to professional knowledge that may occur if the standard is being fulfilled.  
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Teacher Performance Standard 2:  

Instructional Planning

The teacher plans using the Virginia 

Standards of Learning, the school’s 

curriculum, effective strategies, resources, 

and data to meet the needs of all students. 
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	· The italicized sentence identifies the performance expected of teachers in regard to instructional planning.
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Performance Indicators

Examples for Standard 2: 

Instructional Planning



Uses student learning data to guide planning.



Plans time realistically for pacing, content mastery, and transitions.



Plans for differentiated instruction.



Aligns lesson objectives to the school’s curriculum and student 

learning needs.



Develops appropriate long- and short-range plans and adapts plans 

when needed.

Note: Only Samples!
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	· These performance indicators provide examples of the types of performance related to instructional planning that may occur if the standard is being fulfilled.  
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Teacher Performance Standard 3:  

Instructional Delivery

The teacher effectively engages students in 

learning by using a variety of instructional 

strategies in order to meet individual 

learning needs. 

14


	· The italicized sentence identifies the performance expected of teachers in regard to instructional delivery.
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Performance Indicators

Examples for Standard 3: 

Instructional Delivery



Engages and maintains students in active learning. 



Builds upon students’ existing knowledge and skills.



Differentiates instruction to meet the students’ needs.



Reinforces learning goals consistently throughout lessons.  



Uses a variety of effective instructional strategies and resources.



Uses instructional technology to enhance student learning.



Communicates clearly and checks for understanding.

Note: Only Samples!
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	· These performance indicators provide examples of the types of performance related to instructional delivery that may occur if the standard is being fulfilled.  
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Teacher Performance Standard 4:  

Assessment of and for Student 

Learning

The teacher systematically gathers, 

analyzes, and uses all relevant data to 

measure student academic progress, guide 

instructional content and delivery methods, 

and provide timely feedback to both 

students and parents throughout the school 

year.
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	· The italicized sentence identifies the performance expected of teachers in regard to assessment of and for student learning.



	Slide 18
	
[image: image19.emf]May 2011

Performance Indicators

Examples for Standard 4: 

Assessment of and for Student Learning



Uses pre-assessment data to develop expectations for students, to 

differentiate instruction, and to document learning.



Involves students in setting learning goals and monitoring their own 

progress.



Uses a variety of assessment strategies and instruments that are valid 

and appropriate for the content and for the student population.



Aligns student assessment with established curriculum standards and 

benchmarks.



Uses assessment tools for both formative and summative purposes 

and uses grading practices that report final mastery in relationship to 

content goals and objectives.



Uses assessment tools for both formative and summative purposes to 

inform, guide, and adjust students’ learning.



Gives constructive and frequent feedback to students on their learning.

17

Note: Only Samples!


	· These performance indicators provide examples of the types of performance related to assessment of and for student learning that may occur if the standard is being fulfilled.  
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Teacher Performance Standard 5:  

Learning Environment

The teacher uses resources, routines, and 

procedures to provide a respectful, positive, 

safe, student-centered environment that is 

conducive to learning. 

18


	· The italicized sentence identifies the performance expected of teachers in regard to the learning environment.
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Performance Indicators

Examples for Standard 5: 

Learning Environment



Arranges the classroom to maximize learning while providing a safe 

environment.



Establishes clear expectations, with student input, for classroom rules 

and procedures early in the school year, and enforces them 

consistently and fairly.



Maximizes instructional time and minimizes disruptions.



Establishes a climate of trust and teamwork by being fair, caring, 

respectful, and enthusiastic.



Promotes cultural sensitivity.



Respects students’ diversity, including language, culture, race, 

gender, and special needs.



Actively listens and pays attention to students’ needs and responses.



Maximizes instructional learning time by working with students 

individually as well as in small groups or whole groups.

Note: Only Samples!
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	· These performance indicators provide examples of the types of performance related to the learning environment that may occur if the standard is being fulfilled.  
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Teacher Performance Standard 6:  

Professionalism

The teacher maintains a commitment to 

professional ethics, communicates 

effectively, and takes responsibility for and 

participates in professional growth that 

results in enhanced student learning. 

20


	· The italicized sentence identifies the performance expected of teachers in regard to professionalism.
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Performance Indicators

Examples for Standard 6: 

Professionalism



Collaborates and communicates effectively within the school 

community to promote students’ well-being and success.



Adheres to federal and state laws, school and division policies, and 

ethical guidelines.



Incorporates learning from professional growth opportunities into 

instructional practice.



Sets goals for improvement of knowledge and skills. 



Engages in activities outside the classroom intended for school and 

student enhancement.

Note: Only Samples!
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	· These performance indicators provide examples of the types of performance related to professionalism that may occur if the standard is being fulfilled.  
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Teacher Performance Standard 7:  

Student Academic Progress

The work of the teacher results in 

acceptable, measurable, and appropriate 

student academic progress.

22


	· The italicized sentence identifies the performance expected of teachers in regard to student academic progress.
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Performance Indicators

Examples for Standard 7: 

Student Academic Progress



Sets acceptable, measurable, and appropriate achievement goals 

for student learning progress based on baseline data.



Documents the progress of each student throughout the year.



Provides evidence that achievement goals have been met, 

including the state-provided growth measure when available as 

well as other multiple measures of student growth.



Uses available performance outcome data to continually document 

and communicate student academic progress and develop interim 

learning targets.

Note: Only Samples!
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	· These performance indicators provide examples of the types of performance related to student academic progress that may occur if the standard is being fulfilled.  
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Activities

Uniform Performance Standards for Teachers

Activities

There is one set of activities to explore the Virginia Uniform Performance Standards.  Participants generate lists of evidence that would indicate teachers are meeting expectations or are below expectations for each of the seven standards.  This is an important activity as subsequent activities build on the participants understanding of the standards and the types of evidence that would demonstrate a teacher’s proficiency.

Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Activity

Purpose:
The purpose of the Look Fors and Red Flags Activity is to provide administrators and teachers with an opportunity to gain a common understanding of the Virginia Uniform Performance Standards for Teachers.  

Intended Audiences:
This activity is intended for use with division-level administrators, building level administrators, and teachers.  The activity may be conducted at a faculty meeting within a school or at the division-level with administrators throughout the school division.  

Suggested Directions:
Present the PowerPoint “Virginia Uniform Performance Standards for Teachers.”  Divide participants into small groups.  In small groups, participants generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the performance standard and 2) observable behaviors (or evidence) that indicate the teacher’s performance in regard to the performance standard is below expectations.  Groups can either brainstorm a list for all seven performance standards or groups may be assigned a performance standard.  Then, share Look Fors and Red Flags with the participants of the professional development session.  Additionally, consider capturing the Look Fors and Red Flags generated by the participants and provide this list to administrators and teachers.  

Suggestions for Elementary Schools – Create groups with varying grade levels and assign each group a performance standard.  Ask the group to also provide considerations for primary grades (K – 2) and upper elementary grades (3 – 5).  

Suggestions for Middle and High Schools – Create groups based on content areas and ask groups to generate a list that makes accommodations for the uniqueness of the content area in which the teachers teach.  

Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Directions: As a small group, generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the following performance standard and 2) observable behaviors (or evidence) that indicate that the teacher’s performance is below expectations in regard to the performance standard. 

1. Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
	Look Fors:  Evidence that the teacher is meeting expectations

	Example: The teacher aligns curricular objectives to the age-appropriate and challenging activities used in class.




	Red Flags:  Evidence that the teacher’s performance is below expectations

	Example: The teacher relies heavily on the textbook for information.




Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Directions: As a small group, generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the following performance standard and 2) observable behaviors (or evidence) that indicate that the teacher’s performance is below expectations in regard to the performance standard. 

2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
	Look Fors:  Evidence that the teacher is meeting expectations

	Example: Student baseline data guides instructional planning.




	Red Flags:  Evidence that the teacher’s performance is below expectations

	Example: Collaborative planning is not evident.



Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Directions: As a small group, generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the following performance standard and 2) observable behaviors (or evidence) that indicate that the teacher’s performance is below expectations in regard to the performance standard. 

3. Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
	Look Fors:  Evidence that the teacher is meeting expectations

	Example: The teacher uses technology in a value-added way.




	Red Flags:  Evidence that the teacher’s performance is below expectations

	Example: The teacher does not adjust instructional strategies to meet students’ needs.




Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Directions: As a small group, generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the following performance standard and 2) observable behaviors (or evidence) that indicate that the teacher’s performance is below expectations in regard to the performance standard. 

4. Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.
	Look Fors:  Evidence that the teacher is meeting expectations

	Example: The teacher uses a variety of informal assessments to monitor student learning.



	Red Flags:  Evidence that the teacher’s performance is below expectations

	Example: The teacher does not provide frequent or constructive feedback to students.




Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Directions: As a small group, generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the following performance standard and 2) observable behaviors (or evidence) that indicate that the teacher’s performance is below expectations in regard to the performance standard. 

5. Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
	Look Fors:  Evidence that the teacher is meeting expectations

	Example: The physical classroom space is arranged to optimize student learning. 



	Red Flags:  Evidence that the teacher’s performance is below expectations

	Example: The teacher addresses disruptive behavior inappropriately.




Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Directions: As a small group, generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the following performance standard and 2) observable behaviors (or evidence) that indicate that the teacher’s performance is below expectations in regard to the performance standard. 

6. Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
	Look Fors:  Evidence that the teacher is meeting expectations

	Example: The teacher listens to and appropriately responds to student or parent concerns.



	Red Flags:  Evidence that the teacher’s performance is below expectations

	Example: Written communication has grammatical errors.




Virginia Uniform Performance Standards for Teachers

Look Fors and Red Flags

Directions: As a small group, generate a list of 1) observable behaviors (or evidence) that indicate the teacher is meeting expectations for the following performance standard and 2) observable behaviors (or evidence) that indicate that the teacher’s performance is below expectations in regard to the performance standard. 

7. Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress.
	Look Fors:  Evidence that the teacher is meeting expectations

	Example: Achievement goals challenge students of all abilities.



	Red Flags:  Evidence that the teacher’s performance is below expectations

	Example: The teacher does not communicate student progress to parents throughout the year.




Part 2:

Uniform Performance Standards for Teachers

Briefs
Uniform Performance Standards for Teachers

Briefs
This section contains seven briefs which provide an overview of the research base for each of the seven performance standards identified in the Guidelines:

1. Professional knowledge

2. Instructional planning

3. Instructional delivery

4. Assessment of and for student learning

5. Learning environment

6. Professionalism

7. Student academic progress

These briefs can be shared with division-level administrators, building-level administrators, and teachers as a research background resource to improve their understanding of the standards. These briefs can also demonstrate that  the evaluation standards in the Guidelines have a solid grounding in the research of what make teachers effective, therefore increasing the alignment between teacher effectiveness research and teacher evaluation practices.
Brief #3 - Performance Standard 1: Professional Knowledge

PROFESSIONAL KNOWLEDGe

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.
What does professional knowledge mean?
Classroom teaching is a complex activity that demands teachers to possess substantial thinking skills and a solid knowledge base. Knowledge of subject matter is a prerequisite for effective classroom instruction. A teacher’s understanding of subject facts, concepts, principles, methodology, and important generalizations determine his/her pedagogical thinking and decision-making. Furthermore, the professional knowledge that is essential to be an effective teacher extends well beyond knowledge of subject matter to encompass the factors identified in the following table, according to what research says.

	Knowledge Area
	Focus

	· Subject matter knowledge
	Content to teach

	· Pedagogical knowledge
	How to teach

	· Curricular knowledge
	What to teach

	· Learner knowledge
	Whom to teach

	· Cultural/community knowledge
	Sensitivity to settings where one teaches


This simple framework provides a starting point to understanding the multi-faceted dimensions of the knowledge required in order to teach effectively.
What does research say about professional knowledge of the teacher?

Content knowledge, the disciplinary understanding of the subject taught, exerts a significant influence on teachers’ classroom behavior. Various studies suggest that teachers with stronger content knowledge are more likely to use practices that can help students construct and internalize knowledge, such as:

· Asking higher-level questions,

· Encouraging students to explore alternative explanations,

· Involving students in more inquiry-based learning,

· Allowing more student-directed activities, and

· Engaging students in the lessons.

Researchers explored the impact of teachers’ content knowledge on student achievement. They measured teachers’ content knowledge through tallying coursework taken by the teachers and conducting questionnaires or classroom observations. The literature has been consistent in the findings about the positive association between teacher content knowledge and students’ learning at all grade levels, particularly in mathematics.

Research found that when a teacher’s subject content knowledge is insecure, for instance, when a teacher is teaching unfamiliar areas of curriculum, their ability to give appropriate and effective explanations in the classroom is limited. Teachers would behave like they were ineffective.
 Teachers who lack subject content knowledge usually lack confidence in classroom, which in turn has significant impact on their planning and teaching. For instance, they are more likely to adopt closed and constrained pedagogy—developing the pedagogy to a more discursive style, keeping a tighter reign what is taught, avoiding asking open-ended questions and discussion sessions, and being more authoritative in what they plan and do in the classroom.

Effective teaching resides not simply in the knowledge a teacher has accrued, but also in how this knowledge is translated into student learning in classrooms.
 For instance, teachers highly proficient in mathematics or writing will help others learn mathematics or writing only if they are able to use their own knowledge to enact learning activities that are appropriate to students. Therefore, a teacher’s subject matter knowledge and pedagogical knowledge are complementary and interdependent. These two knowledge categories can be synthesized by what Shulman called  “pedagogical content knowledge,” which he defined as “the blending of content and pedagogy into an understanding of how particular topics, problems, or issues are organized, represented, and adapted to the diverse interests and abilities of learners, and presented for instruction.”
 

The professional knowledge of effective teachers reaches beyond merely the knowledge of subject matter (content knowledge) and instructional strategies (pedagogical knowledge); indeed, professional knowledge also encompasses an understanding of students and environmental contexts.
 Effective teachers often use the knowledge of their students ‒ for instance, knowledge of students’ learning ability, prior achievement, cultural background, personal interests ‒ to decide what to teach and how to teach. Based on this expansive knowledge, teachers can anticipate the conceptions, misconceptions, and possible difficulties their students are likely to encounter while learning particular content.

Research has found that an effective teacher:

· Possesses a great deal of knowledge about the content and curriculum areas taught, and knows how the material fits into the educational landscape.

· Is certified in his/her field, resulting in higher levels of student achievement on standardized tests.

· Determines and teaches the essential knowledge and skills through effective instruction.
 

· Cares about students as individuals and makes them feel valued.

· Adapts teaching to address student learning styles.

· Acknowledges his or her perspective and is open to hearing their students’ worldviews.

· Is culturally competent.

· Seeks to know about the cultures and communities from which students come.

Sample performance indicators for the professional knowledge of teachers

1.1
Effectively addresses appropriate curriculum standards.

1.2
Integrates key content elements and facilitates students’ use of higher level thinking skills in instruction.

1.3
Demonstrates an ability to link present content with past and future learning experiences, other subject areas, and real world experiences and applications.

1.4
Demonstrates an accurate knowledge of the subject matter.

1.5
Demonstrates skills relevant to the subject area(s) taught.

1.6
Bases instruction on goals that reflect high expectations and an understanding of the subject.

1.7
Demonstrates an understanding of the intellectual, social, emotional, and physical development of the age group.

1.8
Communicates clearly and checks for understanding.

Brief #4 - Performance Standard 2: Instructional Planning

Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.
What does instructional planning mean?

In general terms, planning means the “act or process of making or carrying out plans.”
 Instructional planning is a process of the teacher using appropriate curricula, instructional strategies, and resources during the planning process to address the diverse needs of students. A teacher’s teaching begins before he/she steps into the classroom and starts talking. Prior to each lesson, unit, semester, or school year, while teachers are planning the content of instruction, selecting teaching materials, designing the learning activities and grouping methods, and deciding on the pacing and allocation of instructional time, they are actually determining what learning opportunities their students are going to have. Teachers could use state or district curriculum standards, school district curriculum goals and objectives, and learning outcomes developed by professional organizations to plot the scope and sequence of subject topics. Teachers also could apply their knowledge of research-based practices to plan what strategies and techniques will be adopted to deliver instruction. Nevertheless, the most informative source for any instructional planning resides in the teachers’ classrooms – the students.
What does research say about instructional planning of the teacher?

Planning is preparation for action. To improve practices, one needs to have prior thought and planning, ongoing review, and continuous adjustment as the plan unfolds in practice, and, finally, reflection on what worked, what didn’t, and how to improve. Indeed, planning is an essential tool for effective teaching. Teaching is a complex activity that involves careful preparation and planning, both for short-term learning purposes or long-term learning purposes. Misulis commented “regardless of the teaching model and methods used, effective instruction begins with careful, thorough, and organized planning on the part of the teacher.”
 A solid planning process is integral to a teacher’s efforts in identifying appropriate curriculum, instructional strategies, and resources to address the needs of all students. Furthermore, teachers’ planning influences the content of instruction, the sequence and cognitive demands of subject topics, learning activities and students’ opportunities to learn, and the pacing and allocation of instructional time.

Various research studies have found that effective teachers are more likely to have the following planning behaviors while deciding on subject content:

· Construct a blueprint of how to address the curriculum during the instructional time. 

· Collaborate with one or more teachers while planning, rather than plan lessons alone.

· Facilitate planning units in advance to make intra- and interdisciplinary connections.

· Use student assessment data to plan what goals and objectives to address.

· Plan for the context of the lesson to help students relate, organize, and make knowledge become a part of students’ long-term memory.

· Sequence material to promote student’s cognitive and developmental growth.

· Use knowledge of available resources to determine what resources they need to acquire or develop.

· Plan instruction in a multi-sourced manner.

· Take into account the abilities of their students and the students’ strengths and weaknesses as well as their interest level.

Comparatively, less effective teachers have more difficulty responding to individual student needs in their planning. They tend to develop a one-size fits all approach to planning; whereas, more experienced teachers build in differentiation and contingencies at different points during the lesson.
 To further assist with meeting individual needs, effective teachers typically plan a blend of whole-group, small-group, and individualized instruction.

To highlight, a study by Haynie examined the planning practices of ten effective and ten less effective teachers, whose effectiveness was identified by their students’ achievement gains. The most effective teachers collaborated with one or more teachers while planning lessons; however, the less effective teachers reported they always planned lessons alone. The most effective teachers also were not restricted by pacing guides, and reached beyond prepared resources to plan their own activities, while the less effective teachers used resources already prepared. The most effective teachers used student assessment data in the planning of instruction. Based on data drawn from frequent assessments, they made data-driven decisions about what goals and objectives to address.

Effective teachers also evaluate the quality of available resources when designing a unit or lesson. They use criteria such as appropriateness for grade level, alignment to national, state, or local standards, accuracy of information contained within the resource, the time allowed for the lesson or unit, and the learning benefits that come from using the resource.
 Effective teachers maximize the instructional benefits of resources while minimizing time allocated to less relevant or unnecessary material.

Research indicates the following key questions that teachers need to consider for effective instructional planning:

1) What should be taught?

2) How should it be taught?

3) How should instruction and student learning be assessed?

What should be taught? Effective student learning requires a progressive and coherent set of learning objectives. Effective teachers excel in delineating the intended outcomes of each lesson and describing the behaviors or actions that students should be able to perform after participating in the learning activities. In deciding what should be taught, effective teachers often use prescribed textbooks, but they hardly ever follow traditional plans. In fact, they frequently have a blue print in their minds that has been formed and re-formed over time. Perhaps because of their expertise gained over time through a constant process of planning-reflection-refining, effective teachers are likely to rely on written, formalized lessons less than on their well-formed and fluid mental planning model. Expert teachers conceive a lesson along two dimensions simultaneously:

1) teacher’s own actions, thoughts, and habits; and

2) students’ thinking and understanding of the content. 

Thus, effective teachers not only plan what to teach, but more importantly, they plan for whom they are going to teach. They exert effort to reach beyond their comfort zone of disciplinary thinking and actions to incorporate their students’ learning needs.

How Should It Be Taught? Once the learning objectives are developed, evidence suggests that expert teachers are more competent in translating their instructional plans into actions than non-expert teachers.
 Additionally, effective teachers follow the predefined plan while remaining open to changes and continuously adjusting their instruction based on student needs. Further, expert teachers anticipate the difficulties students might encounter while learning the content of the lesson. They consider students’ thinking in order to assess the success of the lesson plan and then modify their instruction promptly. 
 Having a lesson plan cannot ensure that the actual lesson will be implemented as what’s prescribed beforehand in the plan. The classroom is full of ebbs and flows. Consequently, teachers need to be opportunistic and tap into their pedagogical and content resources in a fluid and flexible manner in order to proceed smoothly.

How Should Instruction and Student Learning Be Assessed? When the learning objectives are set up, in addition to aligning activities to them, teachers also need to link the assessment plan to the learning objectives. Alignment of curriculum, learning activities, and assessment is integral to any instructional design. (This type of alignment is referred to as ‘Opportunity to Learn.’) Before the actual instruction starts, teachers need to decide upon valid and reliable assessment techniques that are available to solicit student learning data and judge the success of the instructional plan. Additionally, teachers should communicate to their students about what they are expected to achieve and inform them about how they will be assessed after participating in the learning activities.

Sample performance indicators for the instructional planning of teachers

2.1
Uses student learning data to guide planning.

2.2
Plans time realistically for pacing, content mastery, and transitions.

2.3
Plans for differentiated instruction.

2.4
Aligns lesson objectives to the school’s curriculum and student learning needs.

2.5
Develops appropriate long- and short-range plans, and adapts plans when needed.

Brief #5 - Performance Standard 3: Instructional Delivery

Instructional delivery

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.
What does instructional delivery mean?

Instructional delivery is a process in which teachers apply a repertoire of instructional strategies to communicate and interact with students around academic content, and to support student engagement. 

What does research say about instructional delivery of the teacher?

An array of studies reveal that teachers who have similar professional qualifications (e.g., degree, certification, year of experience) instruct differently in their classroom and vary significantly in their ability to help students grow academically.
 The primary difference between effective and ineffective teachers does not lie in the amount of knowledge they have about disciplinary content,
 the type of certificate they hold,
 the highest degree they earned,
 or the years they have been in the teaching profession;
 rather, the difference lies more fundamentally in the manner in which they deliver their knowledge and skills while interacting with the students in their classrooms.
 Numerous studies reveal that schools and teachers with the same resources yield different results in terms of student learning. Thus, it seems clear that these differences depend on how the resources are used by those who work in instruction.

Research-supported key elements of effective instructional delivery include:

	Area
	Focus

	Differentiation
	The teacher uses multiple instructional materials, activities, strategies, and assessment techniques to meet students’ needs and maximize the learning of all students.


	Variety 
	The teacher implements a variety of classroom techniques, and strategies also enhances student motivation and decreases discipline problems.


	Cognitive challenge
	The teacher provides in-depth explanations of academic content and covers higher-order concepts and skills thoroughly.


	Student engagement
	The teacher is supportive and persistent in keeping students on task and encouraging them to actively integrate new information with prior learning.
 

	Recognizing pattern of student learning and staying opportunistic
	The teacher recognizes the schema or pattern in student learning, and makes inferences about the situation (such as identifying the difficulties the students are having), and promptly adjusts the materials, learning activities, and assessment techniques to maximize student learning.


	Questioning
	The teacher uses multiples levels (particularly higher cognitive levels) of questioning to stimulate student thinking and monitor student learning.


	Relevance 
	The learning process and the outcomes of learning have authentic “bearing” on students’ life.



Note: This list is not intended to be a comprehensive set of research-based instructional strategies, but rather an indicative set of those strategies for which there exists solid evidence of success.

Students arrive at school with a variety of backgrounds, interests, and abilities. This means that a one-size-fits-all approach to instruction is ineffective, probably counterproductive, and perhaps even unethical. If the goal of instruction is to provide an opportunity for all students to learn, then the instructional practices that teachers choose to employ in the classroom matter — and matter greatly.
 In an analysis of educational productivity in the United States and other countries, teacher classroom instruction was identified as one of the most significant variables that have great effect on student affective, behavioral, and cognitive outcomes.
 For instance, the instructional practice of reinforcement has a magnitude of 1.17 standard deviations on educational outcomes. The effect of cues, engagement, and corrective feedback, is approximately one standard deviation each. Personalized and adaptive instruction, tutoring, and diagnostic-prescriptive methods also have strong effects on student learning, with effect sizes of .57 (i.e., 22 percentile gain), .45 (i.e., 17 percentile gain), .40 (i.e., 16 percentile gain), and .33 (i.e., 13 percentile gain), respectively.
 

Instead of using uniform strategies for all students, effective teachers design instruction that motivates each student and they communicate content in such a way that students are able to comprehend based on their individual prior learning and ability. Because students learn in a variety of ways and at a variety of rates, teachers should deliver their lessons with appropriate variety, also. A meta-analysis of the extant research suggests that instruction based on learning styles is positively related to student attitudes and achievement.
 Dunn et al. extended this finding to at-risk students, reporting that average achievement increased nearly one standard deviation (i.e., approximately 84th percentile versus 50th percentile) when teachers accommodated for learning styles through strategies such as environment accomodations, tactual and movement-oriented activities, and sociological groupings.
 Implementing a variety of classroom techniques and strategies also enhances student motivation and decreases discipline problems.
 Furthermore, differentiated instruction enables teachers to adjust their curriculum, materials, learning activities, and assessment techniques to ensure that all students in a mixed-ability classroom can have different avenues to process new knowledge and develop skills, while having equal access to high-quality learning.
 

Making instruction relevant to real-world problems is among the most powerful instructional practices a teacher can use to increase student learning.
 This type of instruction allows students to explore, inquire, and meaningfully construct knowledge of real problems that are relevant to their life. Moreover, students are motivated and engaged when their learning is authentic, especially when the real-world tasks performed have personalized results.

Questioning can be another highly effective instructional tool when used properly.
 In particular, the types of questions asked, wait time, and types of responses play a role in the propitious use of questioning.
 There are substantial differences in the adept use of questioning between effective teachers and ineffective teachers. On the negative side, in a study of mathematics classrooms Craig and Cairo found that teachers ask more than 99% of the questions. They also found that teachers tended to provide little wait time, asked recall and use questions, and designated a particular student to answer a question.
 On the positive side, one case study found that teachers deemed effective asked approximately seven times more higher cognitive-level questions than those considered ineffective.

Effective teachers ask questions that are sensitive to students’ differential levels of learning abilities, and the questions are more closely aligned with learning outcomes and learning activities. Effective teachers try to accommodate their teaching to students of different levels. They take students’ individual needs into account while differentiating the learning objectives, learning activities, and assessments, so that ALL students can engage with meaningful learning. Effective teachers also were found to be more self-reflective and critical about their own classroom instruction. They were more adept in planning, evaluating, and modifying their instructional process, and more skillful in deploying strategies flexibly to attain their instructional goals.
 

Sample performance indicators for the instructional delivery of teachers

3.1
Engages and maintains students in active learning.

3.2
Builds upon students’ existing knowledge and skills.

3.3
Differentiates instruction to meet the students’ needs.

3.4
Reinforces learning goals consistently throughout the lesson.  

3.5
Uses a variety of effective instructional strategies and resources.

3.6
Uses instructional technology to enhance student learning.

3.7
Communicates clearly and checks for understanding.

Brief #6 - Performance Standard 4: Assessment of and for Student Learning
assessment of and for student learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the school year.
What does assessment of and for student learning mean?

When we think about a teacher’s performance in assessment it must be more than merely testing students or measuring achievement. Teacher assessment skill “must center not on how [they] assess student achievement but on how [they] use assessment in pursuit of student success”.

Gronlund described assessment of learning as “a broad category that includes all of the various methods for determining the extent to which students are achieving the intended learning outcomes of instruction.”
 Assessment of student learning can emerge in various formats, such as teacher observation, oral questioning, journal entries, portfolio entries, exit cards, skill inventories, homework assignments, project products, student opinions, interest surveys, criterion-referenced tests, or norm-based tests. 
The definition of assessment for learning would be: the teacher gathers, analyzes, and uses data, including state and district assessment data, to measure learner progress, guide instruction, and provide timely feedback.

What does research say about assessment of and for student learning?

The practice of assessing student learning is essential for effective instruction and learning. High quality assessment provides teachers with the information regarding the extent to which students have attained the intended learning outcomes, and it informs teachers’ instructional decision making (what to teach and how to teach) as well. The goals of assessment are to provide teachers with day-to-day data on students’ mental preparedness for certain learning targets and to facilitate teachers in making data-based decisions for instruction modification.

Assessment can facilitate instruction and learning in many ways, including:

· Providing diagnostic information regarding students’ mental readiness for learning new content
· Providing formative and summative information needed to monitor student progress and adjust instruction
· Keeping students motivated
· Holding students accountable for their own learning
· Providing opportunities to re-expose students to content
· Helping students to retain and transfer what they have learned.

Research has indicated that teachers who introduce formative assessment into their classroom practice can effect substantial achievement gains. In their 1998 research review, Black and Wiliam examined a multitude of empirical studies to determine whether improvement in classroom assessments can lead to improvement in learning.
 They found that formative assessment has substantial positive effects on student achievement, with effect size ranging from 0.3 to 0.7 standard deviations (i.e., 12-26 percentile gain). Particularly, they found that formative assessment is more effective for low achievers than other students, thus, reducing an achievement gap while raising achievement overall at the same time.
 Wenglinsky found that teachers’ use of frequent assessment and constructive feedback had a positive effect on student mathematics and science achievement at all grade levels.
 A research team also noted that effective teachers and ineffective teachers differed in their student assessment practices.
 In particular, effective teachers were found to provide more differentiated assignments for students than those deemed ineffective based on assessment data.
Research has found that an effective teacher:

· Gives regular feedback and reinforcement.

· Offers timely and specific feedback.

· Gives homework and offers feedback on the homework.
 
· Uses open-ended performance assignments.

· Analyzes student assessments to determine the degree to which the intended learning outcomes align with the test items and student understanding of objectives.

· Interprets information from teacher-made tests and standardized assessments to guide instruction and gauge student progress by examining questions missed to determine if the student has trouble with the content or the test structure.

Assessments are more likely to have a positive influence on student learning when they exhibit the following characteristics:

· Aligning with the framework of learning targets and instruction;
· Having sufficient validity and reliability to produce an accurate representation of student learning;
· Providing frequent informative feedback,  rather than infrequent judgmental feedback;
· Involving students deeply in classroom review and monitoring;
· Communicating the processes and results of assessment timely and effectively; and
· Documenting through proper record keeping of learning results.

Students as well as teachers have strong beliefs about the importance of feedback. Students report that informative feedback makes them aware of their mistakes, highlights ways to make corrections, and informs them of teacher expectations. Teachers report that providing feedback can be arduous and painstaking, but also they feel that it is an important part of instruction.

When teachers use ongoing assessment for evaluating student learning and their own teaching, they would:

· Effect greater student achievement.

· Have more improvement in their instruction and make their pedagogical decisions more responsive to student learning 

· Exhibit greater concerns about learning and higher academic emphasis in their classroom practices.

· Be better at supervising the adequacy of student learning, identifying students in needs of additional or different forms of instruction, and modifying practices to maximize student learning.

Extant literature has documented both positive and negative impacts of standardized assessments on teachers’ instruction and assessment at the classroom level. The positive evidence indicates that standardized tests motivate teachers to:

· Align their instruction to standards.

· Maximize instructional time.

· Work harder to cover more material in a given amount of instructional time.

· Adopt a better curriculum or more effective pedagogical methods.
 

However, other research reveals that high-stakes assessments result in teachers:

· Narrowing the curriculum.

· Focusing on memorization, drills, and worksheets.

· Allocating less time to higher-order skills.

· Restricting their teaching to formulated approaches of instruction.
 

Standardized assessment is not primarily concerned with what is going on in the daily classroom. Consequently, teachers should maintain a balance between state/national level assessments and classroom level assessments to optimize student learning.
Sample performance indicators for assessment of and for student learning

4.1
Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to document learning.

4.2
Involves students in setting learning goals and monitoring their own progress.

4.3
Uses a variety of assessment strategies and instruments that are valid and appropriate for the content and for the student population.

4.4
Aligns student assessment with established curriculum standards and benchmarks.

4.5
Uses assessment tools for both formative and summative purposes, and uses grading practices that report final mastery in relationship to content goals and objectives.

4.6 Uses assessment tools for both formative and summative purposes to inform, guide, and adjust students’ learning.

4.7
Gives constructive and frequent feedback to students on their learning.

Brief #7 - Performance Standard 5: Learning Environment
Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.
What does learning environment mean?

Students need an engaging, stimulating, and enriching learning environment to grow and thrive. In order to achieve this type of rich environment, effective teachers establish and communicate guidelines for expected behavior, monitor student behavior, keep students on task, and infuse humor, care, and respect into the classroom interactions, so as to develop a climate that is conducive to student learning. And, as a result, research has indicated that a positive learning environment can shape student outcomes in cognitive, motivational, emotional, and behavioral domains.

What does research say about learning environment?

Caring, supportive, safe, challenging, academically robust: these attributes, among others, help define what it means to have a positive learning environment that is conducive to student success.
 However it is defined, virtually all teachers and administrators, and even students, themselves, recognize how valuable a positive classroom climate is to learning. The most prevalent criteria used to define learning environment are probably the physical arrangement of the classroom, discipline and routines, organization of learning activities, and the engagement of students with tasks, among others. The key features highlighted next can elucidate what research indicates about an effective learning environment.

	Defining Characteristics 
	Focus

	Physical arrangement of the classroom 
	The teacher develops functional floor plans with teacher and student work areas and furniture/materials placement for optimal benefit.


	Discipline and routines
	The teacher establishes classroom rules and procedures early on in the school year.


	Organization of learning activities
	Classroom activities have an academic focus. The teacher orchestrates smooth transitions and maintains momentum throughout teaching and learning.


	Engagement of students
	The teacher uses effective questioning, smooth transition, and challenging but interesting activities to increase student engagement in learning and student accountability.


	Maximizing instructional time
	The teacher protects instruction from disruption and makes the most out of every instructional moment.


	Communication of high expectations
	The teacher assumes responsibility for student learning, sets high (but reasonable) expectations for all students, and supports students in achieving them.


	Care and respect 
	The teacher establishes rapport and trustworthiness with students by being fair, caring, respectful, and enthusiastic.



Research has found that an effective teacher:
· Is adept at organizing and maintaining an effective classroom environment.
 
· Has a sense of “with-it-ness,” which can be translated as being aware of when routines need to be altered or an intervention may be needed to prevent behavior problems.

· Fosters relationships where respect and learning are central so students feel safe in taking risks that are associated with learning and believes in the students.
 
· Is culturally competent and attuned to students’ interests both in and out of school.
 

· Establishes good discipline, effective routines, smooth transitions, and ownership of the environment as components of establishing a supportive and collaborative climate.

A review of research connecting learning environment and student achievement emphasizes a number of key dimensions, including classroom management and structure, positive classroom climate, and classroom talk.

Classroom management and structure: Teachers who emphasize structure in the classroom are more effective than those who do not.
 In general, structure means “an aggregate of elements of an entity in their relationships to each other.”
 For our purposes in education, specifically, structure involves physically orienting the classroom for instruction, preparing and organizing materials, and framing lessons in a coherent and logical manner. Effective teachers implement good classroom management to establish order, engage students, elicit student cooperation, with an ultimate purpose to establish and maintain an environment conducive to instruction and learning.
 Two key features of effective classroom management are:
1. Good management is preventive rather than reactive; and

2. Teachers create well-managed classrooms by identifying and teaching desirable behaviors to students.

Effective teachers were found to maintain their management system by “monitoring and providing prompt feedback, pacing class activities to keep them moving, and by consistently applying classroom procedures and consequence.”
The extant research is fairly clear that good classroom management has a positive influence on students’ motivational development.
Positive classroom climate: Effective teachers build a classroom climate where error (i.e., risk taking) is welcomed, where student questioning is high, where engagement is the norm, and where students can gain reputations as effective learners.
 Teachers who make the effort to engage in positive interactions with students make a difference in the academic and social development of their students.

Classroom talk: The interaction between teacher and students, and among students, is another significant indicator of learning environment. Authority is more distributed than centralized through the communication that happens in a positive classroom environment. Additionally, the talk between teacher and student is personalized and personal. Exemplary teachers have been found to use authentic conversation to learn about students and encourage students to engage their peer’s ideas.

	Positive Attributes
	Features of Attributes

	Classroom management and structure
	· Identifying and communicating desirable behavior

· Consistently applying rules and procedures

· Monitoring student behavior

· Taking preventive rather than reactive management actions

· Pacing class activities and transiting between tasks smoothly

· Maximizing instructional time

· Keeping students on tasks

· making learning meaningful



	Positive classroom climate
	· Cooperation among teachers and students

· Common interest and values

· Pursuit of common goals

· A clear academic focus

· Well-organized and well-planned lessons

· Explicit leaning objectives

· Appropriate level of task difficulty for students

· Appropriate instructional pace


	Classroom talk
	· Respectful, supportive, and productive

· Modeled by teachers

· Practiced to students


Sample performance indicators for learning environment

5.1
Arranges the classroom to maximize learning while providing a safe environment.

5.2 Establishes clear expectations, with student input, for classroom rules and procedures early in the school year, and enforces them consistently and fairly.

5.3 Maximizes instructional time and minimizes disruptions.

5.4 Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.

5.5 Promotes cultural sensitivity.

5.6 Respects students’ diversity, including language, culture, race, gender, and special needs.

5.7 Actively listens and pays attention to students’ needs and responses.

5.8 Maximizes instructional learning time by working with students individually as well as in small groups or whole groups.

Brief #8 - Performance Standard 6: Professionalism
Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
What does professionalism mean?

Teacher professionalism encompasses key characteristics—professional competence, performance, and conduct—that reflect teachers’ goals and purposes, capabilities, values and beliefs, and directly impact the effectiveness of teaching.
 As a profession, teachers value and practice the principles, standards, ethics, and legal responsibilities of teaching.
 And, as with any profession, they must be committed to and skilled in the areas of expertise that define teaching.

Professionalism should reflect three essential elements of any true profession:

	Professionalism Area
	Focus


	Professional standards and ethics of the profession
	· Adhere to legal and ethical guidelines.
· Adhere to standards defined for the profession.
· Demonstrate professional demeanor and positive interaction with others.
· Respect the diversity of ethnicity, race, gender, and special needs.

	Continuous self professional development
	· Act as reflective practitioner.
· Acquire and refine professional knowledge and skill.
· Engage in ongoing professional renewal.
· Act, as appropriate, as risk taker, stepping out of comfort zone.
· Embrace practices of a life-long learner.

	Contributions to the profession
	· Serve as role model for other educators and students.

· Serve on school, district, regional, and state educational committees, work groups, etc.

· Participate in professional associations.

· Contribute to the development of the profession (e.g., through presentations, writing).


What does research say about professionalism?

Teachers’ daily practice is grounded in the beliefs, values, and attitudes they hold toward the profession, the students, the school, and themselves.
 

Caring: Caring about students and respecting them as individuals are prevalent in the literature descriptions of effective teachers.
 Caring is central to student learning ‒ the glue that binds teachers and students together and makes life in classrooms meaningful.
 Caring fosters a type of teacher-student connection that encourages possibilities for learning that may not otherwise occur.
 Good teachers are often described as warm, friendly, and caring; conversely, ineffective teachers often are said to create a tense classroom and are described as cold, abusive, and uncaring.
 When students perceive that their teachers care about them, they respond by “optimizing their commitment to learning and putting forth greater efforts to reach their potential.”
 In classroom learning, when students are supported by a caring teacher, they are more likely to ask questions, to take chances, and to share their inner thoughts in creative writing and through other forms of expression.

When effective teachers were asked to list three characteristics that make a teacher exceptional, the most mentioned qualities are:

· Flexible, adaptable, will search for what works

· Excellent management skills, organized, discipline issues, etc.

· Caring, compassionate

· Love working with children, love children

· Believe all children can learn at high levels, high expectations

When effective teachers were requested to report two strengths they possess, the most frequently mentioned strengths were: having classroom management skills and organization; being hard-working and dedicated; possessing excellent communication skills; being enthusiastic and energetic; and being caring and kind.

Exemplary teachers regard the ethic of care and respect as a vital foundation for students’ best learning and a prerequisite for effective teaching. They reach out to know their students by using multiple sources of knowledge (e.g., solicited critique, dialogues and questions, knowing students informally, knowing from colleagues, and knowing students’ cultures).

Enthusiasm and motivation: Enthusiasm and motivation are two essential attitudes that impact on teacher effectiveness and, ultimately, student achievement. Teachers who are more enthusiastic about teaching exhibit higher quality instructional behavior, such as monitoring student learning, providing students with more cognitive autonomy support, offering more social support to students, and using higher levels of cognitive challenge. Teacher motivation also is expressed in a range of teacher behaviors that are perceived to be conducive to student learning, such as enthusiasm in content area taught, interest about students’ personal and developmental needs, participation in content-related activities outside of class time, and displaying value and emotion for students.
 

Motivation and enthusiasm are contagious in classrooms. Teachers who display enthusiasm and energy in the classroom often increase student interest and motivation to learn. The students who received instruction from an enthusiastic teacher reported greater intrinsic motivation regarding the learning material and experienced higher levels of vitality.
 They also exhibit higher rate of on-task behavior.

Professionalism and Professional Growth: Another key attribute of Professionalism is a commitment to continuous improvement and perpetual learning. Interestingly, effective teachers monitor and strengthen the connection between their own development and students’ development.
 Evidence indicates that teachers who receive substantial professional development can help students achieve more. For example, based on the findings of one meta-analysis, teachers who receive substantial professional development (in this instance, 49 hours) can boost their students’ achievement about 21 percentile points, and this effect size is fairly consistent across content areas.
 

Professionalism and Contributing to the Profession: Effective teachers act individually and collectively to advance the teaching profession, and act as shapers, promoters, and well-informed critics of educational policies, instructional innovations, and internal changes that impact on student learning.
 A teacher can contribute to the teaching profession by engaging in various types of study, inquiry, and even experimentations to develop personal best practices. Individually, teachers are powerful resources to enrich the professional knowledge base about academic standards, curriculum, pedagogy, and assessment by reflecting and sharing personal knowledge of “what works” and “what does not work.” Collectively, teachers can network with professional associations and collaborate with social/business agencies to advance overall school improvement.
Research has also found that an effective teacher:
· links professional growth goals to professional development opportunities.
 
· is empowered to make changes to enhance learning experiences, resulting in better student retention, attendance, and academic success.
 
· selects professional development offerings that relate to the content area or population of students taught, resulting in higher levels of student academic success,
 and
· is cognizant of the legal issues associated with educational records, and respects and maintains confidentiality.

Sample performance indicators for professionalism

6.1
Collaborates and communicates effectively within the school community to promote students’ well-being and success.

6.2 Adheres to federal and state laws, school policies and ethical guidelines.

6.3
Incorporates learning from professional growth opportunities into instructional practice.

6.4
Sets goals for improvement of knowledge and skills. 

6.5
Engages in activities outside the classroom intended for school and student enhancement.

6.6
Works in a collegial and collaborative manner with administrators, other school personnel, and the community.

6.7
Builds positive and professional relationships with parents/guardians through frequent and effective communication concerning students’ progress.

6.8
Serves as a contributing member of the school’s professional learning community through collaboration with teaching colleagues.

6.9
Demonstrates consistent mastery of standard oral and written English in all communication.

Brief #9 - Performance Standard 7: Student Academic Progress
Student academic progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress.
What does student academic progress mean?

Both conventional wisdom and empirical research tell us that good teachers positively affect students’ academic progress.
 In fact, empirical research consistently has revealed that the teacher is the dominant school-related factor influencing academic growth.

Simply put, Student Academic Progress means measurable student learning. Typically, student progress is operationally translated as academic gain, but it also can include a variety of legitimate avenues of school-related progress, such as in the areas of physical fitness and performing arts. Student growth in learning is the professional touchstone for the existence of educational programs and teaching. When we assess and document a teacher’s performance or a school’s worth, the academic gains of students taught must be taken into account, no matter what else is examined.

Effective teachers not only positively impact student progress, but also they monitor student progress systematically and intelligently. And that is a commonly adopted strategy by effective teachers and an integral attribute of their instruction. Monitoring student progress means student progress is not just the end, but also the means to reach the end by continuously monitoring success and step-by-step moving to desired learning outcomes. Student progress monitoring can be defined as the practice that helps teachers use student performance data to continuously evaluate the effectiveness of their teaching and make more informed instructional decisions.
 

In an effort to more fully define what is meant by the performance standard, Student Academic Progress, a few key features related to both impacting student progress as well as monitoring student progress are highlighted in the following table.

	Student Progress Attributes
	Features

	Actively monitoring student progress
	· A teacher aligns intended learning outcomes, instruction, and assessment to effectively keep track of students’ progress

· A teacher uses high-quality homework and classroom quizzes to review student performance on key knowledge and skills, and provide meaningful and timely feedback

· A teacher targets areas of strength and weakness to provide appropriate remediation


	Positively effecting student learning
	· A teacher is effective in enabling students to grow academically across years, regardless of the students’ socio-economic status and prior achievement

· A teacher is able to produce higher performing students than some current popular reform initiatives such as class size reduction, charter schools, school choice, and some other school-level structural reform



What does research say student academic progress?

A multitude of studies conducted in the United States and in other countries have documented the fact that effective teachers have a significant impact on student achievement. The research consistently has concluded that students in effective teachers’ classrooms make academic progress that is larger than what is projected based on longitudinal data. The following table provides a summary of selected key findings drawn from relevant empirical studies.
	Key Findings

	· Highly effective teachers were generally effective in helping all students progress, regardless of their prior achievement level, while ineffective teachers were found to be ineffective with all students.


	· Teacher effects on student academic gains are cumulative. Teacher effect on student achievement is cumulative. With an even start at the second grade, differences in student achievement of 52 to 54 percentile points were observed as a result of two extreme teacher sequences after only three years (low-low-low sequence versus high-high-high sequence).


	· Teacher effects on student achievement are also residual. Subsequent assignment of effective teachers cannot offset the effects of prior ineffective ones. The residual effects of both effective and ineffective teachers are measurable two years later, regardless of the effectiveness of subsequent teachers.


	· Differences in student achievement in mathematics and reading for effective teachers and less effective teachers was more than 30 percentile points.
 

	· Teachers contributed to 3%-10% of the variability in student gain score, while controlling for student prior achievement and background characteristics.


	· If teacher effects are normally distributed, the difference in student achievement gains between having a 25th percentile teacher (i.e., a not so effective teacher) and a 75th percentile teacher (i.e., an effective teacher) is over one third of a standard deviation in reading (i.e., over 13 percentile gain on test scores) and almost half a standard deviation in mathematics (i.e., 19 percentile gain on test scores).


	· A 75th percentile teacher can achieve in three-quarters of a year what a 25th percentile teacher can achieve in a full year. A teacher at the 90th percentile can achieve in half a year what a teacher at the 10th percentile can achieve in a full year.



At a macro level, effective teachers help their students achieve greater than what is predicted for them on summative, standardized assessments. At a micro level, effective teachers provide instruction and support that leads to quality learning opportunities on a day-to-day basis. For example, based on a large-scale research review, Hattie found that compared to their ineffective colleagues, effective teachers are adept at monitoring student problems and assessing their level of understanding and progress, and then providing much more relevant, useful feedback.
 Research also shows that effective teachers are more adept at developing and testing hypotheses about learning difficulties or instructional strategies. Additionally, an experimental study reached the following conclusions for teachers who monitored their students’ growth on a regular basis: 

· They effected greater student achievement than those who used conventional monitoring methods. 

· They had more improvement in their instructional structure. 

· Their pedagogical decisions reflected greater realism and responsiveness to student progress.

· Their students were more knowledgeable of their own learning and more conscious of learning goals and progress.

Student progress monitoring is a technique that can provide teachers with data on students’ performance to evaluate the effectiveness of their instruction and make adjustments in their pedagogical behavior. Progress monitoring also can help teachers set meaningful student achievement goals to tap into greater student learning potential. Teachers who use progress monitoring also are better informed of the strengths and weaknesses in student learning and can better decide on what instructional modifications are necessary. Stecker, Fuchs, and Fuchs noted that teachers effected significant growth in student learning with progress monitoring only when they modified instruction based on progress monitoring data; however, frequent progress monitoring alone did not boost student achievement.

Sample performance indicators for student academic progress

7.1
Sets acceptable, measurable, and appropriate achievement goals for student learning progress based on baseline data.

7.2
Documents the progress of each student throughout the year.

7.3
Provides evidence that achievement goals have been met, including the state-provided growth measure when available as well as other multiple measures of student growth.

7.4
Uses available performance outcome data to continually document and communicate student academic progress and develop interim learning targets.

Part 2:

Uniform Performance Standards for Teachers

Resources

Performance Standard 1. Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of students by providing relevant learning experiences.

Sample Performance Indicators

· Addresses appropriate curriculum standards

· Integrates key content elements and facilitates students’ use of higher level thinking skills

· Demonstrates ability to link present content with past and future learning

· Demonstrates an accurate knowledge of the subject area(s) taught

· Demonstrates skills relevant to the subject area(s) taught

· Bases instruction on goals that reflect high expectations

· Demonstrates an understanding of the knowledge of development

· Communicates clearly 

Performance Standard 2. Instructional Planning

The teacher plans using the Virginia Standards of Learning, the school’s curriculum, effective strategies, resources, and data to meet the needs of all students.

Sample Performance Indicators

· Uses student learning data to guide planning

· Plans time for realistic pacing

· Plans for differentiated instruction

· Aligns lesson objectives to curriculum and student needs

· Develops appropriate long- and short-range plans and adapts plans
Performance Standard 3. Instructional Delivery 

The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet individual learning needs.

Sample Performance Indicators

· Engages students

· Builds on prior knowledge

· Differentiates instruction

· Reinforces learning goals

· Uses a variety of strategies/resources

· Uses instructional technology

· Communicates clearly
Performance Standard 4. Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, guide instructional content and delivery methods, and provide timely feedback to both students and parents throughout the year.

Sample Performance Indicators
· Uses pre-assessment data

· Involves students in setting learning goals

· Uses valid, appropriate assessments

· Aligns assessments with standards

· Uses a variety of assessment strategies

· Uses assessment tools for formative/summative purposes

· Gives constructive feedback

Performance Standard 5. Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered environment that is conducive to learning.

Sample Performance Indicators

· Arranges the classroom to maximize learning and provides a safe environment

· Establishes clear expectations

· Maximizes instruction/minimal disruption

· Establishes a climate of trust/teamwork

· Promotes cultural sensitivity/respects diversity

· Listens and pays attention to students’ needs and responses

· Maximizes instructional learning time by working with students individually and in groups
Performance Standard 6. Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates in professional growth that results in enhanced student learning.
Sample Performance Indicators
· Collaborates/communicates effectively
· Adheres to laws/policies/ethics
· Incorporates professional development learning
· Incorporates learning from professional growth activities
· Sets goals for improvement
· Engages in activities outside classroom
· Builds positive relationship with parents
· Contributes to professional learning community
· Demonstrates mastery of standard oral and written English

Performance Standard 7. Student Academic Progress

The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

Sample Performance Indicators

· Sets student achievement goals

· Documents progress

· Provides evidence of goal attainment

· Develops interim learning targets

Additional Resources to Consider

Stronge, J.H. (2010). Evaluating what good teachers do: Eight research-based standards for assessing teacher excellence. Larchmont, NY: Eye on Education. 

The primary purpose of Evaluating What Good Teachers Do: Eight Research-based Standards for Assessing Teacher Excellence is to help both teachers and their evaluators collect more comprehensive and accurate assessment data for judging teacher effectiveness.  The book is divided into 10 chapters which focus on assessing teacher quality and the research background behind performance standards for teachers. 

Virginia Board of Education. (2011). Virginia standards for the professional practice of teachers.  Richmond, VA: Author.  

In 2010, in response to a growing state and national emphasis on teacher effectiveness, the Virginia Department of Education convened a task force to revise the Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers.  The revised Virginia Standards for the Professional Practice of Teachers reflect a closer alignment in structure between the two documents to assist educators in using the standards to improve the practice and performance of teachers.

The revised Virginia Standards for the Professional Practice of Teachers document is presented in two sections: Standards for the Professional Practice of All Teachers and Standards for the Professional Practice of Teachers in Specific Disciplines and Specialized Areas.  The Standards for the Professional Practice of Teachers in Specific Disciplines and Specialized Areas include standards for teachers of English; history and social science; mathematics; science; career and technical education; English as a Second Language; fine arts; foreign language; health and physical education; and special education.  The standards are organized around six interrelated categories of teaching practice.  
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