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Introduction

TheHistory and Social Science Standards of Learning Enhanced Scope and Ségjireanded to help teachers
align their classram instruction with the History and Social Science Standards of Learning that were adopted by
the Board of Education in January 2008. Bmanced Scope and Sequeiscerganized by topics from the

original History and Social Science Standards of Learniogp® and Sequendecument and includes the

content of the Standards of Learning and the essential knowledge and skills foundigiadheand Social

Science Standards of Learning Curriculum Framework 2008ddition, theEnhanced Scope and Sequence
provides teachers with sample lesson plans aligned with the essential knowledge and ski@siindukim
Framework.

School divisions and teachers may useBhbanced Scope and Sequeas@ resource for developing sound
curricular and instructional pgsbams. These materials are intended as examples of how the knowledge and skills
might be presented to students in a sequence of lessons that have been aligned with the Standards of Learning.
Teachers who use tlitnhanced Scope and Sequesiteuld correlat¢he essential knowledge and skills with

available instructional resources as noted in the materials and determine the pacing of instruction as appropriate.
This resource is not a complete curriculum and is neither required nor prescriptive, but inaszsehé

instructional tool.

As stated above, tienhanced Scope and Sequeisogrganized into units by topics found in the origidatory

and Social Science Standards of Learning Scope and Sedqi@noeent. Each organizing topic contains the
following:

A related History and Social Science Standard(s) of Learning

The essential understandings, knowledge, and skills that define the designated Standard(s) of Learning, as
presented in thelistory and Social Science Standards of Learning Curriculum Franie2@(8

Related sample Internet resources

Lesson sessions containing various instructional activities and a list of required materials

Handouts to accompany some of the instructional activities

Sample assessment items covering the entire organizing topic

To o To To o To
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ORGANIZING TOPIC

Foundations of American Government

Standard(s) of Learning

CE.2

CE.6

Essential Understandings, Knowledge, and Skills

The student will demonstrate knowledge of the foundations of American constitutional government by

a) explaining the fundamental principles of consent of the governed, dimiteernment, rule of law,
democracy, and representative government;

b) explaining the significance of the charters of the Virginia Company of London, the Virginia
Declaration of Rights, the Declaration of Independence, the Articles of ConfederatioirgingaV
Statute for Religious Freedom, and the Constitution of the United States, including the Bill of
Rights;

c) identifying the purposes for the Constitution of the United States as they are stated in its Preamble;

d) identifying the procedures for anding theConstitution of Virginia and th€onstitution of the
United States.

The student will demonstrate knowledge of the American constitutional goveratribatnational
level by
b) explaining the principle of separation of powers and gexaton of checks and balances.

Correlation to
Instructional Materials

SKills (to be incorporated into instruction throughout the academic year)

Examine and interpret primary and secondary source documents.

Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.
Analyze political cartoons, political advertisements, pictures, and other graphic media.
Distinguish between relevant and irrelevant information.
Review information for accurggseparating fact from opinion.

Identify a problem, weigh the expected costs and benefits and possible consequences of

proposed solutions, and recommend solutions, using a deaisikimg model.
Select and defend positions in writing, discussion,detzhte.

Content

Explain that fundamental political principles define and shape American constitutional
government. Include an analysis of the following fundamental political principles:
A Consent of the governed: Thegple are the source of any and allgmmental

power.
Limited governmentGovernment is not afpowerful and may do only those things
thepeople have given it the power to do.

Rule of law:The government and those who govern are bound by thetare
those who are governed

Democrag: In a democratic system of government, the people rule.
Representative governmeit:a representative system of governmémpeople

oo Do o

elect public officeholders to make laws and conduct governmethiegoeoplés
behalf.
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ORGANIZING TopPIC: Foundations of American Government

Explain that American cotitutional government is founded on concepts articulated in
earlier documents, including the charters of the Virginia Company of London, the
Virginia Declaration of Rights, the Declaration of Independence, the Articles of
Confederation, and the Virginiadtite for Religious Freedom. Analyze the influence of
earlier documents on the Constitution of the United States of America, using the
following information as a guide:
A The darters of the Virginia Company of Londgnaranteed the rights of
Englishmen totte colonists.

A The Virginia Declaration of Rights served as a model for the Bill of Rights of the
Constitution of the United States of America.

A The Declaration of Independence
U dtated grievances against the king of Great Britain

U declared the coloniéndependence from Great Britain

U affirmed ficertain unalienable righiglife, liberty, and the pursuit of happiness)

U established the idea that all people are equal under the law

A TheArticles of Confederation
U established the first form of national gmvwment for the independent states

L:J maintained that major powerssided with individual states
U createcaweak central government (e.gq power to tax or enforce laws), which
led to the writing of the Constitution of the United States of America.

A TheVirginia Statute for Religious Freedom stated freedom of religious beliefs and
opinions.

Explain that he Constitution & the United States of America, including the Bill of
Rights,
A establishedhe structure of the United States government

A guaranteedquality under the law with majority rule and the rights of the minority
protected

A affirmedindividual worth and dignity of all people

A protectedhe fundamental freedoms of religion, speech, press, assembly, and petition

Describe how thereamble ofa constitution sets forth the goals and purposes to be
served by the government. Include an analysis of the following purpokiréted States
government:

To form a more perfect union
To establish justice

To ensure domestic tranquility

To provide fo the common defense

To promote the general welfare

Too oo Too Too Too To

To preseve the blessings oiderty

Explain that the Preamble to the Constitutidrthe United States of Americhegins,
fiwe the peopléthereby establishinthat the power of government comesri the
people.

Explain that the Constitution of the United States of Ameraabe amended through
processes outlined in the constitution

Explain theamendment process ftire Constitutiorof the United States of America
A Proposal: etion by Congres or convention

A Ratification by the states

Explain that he amendment process is complex andtthdate, only 27 amendments
have been added the Constitution of the United State

Explain that the powers of the national government are sepaai®t three branches
of the government in ways that limit any one branch from abusing its power.
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ORGANIZING TopPIC: Foundations of American Government

Explaintheprinciple of separation ofqwers:The Constitution of the United States in
Articles 1, 1l, and 11l defines the powers of the legislative, exieytand judicial
branches of the national government.

Explainthe operatiorof checks and ddancesEachof the three branches of the national
government limits the exercise of pemby the other two branches.

Explain the following checks exercised thye legislative kanch
A The Congress checks theepident when legislators
U override pesidential vetoes

U impeach and convi@ pesident

A The Congress checks the courts when legisiator
U confirm or refuse to confirm judges/justices

U impeach and convigtidges/justices

Explain the following checks exercised by gxecuive branch
A The peddent checks Congress when tiregident
U  proposes legislation

U prepares an annual budget for Congress to approve

U callsspecial sessi@of Congress

U vetoes legilation Congress has passed

A The pesident checks the courts when thegident
U nominates judges/justices

Explain the following checks exercised by ibdicial branch
A The courts check Congress when judges/justices
U declare acts of Congress to be umstitutional

A The courts check thegsident when judges/justices
U declare executive actions to be unconstitutional
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ORGANIZING TopPIC: Foundations of American Government

Sample Resources

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may east for th
material on some Web sites. Please note and abide by any such restrictions.

Americas Historical Documents he National Archiveshattp://www.archives.gov/historicalocs! This site
offersthe Declaration of Independence, The Constitution of the United States, and the Bill of Rights and
resources.

Document Analysis Workshedtational Archives and Records Administration.
http//www.archives.gov/education/lessons/workshedtsis site supplies worksheets for analyzing every
type of primary source document; including written documents, pictures, political cartoons, and sound
recordings.

Documents of American Historyirginia Department of Education.
http://www.doe.virginia.gov/testing/sol/standards_docs/history socialscience/resources/docuneits a
n_history.pdf This publicationincludes the text of important historical documents in PDF form.

fiHistorical Documents.Berts Guide to the U.S. Government for Kildkp://bensquidgpo.gov/6
8/documents/index.htniThis site contains thiexts of the Declaration of Independence, Articles of
Confederation, Constitution of the United States, and the Bill of Rights.

The Peoplés Vote. 10 Documents That Shaped Amerithe National Arbives.
http://www.ourdocuments.gov/content.php?page=vbkés site provides text versions of documents and
resources.

fiPreamble Scrambi@Bens Guide to Government for Kidsttp://bensquide.gpo.gow9
12/games/preamble scramble.ht®tudents can unscramble the words to the Preamble to the U.S.
Constitution.

fi T e a c Iith Doauments: Images of the American Revaluti. 6 The Nati onal Archives
http://www.archives.gov/education/lessons/revoluiinages/ This site offers a lessdar the period 1754
to the 1820s, various analysis worksheatsl a selection of correlated original documents for teathers
use in the classroom.

fiTop TreasurasAmerican Treasures of the Library of Congrd®tp://www.loc.gov/exhibits/treasures/@mtml
This site presents digital photos of the original handwritten draft of the Declaration of Independence and the
Virginia Declaration of Rights.

fi The Virginia Act br Establishing Religious Freedoifhomas Jefferson, 1786. Li br ary of Vi r gi 1
http://religiousfreedom.lib.virginia.edu/sacred/vaact.hfftiis site offers the text of the VirgmStatute for
Religious Freedom by Thomas Jefferson.

AVirginia Dec.l&eAvalon BrojectofocuiRentg im Lasv, History and Diploma@e
University. http://avalon.law.yale.edu/18th_century/virginia.abhis site contains the text of the Virginia
Declardion of Rights

fiVirginia Declaration of RightsJune 12, 1776 Virginia Memory.Library of Virginia.
http://www.virginiamemory.com/online_clas®m/shaping_the_constitution/doc/declaration_rightgs
site contains the text of the Virginia Declaration of Rights.

fA Voice of Dissent: George Masarhttp://www.virginiadeclarationofrightsom/ This site, written by students,
is devoted to The Virginia Declaration of Rights.

fiwhat k Meant by Returning to Fundamental Principdad/2 the People: The Citizen and the Constitution.
Center for Civic Educatiornttp://civiced.org/index.php?page=wtp hs4Q Ehis site presentsidVe the
Peopl® lesson on the fundamental prinieip of our governmental system.
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ORGANIZING TopPIC: Foundations of American Government

Session 1: Introduction

Materials

A Textbook or other instructional resources

A Attachment APretest

A Attachment BFoundations of Government Graphic Organizer
A Student spiral notebooks

Instructional Activities

1.

Distribute copies oAttachmentA, and nstructstudents to answer the questions basetheir background
knowledge Remindthem to mark their answers the Before column.

Go over the results of the pretésisee whether most students aghesk them to keep thelrandout so that
they camnanswer the questions again by filling in #ier column at the conclusion of thit.

Displayor distributeAttachment B which presents an overview of the unithe form ofa graphic organizer
Briefly discuss the relationship of the principles and the docuntistéd on the organizer

Have students create a personal diwiyfor courserelated terms in apiral notebookusingone or two
pages for each letter of the alphat¥et.the course progresseava themaddimportantandbr unfamiliar
terms and definitions for quick reference.

Assign studentto read in the tabook or another instructional resource the sedaiiothe fundamental
principles of government
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ORGANIZING TopPIC: Foundations of American Government

Session 2: Fundamental Principles

Materials

A
A
A

Textbook or other instructional resources
Daily newspapers
Internet access

Instructional Activities

1.

Discuss theneaning of each of the listed fundamental princifiEQTE: You may wish to visit the
following Web site for lesson ideas on the fundamental princgdlgevernmentii Wh & Meatt by
Returning to Fundamental Principlés®tp://civiced.org/index.php?page=wtp_hs4Q) sb

Have students select one of the fundamental principles of government and explaiméoesss system of
government would be different if that principle were not included.

Divide students into small groups. Give each group several newspapesk them to find an article that
shows a practical application of eacinpiple discussed in activity stepHave the goups make oral or

written presentations of their articléscluding an explanation of how the article demonstrates a fundamental
principle of American government.

Review fundamental principles by creating and using flash cards with the principle of government written on
one side and the name of the docunienthich it is described writtean the back.

Have studentarite one sentence using at least three fundamental principles in such a way that it shows their
meaningAlso, direct thento read in the textbook or another instructional resource the sectithre Virginia
historical documents.
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ORGANIZING TopPIC: Foundations of American Government

Session 3: Virginia Documents

Materials

A Textbook or other instructional resources
A Attachment C: Excerpts from thérginia Declaration of Rights
A Internet access

Instructional Activities

1. Explainthe importance othe Charters afe Virginia Company of London. Include an explanation of the
Virginia Declaration of Rights.

2. Distributecopies of Atachment Cand direcstudents to compare these passaggstheBill of Rights of
the Constitutiorof the United Stas (foundn thetextbook or other instructional resourgdsave students
write the number of theonstitutionalamendment beside the corresponding passage from the Virginia
Declaration of Rights.

Discuss the importance of the Virginia Statute for telis Freedom as a foundation for the Bill of Rights.

Have students resear¥firginia documents that influenced the formation of the American governmsing

the following Web sites

A AVirginia Dec | TheAvdlon BrojectoDocuiRents iml, $listary and Diplomacyyale
University. http://avalon.law.yale.edu/18th_century/virginia.asp

A fiTheVirginia Declaration of RightsJune 12, 1776 Wirginia Memory.Library of Virginia.
http://www.virginiamemory.com/online_classroom/shaping_the constitution/doc/declaration_rights

A fiThe Charters of Freedo@ New World Is at Fand® The National Archives Experience.
http://www.archives.gov/exhibits/charters/charters.html

A fiThe VirginiaActbr Establishing Religious Freedom. o Libr
http://religiousfreedom.lib.virginia.edu/sacred/vaact.html

A RA Voice of Dissent: George Masarhitp://www.virginiadeclarationofghts.com/

5. Have studentsugeh e A Document A nfrarhtiiedNatisnal Wohivés sarid Records 0
AdministrationWeb sitehttp://www.archives.gov/education/lessons/workshaetekamine and analyzbe
Virginia documents.

6. Assign studentto read in the textbook or another instructional resource the sectthe Declaration of
Independence.
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ORGANIZING TopPIC: Foundations of American Government

Session 4: Declaration of Independence

Materials

A
A
A

Textbook or other instructiona¢sources
Attachment DFirst Paragraph from the Virginia Declaration of Rights
Internet access

Instructional Activities

1.

Distribute copies of Attachment,@nd instrucstudents to usk and thetextbook or other instructional
resourceso identifyandunderlinewords or phrases from tliigst paragraplof the Virginia Declaration of
Rights that are also contained in the Declaration of Independafien students are finished, review the
common words or phrases and their meanings with the class

Discuss the authors of the Declaration of Independence and the Virginia Declaration of Rights. Explain that
both men were influenced by the ideas of the Enlightenment. (NOTE: While students do not need to know
details about the Enlightenment and its influeracegverview will help them understand why ideas and
phrasesvere popular and can be fouimdmany documentsf the period)

Help students review the important elements of the Declaration of Independenegample, have them
underline six grievance$e colonists had against the kirgnd direct them toircle the statement that
actuallydeclaresndependence from Great Britain.

Have students pretend to be Thomas Jeffeasolwrite apersuasivgparagraph urging their fellow delegates
to sign the Delaration of Independence.

Assign studentto read in the textbook or another instructional resource the sectithe Articles of
Confederation.
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ORGANIZING TopPIC: Foundations of American Government

Session 5: Articles of Confederation

Materials
A Attachment EDistribution of Power in a Confederation

Instructional Activities

1. Displaythevisual onAttachment EExplain that in a confederate form of government, the state governments
give the nabnal government only the poveto handle matterthe stategannot manage individually, such
as writing treées.

Discusswhy the colonists would select this type of government after the Revolutionary War.
Display thetwo-columnchartshown below, and have studergproduce it as a full page their notebook.

The Articles of Confederation July 12, 1776
Accomplishments Weaknesses

4. Direct studentso complete the twaolumnchart notesThese notes will be used for aiting assignment in
Session 9.
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ORGANIZING TopPIC: Foundations of American Government

Session 6: Preamble

Materials

A Textbook or other instructional resources
A Triple-spaced copiesf the Preamble to the Constitution of the United States

A

Internet acces@®ptional)

Instructional Activities

1.

Begintheclass with a choral reading of the Preamble. Explain that it is one of the most widely recognized
portions of any of the historical documemndhas great importancBiscuss the purposes of the Constitution
of the United States as stated in the Preamble.

Give students copies of the Preamltlave them locate the instances ofplex wording anthen simplify it
by paraphrasing, writingew wording above the originalvhen everyone is finished, ask for volunteers to
read the new versions of the Preamble.

Lead a discussion in which students compare and contrast the Preamble to the beginning of the Declaration of
Independence.

Have graips of studentdecide on angresent one additional goal of the new governrttetthey would
have included in the Preamble to the Constitution.

Optional activity: Have students complete fiRgeamble Scrambdeat Berts Guide to Government for Kids
http://bensguide.gpo.gowB2/games/preamble_scramble.html

Assign studentto read in the textbook or another instructional resource the secttbe system of checks
and balaces
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ORGANIZING TopPIC: Foundations of American Government

Session 7: Separation of Powers , Checks and Balances

Materials
A Textbook or other instructional resources

Instructional Activities

1. Explaintheprinciple of separation ofqwersas set forth irArticles I, Il, and lllof the Constitution of the
United StatesThese articles defirtbe powers of the legislative, executive, and judicial branchtse
national governmenCreate and show a visual timaékes cleathe meaning of separation of powers and the
system ofthecks and balances:

A The powers bthe national government are separated ambregtbranches of the governmantvays
that limit any one branch from abusing its power.

A Thesystem of checks and balances gives each of the three branttesationafjovernment ways to
limit the exerci® of powerby the otheitwo branches.

2. Reviewthe system of checks and balanaesngthetextbook or other instructional resourc& over those
checksand balanceglentified in the Standards of Learni@grriculum Framework

Checks exercised by théegislative branch:

A The Congress checks theepident when legislators
U overridepresiderial vetoes
U impeach and convi@ pesident

A The Congress checks the courts when legigator
U confirm or refuse to confirm judges/justices
U impeach and convict judgesdjices

Checks exercised by the executive branch:
A The pesdent checks Congress when thegident
U proposes legislation
U prepares an annual budget for Congress to approve
U callsspecial sessi@of Congress
U vetoes legislation Congress has passed
A The pesicent checks the courts when thregident
U nominates judges/justices

Checks exercised by the judicial branch:

A The courts check Congress when judges/justices
U declare acts of Congress to be unconstitutional

A The courts check thegsident when judges/justise
U declare executive actions to be unconstitutional

3. Provide additional examplés those listed
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ORGANIZING TopPIC: Foundations of American Government

Session 8: Separation of Powers

Materials
A Markers or colored pencils

A Chart paper or bulletin board paper strips
Instructional Activities

1. Distributeart supplieslnstruct students toreatea graphic organizarsing onlyhanddrawn pictures
(nonverbal pictorial representatiaio) represent the separation of powamgongthe branches of government
and tte system of checks and balances.

2. Post the draings around the room. Select students to describe the two coaseajgpicted iisomeone elss
drawing
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ORGANIZING TopPIC: Foundations of American Government

Session 9: Amendment Process/Conceptual Connections

Materials

A Two-column notes on the Articles of Confederation (fr8assion 5)
A Attachment FReview Organizer

Instructional Activities
1. Select two or three students to revithe concepts studied in the previous session, using the posted drawings.

2. Explain that the Constitution of the United Statas be amended through processes outlined in the
constitutionitself; however, the amendment procisssomplex ando date pnly 27 amendmentsave been
addedo the ConstitutionThe procedure for propwgy and ratifying an amendmeistas follows
A Proposad by action of Congress or convention
A Ratificaiond by the states
Explain thatbecause of the difficulty involved in amending the Constitution of the United Staiss,
changes in the way thiederalgovernment operates have come about through informal means.

3. Tell students that all of the documettisy have studied reflect the language and the intent of fundamental
principles of governmenbDisplaythe following statement:

Many historians feel the Constitution of the United States was written because the Articles of
Confederation did not protect ourrights or uphold the fundamental principles upon which our
government is based

Ask students to look back over the informatfoom this unit and decide if they agree wittis statement
Have them write a paragraph stating their opinion and the refmah (Help students understand the
meaning of the statement without providing answers.)

4. Distributecopies of Attachment F, and instrsttidentgo complete as much dfas they can from memory
for the next sessiof.ell them this is not a test, daety should fill in what they knowising penciland leave
blank the parts they do not knowhe class will work through the organizer at the next sessicortect and
complete it.
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ORGANIZING TopPIC: Foundations of American Government

Session 10: Review

Materials

A Textbook or other instructional resources
A Attachment FReview Organizer
A Attachment GReview Organizér Answer Key

Instructional Activities

1. Display a copy of th&eview Organizerand work through it with the clasallow students tsharethe
information they filled in from memorgnd to congdtiinformation in thetextbook or other instructional
resourcesHave students fill imnd/or correctheir own organizer as needed.

2. Briefly go over information from each block, using a visuaAtthchment G Answer any questions.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics
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ORGANIZING TopPIC: Foundations of American Government

Session 11: Assessment

Materials
A Attachment H: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment H, and have students complete the assessment.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics

15



ORGANIZING TopPIC: Foundations of American Government

Additional Activities

Write a paragrapthat addressed| five of the fundamental principle$ American government.

2. Follow newspaper and news magazines for a we@entify issues that involve one or more fundamental
principles of American government.

3. Research how the system of checks and balances may apply to Virginia governmeht.ddgwlifferences
between the Virginia system and the national system.

4. Interview a professional librarian or a journalist to learn how certain fundamental principles of American
governmentanplay important roles in their work.
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ORGANIZING TopPIC: Foundations of American Government

Attachment A: Pretest

Name; Date:

Instructions

A In theBefore column below, wite T or F beside eacktatement about our government.
A Leave theAfter column blank.

Before After Statement

The people are the sme of all power in government.

The Constitution of the Uretl States was the first form gévernment for the
new states.

The Virginia Declaration of Rights servedamodel for the Bill of Rights.

Only the pesident can disobey the Gtitution of the United States.

The system of checks and balancdsaised on sharing power betwdba
national government and the state governments
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ORGANIZING ToPIC: Foundations of American Government

Attachment B: Foundations of Government Graphic Organizer

American constitutional government is founded

on conceps written in earlier documents.

Consent of the governed e The Charters of the Virginia

[ ]

e Limited government Compgny .Of London . .

e Rule of law The Virginia I;)eclaraﬂon of Rights
« Democracy The Declaration of Independence
[ ]

The Articles of Confederation
The Virginia Statute for Religious
Freedom

Representative government

Constitution of the United States

(Preamblé Articlesi Amendments)

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics
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ORGANIZING TopPIC: Foundations of American Government

Attachment C: Excerpts from the Virginia Declaration of Rights

VI

XI

Xl

X1

XVI

That in all capital or crimingbrosecutions a man hath a right to demand the cause and
nature of his accusation, to be confronted with the accusers and witnesses, to call for
evidence in his favor, and to a speedy trial by an impartial jury of his vicinage, without
whose unanimous consehe cannot be found guilty, nor can he be compelled to give
evidence against himself; that no man be deprived of his liberty except by the law of the
land or the judgment of his peers.

That excessive bail ought not to be required, nor excessiveripesed; nor cruel and
unusual punishments inflicted.

That general warrants, whereby any officer or messenger may be commanded to search
suspected places without evidence of a fact committed, or to seize any person or persons
not named, or whose offemss not particularly described and supported by evidence, are
grievous and oppressive and ought not to be granted.

That in controversies respecting property and in suits between man and man, the ancient
trial by jury is preferable to any other and btigp be held sacred.

That the freedom of the press is one of the greatest bulwarks of liberty and can never be
restrained but by despotic governments.

That a well regulated militia, composed of the body of the people, trained to arms, is the
proper, natural, and safe defense of a free state; that standing armies, in time of peace,
should be avoided as dangerous to liberty; and that, in all cases, the military should be
under strict subordination to, and be governed by, the civil power.

Thatreligion, or the duty which we owe to our Creator and the manner of discharging it,
can be directed by reason and conviction, not by force or violence; and therefore, all men
are equally entitled to the free exercise of religion, according to the diofatesscience;

and that it is the mutual duty of all to practice Christian forbearance, love, and charity
towards each other.

Adopted unanimously June 12, 1776rgfnia Convention of Delegates.
Drafted by Mr. George Mason.

Sourcehttp://avalon.law.yale.edu/18th_century/virginia.asp
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ORGANIZING TopPIC: Foundations of American Government

Attachment D: First Paragraph from the Virginia Declaration of Rights

| That all men are by nature equally free and independent, and have céragmin
rights, of which, when they enter into a state of society, they cannot, by any
compact, deprive or divest their posterity; namely, the enjoyment of life and
liberty, with the means of acquiring and possessing property, and pursuing and
obtaining hapiness and safety.
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ORGANIZING TopPIC: Foundations of American Government

Attachment E: Distribution of Power in a Confederation

STATE Confederation STATE

STATE STATE
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ORGANIZING TopPIC: Foundations of American Government

Attachment F: Review Organizer

Name: Date:
Char_ter_s .Of = Virginia Virginia Statute : :
Virginia ) o Declaration of Articles of
Declaration of for Religious :
Company of . Independence | Confederation
Rights Freedom
London
Author
Fundamental
Principle(s) or
Guarantee(s)
Main
Impact(s)
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ORGANIZING TopPIC: Foundations of American Government

Attachment G: Review Organizer

A Answer Key

Charters of the

Virginia peinia I/l & SEnlie Declaration of Articles of
Declaration of for Religious )
Company of . Independence | Confederation
Rights Freedom
London
King of England Thomas .
Author (King James)l George Mason Igf?é?;fn Jefferson, gggtlrggstal
primary author 9
Life, liberty, and
Guamnteed the , the pursuit of
Fu_ndgmental rights of R|ght§ Iate_r Freedom of happiness States would
Principle(s) or Enalish contained in the liai hold
Guarantee(s) nglishmerto Bill of Rights religion _ old power
the colonists Unalienable
rights
Created a weak
Provided a central
Main overnment for Was the model | Established Declared the government
Impact(s) tghe Virainia for the Bill of separation of colonies
P colonyg Rights church and state independent Led to the

Constitution of
the United Statey
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ORGANIZING TopPIC: Foundations of American Government

Attachment H: Sample Assessment Items

Asterisk () indicates correct answer.

EssayQuestions

1.

Multiple -Choice Questions

How have fundamental political principles helped to
define the way our government operates?

How is the Constitution of the United States based of
documents written during the colonial period?

Why did the Articles of Confederation create a weak
federal government?

What are the purposes of the Constitution of the
United States asstatedin the Preamble?

What is the formal amendment process?

iWe the people of t

ordainanddasa b | i shéo

What does the phrase in thdbox abovemean?
A The power of government comes from the pedple
B We will be called the United States
C Our new government M be perfect
D The United States will ordain ministers

A system of government in whichthe people elect
public officeholders to make laws and conduct
government on the peoplé behalf is called

A apure democracy

B arepresentativgovernment

C federalism

D socialism

Judge Doris Lyn was tried and convicted o
stealing jewelry from the mall. She receive
a fine andwvas sentenced tt0 days in jail.

The situation described in the box abovénvolves
applying which fundamental principle?

A A systen of checks and balances

B Separation of powers

C The rule of law

D Consent of the governed

The documentthat guaranteedrights of Englishmen
to the colonistswas the

Virginia Declaration of Rights

The Declaration of Independence

Charters of th Virginia Company of Londah
Virginia Statute for Religious Freedom

o0 m>

10.

11.

12.

13.

14.

15.

Unalienable
rights

Life, liberty, and
the pursuit of
happiness

All people are
equal under th
law.

Which early American document is thebesttitle for
the diagram above?

A The Constitution of the United States

B The Virginia Declaration of Rights

C The Declaration of Ingeendence

D The Atrticles of Confederation

Which is NOT true of the Articles of Confederation?
A It created a weak central government.

B The national government had no power to tax.
C It gave no power to enforce laws.

D The states had little power.*

When the United States Army defends our country, it
is fulfilling one purpose d our government listed in
the

A Virginia Declaration of Rights

B Charters of the Virginia Company of London

C Preamble to the Constitutidn

D Bill of Rights.

One way the legislative branch cheks the executive
branch is to

A call Congress into special session

B impeach the sident*

C declare laws unconstitutional

D write laws for the nation

Vetoing an Act of Congress is an example of &eck
by the executive banch over the

A legislative banch*

B judicial branch

C president

D Supreme Court

National Government

Legislative Executive Judicial

The diagram above illustrates the principle of
checks and balances

rules of law

separation of powers

majority rule

o0 w>
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ORGANIZING TopPIC: Foundations of American Government

16. The Constitution of the United States has
A 22 amendments
B 26 amendments
C 27 amendments
D 29 amendmenis

Action by Congress

or convention —» Ratification by states

17. To which process does the diagraraboverefer?
A Amendment of the Constitutién
B Howa bill becomslaw
C Howa judge isapproved
D The Electoral College
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ORGANIZING TOPIC

Our Federal System of Government

Standard(s) of Learning

CE.6 The student will demonstrate knowledge of the American constitutional government at the national
level by
a) describing the structure and powers of the national government;
c) explaning and/or simulating the lawmaking process;
d) describing the roles and powers of the executive branch.

CE.7 The student will demonstrate knowledge of the American constitutional governnieastaite level

by
b) explaining the relationship of stagevernments to the national government in the federal system.

CE.10 The student will demonstrate knowledge of the judicial systems established by the Constitution of
Virginia and the Constitution adhe United States by
a) describing the organization df¢ United States judicial system as consisting of state and federal
courts with original and appellate jurisdiction;
b) describing the exercise of judicial review;
c) comparing and contrasting civil and criminal cases.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)
Examine and interpret primary and secondary source documents.
Create and explain maps, diagrams, tables, charts, graphs, adkbpets.

Analyze political cartoons, political advertisements, pictures, and other graphic media.
Distinguish between relevant and irrelevant information.
Review information for accuracy, separating fact from opinion.

Identify a problem, weigh thexpected costs and benefits and possible consequences of
proposed solutions, and recommend solutions, using a deaisiking model

Formulate an informed, carefully reasoned position on a community issue
Select and defend positions in writing, dission, and debate.

Content

Explain how the Constitution of the United States defines the structure and powers of the
national government.

Explain that the powers held by government are divided between the national government
in WashingtonD.C., and tte governments of the 50 states.

Describe how the Constitution of the United States of America outlines powers divided

and shared among the levels of governmesing the following informatian

A The Constitution of the United States of America establigtegrinciple of
federalism, which is the division of power betwédlastate governmentnd the
national government.

A The Constitution of the United States of America establishes a federal form of
government in which the national government is supreme.
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ORGANIZING TopPIC: Our Federal System of Government

A The powers not given to the national government by the Constitution of the United
States of America are reserved to the states.

A The Constitution of the United States of America deo@inpowers to both the
national and state governments.

Explainthe pimary responsibilities of each level of government
A National:Conducts foreign policy, regulates commerce, and provides for the
common defense

A Stae: Promotes public health, safety, and welfare

Summarize howhte expansion of the national governmi@& powers into areas
traditionally reserved to the states has altered the relationship of states to the national
government.

Explain that ¢nsions exist when federal mandates require state actions without adequate
funding.

Describe howhe legislaitve, executive, and judicial powers of the national government
are distributed among three distinct and independent branches of government.

Summarize the makeup and powefshelegislative branch using the following

information as a guide

A Consists ofhe Congress, a bicameral legislature consisting of the House of
Representatives (435 members, based upon populations of the states) and the Senate
(100 membe® two per state)

Makes the laws of the nation

Approves the annual budget

Confirms presidetial appointments

Raises revenue through taxes and other levies

Regulates interstate and foreign trade

Too Too Too Too Too Too

Declares war

Explain that officials who are elected to serve in thgomal legislatures make laws, and
that nationaldws are made by Congress.

Describe howall citizens can learn the importance of the indivi@iglarticipation in the
policy-making process through direct participation and simulations.

Explain that égislative powerare either
A expressedSpecifically listed in the Custitution of the United States

A implied: Used to carry out expressed powers

Identify the steps in thEawmaking process in Congress
Introducing a bill by a senator cgpresentative

Working in committees

Debatingthe bill on the floorof each house

Voting on a billin each house

Too oo oo oo o

Sending the bill to the president to sign into law

Explain that &ected officials write laws and take action in response to problems or issues.

Describe howndividuals and interest groups help shape legislation.

Explainthat he formal powers of Congress are limited by the Constitution of the United
States.

Describe how itizens (including students) learn the importance of the legislative process
through direct involvement and/or simulations.

Summarize the makeup apdwersof theexecutive branch,using the following

information as a guide:

A Headed by therpsiden of the United States, the chief executiicer of the
nation.
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ORGANIZING TopPIC: Our Federal System of Government

A Executes the laswf the land

A Prepares the annual budget for congressional action

A Appoints cabinet officers, ambassadors, and federal judges

A Administers the federal bureaucracy

Explain that pesidential power is broad in both domestic and foreign affaitshbre
are limits on what therpsident can and cannot do.

Explain that theexecutive branch plays a key role in the pcliegking process.

Identify the ways the executive branch influences pohegking
A Proposing legislation in an annual speech to Congress (State of the Union Address)

A Appealing directly to the people

Approving or vetoing legislation

A Appointing officials who carry out the laws

Explain that abinet department&dependentegulatoryagencies, andtherregulatory
groups interpret and execute the laws.

Describe how thermgsident exercises power as
chief of state: Ceremonial head of the government

chief executive: Head of the executive branch of government

chief legislator: Proposer of the legislative agenda

commandeiin-chief: Head of the natids armed forces

chief diplomat: Architect of America foreign policy

chief of party: Leader of the political party that controls the executive branch

Too oo Too Too Too To To

chief citizen: Representative of all of the people

Explain that pesidential power has grown in the years since the Constitution was ratified.

Summarze the makeup and powerkthejudicial branch, using the following
information as a guide

Explain that lhe judicial function is exercised in a dual court system, which consists of
state courts and federal coulfgirginia State courts are covered iretanit entitled
fiState and Local Governmejt.

Explain that he United States has a court system whose organization and jurisdiction are
derived fromthe nstitution of the United States and federal laws.

Identify the federal courts:

A U.S. Supreme Qot: Justices, no jury; appellate jurisdiction; limited original
jurisdiction

A U.S. Court of Appeals: Judges, no jury; appellate jurisdiction

A U.S. District Court: Judge, with or without jury; original jurisdiction

Explain thenational judicial branchusing the following information as a guide:
A The judicial branch consists of the federal courts, includin@tipreme Courthe
highest court in the land

A The Supreme Court exercises the power of judicial review

A The federal courts try cases involvifegleral law and questions involving
interpretation of the Constitution of the United States

Explain that he Constitution of the United States of America is the supreme law of the
landand that Virginiés gate laws must conform to the Vinga and Unied States
constitutions.

Explain that the supreme courts of the United States and Virginia determine the
constitutionality of laws and acts of the executive branch of government. This power is
calledfjudicial reviewo

Describe howlte power of judi@l review is an important check on the legislative and
executive branches of government.
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Explain thatMarbury v. Madisorestablished the principle of judicial review at the
national level.

Explain that courts resolve two kinds of legal conféictgvil and criminal.

Explain thatn a criminal case, a court determines whether a person accused of breaking
the law is guilty or not guilty of a misdemeanor or a felony.

Explain thatmn a civil case, a court settles a disagreement between two partiesverrec
damages or receive compensation.

(NOTE: Civil law and eiminal lawarecovered in greater detail in the unit entitf&tate and Local
Government)
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ORGANIZING TopPIC: Our Federal System of Government

Sample Resources

Below is an annotated list of Internet resources for this organizing @gpgright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

Berts Guide to Government for Kidsi(8). U.S. Government Printing Officéttp://bensguide.gpo.gow6
8/government/state/index.htmWritten at a middle school level, this site provides an overview of the
constitutional authority of state governments.

The CabinetThe White Housenttp://www.whitehouse.gov/government/cabinet.htiflis site shows the current
members of theresidenis cabinet.

A Century of Lawmaking for a New Nation: U.S. Congressional DocumehBebrates, 17744873 Library of
Congresshttp://www.loc.gov/teachers/classroommaterials/connections/lawmakNihiy/ site contains
lesson activities that integrate Utsstory, critical thinking, and arts drhumanities.

Congress for Kidsattp://www.congressforkids.net/index.htihis site, sponsored by the Dirksen Center, a
nonpartisan, nonprofit, educational organization, is interactive and waitgemiddle school reading level.

Congreskink. The Dirksen Congressional Centiettp://www.congresslink.org/This site provides engaging
instructional activities to teach the basic structure ancepoof the national government.

Federal CourtsJudicial Branch of the U.S. Governmehitp://www.uscourts.gov/FederalCourts.aspRis
governmenssponsored site providesformation on the federal cousid many important court cases.

Government Information by TopiOffice of Citizen Services and Communication, U.S. General Services
Administration.http://www.firstgov.gov/ This site the U.S. ggernmends official Web portal provides
access for federal, state, and local government sites; contact information, references, and news of interest.

AfHow a Bi |l | Kals im theeHsused he Dffios of the ClerkU.S. Capital
http://kids.clerk.house.gov/middkehool/lesson.html?intID=17 his site provides information on the steps
that are followedor a bill to becomdaw.

il Do Sol e miPlesidenBalvieraagurationd_ibrary of Congress.
http://memory.loc.gov/ammem/pihtml/pihome.himhis site provides a set of activities ongadents of
the United Statesénures Shockwave plugin).

filn Congress Assembledp@tinuity and Change in the Governing of the United Siafidse Learning Page.
Library of Congresshttp://memaory.loc.gov/learn/lessons/constitu/conintro.hirhis site providea unit
lesson plan on Congress, the Constitution, and current events.

The James Madison Center for Liberty & Learnidgmes Madison University.
http://www.jmu.edu/madison/center/index.htfhis site provides information on James Madison and his
impact on the courts.

fiLesson Two: The Executive Branch: Our Presidency and CabiRegbid ImmigrationThis site is a lesson on
the Executive Brancbontaininga description of each of the cabinet dépents.
http://www.rapidimmigration.com/usa/l_eng_civics_less2.html

fiOur Court® www.ourcourts.orgThis site is a project of former Breme Court Justice Sandra Da§0onnor. It
provides information and activities specifically designed for middle school students. Online games will be
available to provide simulation activities.

fiTeaching Court Caséd.esson to GoMinnesota Center for @amunity Legal Education.
http://www.ccle.fourh.umn.edu/lessons.html#Teachifys site provides a portal to dozens of lessons
relating to legal issues, mock trials, and other very atg#ssons.

Thomas: Legislative Information on the Interrigtp://thomas.loc.gov/This is the official site of the Congress of
the United States. It contains the texts of all bills before Congress and a listingnefrdoers of Congress
with contact information.
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ORGANIZING TopPIC: Our Federal System of Government

fiunderstanding the Federal Countdudicial Branch of the U.S. Government
http://www.uscous.gov/EducationalResources/FederalCourtBasics/UnderstandingTheFederalCourts.aspx
This site contains a publicatiom ¢he federal courtystemto be downloaded or ordered

Youth Leadership InitiativéJniversity of Virgina. http://youthleadership.net/index.jsphis site provides access
to lessos and simuditions on the election process.
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ORGANIZING TopPIC: Our Federal System of Government

Sessions 1 and 2: A Government Simulation

Materials

A Chart paper
A Markers

Instructional Activities
Day 1

1. Explain that this uniis aboutthe organization and powers of our national government. Before students begin
their study othe United States federal governmexskthemto describe the type of government they would
create if they had the opportunity to invaarie from scratch. What powers would it have? How would it be
structured?

2. Divide the class into groups tifree to fivestudentsach Explain that each group is going to create a new
nation Each group musto the following:

Name their country.

Draw anational flagon chart paper

Draw a map of the countign chart paper

Briefly outline a form of governmepincludingits structure and power€T his will be the countris

constitution.)

Too oo Too To

3. Distribute chart papeand markerso the groups, and allow thetm work cooperatively for the remainder of
the classExplain thathey will need to assigeach group member a taskorder to finish therojectduring
the first part of the next class session

Day 2

4. On the second day, allow groups to complete tlverk during the first half of class.

5. During the second half, have each grebpretheinformation about the country they have created
explaining whaform of governmenitt has(2i 3 minutes per group)

6. Explain that tomorrowstudents will learn wét the founding fathersf our countrydecided to do when they
were faced with a similar task.
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Session 3: National Government versus State Government s

Materials

A Attachment AThe FederaGovernmenversus State Government
A Attachment BPowers Deniethe FederalGovernment an&tate Governments

Instructional Activities

1. Explain that the Constitution of the United States establishes the principldeodlismwhich isthe division
of powerbetweerthe state governmentnd thenational governmentHowever, the relationship beten
thesetwo levels of government has changed over time.

2. Distributecopies of Attachment Aanddirect studentso read the text andhén write the answers to the given
guestions. When they have finished, go over the answershole-classdiscussion.

3. Using thevisual onAttachment B, present and discuss the poweasthe Constitution deniglsefederal
government anthose itdeniesstate governments.
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Session 4: Federalism

Materials

A
A
A
A

Textbook or other instructional @srces
Internetaccess

Chart paper

Markers

Instructional Activities

1.

Reviewthat federalism is the sharing of povietweerthe state governmenend the national government
Each level of governnmt has some powers all its owor example, théederalgovernment has the power to
print money, wage war, and write treaties, wisilate governments have poweskated to education and
voting. Somepowersare duplicate@t both levels:dr exampleboth levels have court systems. Thignary
responsibilitiesf each level of government include the following:

A Thefederalgovernment conducts foreign policy aretjulates commerce.

A State governmestpromotepublic health, safety, and welfare.

Have students createchartto show selected powers of the sigbeernmentandthefederal government.
Allow them to se theiextbook or other instructional resour@xlthe Internetto research additional powers.
When they are finished, create a class dogpbst for reference.

Instruct students tevaluatethe pwerslisted on theclasschartand makehreelists:
A Powersexercised only by the federal government

A Powers exercised only by state governments

A Powers exercised by both levels of government

Have studentsreate a Venn diagramsing the powerlsted. Explain that the purpose of todaylesson is
not to remember the powers of edevel of governmentbut justto discoverwhich powers are unique and
which areexercised by both levels
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Session 5: Powers Denied the Federal Government and State Government s

Materials

A Attachment BPowers Denied thEederalGovernment an&tate Governments
A Chart paper and markers

Instructional Activities

1. Direct studentso turn to Article | Section 9in the Constitution of the United States and read the passage on
powea's denied Congress.

2. Explain that the powers of government at both the national and state levels are Disipady Attachment B
and discuss some of the limits to government. Refer back to the principle of limited government discussed in
the fiFoundatons of American Governmemtinit.

3. Guide students in creatirmgchart comparing and otrasting the powers grantémland those deniestate
governmentand thefederalgovernment.

4. Explain that The Constitution of the United States of America isupeeme law of the land. All lavds
federal, state, and loé@almustbe in accordance witlhe Constitution.
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Session 6: Organization of the Federal Government

Materials

A Textbook or other instructional resources
A Attachment CThree Branches of Government

Instructional Activities

1.

Explain that the power of the United States government comes from the Conséitdticndivided among
three branchesf governmentDisplay thevisual onAttachment C, and briefly explain the three branches of
government. Explairhat each branch has members that serve different terntmaeadifferent

qualifications. Cite some examples.

As you explain each branctlirect student$o turn to the appropriate articles of the Constitution and point out
where the organization, povggrand terms are located.

Challengestudents to name the current officehotfer the executive and legislative branchEsll students
that these individuals and their jobs will be discussed later in the unit.

Explain that the United States had @an@ress under the Articles of Confederation. The founding fathers
trusted this group of representatives and had a clear idea of how they wanted this group structured in the new
government. Show students that Article | of the Constitution is the longesi@stdietailed description.

Assign student® read in the textbook or another instructional resource the secttbe legislative branch.
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ORGANIZING TopPIC: Our Federal System of Government

Session 7: Quiz on the Three Branches of Government

Materials

A Attachment D: Quiz on the Three Branches of Goneent
A Textbook or other instructional resources

Instructional Activities
1. DistributeAttachment Dand have students complete the quiz.
2. Assign studentt read in the textbook or another instructional resource the sectitte Congress
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ORGANIZING TopPIC: Our Federal System of Government

Session 8: Overview of t he Legislative Branch

Materials

A Textbook or other instructional resources
A Attachment EThe Legislative Branch

Instructional Activities
1. Go over theanswers to thquiz from the previous session

2. Displaythevisual onAttachment E, andse itto explainthe bicameral structure of the United States
CongressGuide students in definintpe termbicameralas consisting afwo house8 in the case of the U.S.
Congressthe Senateral the House of RepresentativBsscuss the following informain:

A Officials are elected to serve in Congress

A Congressonsists othe House of Representatives (435 members basedthppopulatiors of the
state¥ andthe Senate (100 membarswo per state).

A The Congress

U makesthelaws for the nation

approvethe amual federal budget

confirms presidential appointments

raises revenue through taxes and other levies

regulats interstate and foreign trade

declares war.

GG

3. Assign students to reamt rereadhe section in the textbook or other instructional resoorcehe powers of
Congress.
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ORGANIZING TopPIC: Our Federal System of Government

Session 9: The Work of Congress

Materials
A Attachment FCongressional Workload Table

Instructional Activities

1. Explain that every two yegrall members of the House of Representativesaedhird of the Senate
membersare eleted. The tweyear period of tim® r  fi that thes@articularrepresentatives and senators
servetogethelis callediia Congress.Each Congress is numberedrr the first Congress to the current 111th
Congress, which servé®m Jamary 3, 2009to Jaruary 3, 2011

2. Distributecopies of Attachment.Anform students that amy bills are introduced during each Congdéss-
year term Ask questionsuch as the followingp engage students in analyzing the data:

In which year were the most bills introdutin the House of Representatives?

In which year were the most bills introduced in the Senate?

Was this the same year?

In whichyear did the House of Representatives pass the most bills?

In whichyear did the Senate pass the most bills?

Was this the samgear?

Werethe yearsn which the mosbills were passedlso the years in whidine most were introduced?

What factorganinfluence how many bills are introduced and whether they are passed?

What is interesting or peculiar about thember of days the Sate was in session duriegch Congress?

Too Too Too Too Too To To To I
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ORGANIZING TopPIC: Our Federal System of Government

Session 10: Expressed and Implied Powers  of Congress

Materials
(None)

Instructional Activities

1. Explain that Congress has certaipressedoowersthat are specifically listed in the Constitutiofithe
United States Sometimesthese are also bad enumerated powersHavestudentgurn to Aricle 1, Section
8, paragraphsill7in the Constitution. Have students work in pairdbl5 expressed power$hen,
conduct a wholelass discussion on expressed powepmpilinga list ofthe powers students identifylake
sure students understand wita powers mean. Cite examples.

2. Explain that it was not possible for the writers of the Constitution to anticipate all fofttineneeds of our
government. Therefer they gave Congress brdatplied powers, which are used tearry out the expressed
powers.Direct studentso turn to Articlel, Section 8, paragraph J@&d have one studemrad the paragraph
aloud. Conduct a discussion on the meaning of this clasgestudents to predittow this clause is used
today.Explain that soméssuede.g., regulating the airline industrgid not exiswwhen the Constitution was
written. However, the power to regulate this industry is implied by the pmwegulate commee (trade).
Remind students that Congress has these powers only in matt@rogsattate line®riefly explain the
concept of interstate and intrastatéhout holding studentssponsible for the definitions.

3. Explain that state legislaturbave nany of these same powers withineir borders
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ORGANIZING TopPIC: Our Federal System of Government

Session 11: Expressed and Implied Powers of Congress, continued

Materials
A Index cards

Instructional Activities

Before this session, preparriltiple sets of sorting cards for groups of students. Prejatesetas follows:On
index cardswrite 15 t020 expressed powers of Congress as listed in Artjckedtion 8, paragraph$ 117 of the
Constitutionof the United State$n other cardswrite 10 to12 implied powers of CongresShuffle all the cards
in the set together.

1. Form groups of three or fostudentsach and distribute aetof cards to each group.

2. Have the groups refer #rticle 1, Section 8, paragraphisl¥ of the Constitutiorand direct them teort the
cards into expressed and impligowers.

3. After the groupsave completed sorting all cards, ask them to stand and defend their choices.
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ORGANIZING TopPIC: Our Federal System of Government

Session 12: How a Bill Becomes a Law

Materials

A Envelopes
A Teacheicreatedstrips listing the steps taken in Congress for introducing a bill anahguitrinto a law

Instructional Activities

1. Discuss how elected officiatake action in response to problems or issiyesriting bills in hopes oturning
them into Aws Emphasize thanidividuals andnterestgroupscanalso help shape legislation.t€examples
in whichindividuals or groups were involved in tlegislativeprocess (e.gMothers Against Drunk Driving
[MADDY] in drunk driving laws or James Brady in gun control issues).

2. Explain that mostederalbills follow a similar path to becomma law:The presidenproposes an idea for a
bill in the State of the Uniondalress, or a constituentioterestgroup suggests an idea for a bill. Then the
following steps take plade turn the bill into a law
A A senator orepresentativevrites andntroduces a bill.

A Work is done on the bill in committees.

A The bill is debated on the floof each house

A A vote takes place on the bill @achhouse

A The bill is sent to theresidento signinto law (or vetd.

3. Direct studentso clear tleir desks. Ditribute envelopes, each containing a setmpslisting the steps for
introducing and passirgybill. Instruct students tplace the strips in the correct sequence

4. Explain that students are goit@simulate writingbills during the next sessioAssign students to think of
ideas for billshased on an expressed or implied power of Congfedisthem to jot down their ideas and
bring them to class tomorrow to use in the-bitkation activity.
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ORGANIZING TopPIC: Our Federal System of Government

Session 13: Review of the Legislative Branch

Materials
A Attachment GLegislative Branch Organizer and Word Bank

A Textbook or other instructional resources

Instructional Activities

1. Distribute copies oAttachmentG, and lave studentsomplete the wordbank activity

2. Direct students to write a definitiori each termusing the textbook or other instructional resources
3. Before the class ends, go ovdraaiswers to ensure correctness.
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ORGANIZING TopPIC: Our Federal System of Government

Session 14: Overview of the Executive Branch

Materials
A Attachment H Executive Branch Structure

Instructional Activitie s

1. Displaythevisualon AttachmenH, and iefly describe ach of the listed parts of the executivarclés
organization.

2. Explainthe following statements:

it he execut owramebterdorceslthe lavs ofghe land. When George Washington w
presidentpeople recognized that one person could not carry out the dutiespoésidentvithout advice
and assistance. Tipeesident receives this help from theepresidentdepartment heads (cabinet
members), heads of independent agencieshaads oExecutive agencies. Unlike the powers of the
presidenttheir responsibilities are not defined in the Constitytat each has special powers and
functionso

iBenbds Guide to GiByWwS Gavenment Rrioting Oficed s ( 6

http://bensguide.gpo.gov/government/state/index.html
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ORGANIZING TopPIC: Our Federal System of Government

Session 15: Powers of the Executive Branch

Materials
(None)

Instructional Activities

1. Askstudentdo turn to Article Il of the Costitution of the United Stateand have one studemtad Section 2
aloud.

2. Pair students and ask thenréoead this passage. As threyad, ask them to create a list of the duties and
powers of thepresident

3. Instruct students tlist aloud the dués and powers they fouridisplay their responseBirect students to
write down any powers they did nalreadyhave in their notebook&xplain that tomorrowhe studentsare
going to create an illustrated postiepicting the powers of the president.
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ORGANIZING TopPIC: Our Federal System of Government

Session 16: Presidential Powers

Materials

A Textbook or other instructional resources
A Chart paper
A Markers

Instructional Activities

1. Explain that thdJnited Statepresidentas several roles. Tipgesidenis actions in these roles include the
powers listedn the Constitutiorand reviewedn the last session. Some actions have come about through
custom.The presider roles include

chief of state: Camonial head of the government

chief executive: Head of trexecutive branch of government

chief legislator Promser of the legislative agenda

commandein-chief: Heal of the natiofs armed forces

chief diplomat: Archiéct of American foreign policy

chief of party: Leader of the political party tteintrols the executive branch

chief citizen: Representativé all of the people.

Revieweach rolewith students(NOTE: You may vary the wording tmatch the wording in the textbook.)

Too Joo oo Too Too Too Too

2. Distribute markers and chart papereach studentnstruct students toreate an illustrated wethowingthe
presidenin the @nterand thepresidends powersand actionsn each rolesurrounding the president
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ORGANIZING TopPIC: Our Federal System of Government

Session 17: Executive Branch and Policy Making

Materials
A Attachment: Powersand Actions of the Executive Branch

Instructional Activities

1. Post the student welfiom the previous sessiamtil the unit test. Ask each student to standexylain one
of the presideid roles that heshe illustratedMake sure all roles arestiussed.

2. Display the visuabn Attachment, and briefly thepresidenis responsilities in relation to the various roles
Explain that since thpresidentannot introduce laws, he or she must influence a member of Congress to do
so. One of the most important opportunities to do this is dthe&tate of the Union address (to be studied
in thenext sessionExplain thatn addition to carrying out federal laws, theesidentis the head of the
worldés largest bureaucradpefine the wordureaucracyand eplainthatthe @abinet departments,
independenagencies, andtherregulatory groupsnake up the federddureaucracwndinterpret andexecute
(carry ouj laws.(NOTE: Later in this unitstudents will study the various parts léexecutivebranchand
how it carriesout laws)
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ORGANIZING TopPIC: Our Federal System of Government

Session 18: The State of the Union Address

Materials
A Attachment X The State of the Union Address

Instructional Activities

1. Explain that the State of the Union address is an important waypfesaenfs agenda to be communicated
to the publicas well aghepolicy makes in Washington.

2. Distributecopies of Atachment). Direct student$o read the first section and respond in the lines provided.
Then, ask them to complete the reading and write a shortiestkeyspace provided
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ORGANIZING TopPIC: Our Federal System of Government

Session 19: The Cabinet

Materials

A
A
A

Textbook or other instructional resources
Daily newspapers
Internet access

Instructional Activities

1.

Explain thatalthough the cabinet is not included in the Constitution of the United States pessidenhas
had a cabinet whose role was to advise thed eligcutive and help himmplement feéral laws George
Washington began with four cabinet secretalt=p studentsame themDirect student$o turn to the
section in the textbook or other instructional resoorcéhe cabinet

Today there are many more cabinet posi. The cabinet oludes the ice presidentand, by law, the heks

of 15 executive departmeptghe Secretaries of Agriculture, Commerce, Defense, Education, Energy, Health
and Human Services, Homeland Security, Housing and Urban Development, Interior, Labor, State,
Transpotation, Treasury, and Veterans Affaies, well aghe attorney generalJnder President George W.

Bush, cabinetevel rank alsavas accorded to the Administrator of tEevironmentaProtection Agency, the
Director of theOffice of Management and Budgé#tge Director of the National Drug Control Policgnd the
United States Trade Representative. For more information, go to the White\Mebsste at
http://www.whitehouse.gov/government/dadx. html

Provide a selection of newspagerdor Internetnewsarticlesabout the activities of the cabinet and how it
operatesHave students rite a summary of the situation @mearticleto explainhow the cabinet agency was
involved.
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ORGANIZING TopPIC: Our Federal System of Government

Session 20: Independent Regulatory Agencies

Materials

A

Internet access

Instructional Activities

1.

Explain trat Congress creates independergulatoryagencieswhicharepart of the executive branch of the
federal government. These agenciesrasponsible foregulatingthe governmed keeping the government
and economy running smoothOTE: Four agencies will be studied diepthduringthe eonomics portion
of this coursd theFederal Trade CommissioRTC), Federal Communications Commission (FCC)
EnvironmentaProtection AgencyEPA), andFederal Reserve Systénso make sure these are included in
this activity.)

Divide the class intgroups of three studengsich Explain that each group is going to research @duhe
independent agencies of the executikemnbh.They will find outeachagencys officid name and any
nickname it useand write three sentences describing what it does. This information will be written on an
index card one for each agenc$tudents shouldonsulta variety of sources. (The affal government site

for the agencies imdependent Agencies and Government Corpora@bns
http://www.firstgov.gov/Agencies/Federal/Independent.shtiid ensureoverage of alagenciesask
students to sign up féheagencies thewould like to research

Once all cards are complete, hazeh grouwitch cards with another group and identify which expressed
or implied powerof Congress eachgencyhelps to carry out. Comtise circulating the cards until all student
groups have used the cards from every other group.
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ORGANIZING TopPIC: Our Federal System of Government

Session 21: Executive Branch Business Card s

Materials

A Blank index cardgor precut construction paper cards)
A Markers
A Computers (optional)

Instructional Activi ties

1. Explain thata business card is used to present to a new acquaintance so that the new acquaintance can
remember the presenfiemame and have access to hisiimgortant professional and personal information

2. Instruct students toseindex cardsand markers to create a business card for a member eXebative
brancl® i.e.,thepresident, ice presidenta cabinet membeor a heaaf an independentgulatoryagency
Model whatshould bencluded on the cardFor example, besides the basic infation (hname, address,
phone numbers, fax numbersyail address), you might includeckever name for the official, a pertinent
graphic from a Web site, an organizational design, a motto or slogan, or other informatiEmntbastrates
knowledge otherole of the person or agency within teeecutivebranch
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ORGANIZING TopPIC: Our Federal System of Government

Session 22: Review of the Executive Branch

Materials
A AttachmentK: Executive Branch Review

A Textbook or other instructional resources
A Student note
Instructional Activities

1. Deletetheanswersiomthe secon@dolumnon AttachmenK, andprint anddistribute the handout to
students. (NOTEYou may wish to add one or more categories tdhdmredout such as the names of the
current office htwer or various members of thgezutivebranch @partmen).

Direct students to usthetextbook or other instructional resour@xl notes to complete thandout
Before the class ends, go over all answers to ensure correctness.
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ORGANIZING TopPIC: Our Federal System of Government

Session 23: Overview of the Judicial Branch

Materials
A AttachmentL: JudicialBranchStructure

A Textbook or other instructional resources
Instructional Activities

1. Tell students that they are n@eing to study thg@udicial branch, thehird branch of théederalgovernment.
Explain that he United States has a dual court systarolving two levels of governmedtthe federal and
the stateThere are federal courts, whichve jurisdiction ovecases involving federal laws, and state courts,
which have jurisdiction ovestatematters Define and briefly discuss the tejuamisdiction.

Use the visualon Attachment to previewthe structure of thgidicial branch

Assign studentto read in the textbook or another instructional resource the sectibe organization of
federal courts.
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ORGANIZING TopPIC: Our Federal System of Government

Session 24: Introduction to the Judicial B ranch

Materials

A AttachmentM: Aboutthe United State€ourts
A AttachmentN: Study Guide for the UniteStatesCourts

Instructional Activities

1. Directstudents to turn to Article 11l of the United States Constitution, and have a student read it aloud. Ask
students what they notice is different about this arti€lesg§ible responseshorter than the otheitseasonis
defined etc) Prompt a discussion by asking studemity they thinkthis article is differentRemind students
that one of the weaknessaghe Articles of Confederation was that there was no natjodalial branch
therefore, the founding fathelnad not yet decidedthat they wanted this branch to be. They left it to the new
Congress to design the courts system.

2. Explain that we haveat always had three levels of courts in the federal system. The United States Courts of
Appeak were added by an act of Congress.

3. Distributecopies of Attachmentsl andN. Allow students time to redtie information about the United
States courtand canplete the study guide. Remind them that they should answer these questions in
paragraph form.

4. Before the end of class, go over the answer to the study guide. Ask stoldete¢ers to read their
paragraphs, and discuss the answers in a class discussion
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ORGANIZING TopPIC: Our Federal System of Government

Session 25: Jurisdiction

Materials

A AttachmentO: Structure of thé~ederal Courts
A Textbook or other instructional resources

Instructional Activities

1.

Explain thathe right of a court to hearparticularcase iscontrolled by itgurisdictiond i.e., the case must
fall within its scope of concermefineoriginal jurisdiction andappellate jurisdictionand give several
examples otases fitting into these categories:

A Original jurisdiction: The authority or power of a court to hear a fiestebeforeany other court

A Appellate jurisdiction: The authority or power of a court to reviieevdecisions of a lower court

Tell students thatefderal courts get their jurisdiction from Article Ill, Section 2 of the Constitution. Ask
students to find thisectia in the textbook or other instructional resoyared sedct a student to read it
aloud.Explain that the first clause describes the $ygfecases thatre heard by federal courtssk students
to name sewval types The second clause specifically states jurisdiction of the Supreme CouPpint out
that this section identifies two factors to consider when deciding that a federal court has jurisdiction:
A The case arises from a law passed by Congress.

A There is a speci&ype ofperson involved (e.ganambassador).

One important conflicthat occurredinder the Articles of Confederation wihg resolution oflisagreements
between states. The Constitution helps resolve this issue by naming the Suprene outthat is not tied
to any one stategs he court with original jurisdiction in such disagreements.

Use the visuabn Attachmen® to review the federal coustructure Explain that the only place a case is

heard by a juryn a federal court is in the United States Distriou@s. The procetngsin these courtare

similar to whathe public isfamiliar with from movies and television. There is a plaintiff (the United States
government), a defendant, attorneys for each side, a jury (although a defendant can elect to have a judge hear
the caerather than a jufly witnesses, and other court personnel. If one of the sides is not happy with the

ruling and there is a legal reason to appeal, they can ask the United States Court of Appeals to review the
case.

In the United States Court of Appsah panel ofisuallythree judges hears@appeabf a case from the

United States District Court. If the case is very important, all of the judges for that circuit can sitttehear
case. After the ruling, if one of the sides is not happy with thegalnd there is a legal reason to appeal, they
can ask the United States Supreme Court to review the case.

The Supreme Court can decide to hear a case or let the ruling of the lower court stagcedbit@hear a

case, all nineystices of the Supme Court participate in the decisidie decision is expressed in the

fiOpinion of the Courd which areoftenlong, technical documents that explain why the court decided as it did
andwhetherany members disagreed with the decision and why. Courtschtbarcountry use these written
comments to guide them in deciding similar cases.

The Supreme Court also hears caggsealed from the supreme coofreach of the states. Just as in federal
cases, the Supreme Court can decide to hear a case oridinpef the statsupremecourt stand. Cases
involving the death penalty are automatically appealed to the Supreme Court.
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ORGANIZING TopPIC: Our Federal System of Government

Session 26: Civil and Criminal Cases

Materials
A AttachmentP: Civil and Criminal Cases

Instructional Activities

1. Distributecopies of AttachmenP, anddirectstudents to read the section on civil cases. Ask them to write a
onesentence summanf the most important points about civil cases.

2. Pair studentsaanddirecteach pair to select one of their summary senteasése besor to combine them to
form a sentencthatthey both agreeovers thanost important points about civil casetve onanember of
each paimvrite the paié sentencen the board. (These sentences will be used later.)

3. Directstudents to work individubl to readthe section orriminal casesind write a summary sentence
Then, pair studentandhave the pairsepeat the process above.

4. Once all sentences adesplayed lead a class discussion regarding civil and criminal ckkes the class
selectonesummarysentencebout each type of case as the best anddbyeyit into their notebook for
future reference and review
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ORGANIZING TopPIC: Our Federal System of Government

Session 27: Judicial Caseloads

Materials

A AttachmentQ: Eastern Virginia U.SDistrict CourtCaseloads
A Internet access
A Teacheprovided resources on thénited States Cowsbf Appeals

Instructional Activities

1. Directstudents to review Article 1l of the Constitutidhave them ote that the only couectuallycreated by
the Constitution is the Supreme Court.

2. Explain that thdirst Congress created the Urnlt&tates District Courts in 1789 because #resw the
Supreme Court could not hear every case. These were the only two levels of federal courts for about a
century. Today, more than 80 percent of all federal casekead in the US. District Courts.

3. Display the visuabn Attachmenf. Ask questions t@promptstudents to use tlggaphs to gather
information.These questionsight includethe following

What year had the higist number of cases filed? (20®4#ow many wee there?g&,227

What year had thivwest number of cases filed? (20¢8w many were there®,440

What was the d=ease in the number of cases fibsdween the year with the highest number and the

year with the lowest number? (1,787)

What percentleceasss this? {8%)

There are 94 federal distridtsthe U.S How many cases wid have been filed ib.S. District Courts in

2008if each of thenmadhadthe same number as this distridd®%,360

There were actually only3B,153casediled in all 94 Dstrict Courtsthat year. From this fact, what

conclusion can you makePHe Eastern Virgini&).S. District Courthas a high caseload compared to

others.)

o oo oo e

4. Inform students that by 189the United States Supreme Court was three years behind on headng ca
appealed from the U.S. District Courts. It was obvious that the Supreme Court redleelesditved of the
heavy load of hearing all of the appeals from th®.District Courts. ThereforeZongress created the United
States Coustof Appealsthat yeatto do just thatOver the last 25 years, some people have called for another
level of courts to weed out cases where there is really no legal question.dihgreesaying this would
just addmorefederal bureaucracy and cost the taxpayssmoney.

5. Have students do research on the Internet and other tgaok&ted resources to find out whether the
caseloads of the United States Courts of Appeals are manafjéablevhat their caseloads have been over
the past several years and how backlogbeg thay have becom@nce research is complete, hold a class
discussion on the subject.
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ORGANIZING TopPIC: Our Federal System of Government

Session 28: Judicial Review

Materials

A AttachmentR: Anticipation Guid® Judicial Review
A AttachmentS: Judicial Review

Instructional Activities

1. Display thevisual onAttachmentR. Instruct students to take out a sheet of papenaitel down whether the
guestionsare true or false. Do not give students the ansvi@rsctthem to turn their papers over until they
have completed the rest of the lesson.

2. Explain thagjudicial review is one of the most important functions of the Supreme Court. However, it is not
written into the Constitution. How did the Court get this power?

Distribute Attachmen$, and direcstudents to reail.

After all have read the handobiave students turn over their anticipation guide and change any answers they
discovered were incorredtead a class discussion on judicial review.
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ORGANIZING TopPIC: Our Federal System of Government

Session 29 and 3 0: Marbury v. Madison

Materials

A AttachmentT: Marbury v. Madison
A AttachmentJ: Case Briefor Marbury v. Madison

Instructional Activities

The following Web sitenay be helpful ieaching this topidiMarbury v. Madisord James Madison University.
http:/AMwww.law.cornell.edu/supct/htmli/historics/USSC_CR_0005_ 0137 _ZS.html

1. Explain that in this sessipstudents will study the case that gave Supreme Coutthe power of judicial
review:Marbury v. MadisonAs they study this case, they will look airitthe sare way lawyers look at all
cases: by separatirige facts of the case, the leiggdues and theapplicable decisions of the courts.

2. Distribute copies oAttachmeng T andU. Define the ternwrit of mandamusgrequiring a government official
to take a specific actionpirect students to read theackground factsf the casen Attachment TWhen
they have finished this section, have them decide what should be writterfiisttiection of the chann
Attachment U

3. Read the three legasiesaloud. Stop after eaane and rephrasi into languagéehe students will readily
understand. If necessary, give examptelelp students understand the concepts. ,There studentarite
theseissuednto the second section of the chart.

4. Finally, ask a student to read thesfipart of the opinion of the Supremeutt. Discuss this as a clagrect
students to write&n note papes onesentence summary explaig this portion of the opiniorRepeat this
procesdor the next twagarts of the opiion.

5. As a class, use the studginesentence summaries to draft a class summary for each of thesteqp.
Direct students to rite these summarigs the third section of the chart.
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ORGANIZING TopPIC: Our Federal System of Government

Session 31 Review of Checks and Balances

Materials

A Constructon paper

A Chart paper

A Markers

A Textbook or other instructional resources

Instructional Activities

1. Direct students to look back in their notebooks for the notes they took tedtralsystem of checks and
balances durintheir study of the Constitutiorf the United StatefOrganizing Topic 1, Session. Also,
have them return to the checks and balances chart iexti®ok or other instructional resourgcesich
showsthe relationship of the three branches of governnierlain that now that they hagtéudied each of
these branchethey are going to revisit checks and balances by creating a human chart.

2. Divide the class into three groups representing the three branches of the federal godelegisative,
executive, andydicial. Direct dudentsin each groupo write eachcheck their branch lseon a separate sheet
of construction paper, e.g., Congress checks the courts by approving Mttgasthey are finished, each
groupshouldhavewrittenthree to seven checks their branch has on the atloemstruct students toreatea
sign on chart paper to identify their branch

3. Designate three locatiois the room one for each branchlave each group gather in their location, post
their chartpaper sign, antloldthe constructioipapersheets lisng thar checks.

4. Instruct each student hol di ng a d&ndédxgainknhisdrbeedwn t o
words what the check is and why it is important. (If they have trouble with this, another member of the group
may help.) Catinue until all threehecks have been explained
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Session 32: Review of the Judicial Branch

Materials
A AttachmentV: Review of the Judicial Branch

Instructional Activities
1. Distributecopies of Attachmerl. Allow time for students to completie

2. Before the class ends, go over all answers to ensure correctness.
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Session 33: Assessment

Materials
A Attachment W: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment W, and have students complete the assessment.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics

62



ORGANIZING TopPIC: Our Federal System of Government

Additional Activities

1.

Show students a video of all or pafta State of the Union addrestave them omplete a response activity
on thepresidends use of the State of the Union addr&eect them to malyze whether the address would be
most effective if watlbed on television, listened to on radio, or read feamwspapeor online

Show students @deo (orhave themreada written transcripgtof a State of the Union addreasdinstruct
them tomake a list of the most important points in the addressn Ftave thenview (or read) the official
response from the opposing political pattya class discussionpmparethe studenpoints to those that the
opposing party representative ché@éocus on

Have studentsasearch a U.S. cabinet officeindependent regulatoggencyHave them eate a brochure
explaining its role in the nationakecutive branch

Have studentseisearch a local issue that involves both federal and state (or regional, or local) regulatory
agencies. Analyze the differemtles that each agency plays in the issue and any interaction they may have
with each other. Do they seem to cooperate with one another? Are they in conflict? (An example could be an
issuerelated to the Chesapeake Bagt@rshed, using resources citedhia Virginia Department of

Educatioris Lessons from the Bat

http://www.doe.virginia.gov/instruction/elementary _school/sciencefssdiay/about watershed/index.shiml

Have studentsasearch a federal court case that has had an imp#wiofamily or communityInstruct
them to tace the steps leading to the céruling. What have been (or what do you expect to be) the long
term results of this court ruling? Why?

Prepareand display a poster showiagsymbolic hat for eagbresideritl role:
chief of state: Ceremonial head of the government
A chief executive: Head of the executive branch of government
A chief legislator: Propser of the legislative agenda
A commandein-chief: Head of the nati@ armed forces
A chief diplomat: Architect of American foreign policy
A chief of party: Leader of the political party that controls the executive branch
A chief citizen: Representative of aflthe people
Have students explain orally or in writing the significance of each hat and the power it represents
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Attachment A: National Government versus State Government s

Name; Date:

Directions: Read the paragraphs below. Then, write answers tguigtions that follow.

The first type of government in America was based primarily on state government. Prior to the signing of the
Constitution, America was made up of thirteen coloraésf which were ruled byreat Britain Following the
Revolutiorary War, these colonidmsically governed themselvedthough they had formed a league of
friendship undethe Articles of Confederatiomhey feared a strong central government like the one they lived
with when they were ruled §ritain. However, it wa soon discovered that this weak form of state government
could not surviveand ® the Constitution was drafted.

The Constitution

A defines and limitstte power of the national government

A defines the relationship between the national governmerthaimtividual state governments
A guarantees the riggof the citizens of the United States.

This time, it was decided that a government system based on federalism would lishedtdh other words,
power was to behared between the natiogamlvernmentaindthe state (local) governments. The opposite of this
system of governnm is a centralized government in whitte national government maintains all powenance
and Great Britaifave this system of government.

Sharing power between the national goverrninagil state governments allows the United States to enjoy the
benefits of diversity and unity. For example, the national governmaytdevelop a uniform monetary system

with one currency(Imagine having 50 different types of cosrsd bills each with aifferent value, requiring a
calculata for shopping in another sta}éd national system is fair to everyone, and the states do not have to bear
the heavy burden of regulating their currency.

On the other hand, issues such as the death penalty folieghedifnes have been left up to the individual states.
The decision whether or not to have a death penalty depends on tltattssatey, needs, and philosophies.

SourceBerts Guide to Government for Kidd.S. Government Printing Office.
http://bensguide.gpo.gowgovernment/state/index.html

Questions
1. What was the first type of government in America?

2. Why did the colonies form a weak government under the Article®ofederation?

3. What does the worféderalismmean?

4. What is the advantage of federalism?
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Attachment B: Powers Denied

ORGANIZING TopPIC: Our Federal System of Government

Federal Government

e May not violate the Bill of
Rights

e May not impose export
taxes among states

e May not use money from
the Treasury without the
passage and approval of 4
appropriations bill

e May not change state
boundaries

the Federal Government and State Governments

State Governments

May not enter into treaties
with other countries

May not print money

May not tax impod or
exports

May not impair obligations
of contracts

May not suspend a persisi
rights without due process
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Attachment C: Three Branches of Government

ONSTITUTION

The White House g The
\_ . Z | Supreme
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e~ ERRRUEN SUPREME COURT
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HOUSE OF SENATE
\REPRESENTATIVES J

SourceBerts Guide to Government for Kidd.S. Government Printing Office.
http://bensguide.gpo.gowgovernment/state/index.html
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Attachment D: Three Branches of Government i Quiz

Name; Date:

1. Federalism is

2. Federalism is established by

3.  The powers ofovernment are shared by the , ,

and levels of government.

4.  The Constitution of the United States of America establishes a form of government in which

is supreme.

5.  The powers not given to the national government by the Constitutioe bfrtited States of America are

reserved for

6. List two responsibilities of the national government:

7.  The Constitution of the United States of America denies powers to which governments?

8.  On the back of this page, draw a brief graptiganizer (web) that shows the three branches of the national
government and/or their most important powers (leadership).

9. Describe why certain powers are denied to government. Include at least two examples of powers denied
government.
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Attachment E: The Legislative Branch

Article | of the Constitution established the legislative brasfdihe United StategovernmentThis
branchis made up of the Congress ataitaingovernmental suppoagenciessuch as the Government
Printing Office andhe Library of Congresghat provide assistance to and support services for
Congress.

Article | of the Constitution gave Congress the power to make laws. Congress has two parts, the House
of Representatives and the Senate.

United States Congress

United States Senate United States House of Representatives
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Attachment F: Congressional Workload Table

Congressional Workload
19851 2006
HOUSE OF REPRESENTATIVES
Congress Bills Introduced Bills Passed Days in Session
99th (1985-86) 6,499 973 281
100th (1987-88) 6,263 1,061 298
101st (1989-90) 6,683 968 281
102nd (1991-92) 7,771 932 277
103rd (1993-94) 6,647 749 265
104th (1995-96) 4,542 611 289
105th (1997-98) 5,014 710 251
106th (1999-2000) 5,815 957 272
107th (2001-2002) 5,892 677 265
108th (2003-2004) 5,547 801 243
| 109th (2005-2006 6,540 770 241 |
Congress Bills Introduced Bills Passed Days in Session
99th (1985-86) 3,386 940 313
100th (1987-88) 3,325 1,002 307
101st (1989-90) 3,669 980 274
102nd (1991-92) 4,245 947 287
103rd (1993-94) 3,177 682 291
104th (1995-96) 2,266 518 343
105th (1997-98) 2,718 586 296
106th (1999-2000) 3,343 819 303
107th (2001-2002) 3,242 554 322
108th (2003-2004) 3,078 759 300
109th (2005-2006) 4,163 684 297

SourceThe Dirksen Congressional Centbttp://www.congresslink.org/print_basics_histmats_workloadstats.htm
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Attachment G: Legislative Branch Organizer and W  ord Bank

Name; Date:

Directions: Write the terms from the Word Bank underneath the headings to which they apply.

Legislative Branch

Structure Lawmaking Powers
Process

WORD BANK

bicameral committee work
denied floor debate
House of Representatives appoves presidential appointment
expressed approves budgets
Senate interest groups
enumerated sign into law by executiveranch
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Attachment H: Executive Branch Structure

Executive Branch

Cabinet Vice
(departments) president

Independent
agencies
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Attachment |: Powers and Actions of the Executive Branch

Powersand Actions of the Executive Branch

Carries out the law of the land

Prepares annual budget for congressional action
Appoints cabinet officers

Appoints ambassadors

Appoints federal judges

Administers federal bureaucracy
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Attachment J: The State of the Union Address

Name; Date:

fiHe [the Presidetshall fromtime to time give to Congressfbrmation of the State of the Union
and recommad to their Consideration suchddsuresasheshal j udge necessary and
T United States Constitutig Article I, Sec. 3

Analyzing Primary Sources
Explain in your own words whalhe abovepassage of the Constitution means.

Background

On a cold January morning, theesidentode in a carriage drawn by six horses from his residence onyCher
Street in New York to Federal Hall for a joint meeting of the two bodies of Congress, the House of
Representatives and the Senate. When George Washington personally delivered the first annual message to
Congress on January 8, 1790, he was aware obh#itutional duty to deliver his message and of the precedent
he was setting for future presidents.

Thepresidenis focus, however, was on the very concept of union itself. Washington and his administration were
concerned with the challenges of estaldfigha nation and maintaining a union. The experiment of American
democracy was in its infancy. Aware of the need to prove the succesdiohite of state®,Washington

included a significant detail in his speech. Instead of datelining his messagkenitinte of the natiér capital,

New York, Washington emphasized unity by writfilgnited StateSon the speeds dateline.

SinceGeorgeWashingtos first speech to Congreddnited Statepresidents havifrom time to timeé given

Congress an assessmehthe condition of the union. Presidents have used the opportunity to present their goals
and agenda through broad ideas or specific details. The annfi@tate of the Uniol,speecks length,

frequency, and method of delivery have varied frresidemnto presidentand era to era.

For example, Thomas Jefferson thought Washirfgtoral presentation wastéor oy a | 0 footmendwi ngl y
republic. Likewise, Congre&spractice of giving a courteous reply in person aptiesidenis residence was too
formal. Jefferson detailed his priorities in his first annual message in 1801 and sestofdpe written message

to each house of Congress. Tiresidends annual message, as it was then called, waachadllyspoken byany
presidentfor the next 112 gars. The message was often printed in full or as excerpts in newspapers for the
American public to read.

The firstpresidento revive Washingtais spoken precedent was Woodrow Wilson in 1913. Although
controversial at the time, Wilson delivered histfaanual message in person to both houses of Congress
outlining in it hislegislative priorities.

With the advent of radio and television, fhresidends annual message has become not amkydalress to
Congress but also an opportunity for gresidento communicate with the American people. Calvin Coolidge
1923 speech was the first annual message broadcast on radio. Franklin Roosevelt began usingfiSafghoise
the Uniordin 1935, which became the common name ofptiesidends annual messag@oosevells successor,
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Harry Truman, also set a precedent in 1947 when his State of the Union speech became the first to be broadcast
on television.

Most annual messages outline iiesidends legislative agenda and national priorities in general aifgpe

terms. James Monroe in 1823 discussed the centerpiece of his foreign policy, now known as the Monroe Doctrine,
which called on European countries to end western colonization. Lincoln famously expressed his desire for slave
emancipation in 1862, andanklin Roosevelt spoke about the ntammous four freedoms during his State of the

Union message in 1941.

Whatever the form, content, delivery methodbroadcast medium, thesidends annual address is a backdrop
for national unity. The State of thenldn addresgives thepresidentan opportunity to reflect on the past while
presenting hopes for the future to Congress, the American people, and the world.

SourcefiFrom Time to Time: History of the State of the UniRresidentialElection.com
http://www.presidentialelection.com/state_of the_union/History of the_State of the Union.htm

Essay
Select two presiehts and explain hoveachfulfill ed his constitutional duty to present information to Congress.
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Attachment K: Executive Branch Review

Executive Branch Review

Structure otheexecutivebranch
(including the leaders and the parts
thebureaucracy)

Powers and duties of tlexecutive
branch

Ways theexecutivebranchinfluences
policy making

Thebur eaucracy

President

Vice pesident

The @binetdepartments

Independent gencies and regulatory groups

Executes law of the land
Prepares the annual budget
Appoints cabinet officers
Appoints judges

Administers federal bureauargt

Proposing legislation

Giving the State of the Uniaudress
Appealing directly to the people
Approving or vetoing bills

Appointing officias that carry out the laws

Thecabinet
Independent agenciesd regulatory groups
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Attachment L Judicial Branch Structure

The United States )
Federal Courts

~ 2y W
- X

SUPREME 4750 UNITED STATES
SO W SUPREME COURT
% T | ’
LT 1
APPELLATE T U.S. Courts of Appeals
COURTS il P

12 Regional Circuit Courts of Appeals
1 U.S. Court of Appeals for the Federal Circuit

& - I 5 )~
o ST T ST

TRIAL ¥ T R U.S. District Courts
COURTS [ PR 94 judicial districts
U.S. Bankruptcy Courts
U.S. Court of International Trade
U.S. Court of Federal Claims
FEDERAL COURTS v .
AND OTHER ENTITIES = Military Courts (Trial and Appellate)
OUTSIDE THE  Juaed : Court of Veterans Appeals
JUDICIAL BRANCH 4 ‘ = 3 U.S. Tax Court

Federal administrative agencies
and boards

SourceUnited States Court$zederal CourtéStructure
http://www.uscourts.gov/FederalCourts/UnderstandingtheFederalCourts/FederalCourtsStructure.aspx
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Attachment M: About the United States Courts

Article III of the United States Constitution establishes the judicial branch as one of the three
separate and distinct branches of the federal government. The other two are the legislative and executive

branches.

The federal courts often are called the guardians of the Constitution because their rulings protect
rights and liberties guaranteed by enstitution. Through fair and impartial judgments, the federal
courts interpret and apply the law to resolve disputes. The courts do not make the laws. That is the
responsibility of Congress. Nor do the courts have the power to enforce the laws.tiidaols of the

presidentand the mangepartments and agencies of the executive branch.

The founding fathers of the nation considered an independent federal judiciary essential to
ensure fairness and equal justice for all citizens of the United Stae£onstitution they drafted
promotes judicial independence in two major ways. First, federal judges are appointed for life, and they
can be removed from office only through impeachment and conviction by Congfés3af e as o n ,
Bribery, or other high Crimeand MisdemeanotsSecond, the Constitution provides that the
compensation of federal judg@shall not be diminished during their Continuance in Offieghich
means that neither tipgesidennhor Congress can reduce the salary of a federal judge. W@se
protections help an independent judiciary to decide cases free from popular passions and political

influence.

SourceUnited States Court$ittp://www.uscourts.gov/about.html
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Attachment N: Study Gui de for the United States Courts

Name; Date:

1. What are the three distinct branches of the national government?

2. Why is it said that the federal courts ditee guardians of the Constitutish

3. What role does thgidicial branchhave in the lawmaking and lagnforcing process?

4. What is meant by the expressitam independent court systé(Read the entire last paragraph. Your answer
should summarize all of the information that pertains to the question. Answeoingdete paragraph.)

5. What are the two ways the founding fathers made this happen?

6. In your own words, write the reasons that a federal judge can be impeached.
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Attachment O: Structure of the Federal Courts

UNITEDSTATESSUPREMEC OURT

Justices, no jury
Jurisdicton: appellate and limited original

T

UNITEDSTATEDISTRICTC OURTS

Judge with or without jury
Jurisdiction: original
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Attachment P: Civil and Criminal Cases

Civil Cases

A federal civil case involves a legal dispute between two or more parties. To begin a civil lawsuit in
federal court, the plaintiff files a complaint with the court aserves a copy of the compiat on the defendant.
The complaint describes the plaindiffinjury, explains how the defendant caused the injury, and asks the court to
order relief. A plaintiff may seek money to compensate for the injury, or may ask the court to order the defendant
to stop the conduct that is causing the harm. The court may also order other types of relief, such as a declaration
of the legal rights of the plaintiff in a particular situation.

At the conclusion of the evidence, each side gives a closing argumentryrirsggjuthe judge will
explain the law that is relevant to the case and the decisions the jury needs to make. The jury generally is asked to
determine whether the defendant is responsible for harming the plaintiff in some way, and then to determine the
amount of damages that the defendant will be required to pay. If the case is being tried before a judge without a
jury, known as d@benclotrial, the judge will decide these issues. In a civil ctee plaintiff must convince the
jury by afipreponderancefahe evidence(i.e., that it is more likely than not) that the defendant is responsible for

the harm the plaintiff has suffered.

Criminal Cases

The judicial process in a criminal case differs from a civil case in several important ways. At the
beginnirg of a federal criminal case, the principal actors are the United States attorney (the prosecutor) and the
grand jury. The United States attorney represents the United States in most court proceedings, including all
criminal prosecutions. The grand jurywiews evidence presented by the United States attorney and decides
whether there is sufficient evidence to require a defendant to stand trial.

In a criminal trial, the burden of proof is on the government. Defendants do not have to prove their
innocencelnstead, the government must provide evidence to convince the jury of the defegddntThe
standard of proof in a criminal trial is proifeyond a reasonable doubishich means the evidence must be so

strong that there is no reasonable doubt thedéefendant committed the crime.

SourcefiUnderstanding the Federal Coutisttp://www.uscourts.gov/understand02/
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Attachment Q: Eastern Virginia U.S.District Court Caseloads

Eastern Virginia U.S. District Court Caseloads
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SourceUnited SatesCourts http://www.uscourts.gov/Statistics/JudicialFactsAndFigures/JudicialFactsAndFigures2008.aspx
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Attachment R Anticipation Guide i Judici al Review

True or False
1. The power ofhhe Supreme Court to determine whetlagrs are
constitutional is written into the Constitution of the United States.
2. Judicial eview was established by an act of Congress.

3. Judicial eview was firstapplied to a situation in the 1803 case
Marbury v. Madison

4, Chief Justice John Marshall acted cleverly to avoid a conflict
with thepresidentand Congress when he helped establish judicial
review.

5. The Supreme Court cannot declare state lawensiitutional.

6. Judicial review is no longer an important power of the Supreme
Court.
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Attachment S Judicial Review

When it comes tdisagreementsomeone has to make the final decision. Interestingly, the writers of the
Constitution did nospedfy which of the three branches of government would be the final decigéer on
Constitutional issues. Today, it is firmly established that the Supreme Court of the United States has the power to
determine the constitutionality and legality of the aftdhe otler two branches of governména concept that is

a fundamental characteristic of American government. But this was not always the case.

In the casévlarbury v. Madisondecided in 1803, the Supreme Court, for the first time, struck down an act of
Congress as unconstitutional. This decision created the doctrine of judicial review and established the Supreme
Court of the United States as chief interpreter of the Constitution.

Historians say that the genius of Chief Justice John Maégslutisions that it established the power of the
judicial branch to review the acts of the legislative and executive branches and declare them unconstitutional
without creating a constitutional crisis. The Supreme @oftirst decision declaring an act of Congress
unconstitutional was accegble because it did two thingbe Courtrecognizedhat Congress gives the Judiciary
certain powersandat the same time, the Court restricted some of its own authority.

By applying judicial review for the first time with @se that recognized the power of Congress and limited the
power of the Court, Chief Justice Marshall successfully established the Suprente BuuCongress as the
ultimate Constitutional authority without triggering what could have beamantesistancérom the legislative
and executive branches.

This skillful handling of a difficult situation established the Judiciary as an independent, equal branch of
government. The concept of judicial review is so fundamental to the success and maintenanceanh Amer
democracy thato this dayjnternational delegations of judges and court staffly the American Judiciary to
learn how they might apply this model in their own countries.

SinceMarbury v. Madisonthe Supreme Court has relied heavily on the perudtdsetin this case to ensure that
government acts comply with the United States Constitution. The decision set the stage for pivotal dgeisions
since, such asritical decisions regarding issues of raBeofvn v. Board of Education, 1954 presilential

election Bush v. Gore, 2000and many other issues that have an impact on dailiylifenerica

Judicial Review in Brown v. Board of Education

Brown v. Board of Educatiois an important example of tf8upremeCourt using its power to declarteetacts of

a state government unconstitutional. In this historic case, the Supreme Court declared that racial segregation in
public schools was a violation of the Constitution. Specifically, the Court held that the public schools involved in
this case vidted thel4th Amendment rights of minority children to be treated equally under the law.

Judicial Review inBush v. Gore

The Supreme Court ruled that the manuaioents of ballots in Florida should be abandoned because-the re
counts were unconstitutionand could not be completed by the December 12, 2000, deadline mandated by
federal law. Without the precedent seMarbury v. Madisonthe Court would not have had the power to resolve
sucha dispute

Source: ATwo Centuri esfMaeunevrMadisbfi @ 8BEB8JubDi Wgi teda&y a
http://www.uscourts.gov/EducationalResources/ConstitutionResduegedl andmarks/TheEnduringLegacyOfMarburyVMadison.aspx
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Attachment T. Marbury v. Madison

Background of the case

In the waning months of President John Adaterm, when Chief Justice Oliver Ellsworth resigned, Adams first
sought to reappoint former Cligustice John Jay to ttf8&ipremeCourt. Jay declined the appointment. Following
Jayks refusal Adams nominated John Marshall, who tlecame the fourth Chief Justice of the United States on
February 4, 1801.

In the last few weeks of Adaiadministration, before President Thomas Jefferson took office, Congress
authorized the appointment of 42 justices of the peace in the District of Columbia and Alexandria, Virginia.
President Adams made appointments to these positions, and the Senate confirmed taech Gnthie day
before Jefferson took office. The formal letters announcing the appointments were to be delivered by the
Secretary of Stafe Office. However, not all of the commissions were delivered by the deadline that night.

William Marbury was one athosepersons appointed a justioBthe peace who failed to receive his appointment
letter (commission) on time. He brought suit against Secretary of State James Madison for failing to deliver his
commissiorby the deadlineMarbury went right to the Soepme Court and filed amriginal actionseeking awrit

of mandamuso compel Madison to delivédnis commission. Marbury asserted that the Supreme Court was the
proper jurisdiction to start this action under Section 13 of the Judiciary Act of 1789. Tios £d¢¢heJudiciary

Act was hter declared unconstitutiortay the Supreme Coupecause it conflicted with Article 11l of the United
States Constitution.

President Jefferson believed that a court could not order him to have the commissions datise®edretary of
State Madison refused to appear before the Supreme Court. The Court then ordered Jefferson to show cause as tc
why thepresidenshould not comply witlthe writ of mandamus.

Legal Issues

On February 24, 1803, Chief Justice Marshall detigehe opinion of the Supreme CourtMarbury v. Madison

Justice Marshall began the opinion by outlining the case in terms ofehaessues

A Issue #1: Whether Marbury had a right to thernmissiononce ithad beersigned by theresidenaind
sealedoy the Secretary of State

A Issue #2: Whether the existing laws established a remedy for ¢peton of the ight

A Issue #3: Whethe the Courtshouldissue a writ of mandamus requiring delivery of thenmissionin an
original actionbefore the Court

Decisionof the Supreme Court
Chief Justice Marshationtinued with the decision.

Issue #1Whether Marbury Had a Right to the Commission

Yes. Marshall found that Marbury had a right to the commis3iba Court might have held that the commission
was notin force until it was delivered. However, the justices stated that the commission went into effect as soon
as thepresidensigned it.

Issue #2Whether Existing Laws Established a Remedy

Yes. The opinion found that a legal remedy was required for akggag. Since the government of the United
States is onéof laws and not of meathe courts must grant a remedy for violation of legal rights. The Supreme
Court decided that if aexecutivebranchduty is established by the Constitution or federal l&w, Judiciary

could enforce it.
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Issue #3Whether the Court Should Issue a Writ of Mandaimuen Original Action

No. Marshall found a conflict between the Judiciary Act of 1789, established by Congress, and the United States
Constitution. He foundiat Setion 13 of the Act allowedrits of mandamus, such as the action involved in this

case. However, he found Section 13 of the Act to be unconstitutional because it was in direct opposition to Article
Il of the Constitution.

The opinion admitted that Coregs has the power to alter the jurisdiction of the Court. However, original
jurisdiction for a writ of mandamus, such as the one in this case, was not permitted by the Constitution. In the
opinion, Marshall established that a law in conflict with the Gurigin is not valid. It also held that the Supreme
Court had the power to invalidate such a law.

In Marbury v. Madisonthe Supreme Court at the beginning of its 1803 term asserted its poegiete the
constitutionality of executive anddislative attons. At the same time, the Colinhited its power in this case:
the Court decided that it would be unconstitutional for it to issue a writ of mandamus asreat acigpn
(provided for in the Judiciary Arbecause doing so would violate Section flthe Constitition.

The decision iMarbury v. Madisorgreatly expanded the power of the Supreme Court by establishing its right to
overturn acts of Congreby declaring them unconstitutional power not explicitly granted by the Constitution.

The Courtexercised the system of checks and balances by assuming the authority to declare acts of Congress, and
by implication, acts of thpresidentunconstitutional. AfteMarbury v. Madisonthe Court became the final

authority on what the Constitution meafbte Supreme Court became, in fact as well as in theory, an equal

partner in government. It has played that role ever since.

SourcefiTwo Centuries Later: The Enduring LegacyMdirbury v. Madisor(1803)0 United States Courts.
http://www.uscourts.gov/EducationalResources/ConstitutionResources/LegalLandmarks/TheEnduringLegacyOfMarburyVMadison.aspx
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Attachment U: Case Brief for Marbury v. Madison

Name; Date:

Organizing information helps you to separate the main ideas from thesdethihelps you remember information
longer. Use the twaolumn note format below to do a cdwsesf (study)of Marbury v. Madison

Marbury v. Madison Details

Background of the @ase

Legal issues

Decision of the
Supreme Qourt
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Attachment V: Review of the Judicial Branch

Name;

Directions: Compete the organizer belowstribing the structure of thedeal judicial branchof government

=

N

B

5. Fill in the boxes below to describe the structureneffederal courts.

Judicial review is

Marbury v. Madisorestablished

is the supreme law of the land.

Compare and contrast civil and criminal casesngthe Venn diagram below.

Civil

Criminal

United States

Organization;

Jurisdiction:

United States

Organization:

Jurisdiction:

United States

Organization:

Jurisdiction:
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Attachment W: Sample Assessment Items

Asterisk (*) indicates correct answer.

EssayQuestions

1.

How does the Constitution of the United States divide
power among the state and national levels of
government?

How are the responsibilties of government separated
among the branches of government at the national
level?

Compare and contrast the expressed and implied
powers of Congress.

Discuss ways theresidenthas a significant role in
the policy-making process.

Discuss why theSupreme Court of the United States
has both original and appellate jurisdiction.

Explain why and howthe principle of judicial review
began.

Compare and contrast civil and criminal cases in the
federal court system.

Multiple -Choice Questions

8.

State

A Promotes public healt!
A Protects public safety
A Promotes welfare

National

A Conducts foreign affair

A Levies taxes

ARegulates interstate
commerce

What would be the best title for the chart above
A The Executive Branch

B Checks and Balances

C Responsibilities of Government*

D Reserved Powers

10.

11.

12.

13.

14.

In our federal system of government

A the national government is suprefme

B the state government hte final say

C national and state constitutions are equal
D national laws and state laws must agree

The federal bureaucracy is administered by the
A Supreme Court

B House of Representatives

C United States Senate

D executive banch*

Elected officials write laws for all of the following
reasons EXCEPT

A to revise the Bill of Right%

B inresponse tmformation from interest groups
C inresponse to issues

D as solutions to problems

One way thepresidentinfluencesthe policy-making
process is by

A introducing bills on the Senate floor
B declaring bills unconstitutional

C removing federal judges

D giving the State of the Uniorddress*

Cabinet depatments andindependentregulatory
agencies

A are part of the legislative branch

B help carry out federal laws

C pass bills into laws

D are appointed by Congress

Which federal court uses a jury to determinethe
outcome of a case

A United States Court of Appeals

B United States Maritime Court

C United States Supreme Court

D United States District Court*
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ORGANIZING TOPIC

Elections and Political Parties

Standard(s) of Learning

CE.5 The student will demonstrate knowledge of the political process at the local, state, and national levels of
government by
a) describing the funatins of political parties;
b) comparing the similarities and differences of political parties;
c) analyzing campaigns for elective office, with emphasis on the role of the media;
d) examining the role of campaign contributions and costs;
e) describing voteregistration and participation;
f) describing the role of the Electof@bllege in the election of the president and vice president;
g) participating in simulated local, state and/or national elections.

Essential Understandings, Knowledge, and Skills
Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)

Examine and interpret primary and secondary source documents.

Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.
Analyze political cartoons, political advertisements, pictures, and other graphic media.
Distinguish between relevant and irrelevant information.
Review information for accuracy, separating fact from opinion.

Identify a problem, weigh the expected c@std benefits and possible consequences of
proposed solutions, and recommend solutions, using a deaisiking model

Formulate an informed, carefully reasoned position on a community issue
Select and defend positions in writing, discussion, andtdeba

Content

Explain how political parties play a key role in government and provide opportunities for
citizens to participate in the political process.

Identify the functions of political parties:

A Recruiting and nominating candidates

A Educating the ektorate about campaign issues
A Helping candidates win elections

A Monitoring actions of officeholder

Explain that a tweparty system characterizes the American political process.

Explain thatalthough third parties rarely win elections, they playnaportant role in
public politics, as follows:

A Introduce new ideaandbr press for a particular issue

A Often revolve around a political personality (e.g., Theodore Roosevelt)

Compare the similarities and differences between parigisg the followingnformation
as a guide:
A Similarities between parties

U Organize to win elections

U Influence public policies
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U Reflect both liberal and conservative views

U Define themselves in a way that wins majority support by appealing to the
political center

A Differences between parties:
U Stated in a partg platform and reflected in campaigning

Explainthatvoters evaluate information presented in political campaigns to make
reasoned choices among candidates.

Explain the following strategies for evaluating cangpaspeeches, literature, and
advertisements for accuracy:
A Separating fact from opinion

A Detecting bias

A Evaluating sources

A Identifying propaganda

Explainhow the media plagin important role in the political procdsg doing the
following in electiors:
A Identifying candidates

A Emphasizing selected issues

A Writing editorials, creating political cartoons, publishingezppieces

A Broadcasting different points of view

Explain that running for political offices expensive.

Explain that ising camp#gn costs
A require candidates to conduct extensive ftaiding activities

A limit opportunities to run for public office

A give an advantage to wealthy individuals who run for office

A encourage the development of political action committees (PACS)

A give issueoriented interest groups increased influence
Explain how the high cost of getting electws changed camaigning for public office.

Explain @ampaign finance refornusing the following information as a guide
A Rising campaign costs have led téoef to reform campaign finance laws

A Limits have been placesh the amount individuals may contribute to political
candidates and campaigns

Explain that voting is a basic responsibility of citizenship.

Explain that only citizens who register caarticipate in primary and general elections.

Explainwhy the number of citizens who register and vote is related to how important
election issues are to citizens.

Identify the qualifications to register to vote in Virginia:
A Citizen of the United States

A Resident of Virginia and precinct

A At least18 years of age by day of general election

Identify waysto registerto votein Virginia:
A In person at the registi@roffice, at the Department of Motor Vehicles, or at other
designated sites

A By mailin application

Identify that voter egistration is losed 22days before elections.

Identify thefactors in predicting which citizens will vote:
A Education

A Age

A Income

Identify reasonsvhy citizens fail to vote:
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A Lack of interest

A Failure to register

Explain that the percentage of voters who participate in presidential elections is usually
greater than the percentage of voters who participate in state and local elections.

Identify thatevery vote is important.

Explain howthe Electoral College press is used to select fresident andice
president of the United Statassing the following information as a guide:
A The slate of electotts the Electoral Collegir each state is chosen by popular vote.

A Most states have a winntakeall system.

A The electors meet to vote fpresident andice president.

Explain that he winnertakeall system leads to the targeting of densely populated states
for campaigning, although candidates must pay attention to less populated states whose
electoral voés may make the difference in tight elections.

Explain how he number of electors of each state is based on the size of tlie state
Congressional representation, which is based on thésspatpulation.

Explain why he requirements for a majority vatewin in the Electoral College favors a
two-party system.

Identify that & citizens can learn the importance of the individsigarticipation in the
political process either through direct involvement in campaigtisroughsimulations.

Describe bw dudent participation in theemocratic process can include
A participating in campaigns

A participating in classroom and online simulations
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Sample Resources

Below is an annotated list of Internet resources for this organizing @guyright regictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

Administering and Enforcing Federal Campaign Finance Ldwesleral Election Commission.
http://www.fec.gov/ This ste contains information on campaign finance and PACs. It also supplies
statistics on voter registration and turnout for recent elections.

America Votes. Rrsidential Campaign Memorabilia from tBeike University Special Collections Librafyuke
University. http://scriptorium.lib.duke.edu/americavotebhis site offers excellent information, pictures,
andephemera.

Daryl Caglgs Political Cartoonists Inde. http://www.cagle.com/politicalcartoons/teachditis site provides
links to most of the well known political cartoonists. It includes five lesson plans. The site gives teachers
permission to print the cartoons for instructibparposes.

Document Analysis Workshedtational Archives and Records Administration.
http://www.archives.gov/education/lessons/workshe@tsis site supplies worksheets for analgzavery
type of primary source document; including written documents, pictures, political cartoons, and sound
recordings.

fiE | e c t hecAmeriéan Way The Learning Page.ibrary of Congress.
http://frontiers.loc.gov/ammem/ndlpedu/features/election/index2.Aini site is an interactive tool for
students and teachers on candidates, voters, the election process, issues, and party system.

League of Women Votetdtp://www.lwv.org/ This site contains information dhe Leagués effortsfor election
campaigrfinance reform. Théeagueoffersnonpartisan information during elections.

Project Vote SmarfThe Voteés SelfDefense Systerhttp://www.votesmart.org/ Thisis thesite of a nonpartisan
organization begun by many elected leaders, including former presidents Ford and Carter. It contains
information on all the major political issues.

Public Agendahttp://www.publicagenda.orgf hisis thesite of a nonpartisan, nonprofit public opinion research
and citizen education organization. It provides information on most issues of interest to studients a
contains backgrounds and opposing points of view.

Rock the VoteBuilding political power for pung peoplehttp://www.rockthevote.conirhis site was very active
in the last presidential election. It provideformation about government policy and resources on issues of
interest, including violence, free expression, the economy, education, and the environment.

Youth Leadership InitiativdJniversity of Virginia. http://youthleadership.net/index.jsphis site provides access
to lesson and simations on the election process.
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ORGANIZING ToPIC: Elections and Political Parties

Session 1: Unit Overview

Materials

A Textbook or other instructional resources
A Attachment APolitical Process Vocabulary List
A Attachment B: Unit Graphic Organizer

Instructional Activities

1. Distribute copies of Attachment,And explain that because this unit withke use ofmany terms that may
be unfamiliar, the terms used in eaché@dgsson will be highlighted and discussed ab#ginning of each
class. Students should keep thaicabulary list handy throughout the unit and use it to fill in eactsday
definitions.Theycanuse the list to study for a weekly vocabulary quiz on these terms.

2. Displaythe termpolitical proces, and ask students to help define it. Once you have a good class definition
displayed direct studentso fill in the definition on theivocabulary list.

3. Display the organizer on Attachment B, and use firovide students with @eneralunderstandingf the
political process antb set a purpose for the unit. Briefly describe each section of the organizer.

4. Assign studentto read in the textbook or another instructional resource the sectolitical parties.
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Session 2: Political Parties

Materi als

A Attachment APolitical Process Vocabulary List
A Textbook or other instructional resources

Instructional Activities

1.

5.

Displaythe days vocabularyerms and briély discuss their meaningBirect students to add the definitions
(and the terms, if nessary)to theirPolitical Process Vocabulary List

Hold a brief Q&A to ensure studentsmve read and understood #eztion in the textbook or other
instructional resourcen political partiesnd to provideadditionalbackground knowledge.

Lecture ad provide notes on the American tparty systemExplain that a tweparty system characterizes

the American political processlame thewo parties,showtheir symbols, and give students a brief overview

of their major nationdeadersandtheir positiors on some @or issues currely in the newsExplain how

the political parties play a key role in government and provide opportunities for citizens to participate in the
political process. They

A recruit and nominate candidates

A educate the electorate abaatmpaign issues

A help candidates win elections

A monitor actions of officeholders.

Explain that although third parties rarely win elections, they play an important role in public politics by
introducing new ideas and/or pressing for a particular i@sge environmental sustainabilidyThe Green
Party)and often by revolving arouralpolitical personality (e.g., Theodore Roosdvédtrogressie [ A Bul |
Mo os e 0] Party of 1912)

Explain that all political parties share certaimilarities, such as

A organizingto win elections

A influencing public policies

A reflecting both liberal and conservative views

A defining themselves in a way that wins majority support by appealing to the political center.
Inform students that thmajor differencedetween partiearestatedn thetheir platforns and reflected in
their campaigning.

Divide the classnto groups of four or five studengsch Tell them that tomorrowach groupvill create a
political party of their own. They will need a name, a symbol, and five to sewarsies which the group can
form positions by comintp a consensus. Eaplartywill make a poster showintg name symbol, and
positions of the issues. Then, each party will report to the class.
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Session 3: Creating a Political Party

Materials

A AttachmentA: Political Process Vocabulary List
A Markers
A Poster board

Instructional Activities

1. Displaythe days vocabularyerms, and brigy discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHedlitical Process Wcabulary List

2. Distribute art materialdAllow students to meet itheir political partygroups and complete the assignment to
create a political parfyas outlined in step 6 of the previous sesdBmsurelieyinclude
A aname
A asymbol
A five to sevenssues on which the group can form positions by coming to a consensus
Have exchpartymake a poster showing its name, symissluesand positions of the issues.

Direct eachparty to display theiposter angbresent theiplatform issuesand positions

Instruct students tdescribe in two or three sentences the process of compromise their group used to come up
with their positions on the issues
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Session 4: The Political Spectrum

Materials

A Attachment APolitical Process Vocabulary List

A Attachment CPolitical SpectrunChart

A Internet access

Instructional Activities

1. Displaythe days vocabularyerms, and brigy discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHedlitical Process Vocabulary List
Liberal | Conservative

Center

2. Displaythe political spectrumgraphic showrabove. Define the terniiberal andconservativeExplain that
liberals generally favor more government involvenianegulatingsocietys social issueand solving social
problems while mnservatives favor less governmentdlvement For example, enservativesften
championtax cuts while liberals often favor higher taxes as a means of funding social prodreatsa
discussionusingpolitical issuescurrently in the news.

3. Emphasizehatboth ofthe major political parties have membueiso hold liberal and conservative views;
however relativelymore Republicans hold conservative vieasdrelativelymore Democrats hold liberal
views. Both partiegry to win elections by appealing to the political center.

4. Distributecopies of Attachment CAdd issues to the chart that are currently in the news. Divide students into
pairs anddirectthem to complete the chdy researchingolitical issues andgnts of view Discuss results
with the class.NOTE: Information on issues ambints of viewis availableon the Internetrom Public
Agendahttp://www.publicagenda.org/

5. Directstudents t@nalyzethe plitical cartoon in todags newspaper.
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Session 5: Political Cartoons

Materials

A
A
A
A
A

Attachment A:Political Process Vocabulary List
Political cartoon from yesterdés/newspaper
Attachment DElection Day

Attachment ECartoon Analysi<hart

Internet access

Instructional Activities

1.

Displaythe days vocabularyerms, and brity discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHedlitical Process Vocabulary List

Explain to students that political carteoreflect a particular timandplaceby referencingurrent events,
situations, and political views thatformedpeoplewill easily recognizeDisplay the political cartoon from
yesterdags newspaper, and hold a class discussiorhat it depicts and wdt it means. Is the carto@n

purpose only for entertainment, like the comics, or does it have a more serious purpose? If it doesfvhat is it
purposeMhat point of view is the cartoonist expressing?

Explain that the cartoon the class is going toyaealvas published around the time women Viiese
permittedto vote.Displaythe visualon Attachment DThen distributecopies of Attachment E, anadg
through the Level 1 analysis with studemgectthem to complete Levels 2 and 3 on their oldiscuss
student findings after each level.

Inform students they will have to draw their own political cartcamd give them fiveninutes to begin
thinking and sketching.
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Session 6: Election Project

Materials

A Attachment FElection Project Description
A sSampe electionrelated editorial, political cartoon, biographical sketch, and/or other literature
A Textbook or other instructional resources

Instructional Activities

1. Distributecopies of Attachment.FExplain that the project has 10 components and thaegraill be
determined according to the point valisted Missing elements will result in losing all of the points for that
item. Partial credit will be given where approprig®. over each element of the prajeghow examples of
anelectionrelatededtorial, political cartoonpiographical sketctandbr other literature.

2. Assign studentto read in the textbook or another instructional resource the seatiater turnout.
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Session 7: Voter Registration and Vot er Turnout

Materials

A Attachment A:Political Process Vocabulary List

A Copies of the Virginia Voter &jistrationApplication Form (available at
http://www.sbe.virginia.gov/cms/documentsféReqistration/sbe_voter_app D®idnted.pdyf

A Attachment GVoting Statistics, Virginia 2008

A Internet access

A Textbook or other instructional resources

Instructional Activities

1. Displaythe days vocabularyerms, and brigy discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHedlitical Process Vocabulary List

2. Distribute copiesof theVirginia Voter RegistrationApplication Form. Instruct students tstudy the form to

find the requirements for regiation (e.g., age, residencyyou may need to explaiseveral of the questions
particularly references to being declared incompetent.

Displaynotes on the basics of voter registration:

A Qualifications to register to vote in Virginia
U Citizen of the Uniéd States
U Resident of Virginia and precinct
U At least18 years of age by day of general election
A Ways to register in Virginia
U In person at the registroffice
In person athe Division of Motor Vehicles
In person abther designated sites
By mail-in apgication
A Registration closes 22ays before elections.
Have students copy the notes, and discuss them with the class, answering any questions that Asky arise.
why there is no way to register to vote online yet.

CC

Ask students to turto thesection inthe textbook or other instructional resouotevoter turnout. Alsp
displaythe visual orAttachment G, and have students examingxplain that the registration process has
become more convenieint recent yearsyet voter turnouis often low Directthem to identify three reasons
peoplemaynot vote. Ask them to brainstorm with a fellow student waysdease voter turnout. Hold a
class discussion on student suggestingphasize thautnout is higher in an election expected to be close
or one inwhich voters have a keen interest in the outcome.

Assign student® read in the textbook or another instructional resource the sectiosing campaign costs.
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Session 8: Rising Campaign Costs

Materials

A Attachment APolitical Process Vocabulary ltis
A Textbook or other instructional resources
A Attachment HPolitical Cartoon

Instructional Activities

1. Displaythe days vocabularyerms, and brigy discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHeidtitical Process Vocabulary List

2. Lecture and provide notes on the rising cost of campaigning for public d&kp&ain that rising campaign
costs
A require candidates to conduct extensive ftaiding activities
A limit opportunities to run for public offe
A give an advantage to wealthy individuals who run for office
A encourage the development of political action committees (PACs)
A give issueoriented interest groups increased influence.
Explain howrising campaign costs have led to efforts to reform camgaignce laws. Describe the terms of
some recent laws, such as placingts on the amount individuals may contribute to political candidates and
campaigns.

3. Display the visual on Attachment H, and hatedentexaminethe cartoonAsk studentgo explain the
concern the cartoonist has with campaign costs.

4. Assign studentto read in the textbook or another instructional resource the secttbe Electoral College.
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Session 9: The Electoral College

Materials
A Attachment APolitical Process VocabuiaList

A Textbook or other instructional resources
A Attachment I:Electoral Votes

Instructional Activities

1.

Displaythe days vocabularyerms, and brity discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHeolitical Process Vocabulary List

Explain the Electoral College system, includthg following:

The rumber of electorsf each state ibased on the size of the stat€ongressional representation,

which is based on the stéeopulation Ask stuants to lookn thetextbook or other instructional
resourcest the map of electoral votes.

The number of electoxsf each statehanges after each censDssplay the chart on Attachment I, and
review it.

The slate of electoit® the Electoral Collegior each state is chosen by popular vote.

The electors meet to vote for president and viesigentof the United States

Thewinnertakeall system leads to the targeting of densely populated states for campaigning, although
candidates must pay attentianléss populated states whose electoral votes may make the difference in
tight elections.

To oo o

Explain why the requirements for a majority vote to win in the Electoral College favorsmattyosystem.
Ask whether the Electoral College actually serves ¢éwgmt a third party frorhecoming as popular and
viable as the existing two parties. Why, or why not?

Using the 2000 election as an example, explain to students how a candidate can win the populastibte and
lose the election.

Explain thatin tomorrowés classthe studentswill simulate the Electoral College. Ask for volunteers to be the
two candidates. If time permits, explain the nextédgyocedure in order to give the candidaites to think
about their stands and their campaigning strasefgiegaining the most Electoral College votes.
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Session 10: Electoral College Simulation

Materials

A Attachment APolitical Process Vocabulary List
A Textbook or other instructional resources

Instructional Activities

1.

Displaythe days vocabularyerms, ad bridly discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHedlitical Process Vocabulary List

Explain that the class is going to simulatewwking of theElectoral College. Decide on two candidafer
president. Divide theest of theclass into five to sevegroups ofvarioussizes tabethe electors fronstates
of differentsize populations.

Directthe candidates to campaign amongdtate$electorsfor votes pointing out that because diet
winnertakeall system, gaining the majority of votes in the larger electoral delegations is more important than
in the smaller delegationéfter 10 to 15 minutesf campaigningdirectelectorsdrom each state voteon

secret ballotsvithin their sate and tally thie statés electoral votes, using the winrekeall system.

Next, determine the popular voted tiaylying all the studei@ ballots togetheDid the winnertake-all system
causean outcomalifferent from the popular votd®it didnd@, is it possible that it could have? Ho®#&cuss
thecampaigningstrategies used by the candidates and the reasons for those strategies.

Assign studentto read in the textbook or another instructional resource the secttbe role of the media in
elections
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Session 11: The Role of the Media in Elections

Materials

A Attachment APolitical Process Vocabulary List
A Newspapers
A Textbook or other instructional resources

Instructional Activities

1. Displaythe days vocabularyerms, and brigy discuss heir meaningsDirect students to add the definitions
(and the terms, if necessary) to tHedlitical Process Vocabulary List

2. Discuss what makes up the mass media (TV, radio, newspapers, national magazines, Internet). Ask students
to give examples. Whis it called theimas® media?

3. Explain that the mass media plays an important role in the political ptogessng the following in
elections
A Identifying the candidates
A Emphasizing selected issuge., selecting certain issues to emphasize dmergnot to emphasize)
A Writing editorials, creating political cartoons, publishingaxjpieces (articles)
A Broadcasting different points of view

4. Locatean examplef the print media doingach ofthe thingdisted aboveand make five copiesf each
Divide students intfive groups anddirectthem toexaminethe content and appearance of eexample
After the groups have finished their examinations, discuss as a class the nature of each Risangpdehow
theyare similar and how they are different

5. Assign studentto read in the textbook or another instructional resource the sect@ampaigrpropaganda
techniques.
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Session 12: Evaluating Campaign Ads and Other Rhetoric

Materials

A Attachment APolitical Process Vocabulary List

A Textbook or otkr instructional resources

A Examples of campaigads and otherampaigriiterature
A Videos of campaign ads (optional)

Instructional Activities

1.

Displaythe days vocabularyerms, and brity discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHedlitical Process Vocabulary List

Displaycopiesof campaigrads and other literatursuch as speeches and brochaesi/or show videosf
them), and usehemto facilitate a classisicussiornf campaign technicgs.Direct students tose information
from thetextbook or other instructional resourdedist the characteristics of the displaytsins Display
student suggestions, and then have the class selddtileree or four

Ask students to open thaaxtbools or other instructional resourcasthe description of the propaganda

techniquesised by candidates in election campaig@bs over the definition of eachnd give an example

A Gilittering generalities: Using ideas andabes with which everyongeees(e.g.,iil love America and
freedomo)

A Testimonids: Using the endorsement and active supportwékknown persorge.g., President Obama
campaignindgor other Democrats).

A Transfer:Connectinghimselfherself with a respected gro(gg.,fl servedin the Army in World War
I1.0)

A Plain folks:Trying to make voters think he or she has the ssoneoflife and lives in the samardinary
neighborhood as they de.qg.,iildn a member of the Jefferson Elementary PTA, where my daughter goes
to school. Pubti education is very important to rag.

A Bandwagon: Appealintp the human instict to want to support a winnge.g.,fiThe pols show thatdn
ahead by sevepercentage points.

Include awy others listed in theextbook or other instructional resourcBsscuss each technique. Ask

students to lookgainat thedisplayedtemsand dentify the techniquesgsed in eachAsk whetherthey are

effective, and why.

Explain that voters must not only identify propaganda in campaign ads, spesuahether literaire, but

they must separate fact from opinion, detect bias, and evaluate sources cited in order to evaluate the accuracy
of campaign rhetoric. Being a responsible voter involves doing all of these tHangs students look through

the displayed items agato locate and evaluate examples of fact vs. opinion, bias, and sources.

Instruct students to write 10 questions to use in tom@srogview game.
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Session 13: Assessment

Materials
A Attachment J: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment J, and have students complete the assessment.
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Additional Activities

1. Have studentsasearch the positions wériousnational and Virginia political groups on issues of interest to
the students. Based on their research, teemdraw the political spectrum and locaitesegroups on the
spectrum.

2. Have studentsraalyze specific campaign advertisements and other campaign tactics to identify propaganda
and biasThen, have themonduct a survey to determine how effectivesthadvertisements and other tactics
are in winning voters.

Have studentsedect a third party that is actiead esearch its candidates, issues, and suesess

Have studentsasign a platform for two or three parties with issues that are impostgating people. Hold
a mock election among the parties, guéte students in analyzinlge results.

5. Have studentsimulate a debate between two candidates for national, state, ooffioal
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Attachment A: Political Process Vocabulary List

Term
political process

Definition

nominating

electorate

officeholder

two-party system

liberal

conservative

platform

reasoned choice

bias

propaganda

editorial

op-ed piece

finance

issuesoriented

precinct

primary

registrar

voterturnout

media

forum

elector

Electoral College

majority

political action
committee (PAC)
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Attachment B: Unit Graphic Organizer

Political Parties

A Functions

A Characteristics of
the two major
parties

A Third parties
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Attachment C: Political Spectrum Chart

Name; Date:

Directions: Fill in the chart below
1. Write additionalpolitical issues in the news in the blocks in column 1.
2. Writei GenemalolGgnerByAgai nst o in the blocks in col

Political Spectrum Chart

Issue Liberal Conservative

Governmenfprovidedhealth insirance

Tax cuts

Cuts in government spending on welfare

Government restrictions on businesses that pollute the ai
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Attachment D: OElection Day 0 Political Cartoon

Source: Library of Congress
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Attachme nt E: Cartoon Analysis Chart

Cartoon Analysis Chart

Level 1

Visuals Words (not all cartoons include words)

1. List the objects or people you see in the cartoon. 2. What is the cartoon& caption and/or title?

3. What are three words or phrases used by the
cartoonist to identify objects or people within the
cartoon?

4. Are there any important dates or numbers that
appear in the cartoon? If so, what are they?

Level 2

Visuals Words

5. Which of the objects on your list are symbols? 7. Which words or phrases in the cartoon appear to
be the most significant? Why do you think so?

6. What do you think each symbol means? 8. List adjectives that describe the emotions portrayed

in the cartoon.

Level 3

9. Describe the action taking place in the cartoon.

10. Explain how the words in the cartoon clarify the symbols.

11. Explain the message of the cartoon.

12. What interest groups would agree/disagree with the cartoon®& message? Why?

Source: National Archives
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Attachment F: Election Project  Instructions

Directions:Become an expert on the candidates and issues in the coming election. Trace various aspects of the
electon process by completing an election project according to the following steps.

Election Project

Project step Points
1. Include a biographical sketch or profile of the two candidates for . Possibly include 10
family, education, previous experience, and pictures.
2. Include a biographical sketch or profile of the candidates running for from your 10
district.
3. Summarize a current event article concerning the race. 10
4. Summarize another current event article concerning the race. 10
5. Summarize a current event article concerning (a local issue or referendum on the 10
ballot).
6. Summarize the key topics discussed in a debate between the candidates for 10
7. Provide a political cartoon related to an election with an explanation in your own words 10
regarding the message the cartoonist hoped to convey.
8. Draw an original political cartoon about an issue or candidate in the election. 10
9. Summarize a newspaper editorial relating to the upcoming elections (include a copy of 10
the editorial).
10. Select an election in another state, and list the candidates, their parties, and the major 10

issues and positions of each candidate.

Total possible points: 100
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Attachment G: Voting Statistics, Virginia 200 8

Voting Statistics
2008Presidential Election in Virginia

Voting age population....5,975,728
Registered voters.......... 5,034,660
Percent of vting age

population registered.......... 84.3%
Turnout...........cceevvenenene, 3,752,858

Percent of registered
population to vote................ 74.5%

Percent of voting age
population to vote................ 62.8%

Source¥Virginia State Board of Electionbttps://www.voterinfo.sbe.virginia.gov/election/DATA/2008/07261ABED3-410FB07D-
84D014AB2C6B/Official/95_s.shtml
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AttachmentH: oHo w Mu c d&Peélitical Cartoon

"HOW MUCH DO YOU FIGURE THIS ONE WOULD COST?"

HERBLOCKE ™

D ID THE VAL G TN PogT <0
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Attachment I: Elec toral Votes

ELECTORAL VOTES

State 19871990 1991 2000 2001 2010

California 47 54 55
New York 36 33 31
Texas 29 32 34
Virginia 12 13 13

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics

115



ORGANIZING ToPIC: Elections and Political Parties

Attachment J : Sample Assessment Items

Asterisk (*) indicates correct answer.

Essay Questions

1. What is the role of political parties in the Lhited
Statespolitical process?

2. How would you mompare and contrastthe two major

political parties?
3. What role does the media play in elections?

4. How has the high cost of campaigning changed
American elections?

5. What factors determine the voter turnout in an
election?

6. How does the Electoral College elect president?

Multiple -Choice Questions

7. The most important function of political parties is to

A conduct public opinion polls
B help candidates win eléohs*
C organize debates

D hold campaign rallies

8. Political parties do NOT
A nominate candidates
B raise money for campaigns
C monitor office holders
D count the electoral vote

9. In order to win elections, political parties
A appeal to the polital center
B take positionghatare unpopular with the voters
C avoid all propaganda techniques
D try to attract only liberal voters

10. One example of mass mediased in political

campaigns is
A campaign flyers
B posters

C political mailings
D newspaper coverage.

11. The president and \ice presidentare elected by a
A popular vote of the people

majority vote in the Senate of the United States

B
C majority vote in the Electoral College
D presidential primary in the states

12.

13.

14.

15.

Separating fact from opinion
Detecting bias

Evaluating sources
Identifying propaganda

The besttitle for the chart aboveis ASTRATEGIES

FOR

A ASSESSING VOTER BEGISTRATION 0

B SELECTINGA POLITICAL ACTION
COMMITTEE (PAC). 0o

C EVALUATING CAMPAIGN INFORMATION. *0

D INCREASING VOTER TURNOUT. o

The high cost of getting elected has changed

campaigns for political office by

A increasing the influence afterest groups.

B expanding the opportunities for people to run for
office.

C discouraging the development of PACs

D requiring the national government to pay all
campaign costs

$2M

o

$5M
=%

PAC’s

The cartoon aboveimplies that PACs
A are an important source of funding for campaigng
B handle all of the communications for a candidate
C organize the candidates calendar.

D are not important to campaigns.

In Virginia, a citizen may register to vote in al of the
following ways EXCEPT

A atthe registrds office.

B by maikin application.

C at the Department of Motorahicles.

D Dby absentee balldgt
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16. The winner-take-all system inthe Electoral College
leads to
A targeting large states for campaignin
B electors from two or more parties in the same
state
C an equal number of electors from each state
D frequent ties in elections

17. The mass media has an iportant effect on
elections by
A financing a particular candidate
B reporting only one candate®s information
C creating ads for candidates they support
D emphasizing selected issues

18. Elected officeholders use the mass media to
A communicate with the public
B preapprove their ideas
C serve as fundraisers
D givetheir opponents e@liexposure.
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State and Local Government s

Standard(s) of Learning

CE.2 The student wildemonstrate knowledge the foundations of American constitutional government by
d) identifying the procedures for amending the Constitution of Viagind the Constitution of the
United States

CE.7 The student will demonstrate knowledge of the American constitutional governniemistate level
by
a) describing the structure and powers of the state government;
b) explaining the relationship of seagovernments to the national government in the federal system;
c) explaining and/or simulating the lawmaking process;
d) describing the roles and powers of the executive branch and regulatory boards.

CE.8 The student will demonstrate knowledge of theetican constitutional government at the local level
by
a) describing the structure and powers of the local government;
b) explaining the relationship of local governmetut the state government;
c) explaining and/or simulating the lawmaking process.

CE.10  The student will demonstrate knowledge of the judicial systems established by the Constitution of
Virginia and the Constitution of the United Stalbgs
a) describing the organization of thinited States judicial system as consisting of state and federal
courts with original and appellate jurisdictjon
c) comparing and contrasting civil and criminal cases

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the acad emic year)

Examine and interpret primary and secondary source documents.

Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.
Distinguish between relevant and irrelevant information.

Identify a problem, weigh the expected sastid benefits and possible consequences of
proposed solutions, and recommend solutions, using a deoisiking model

Select and defend positions in writing, discussion, and debate.

Content

Explainthatthe Constitution of the United States of Amar&stablishes the principle of
federalism, which is the division of powleetweernthe state governmentnd the
national government.

Explain that he form of government of the Commonwealth of Virginia is established by
the Virginia Constitution.

Identify thatlegislative, executive, and judicial powers are separated at the state level of
government.

Describehow theConstitution of Virginiacan be amended
A Proposalaction by General Assembly or convention
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A Ratification by voters of Virginia

Explan that he Virginia Constitution distributes power among the legislative, executive,
and judicial banches of the state government, whichaxganized as follows:
A The legislative branch is the General Assembly, a bicartegialaturé the House

of Delggaes and the Virginia Sendtehat meets annually for a fixed number of

days.

A The executiveower is exercised by the@gernor who is elected forfaur-year term
of office. The @vernor appoints memberstbie cabinet, who oversee specific
functions of ggernment.The lieutenant governor and the attornepeyal are
executive branch officers who are elected for a-f@ar term of office.

A The judicial power is exercised by a court system that consists of four levels of
courts:
Virginia Supreme Court

Virginia Court of Appeals

U

U Circuit courts

U District courts(including small claims courts and juvenile and domestic relations
courts)

Describe how licitizens can learn the importance of the individeiglarticipation in the
policy-making process throbgdirect participation and simulations.

Summarize the poweend processeas thelegislative branchof the Virginia state
governmentusing the following information as a guide
The legislative branch of the Virginia state government has the powessdapes.

A Members of the Virginia General Assembly are elected to stakelaws.

A The lawmaking process in the ¥inia General Assembly includes the following:
Introducing a bill

Working in committees

Debating the bill on the floor of each house

Voting on a billin each house

(@Y eny ey ey e

Sending the bill to the governor to sign into law

Explain that &ected officialsin the Virginia General Assemblyrite bills and take action
in response to problems or issues.

Explain how imividuals and interest gups help shape legislation.

Identify the primary issues in the legislative pess at the state ldve
Education: D promote an informed and engaged citizenry (i.e., establish minimum
standards for local schools)

Public health: ® promote and protetiie health of its citizens (i.e., fund health
benefits)

Environment: D protect natural resources (i.e., improve water quality in the
Chesapeake Bay)

State budget: @ approve a biennial (svwyear) budget prepared by thavgrnor
Revenue: To levy and tiect taxes

oo Do o

Summarize the roles and powers of éixecutivebranch of the Virginia state

governmentusing the following information as a guide

A The executive branch enforces the laws and plays a key role in the alkiyg
process.

A The gvernor of \irginia exercises the formal powers granted by the Virginia
Constitution.

A In carrying out both the formal and inforngwers of the office, theogernor fills
several rolesincluding
U chief of gate

U chief legislator
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U chief alministrator

U party dief

U commandein-chief.

A Cabinet secretaries and departments, agenciespissions, and regulatory boards
administetthelaws

enforce the laws

regulate aspects of business and the economy

CCCC

provide services

Summarize the organization and jurisdictiof thejudicial branch of the Virginia state
governmentusing the following information as a guide
The judicial function is exercised in a dual court system, which consists of state
courts and federal courts.

A Virginia, like each of the other 49 stat has its own court system whose
organization and jurisdiction are derived from Virgi@sigonstitution and state laws.

A The Virginia court system includes the following:
Virginia Supreme Court: Justices, no jury; appellate jurisdiction; limited otigina
jurisdiction

C

U Virginia Court of Appeals: Judges, no jury; appellate jurisdiction to review
decisions of circuit courts

C«

Circuit courts: Judge, with or without jury; original jurisdiction for felony
criminal cases and for certain civil cases; appejlatsdiction from district
courts

C«

General district courts, and juvenile and domestic relations courts: Judge, no
jury; original jurisdiction for misdemeanors in civil cases generally involving
lower dollar amounts and original jurisdiction in juvenileldamily cases

Describe the structure and pexs of local governments in Virginia,ing the following
information as a guide:
A The units of bcal governments in Virginia
U are political subdivisionsreated by the General Assembly, i.e., counties, towns,
and cities

U exercise legislative, executive,dhjudicial powers.

A Each Virginia county has an elected board of supervisors, which exercises legislative
powers, enacting ordinances (local laws) and adopting an annual budget.

A Each Virginia county and githas an elected or appointed school board, which
oversees the operation of the K public schools in the county otyci

A EachVirginia incorporated town has an elected town council, which exercises
legislative powers, enacting ordinances and adoptirgnaual budget. A mayor is
elected either by the voters or the town council members.

A EachVirginia city has an elected city council, which exercises legislative powers,
enacting ordinances and adopting an annual budget. A mayor is elected either by the
voters or the city council members.

A In Virginia counties, towns, and cities, a manager may be hired by the elected
legislative branch to oversee the operations of the local government.

A In every Virginia locality, state courts resolve judicial dispulesiges of the circuit
courts, district courts, juvenile and domestic relations courts, and small claims courts
hear cases in each locality.

A The Virginia Constitution requires that voters in every locality elect a sheriff, a clerk
of the circuit court, ommissoner of revenue, and a treasurer.
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A

Virginia local governments exercise defined and limited powers, including the power
to
U enforce state and local laws

promote public health
protect public safety

educate children

protect the environment

regulate land use

(@Y eny eny ey eny ey e

levy and collect taxes

Explainthe relationship of local governmertb theVirginia state government, using the
following information as a guide:

A

A

The authority of local governments in Vinga is derived from the statee., a
powers of local governmesire given to them by the Constitution of Virginiadan
acts by the General Assembly.

Not all counties and cities are given the same powers. Cities have clistiteys
their powers

Explainthe lawmaking process at the localdein Virginia, using the following
information as a guide:

A
A
A

Counties, cities, and towns adopt and enforce ordinances to preafidices for their
residents.

An elected board of supervisors is the local legislative body in counties and is
responsible fopassing laws (ordinances) for the county.

An elected council is the local legislative body in independitiats and incorporated
towns.

Explain why ndividualscanhave the greatest influence on the decisions rogdecal

government officials.

Compare and contrast civil and criminal cases, using the following information as a

guide:
A In a giminal case, a court determines whether a person accused of breaking the law
is guilty or not guily of a misdemeanor or a felony.
A The pocedure for criminlecasesncludes the following
U A person accused of a crime may be arrested if the police have evidence of
probable cause.
U The accused may be committed to jail or released on bail.
U The case proceeds to an arraignment where probable cause is reviewed, a
attorney may be appointed for the defendant, and a plea is entered.
U A court date is set, and a trial is conducted.
U A guilty verdict may be appealed.
A In acivil case, a court settles a disagreement between two parties to rernaged
or receive ompensation.
A The pocedure for civil casescludes the following

U The plaintiff files a complaint to recover damages or receive compensation
U Cases can be heard by judgeaqury.

U Cases can be appealed
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Sample Resources

Below is an annotatedst of Internet resources for this organizing tog@opyright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

Capitol Classroomhttp://www.governor.virginia.gov/VirginiaGovernment/branches.cfimis site provides
information on several reading levels on all three branches of the Virginia Government.

Citizerts Guide to the General Assemliiitp:/legis.state.va.us/CitizensGuide/CitizensGuide. ftnis site
includes The General Assembly, Citizen Participation, How Bills Become Laws, How to Track a Bill,
Lobbyist Links, Voting, and Elections.

fiCourts in Brieb Virginia Judicial Systerhttp://legis.state.va.usThis site offers an excellent overview of the
Virginia Court System and the duties of each level. Printed copies may be obtained at (S455t86
use as a supplement to textbooks. The advantage of using this online version is that the teacher can edit the
content to exclude large blocks of material not appropriate to the SOL.

Documents of American Historyirginia Department of Education.
http://www.doe.virginia.gov/testing/sol/standards_docs/history socialscience/resources/documents america
n_history.pdf This ste presents historic documents, including the Constitution of Virginia.

Graphic OrganizersVirginia Pathwayshttp://www.vastudies.org/episode3/graphicOrganizers Adibint
projectof Virginia educators and PBS stations created video programs and study guides for students. This
link provides a graphic organiz@p. 3, 4)on Virginia government.

AfHow a Bi |l | Kals im theeHsused he Dffios of the ClerkU.S. Capital
http://kids.clerk.house.gov/middchool/lesson.html?intID=1 7T his site provides information on the steps
that are followed in a bill becoming law.

Lesson to Gahttp://www.ccle.fourh.umn.edu/lessons.htihis site functions as the home page for CRADLE, an
organization dedicated to larglated education, and provides many links to othertdated sites.

Mini-Mock Trial Program.Minnesota Center for Community Legal Education.
http://civicallyspeaking.org/trials.htmThis site offers many links to rights and judicial procedures.

APutti ng onAméca Rar Associaidngtp:/vww.abanet.org/publiced/mocktrialguide.pthis
site offers a downloadable guidesiagingmock trials as well as several examples of mock trials for
differentgrade levels.

State and Local Government on the:Metlirectory of official state, county, and city government websites
http://www.statelocalgov.net/index.cfrihis site links to every state depagm, office, and agency. Much
of this information is more appropriate for teacher background than for direct instruction.

fiState GovernmenitBerts Guide to Government for Kig&i 8). U.S. Government Printing Office.
http://bensguide.gpo.gowd government/state/index.htnilhis site provides an overview of the
constitutional authority of state governments. It is written at a middle school level.

Virginia Association of Countiebitp://www.vaco.org/This site provides comprehensive information on issues
of importance to localities; links to federal and state legislators; and links to Virginia county Web sites.

Virginia General Assemblfttp://legis.state.va.ugegislative Information Services provides varied resources on
the Virginia legislative process.

Virginiags Judicial Systemhttp://www.courts.state.vas/. The official Web site of Virgini@& Judicial System
contains links to each of the levels of Virginia courts and the special courts.

Virginia Newspapersttp://www.usnpl.com/vanews.phpphis site prowes links to the online editions of all
major newspapers in Virginia.

Virginia Government in Briehttp://hodcap.state.va.us/publications/VGIB.pttis siteprovidesa
comprehensive overweof Virginia state and lo¢government in a booklet form.
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Session 1: Relationship s Among the National, State , and Local Government s

Materials

A Textbook or other instructional resources
A Attachment A:Structures of Government at Three Levels

Instructional Activities

1. Explain that this unit will focus on the structure and powers of state and local govesrnwmever, to
understand these governments, students must understand how state and local goverata¢atshee!
national governmenRemind studets thatfederalismis thedivision of power betweethe state governments
and thenational governmengach level of government has some powers all its own (for example, the
national government can coin money, wage &ad write treaties, whilstategovanmentsareresponsible
for education andoting), and somgowersare duplicate@t both levelgcourt system). Additional
information on this topic is contained in thecondunit, iOur Federal System of Government.

2. Display the visuabn Attachment Aand preview the unit by briefly discussing each level of government
listedin the chartPoint out that students will study elected and apposttd and locadfficials, who have
similar powers to those at the national level.

3. Assign studentt real in the textbook or another instructional resource the semtidhe sharing of power
between the stagovernmentsindthe national government.
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ORGANIZING ToPIC: State and Local Governments

Session 2: Overview of Virginia Government

Materials
A Attachment BView of Your State

Instructional Activit ies

1. Distributecopies of Attachment BAllow students to work in pairs for 10 to 15 minutes, brainstorming the
key issues confrontingtate and locajovernmergin Virginia.

2. Lead a class discussion using the results of the brainstormatigprrCeab pair to contributeExplain that
solving these and other issusshe job of the state governmeblirect studentso nameadditional issues
(e.g.,the environment
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Session 3: The Big Picture of Virginia Government

Materials

A AttachmentA: Structureof Government at Three Levels
A AttachmentC: The Big Pictureof Virginia Government

Instructional Activities

1. Display the visual on Attachmentahce againandreview the structure of thitaree branches afirginiass
state government. Explain that thénpiples of separation of powelnd checks and balances opesdtthe
state level in the same waythAgy doat the national levelnstruct students tstate these principles and
predict how thewvork at the state level, basing their prediction on tkeawledge of how these principles
operate at the national level.

Distributecopies of Attachmen, andreview it with students

Have the class work together to fillam oveview chart using information from the handouxplain that
tomorrow theclass will begin their study of state government withléggslative branch
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Session 4: The Legislative Branch

Materials
A Textbook or other instructional resources

A AttachmentD: The Legislative Branch
Instructional Activities

1. Review the meaning dficameraland that both th¥irginia General Assembly and the United States
Congress are bicameral legislatures.

Lecture and give twaolumn notes oWirginiaés legislative process.

Assign studentto read in the textbook or another instructional res®the sectioonthelawmaking process
in Virginia.
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Session 5: Writing Laws

Materials

A

Internet access

A Activity #2: fiThere Ought to be a Lawfrom fiLawsd Who Needs Them@ Capitol Classroom

http://leqgis.state.va.us/1l cap class/class media/k 3 pdfsivdnedleedsThem.pdf

A Textbook or other instructional resources

Instructional Activities

1.

Begin byexclaiming fiThere oughto be a lawd Ask studenthow many imestheyhave heard or thought

these words. Aswhy peopleusethis expressionDiscusghe factthat thisphrase is used most often by

personsvho aredisgruntledover some situation, condition, or practice that they feel could be remedied if

only therewere a law on the books to deal withDisplay the phraseand direct students completehe

thoughtit expresseby naming somearticular concernthat irritate them f or exampl e, @A Ther
law against too much homeworkd fdi @&shorterchoolyear 8 éal | owi ng people to vo

Ask students how a new law begins, aiotiethat any new k must start as an idelslodd the proceduref

writing a new lawby describinga realproblem or situatiothat you havenoticedin everyday ife andthat

you stronglyfeel needs to be correctgdn one half of a sheet of paper, write down the problem or situation

and why you feel it needs to be corrected. On the othemé, a law yu feel would solve the problerBe

sure to describe thensequences of not obeying the new law, and make sure the consequences are reasonable
and fit the lawHere is an example

filn order to correct the problem of shopping caitting all overthe parking lots o$tores this

law would make it mandatory fgroceryand other stores with carts to have the aadared

from the parking lot every 15 minutes. This would prevent accidents and would end the
firunaway cart problem. Failure to keep parking lots cleared of carts would result in a fine of
$100for ead violation. After 10 fines in one yeathe storecould loséts license to operate.

Pair studentsanddirectthem to follow the same procedure you follovtedvrite a new lawAfter all pairs
are finished, sk each pair to describe the problensiuationthey identified, the lawhey wrote to address it
andthe consequenceasf not obeying the new law

Have the class selettd new law they feel is both the masportant and practical. You may wish to
consider forwarding th issueandthe clasés proposed solutioto your representative. (NOTE: If you do this,
you should check school policy on whether the sdsamme can be used.)

Assign studentto read in the textbook or another instructional resource the sectitbreexecutive branch.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 127


http://legis.state.va.us/1_cap_class/class_media/k_3_pdfs/Laws-WhoNeedsThem.pdf

ORGANIZING ToPIC: State and Local Governments

Session 6: The Executive Branch

Materials

Too Too Too Too To To T I

Attachment EThe Executive Branéh Q & A
Attachment F: Tie Governadis Hats

Chart paper

Virginia newspapers

Internet access

Poster board

Glue

Markers or colored pencils

Instructional Activities

1.

Explain that theexecutive branch of the Vingia government is made up of thevernor, lieutenantayernor,
attorney generatabinetsecretaries and departmeradgencies, commissions, and regulatory bodtids the
current governor, lieutenanbgernor,attorney genal, and any other members oftlexecutive brancivho
arein the newsAsk students where thmowers of the executive branch are defirn@uthe Constitution of
Virginia) Explain that the executive branch at theestavel carries out state laws.

Distribute copies oAttachmentE, and have students readdtdiscover the qualificatiorfer running for
governorthe schedule for electing the goverramd the governdsterm of office, salary, and work and
home locationsAfter all have read the handi direct students to turn it over. Ask the various questions on
the handout aloud, and discuss student answers.

Ask students to list in their noteba&ll powers they thinkhe governorof Virginia has. Lead alass
discussioronthe powers of the gernor, anddisplayall student responseBistribute copies of Attachment
F, and have students read it to discover theegnor®dutiesand powersCorrect and add to ttstudentist,
as necessayynaking a master list arhart paperkKeep the chart fareference.

Divide the classnto groups of threer four students eactDistributenewspapes, and haveeach grougearch

for articles about the governor exercising his/her powéos may also want to have students search for such
articles online.Yirginia newspapemay be accessed onlinehdtp://www.usnpl.com/vanews.plpHave

each group create a poster, as follows:

Label the postefiPowers olirginiads Governor 0

Cut out each articliound

Glue he article orthe poster

Underline the sentences that showdbgernorexercising higerpowes.

List each power next to the article.

Too Too oo oo o

Ask each group toreatealist of the governds actiors and thereferencegowersthatthey found in the
news arttles, and to bring the list to class for a discussion the next day.
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ORGANIZING ToPIC: State and Local Governments

Session 7: Powers of the Executive Branch

Materials

A Textbook or other instructional resources
A Student posters
A AttachmentG: Constitutional Officers

Instructional Activities
1. Review themastellist of the powers of Virginid@s governorfrom step 3 in the previougssion.

2. Give twocolumn notes on the powers and roles of the executive br@itelan examplef each type of
powerexercisedr executive actiotaken when the governor ac@s

chief of gate

chief legislator

chief administrator

party dief

commandein-chief.

Compare this list with the powers the class listed.

Too oo oo Too To

3. Distribute copies of Attachme@, and direct students to read it. Explain that the lieutenant governor and
attaney general are elected by tpeopleandthattheir duties are outlined in the Constitution of Virginia.

4. Explain that cabinet departments, agenaiesymissions, and regulatory boamdt®rpret and help with
carrying out lawsThey
administerthelaws
A enforce the laws
A regulate aspects of business and the economy
A provide services

5. Assign studentt read in the textbook or another instructional resource the secttbe state court system.
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Session 8: Judicial System

Materials

A AttachmentH: Virginia Courts in Brief
A Attachment: Study Guide foNirginia Courts in Brief

Instructional Activities

1. Explain that theole of the Virginigjudicial branchs to decide whethelaws have been brokemd to
dispense justicdexplain that many trialsake pace in state courtsecause crimes with which thederal
courts deal, such &dnapping, bank robbery, and counterfeitiage committed mucless often than state
offenses.

2. Distributecopies of Atachmeng H andl. Ask students to read the handoutl @omplete the questions on the
study guide.

3. Allow time to go over thguestions on the study guide beftire class ends
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Session 9: Procedure for Criminal Cases

Materials

A Chart paper
A Markers
A Attachment); When a Person Is Accused ofdme

Instruct ional Activities

1.

Explain that courts resolve two kinds of legal conféictsvil and criminal. Ask student® giveexamples of

both types otasesDisplay all student responsesd therexplain the following:

A In acriminal case, a court determines thiee a person accused of breaking the law is guilty or not guilty
of a misdemeanor or a felony.

A In acivil case, a court settles a disagreement between two parties to recover damages or receive
compensation.

Displaythe visual on Attachment $howingthe proceduréor a criminal casén the Virginia court system.

Distribute paper and markers. Tell students that they are going to make an illustrated flow chart showing the
steps inthe criminal caseprocedure.

Discuss each step in the proceduredtsbn the visual. Pay particular attention to unfamiliar vocabulary.
Allow time after eaclstepfor students to write the informatiamn the paper artlustrateit.

Have studentshow their illustrated charts and discuss one of the steps. Display eghtilrthe assessment to
reinforce the content.
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ORGANIZING ToPIC: State and Local Governments

Session 10: Civil Cases, Proceedings for Juveniles

Materials

A Textbook andther instructional resources
A AttachmentK: CourtSystemVocabulary List

Instructional Activities

1.

Lecture and give notes on diziasesandproceedings for juveniless follows:
A Procedure for civil cases

o Co C

C«

Whenone fipartyo (omanizatiomgluifersat theiharids of anothehe first partyfiles a
complaintto recover damages or receive compensation. The filer is kaswh&iplaintiff.0

The civil case is tried in a state co@irtircuit or general idtrict, depending on the dollar amount of
the damages the plaintiff claims.

In a circuit court, theases heard by a judgeith or without a jury; in a general district cduthe
case is heard by a judge without jury.

Once averdicthas been reachetthe plaintiff maychoose to appeal tliase to th&/irginia Court of
Appeals andultimately,the Virginia Supreme Court.

A Proceedings for juveniles

U

U

Judges have greater latituidehandling juvenile cases than they have in cases involving adults. This
allows judges to take into account the age of the person committing the crime and any other
extenuating circumstances.

Juveniles who commit serious crimes can be tried as adults.

Distributecopies of Attachmer, and instrucstudents to use their notdéke textbook, and other
instructional resourcds define each term in their own worddso, have students make a drawing to
illustrate themeaningof each term

Have studentform pairs and share their definitions atrdwingsfor each term.
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Sessions 11 and 1 2: Pro Se Court

Materials

A Attachment_: Pro SeCourt Script A Pro Secourt simulation is a welknown legal education technique.
This activity is a modification of sagrios from severalnknown sources.)

Instructional Activities
Day 1

1. Divide the class into groups of thretidents eachHave each group assign themselves the roles of plaintiff,
defendant, or judge

2. Explain that the termro serefers to represemtij oneself in a court withothe assistance af lawyer. In
Virginia, the general district courts handle cases that typically dmvalve lawyers. Explain that the rules
of evidence are veryiformal and proceed in a commeanse manner.

Distributethe handoytand go over the rolplay procedures.
Allow each groupo work through each of the casasd write down their findings, with group members
changing roles for each case

Day 2

5. On the second day, continue with step 4.

6. Haveeach groupeport to the class.
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ORGANIZING ToPIC: State and Local Governments

Session 13: State Government Organization

Materials
A AttachmentM: Virginia Government Graphic Organizer

Instructional Activities

1. Distributecopies of Attachmer¥ showinggraphicallythe organization of the state government. Allow
students time to complete tgeaphicorganizer in class. (NOTE: Graphic organizers are available at
http://www.vastudies.org/episode3/graphicOrganizers).pdf

2. Before class ends, gwer all answers to be sure they are correct.
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ORGANIZING ToPIC: State and Local Governments

Sessions 14 and 15 : Local Places of Importance

Materials

A Map of Virginia counties and cities

A AttachmentN: Sample Map o¥irginia

A Outline map othestudengdown county or city
A Markers or colored pencils

Instructional Activities
Day 1

1.

Explain that local governments in Virginia consist of counties and independent cities. Some cities and all
towns are pastof counties and do not have independent governments.

Distribute a map of Virginia showing its cdigs and independent cities. Explain that Virginia is unique in
having independent cities. In most other states, cities (even very large cities) are part of a county.

Ask students to locate their own city or county and that of neighboring localesatacerdeographic literacy.

Explain to studentthat in ordetto bemorefamiliar with their communitythey are going tadentify local
placesof historical, economiar personalmportancean their county or cityThey must identifyat leasfive
histarically or governmentdy importantsites (e.g.Thomas Jeffersda home, the site of the first coal mine in
Virginia, a Civil War battle sitefive economially importantsites (e.g.the site of the major employer in
town),and fivepersonallyimportantsites(e.g.,the site ottheir elementary schoathurch favorite shopping
mall). Theselaceswill be denoted by symbols.

Modelcreating such a mapy showing a outline map oVirginia that you have illustrated e desired
way. Draw symbols on éhmap tadentify importanthistorical, economic, and persomdcesall across the
state For exampledraw acannon tadentify a battle site (historical), draw a crabidentifythe Chesapeake
Bay (economic), and draw the mascot of your favafitginia collegeto identify its locatior(personal)
Identify as many places @mssible irthis way

Instructstudents to compile a list @6 places ohistorical, economir personalmportancen their county
or city.

Day 2

7.

On the second day, diiute outline maps ofour city or county. Ask students tesetheir markergo draw
symbols ottheir 15 placeslLeave enough time at the end of class for students to share their work.

Ask each student to select his or her two favgliéeesand explin their symbok and why the placesre
important to the communityr to the student personally

Create a collage on the bulletin board, using the stuGimatss.
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Session 16: Overview of the Structure and Powers of Local Government s

Materials
A Internetaccess

Instructional Activities

1. Explain thathe units of local governments in Virginia are political subdivisions created by the General
Assembly) that is, counties, towns, and cities. The authority of local governments in Virginia is derived from
thestate, that is, all powers of local governments are given to them by the Constitution of Virginia or acts of
the General Assembly. Not all counties angksitire given the same powers, attiés have charters listing
their powersVirginia delegates talcalities the powers that they feel are best conducted at a local level.
Schools are a good example. Ask students to explain advaofdtesng sclols operated at a local level.

2. Inform students thafirginia has 40 independent cities, 95 countiasl 191 incorporated towns. Thetbeee
types of local governmenary asto theirorganization and responsibilities. (Séieginia Government in
Brief at http://hodcap.state.va.us/publication&iB.pdf for more information.Explain that local
governments can perform similar legislative and executive functions as state and national governments, such
as making laws and carrying out laws.

3. Describe the structurend power®f local governments Virginia, as follows and display the information in

a graphic organizer. Have students copy the organizer into their notebooks.

Each Virginiacounty has an electedoard of supervisors which exercisekegislative powers enacting
ordinances (local lagj and adopting an annual budget.

A Each Virginiaincorporated town has an electetbwn council, which exercisekegislative powers
enacting ordinances and adopting an annual budgagybr is elected either by the voters or the town
council members.

EachVirginia city has an electedty council, which exercisekegislative powers enacting ordinances
and adopting an annual budgetmayor is elected either by the votessthe city council members.

In Virginia counties, towns, and citiesreanagermay behired by the elected legislative branch to
oversee the operations of the local government.

In every Virginia locality state courtsresolve judicial disputes. Judges of the circuit courts, district
courts, juvenile and domestic relations courts, and ssfzths courts hear cases in each locality.

Each Virginia county and city has an elected or appoistldol board which oversees the operation of
the Ki 12 public schools in the county or city.

The Virginia Constitution requires that voters in every linga@lect asheriff, aclerk of the court, a
commissioner of revenueand atreasurer.

o Do Do Do D>

4. Guide students in adding information to their organizers aboutMiminiads local governments exercise
defined and limited poweiss they adopt and enforce ordinas¢o provide services for their residefitsey

enforce state and local laws

promote public health

protect public safety

educate children

protect the environment

regulate land use

levy and cdect taxes

Too oo oo Too Too Too To

5. ldentify two or three important topics of locancern and dscuss possible actions of local governntent
address each
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ORGANIZING ToPIC: State and Local Governments

Sessions 17 and 1 8: Local Government Simulation Activity

Materials
A AttachmentO: NdiVehiclesinthePatk Scr i pt

Instructional Activities
Day 1

1. Explain that the class is goimg simulate a meeting oft@ard of supervisors or citpancil. (NOTE: Select
board or council based on your own local form of governméntange desk tosuggesta meeting of the
board.Assignspe&ing parts found on Attachment @xplain that tidens not assignesdpeaking pastwill
bepart of theboardthat must listen to speakémplaints, deliberate, and take actionO{NE: You may
wish to divide théoardinto two or three groupand have &ch grouphold separate deliberations iteg4.)

2. As secretary of the board, revieletheoreticah mi nut e s 0 @&rheetinguirsvthictiredooatd h
responded to citizedsoncerns about safety in ldaln Parkby voting (passingn ordinance) to close the
roadscrossingLincoln Park to all vehicar traffic. Display the map below, and point out the roads to be

closed. / \

Central
Avenue

\l /

28" Street

3. Have eacleitizenin thefiNo Vehicles in the Padscriptspeak publicly to the board, stepping up to the
podium and askinfpr clarification or an exemption to the local ordinanc

Day 2

4. On the second day, continue and/or review the comments of the citizens to the board.

5. After all speakers have addressedhibard allow theboard (or boards, if the class has been divitked)
discuss the issu&he speakers must remain silduring the deliberation¥Vhen the tcussion is complete,
ask the bard members to talenaction thathey feel isappropriate. Explain their options. If there are
multiple boards taking actigrask each group to explain why theardmembers took thaction they did.
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Session 19: Review

Materials

A Construction paper in two different colors
A Colored markers or pencils

A Textbook or other instructional resources
A Class notes

Instructional Activities

1. Distribute two different colored sheets of construcpaper to each studemtave them align the sheets
shown belowand fold themn half, thereby creating flipbook with eight pages.

Al

2. Instruct students tdesign a cover for theft St a t ecal@avatnment Bviewo flipbook, using color and
appropride drawings.

3. Have student8ip open their book andiagramthe organizatiowf the government of Virginian the top
page of the book (the reverse side of the coydigw students to use thextbook or other instructional
resourcesnd their classates so they are sure the diagram is corkéste them describe on the lower page
the job of eaclbranch of the state government, again using the resources available.

4. Flip to the next two pageblave students draan thetop pagea picture of theCapibl building and &plain
justbelow the drawinghe expressed and implied powers ofldgslative branclof state governmenthen,
direct them to create on the lowgagea flow chart showing how a bill becomes law.

5. Flip to thefinal two pages. Tell sudents to list on the top patee duties and powers of th&ecutivebranch
of state governmeniave them list onhte lower half the state courts and their jurisdicion

6. Have students describe the back pagthe structure and powers of local gaweents in Virginia.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 138



ORGANIZING ToPIC: State and Local Governments

Session 20: Assessment

Materials
A Attachment P: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment P, and have students complete the assessment.
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ORGANIZING ToPIC: State and Local Governments

Additional Activities

Invite a lawyer to speak to yoclass about courtroom procedures.

Have studentsreate an illustrated flow chart on criminal court room procedures.
Have studentseisearch important issues in Virginia.

Have studentsanduct a mock trial.

Have students watch a video of a twbaf supervisos or city council meeting.

o a bk~ w NP

Take a field trip to th@earestourthousdo observe an actual trial.
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Attachment A: Structures of Government at Three Levels

Level of Legislative Executive Judicial
Government Branch Branch Branch
president,
1 Congress: vice president, U.S.Supreme Court,
National House of Representative cabinet departments, | U.S. Courts of Appeals, an
Government and Senate independent agencieand U.S. District Courts
regulatory groups
governor,
lieutenant governor, o
2 GeneralAssembly: attorney general, \(lrglnla Supreme Court,
. ) . Virginia Court of Appeals,
Virginia House of Delegates an(  cabinet secretariemnd o q
Virginia Senate departments, agencies circult courts, an
Government et ’ district courts
commissions, and
regulatory boards
3 _ board ofsupervisorer (Local issues are dealt witl
board of supervisors or . . by state district courts,
Local - | city council, and )
G ¢ city counci mayoror manager as prov!ded_ by
overnmen state legislation
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ORGANIZING ToPIC: State and Local Governments

Attachment B: View of Your State

The purpose of government is to meet the needs of the people it serves. Elected and appointed officials
mug determine what the needs are.

Look at your statérom the point of view o& state or locagjovernment official. When you think of
Virginia, what canes to mind? Using the categories below, record your view of your state on the key
issues listed.

History People
Virginiads history dates to the first Virginia has many people living in
permanenEnglish settlement ithe New Northern Viginia and Tidewater. These
World, etc. areas haveeeds that ardifferent from

those of rural areas.

Economy/Jobs Transportation
Many jobs are tied to the federal Transportation is a majorsge. Our roads
government. Many businesses in Virgin are too crowded.

use technology to laigh degree.

Politics/Government Education

There never seems to be enough mone The population is growin@nd more

solve the stats problems. There isttie support for educatiois neededColleges
support for raising taxes. must raise tuition rates. Voters do not lik

that.
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Attachment C : The Big Picture of Virginia Government

Virginiads government imnade up of three branches shown below.

The legislative branchconsists of the General Assemblyhich is bicameral ancbnsists of the House of
Delegates and the Virginia Senaide General Assembly is charged with making the laws of the
Commonwealth, appointing state agency heads and board members, approving thahdelgetng
Virginia Supreme Court justices

VirginiaCourt of Appealgudges

circuit and district courjudges

members of the Judiciiquiry and Review Commission

the Auditor of Public Accounts

the commissioners of thed® Corporation Commission

members of the Virginia Workér Compensation Commissio

Too Too Too Too To T I

The executive branchis made up of

A the governorand his cabinetecretaries and their departments

A the lieutenant governor

A the attorney general

A variousagencies, commissions, and regulatory boards

The governor is the head of tleecutive branch. He ppares the biennial budget, administers the state
bureaucracy, appoints cabirseicretariesand grants pardons.

The judicial branch consists of théollowing statecourts

A Virginia Supreme Court

A Virginia Court ofAppeals

A Circuit courts

A District courts (ncluding small claims courts and juvenile and domestic relations courts)

These courtsetidecasef persons accused of breaking state lawstlaad/irginia Supreme Coudecides
whetherstatelaws agree wih theConstitutionof Virginia (judicial review).

Thesethree branchesf@overnment are interconnected in many w&ys.example,ite General Assembly makes
the laws, and th¥irginia Supreme Counnakes sure those laws are constitutional. The courts have judges, and
the General Assembly elects th@sdges to their positions. The@gernor introduces thgiennialbudget and the
General Assembly must approve that budget. These are just a few examples of thosebitanches of
government work togethemnder a system of checks and balances to effsafréne citizens of the

Commonwealth have a fair and just system of governance.

Sourcehttp://legis.virginia.gov/1_cap_class/just_teachers/jft ga_unit.html

The Big Picture of Virginia Government
: - Example of a check on
Branch Made up o Primary r esponsibility another branch
Legislative
Executive
Judicial
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ORGANIZING ToPIC: State and Local Governments

Attachm ent D: Legislative Branch of Virginia Government

The Virginia General Assembly

A Makes laws foWirginia

A Approves the biennial (twgear) budget of Virginia

A Exercises power under the 10ttm&ndmento the Constitution ofhe United States

Legislative powers
A Expressed (specifically listed)
A Implied (used to carry out expressed powers)

The lawmaking process in theVirginia General Assembly
Introducing a bill

Working in committees

Debating the bill on the floor of each house

Voting on a bill in each house

Sending the bill to the governor to sign into law

To o o o o

Elected officials write laws and take actiorr@sponse to problems or issues.

Individuals and interest groups help shape legislation.
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Attachment E The Executive Branch i Q & A

What are the qualifications to become gvernor of Virginia ?

The governor of Virginia must be (Bt least30 years of ag€?) a citizen of the United States, (3) a
resident of the Commonwealth, (4) a registered voter in the Commonwealtidastive years
immediately preceding election, and a (5) resident of Richmond during his/her term of office.

When is the governo elected?

The governot the chief executive officer of the state elected by popular voten

the first Tuesday after the first Monday in November of odd numbered years
following the presidential electiokVhy is this formula used?When the
Constitutionof Virginia was written, lawmakers did not want an election to be held
on the first day of the month becadutses a very busy day for business and
commerce. They also did not want the Virgigigbernatoriaklection to compete

with the voterdattentionduring apresidentiaklection year.

What is the governorés term of dfice?

The governor of Virginia takes office for a term of four years and is not allowed by the Constitution of
Virginia to succeed himself. Rememp¥irginians fought the American Reluion to limit the power

of rulers over themand they did not want thgovernorto remain in office long. Thgovernots
inauguration takes place on the Saturday after the second Wednesday in January.

What is the governoré salary?

Where does thegovemor work?

Governososalaries vary from state to state. The salary
for VirginiaGs governoris near the top of the scale at
$175,000. People who become governor are doitag it
serve the publicnot to become rich. However, the
governor does receive sevepalrks in addition to a
salary. The official office of thgovernoris located in

the Virginia State Capitol.

Where does the governotive?

Thegovernorhas a short daily commute because
he/shelives in the Executive Mansiowhich is
located next doato the Virginia State Capitan
Capitol Square in Richmond. The Executive
Mansion is the oldest occupied govei@or
residencéuilt for that purpose

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 145



ORGANIZING ToPIC: State and Local Governments

Attachment F : The Governor & Hats

Thegovernorof Virginia exercises powers granted by the Virgin@n€&titution.Just like thepresident
of the United States, the@gerna wears many hats, as follows:

Chief of gdate: As chief executive officer of the statehet governor fulfills his
& responsibilities as chief of ¢&a by communicating with othertades the national

governmentand foreigrstates

Chief legislator. As chief legislator, thgovernorrecommends legislation to the General
Assembly. Thegovernorpresents to the General Assdyna State of the Commonwealth
address, just like thpresidenbf the United States delivea State of the Union address.
The governorhas the authority to call special sessions of the General Assembly when
he/she finds it necessary.

All bills must be sent to thgovernorbefore becoming lawThe governorhas three
choices. Héishemay (1) sign the bill, (2) let it sit unsigned for seven dayter which it
becomes lawvithout the governais signature or (3) veto the legislationWhen there are
fewer than seven days remaining in the legislative session from theadhailé is
presented to thgovernor and the General Assembly adjourns, gogernorhas30 days
from the date of adjournment in which to act onliie If the governordoes not act on
thebill, it becomes law without highersignature.

The governor may veto bills and/or send bills back to the legislature with
recommendations and amendments. The legislature must either approve the changes by a
majority in each house, or override the veto with atinads majority in each house.

Thegovernoralso has a gtial power that thpresidentloes not havé a line-item vetq
which is the power tcstrike outpartsof a bill and allow the remainingartsto be
approved. This is especially useful when dealing with spedcifiounts of money
contained in bills, as theogernor can edivasteful and unnecessary spending.

Chief administrator : As chief administrator, thgovernormakes sur¢hat the lawsand
policies are faithfully executedby overseeinghe state bureaucraciie/sheappoints
cabinet secretaries, headsvafious state agencies, and members of palétting boards

and commissionsThe governor may ficommut® (change fines or sentences and
Apardond (forgi ve)tatpoffenges. Ehgdvesnormay @lsomastore i n g
voting rights and overturn otheolitical penaltiesmposedon persons

\ Party chief: As party chief, thgovernoreads his/her political party. Thgovernoris the
g public face of the political party. He/she appoints rhers of the political party taae
positions and campaignsrfparty candidates at both thiate and national level.
@ Commander-in-chief: As commandem-chief, the governor is the headf the armed
' forces of theCommonwealth the Virginia National Guard. He has the power to use the
National Guard to enforce theedion of the laws, put dowmsurrectios, and protect
the Commonwealth from an invasion.
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Attachment G: Constitutional Officers

The Constitutio of Virginia directs that thedutenangovernorand attorney gneral shall be elected by
the voters of the Gomonwealth.

Lieutenant Governor of Virginia

Election and Qualifications
The leutenangovernoris elected at the same time and for the same term gsvieenor His
gualifications are the same, except therea limit on the number of terms of theutenantgovernor

Duties

The leutenangovernorsucceeds to the governorship ifacancy occurs. He is tipeesidenof the
Virginia Senate and presides over all Semabeeedings. Thedutenangovernorhas no vote in the
Serate except in the case atie

Attorney General of Virginia

Election and Qualifications

The attorney gneral is elected by the voters of the Commonwealth at the same time and for the same
term as thgovernor No person is eligible for election or appointment to the officatorney general
unless hisheis a citizen of the United States, has attained the ag@ydars, and has the qualifications
required for a judge of a court of record. There is no limit omtimeber ofterms of theattorney

general

Duties

Theattorneygenerals the statés lawyer. He/sk acts as the legal advisor tate officers and agencies
as they perform their duties, represents the Commonwealth in court, and oversees the work of local
prosecutors asey try cases on behalf of thiate. Theattorney general issues riminding advisory
opinions on legal issues. These are forwalten interpretations of constitutional and statutory law
providedto the governor, other executive officers, legislators, and local offiniaégard tahe

lawfulnes of their actions or proposed actions.
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Attachment H: Virginia Courts in Brief

Virginiad judicial ystemincludesthe Virginia Supreme Courtyirginia Court of Appeals; circuit
courts;generaldistrict courtsjncluding juvenile and domestic relatioosurts;and magistrates.

TheVirginia Supreme Court (justices, no jurypossesses both appellate and limited original

jurisdiction. Nevertheless, its primary function is to review decisions of lower courts on appeal. Virginia
does not allow an appealtfte Supreme Court as a matter of right except in certain cases, such as those
involving the death penalty.

TheVirginia Court of Appeals (judges, no juryhears appeals of decisions of the circuit courts in
traffic violations criminal casesexcept where sentence of death has been imppgedenile and
domestic relations matterand cases involvingdministrative agencies.

Circuit courts (judge, with or without jurypre the only trial courts of general jurisdiction in Virginia.
They have original jasdiction for civil claims, felony criminal cases, and misdemeanor cases
originating from a grand jury indictment. They have appellate jurisdiction from general district courts,
juvenile and domestic relations courts, @ades involving administrative exgcies At the beginning of
each term of the circuitonrt, a grand jury is convenéad determinevhether accusegersonswill be

indicted and held for trial in the circuit ed.

General district courts (judge, no jury) have original jurisdiction for dismeanors in civil cases
generally involving lower dollar amounts and original jurisdiction in juvenile and family Chiseg.
alsodecide all criminal cases involving city or county ordinancesadirtcaffic offensesA general
district curt holds a pieminary hearing in felony caseany charge that may be punistebly more
than one year in jgil Thesepreliminaryhearings determine whether there is sufficient evidence to
justify holding the defendant for a grand jury hearihgeenile and domestic elations district courts
have original jurisdiction iases involving delinquents, juveniles accused of traffic violations, and
children in need of services. In Virginiajuvenileis any person under Mears of ageA delinquents a
juvenile who has@mmitted an act that would be a crime if committed by an adlulenile courts
protect the confidentiality of all juveniles comibgfore the court, and rehabilitate or tnegther than
punish them. The welfare of the child and the family is the Goomdin concern.

Magistrates provide an independent review of complaints brought by police officers, gheriff

departments, and citizens. Magistrates issue warrants, summonses, bonds, search warrants, and
subpoenas.

Adapted from: Virginia Courts in Brief

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 148



ORGANIZING ToPIC: State and Local Governments

Attachment |: Study Guide for Virginia Courts in Brief

Name; Date:

1. Virginiaés judicial system includes

The jurisdiction of a court desbes the typgof cases it hears.

2. What is the jurisdiction of general districiwats?

3. What is the jurisdiction ofircuit courts?

4. What is the jurisdiction of the Virginia Court of Appeals?

5. What is the jurisdiction of the Virginia Supreme Court?

6. What is the jurisdiction of juvenile and domesgtations carts?

7. What is the role othe magistrate in the Virginia judicigystem?
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Attachment J : When a Person | s Accused ofa Crime

A person accused of a crime may be arrested i
the police haveevidence ofprobable cause.

e

The accused may be committed to jail or
released on bail.

— =

The case proceeds to an arraignment where
probable cause is reviewedan attorney may be
appointed for the defendant, and a plea is
entered.

— =

A court date is set, and a trial is conducted.

— =

A guilty verdict may be appealed.
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Attachment K: Court System Vocabulary List

arraignment
arrest
attorney

bail

civil
compensation

crime

criminal
damages
defendant
felony

jail

judge

jury

juvenile
misdemeanor
plaintiff

plea

probable cause

trial
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Attachment L Pro Se Court

Name; Date:

In Pro SeCourt, there are three rolesidye,Plaintiff, and DefendantRules of evidence (what yoarm
say and show) aneery informal and proceed in a commsensemanner The plaintiff speaks first, then
the defendant.

Judge Must be sure both sides have an equal chance to present theiHe#sles.must also decide
whethera law has been broken.itthas he/she must uphold the law.

Paintiff:  Is the person who requests the court to hear the Hasdlaintiffhas accusednother
person (the Bfendant) of doing or not doing someththgtthe Raintiff thinks is not fair.

Defendant Is thepersonwho has been accused by thaiRtiff. He/she has been summoned (called to
court). He/she listens to the chas@ad then either tries to give reasons for his/her actions
or tries to prove that the chasgreuntrue.

FIRST CASE

Facts

1. Plaintiff is a babydter.

2. Defendant is a parent.

3. Plaintiff agreed to babgit for Defendarts two children for $5.00 pdrour. WherPlaintiff arrived,
there was a third child, a cousin, present. Plaintiff said nothing about an increasedtrat
demanded an additional $2.perhour when Defendant returned home two hours later. Plaintiff
claimed the ratevas$2.50per child Defendant refused to pay the additional money. Plaintiff sued.

What is the issue?

How do you decide? Judgment for the

Why?

SECOND CASE

Facts

1. Plaintiff is the owner of a thregpeed bicycle.

2. Defendant is the owner of a bicycle repair shop.

3. Plaintiff brought the bicycle into shop when the gearsdlisinift properly. Plaintiff told Defendant
to fix the gears as well as possible bot to do anything that cost more than $25. When Plaintiff
came to pick up the bicycle, he found that thepshad installed brand new gearsd had sold his
broken gearshift to a bicycle uspdrts company. Defendant told Plaintiff that he owed $50.
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Plainiff told Defendant that he would pay $25 since that was the amount fagtest to spend, no
more Defendant said he would not get the bicycle back until $50 was paid. Plaintiff sued.

What is the issue?

How do you decide? Judgment for the

Why?

THIRD CASE

Facts

1. Plaintiff is a teen who makes extra money by shoveling snow

2. Defendant is a homeowner.

3. Plaintiff agreed to shovel&endanis driveway and sidewalior $30. When the job was done,
Defendant noticed some ice along the edge¢besidewalk. He refused to pay more than $15. He
said the job was not done to his satisfaction. Plaintiff said he could not remove the ice and that he
was contracted to remove the snow, which he Bidintiff sued to get hissmainingamount

What is he issue?

How do you decide? Judgment for the

Why?
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Attachment M: Virginia Government Graphic Organizer

Function

Functicn

Functicn
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Attachment N: Sample Map of Virginia
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Attachment O: 0No Vehicles in the Park 0 Script

Robert Lewis: | own the company it has the sanitation contract for Lincoln Park. My trucks pick
up trash at cans throughout the park every other day. I ke my trucks into
the park, @l have to buy wheeled carts to collect the trash. Youdidclude this in
the contract weegotiated. Can | have a permit to drive my vehicles in the park?

Juanita Chandler:1ém confined to a wheelchair. The only type of wheelchair | have is a motanizeed
Does thagiNo Vehicles in the Patkordinance mean | o& use my wheelchair in the
park?

Stephen Tuck: | represent the local Veterans of Foreign WAssyou know, ve have a World War
Il tank on display in the park. The children love to climhtpand we feel iis
important to remind them of the sacrifiams veterans make for societyolve
have to removéhetank?

Alice Jones: | take my twin sons for a ride their strollerin the park daily. | think a park should
be for everyon& use. Is my twin stroller considered a vehicle?

Nancy Andres: |18n training for a longdistancebike race | like to ride my10-speed bike around
Lincoln Parkbecause @ cooler inhe parkandespecially becaudéve measured
my racedistanceof five miles and createdfave-mile route.If | cand@ use the park,
Idl have to use a route thatel@ match tle race &m entering. It will hurt my
chances of victory.

Alan Bennett: | represent the Lincoln Park Homeowners Association. Our subdivision is located at
the west entrance tbe park Many of us work at the automobile plant on East Road.
We have a longammute to work each morning and evening. Most afrige
through the park. W@ have to drive three miles east from our homes to get to a
road that will take us around the park. ThendWeave to backtrack those three
miles. If we have to go around tpark, it will add 20 minutes to our driving time
during periods oheavy traffic. There are 140 homeowners in our association. We
feel you should have held a public hearing before deciding to close the pdik. We
remember your actions on Election Day!

Jaime Smith: Iém a member of the Lincoln County Fire and Rescue Squad. | hope we can get an
exemption to drive through the park. Eyeninute is important when yae saving
lives.

Tommy Jones: | want to ride my akterrain vehicle in the park. The dirttha are a perfect course. |
dond see why the park cérbe for everyone to use.

AmandaMitchell: 1&m the chairwoman of the annual Fourth of July celebratiordvg@Vaways held the
pamade along Central Avenue. TEabne of the roads you plan to close. buédd
grandstands along the side of the roadpbfwpleto sit. | have a petition signed by
325 citizens saying they oppose closing the park if it interferes with the annual
parade.
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Attachment

P: Sample Assessment Items

Asterisk (*) indicates correctrswer.

Essay Questions

1.

How does our federal system of government share
power between thenational government and state
governments

How would you compare and contrast the powers of
the stategovernmentand local governments?

What is the lawmaking process in the Virginia
General Assembly?

How does thegovernor of Virginia influence the
policy-making process?

What is the organization and jurisdiction of
Virginia és courts?

What is the procedurefor a criminal case?

Multiple -Choice Questions

7.

10.

In Virginia, from where do local governmentslerive
their power?

A The Constitution of the United States

B The Virginia Charters

C The State*

D The Congress

What is a primary responsibility of the state
government?

Conduct foreign policy

Regulaé interstate commerce

Promote public health*

Regulate therany

o0 w>»

The relationship between Virginia and its General
Assembly is the same as that between a county and
its

city council

ordinance

town manager

board of supervisors

o0 wm>»

The Virginia Constitution requires that voters in
every locality electa

county nanager

superintendent of publichools

circuit court udge

commissioner ofevenue*

o0Om>

11.

12.

13.

14.

15.

16.

Legislative powers specifically stated in the
Constitution of Virginia are called
A expressed

B reserved
C implied.
D concurrent

State laws are written for all of the following reasons
EXCEPT

in response to state problems

B the actions requested by irgst groups.

C identification of individual§issues of concern for
D

>

the date
to avoid complying with the Constitution of the
United Stated

The powers of thegovernor are

A expressed in the Bill of Rights

B listed in the Constitution of Virginia
C approved by Congress

D declared by the Supreme Caurt

How does he governor influence policy making in
Virginia?

A By sgning and vetoing bills*

B By agppointing and nominating officials

C By granting pardons

D By passing the biennial budget

Which court in Virginia is the only court to use
juries?

A Virginia SupremeCourt

B Virginia Court of Appeals

C Circuit Court*

D General District Court

AIssue search warrants
AIssue subpoenas
Alissue arrest warrants
AIssue summonses

A set bail

In the Virginia court system, who is responsible for
the tasks listed in the boxabove?

The chief justice

A magistrate*

A circuit court judge

A plaintiff

o0Ow>
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17. When the Supreme Court of Virginia declares a
Virginia law unconstitutional, it is exercising
A federalism
B popular sovereignty
C original jurisdiction
D judicial review*

18. Which is considered the supreme law ithe state of
Virginia?
A The Constitubn of the Commonwealth
B The Constitution of the United States*
C Laws passed by Congress
D Lawspassed by the General Assembly

Last summer, Maria Bennett was involved in an
automobile accident on the road near her house
driver ran into her car while she was stopped at
stop sign. She had only minor injuries, but ther
was a great deal of damage to her car. She has
been able to get the driver to pay for the damage
and has decided to go to courigiet her money.

19.

20.

The scenarioabovedescribes what type of case?

A Criminal

B Felony

C Civil*

D Misdemeanor

A court hearing in which probable cause is reviewed
is called

A aplea bargain

B an arraignmerit

C atrial

D asummons
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Policy Making

Standard(s) of Learning

CE.9 The student will demonstrate knowledge of how public policy is made at the localasthtegtional
levels of government by
a) examining the impact of the media ombtic opinion and public policy;
b) describing how individuals and interggbups influence public policy;
c) describing the impact of international issues and events ondec@ion making.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SKills (to be incorporated into instruction throughout the academic year)
Examine and interpret primary and secondary source documents.

Create and gptain maps, diagrams, tables, charts, graphs, and spreadsheets.

Analyze political cartoons, political advertisements, pictures, and other graphic media.

Distinguish between relevant and irrelevant information.

Review information for accuracy, sepangtfact from opinion.

Identify a problem, weigh the expected costs and benefits and possible consequences of
proposed solutions, and recommend solutions, using a deaisiking model

Select and defend positions in writing, discussion, and debate.

Content

Identify ways media play an important role in setting the public agenda:
A Focusing public attention on selected issues

A Offering a forum in which opposing viewpoints are communicated

A Holding government officials accountable to the public

Explain that government officials use the media to communicate with the public.

Identify lobbyingas geking to influence legislators to introduce or vote for or against a
bill.

Identify ways individuals influence public policy
A Participating in politics (viing, campaigning, seeking office)

A Expressing opinions (lobbying, demonstrating, writing letters)

A Joining interest groups

Identify ways interest groups influence public policy
A Identifying issues

A Making political contributions

A Lobbying governmenfficials

Explain that local governments may be required to formulate, adopt, and implement
public policies in response to international issues and events.

Explain thatissues and events that would require policy decisions by local government
officials could include the following:
A Public health concerns in the event of a pandemic

A Public safety in the event of an act of terrorism

A Economic development policies in response to the emerging global economy

A Policies to protect the environment (e.g.dNie protection)
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Sample Resources

Below is an annotated list of Internet resources for this organizing @mayright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

fiCongress Debates Lokibhg Reformd Newshbur Extra. PBS.http://www.pbs.org/newshour/extra/features/jan
june06/lobby 306.html This site contains a short printer friendly version of an articl lobbying and a
link to a glossary of terms. It haggaodoverview of lobbying and describes why Congriessonsidering
new regulations.

Constitutional Rights Foundatiofcducating Tomorrods Citizenshttp://www.crfusa.org/onlindessonsindex!/.
This site contains free lesson plans for all civagscs,including policy making. Teachers must register to
access lessons.

fiLocal Media, Public Opinion, and State Legislative Policies: Ag&utang at the State Levelall academic
research All Academic Inc.
http://www.allacademic.com/meta/p_mla_apa_research_citation/2/7/1/2/9/p271298hind This site
provides background for teachers. It looks at the relationships ameogverage of local newspapers,
statelevel public opinionand state legislative policies, in order to better understand masssratian
state policymaking.

Michigan Civics Institutehttp://www.civicsinstitute.org/This site contains informaticand downloadable
handouts and movies.

AThe Study and Pract i cAnlinvoductPutbdthe Bicy racésiGoogle Book€h apt er
http://books.google.com/books?id=VVZaJV8bWxY C&printsec=frontcover&dqg=public+policymaking+intr
oduction&Ir=#PPA3,M2This is a reagnly site (will not print). It provideshapter 1 of the book, which is
an excellent overview for the teacher.
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Session 1: What Is Policy Making?

Materials

A Attachment APlayers in the PolicMaking Process
A Textbook @ other instructional resources

Instructional Activities

1. Distribute copies of Attachment Axplain thatpolicy makings government problem solving/hen
government officials decide on a course of agtatherby passing lawsr takingotherofficial actions they
are setting public policy. They do not do thigsolation Individuals and interest groups help set the agenda
and provide information ithe policymaking processlhe media influence public opinion, which in turn
influences policy maker#\lso, local, national, and international events and issues impact those who set
public policy.

2. Ask students to share sorfigoliciesd s et by toboklva familyf peoblemksiicle asolutions for

doing the dishes after dinndor doinglaundry, for cleaning up certain areas of the house, or for spending

money Ask whothe policy makerarein the family.Point out thafamily policies relate to thbeliefs,

values, and goals of the familgnd @émilarly, governments set policy according to thediefs valuesand

goalsof thenational, stateor local community.Displaythe followinginformation

A A study of public policy looks at how rules, laws, goals, and standards are created which guide
government actions. This includes how they allocateurces that benefit some at the expense of others.
We look at the decisions made by government officials to address problems that are in need of a solution.
Individuals, groups, the mediand other international, nationatate, local and governmentioféls
influence decisions makets.

Explain that mostjovernmensdutions involve time and money and thigis not possible to do all things that

are needed or wanted in a communiibdividuals and interest groups try to convince government aiici

that their problems and/eolutions are important. Sometimes they offer information and solutions. Other

times they simply want the issuepnoblem to be on thigagendad

3. Direct students$o write a short essay aboatproblem in your communitydave then include what theyhink
needs to be done to solve the problésk several students to readithessag on the problems and solutions
and to explain how the solutions involve policy making by some level of government.

4. Assign studentt read in thedxtbook or another instructional resource the sectigpolicy making at the
national levebf government

*Fromi The Study and Practice of ARImttoduttiondcsthe®olity Preceds:iThesries, @ptsagnd er o f
Models of Public Policy Makingy Thomas A. Birkland.
http://books.google.com/books?id=VVZaJV8bWxY C&printsec=fromez&dg=public+policymaking+introduction&Ir=#PPA3,M2
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Sessions 2 and 3: Policy Making at the National Level

Materials

A Various daily newspapers andws magazines
A Textbook or other instructional resources

Instructional Activities
Day 1

1.

Explain thatwhenthe presidentakes action or identifiesrationalproblem as a priorityhe/she is policy
making.Since thepresidentannot introduce lawis Congressheshe must influencenembes of Congress

to do so. One of thmostimportant opportunities to doithis during the State of the Union address. Also, a
savvypresidenuses the media to convey his/her agenda to the public through radio brggateast
conferencesand primetimeelevisionspeeches to the American public.

2. Explain thatothermembersf theexecutivebranchhelp make public policy by how they enforce the laws.
Cite some examples.

3. Explain that Congress makes public policy by passing laws. However, Congress is made up of individual
members who have their own priorities and constitigyvhom they must answer

4. Divide the classnto groups of threo five students eaclDistribute newspapers and news magazinesth
group Direct students$o locate and cut out articles that show a national government official influencing
public mlicy, such as the following
A A congressman holding a town meeting on immigration reform
A The secretary of state briefing reporters on chmaptyavel restrictions to Cuba
A The president holdg a nationally televised press conference to announce that ttesl Statesvill

support American banks by lending them billions optyer dollars

Day 2

5. On the second day, have student groups finish locating and cuttiagioles that show a national
government official influencing public policy

6. When all goups are finished, direct groupsidentify the policy makein the articleand summarize the
policy. Allow groups to report to the whole class on the policy issues.

7. Assign studentto read in the textbook or another instructional resource the sectipolicymaking at the

state and local levebf government.
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Session 4: Policy Making at the State and Local Level s of Government

Materials
A Textbook or other instructional resources

Instructional Activities

1. Explain thata state governmemakes policies that are important to the citizengtudt particular state. For
example, offshore d drilling is more important to people inouisiana and Alaska than Kansas;
regulations on raising beef cateea priority for peoplein Texas, but nor Nevada.

2. Explain that local governments may be required to formulate, adopt, and implement public policies in
response to international issues and ev@ngs,Swine Flu) Put students into cooperative learning groups.
Instructgroups to generate a short lidtinternationakventsor issues that coulaffect people statewide or in
a local community and require policy making by the state or local governbisotisshe characteristics
these problems have in commdxplain that internéonal issues and everttsat would requirgolicy
decisions by local government officialsuldinclude the following:

A Public health concerns in the event of a pandemic

A Public safety in the event of an act of terrorism

A Economic development policies in response to the energabal economy
A Policies to protect the environment (e.g., wildlife protection)

3. Assign studentto read in the textbook or another instructional resource the sectithrerole of lobbyists in
the policymaking process.
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Session 5 Lobbyists and Po licy Making

Materials

Attachment BA Day in the Life of a Washingtoi.C., Lobbyist

Attachment CCONGRESS DEBATES LOBBYING REFORM
Teacheicreatedquestions foFCONGRESS DEBATES LOBBYING REFORM
Textbook or other instructional resources

Dictionary

Internet access

Too Too oo Too Too To

Instructional Activities
1. Ask student to definthe termlobbyistby usingthe dictionary textbook.and/or online resources.

2. Read aloudhefollowing scenariqdfromi Lobbyi ng Power ! 0
http://www.civicsinstitute.org/curricula/high/Lobbying_Power.h)riVho is the lobbyist in this scenario?

A student, Beckie, is having trouble with her class schedule. In order for Beckie toahwimé on time,

she needs tbe on a schedule that allows her to take earlier classes. She has met with her counselor to see if
she could get this changed and has also met with her employer. Neither party would budge. Beckie went to
her parents to see if they had any ideas about bdwlp her solve her problem. They discussed how her
employer cannot change the work situation for Beckie, as it would disrupt the rest of the company. School
looked to be the best chance at solving her dilemma. Her mother offered to go into the sctalkltand

the counselor on Beclde behalf. After the meeting, Beckie and her mother left with a feeling of success,
because Beckie was now going to have the schedule she needed.

Ask students who the lobbyist is in this scendtave studentsrhinstorm a a whole class as matypes of
peopleas they camvho could beconsideredobbyists.

3. Display and ead to the clas&ttachment BDiscuss the types of adities that make up much of albyists
time. Ask howlobbyists help the polieynaking process.

4. Readffollow the monepa r t i c | e Pagwer®laycRoliti@lsQotir i but i ons fr doyn Do mi n
Scott Jordamt http://www.policyarchive.org/handle/10207/bitstreams & df.

Dominion has narrowed the focus of its giving. In the 2005 election cycle, Dominion gave 92 of the 140
members of the General Assembly $1,000 or more, with 32 of them not even appearing on a ballot. In the
House, Dominion focused its funds almostirely on incumbent candidates up foralection. Since
Republicans took power of both houses in 1999, Dominion has ratcheted up its giving to Republican Party
committees while decreasing its financial attention to Democratic Party committees, cubnim2005

when Republican committees received more than Democratic committees for the first time in four cycles.

Ask students whether they thildbbyistsand the organizations they repressmuld be allowetb make

donations to election committees irerto try to influence legislators to introduce or vote for or against
legislation.Ask whether they think this is a form of brib@Wwhy, or why not? SeWh atiés t he di f f
between lobbying and briberyfttp://blogs.abcnews.com/theworldnewser/2006/01/whats_the_diffe.html

5. Distribute copies of Attachment C, and direct students to redHdvestudentanswelteachescreated
guestionsbout the handoimformation to ensure comprehension.

6. Assign studentt read in the textbook or another instructional resource the sectitre role othe media in
the policymaking process.
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Session 6: The Role of the Media in Policy Making

Materials
(None)

Instructional Activities

1. Explain that the media playvery important roleni setting the public agenda. The media
A focuspublic attention on selected issues
A offer a forum in which opposing viewpoints are communicated
A hold government officials accountable to the peibl

U
U

U

By publishingarticles or airing ®ries about a particular issuée mass media aable to create
interest in a topic where none existed. (NOTle somaecent exampleis the news.)

The editorial section of a newspaper, a televised debate gavsanmagazine on wlision provides
candidates or experésway to present opposing views.

The massnedia followoffice holders to make sure they keep their promises. They dsminoters
about actions offfice holdes thatmight not otherwisde known.

Explain that government officials use the media to communicate with the pddlibow government
officials could communicateith the publicwithout participation by the media.

2. Direct students$o givespecificexamples of each of thesglesthe massnediain policy making
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Session 7: The Role of the Individual in Policy M aking

Materials
A Attachment DCase StudyThe Individual in Policy Making

Instructional Activities

1. Explain that individuals influence public policy at all levels of governnigiscuss each of the following
ways
A Participating in politics (voting, campaigning, seeking office)
A Expressing opinions (lobbying, demonstrating, writing letters)
A Joining interest groups

2. Distribute copies oAttachment D, and direstudents to reathefirst sectionsilently. Askthemto react to
what they lave read in the space provid€&all on students to read their reactions aloud. Conduct a class
discussionas appropriate.

3. Instruct students to complete the reading selection. Ask them toagehetentire case study in the space
provided.Ask them to identify ways individuals influenced pulghiolicy in this example.
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Session 8: Review

Materials

A Construction pper
A Scissors
A Markers

Instructional Activities

1. Give each studemt sheet of consiction paperscissors, and marketastruct students tfold the paper in
half lengthwiseleaving a halinch lip along the bottoradge, as shown below. Tell themciat the togfold
of paperinto thirds along the dotted lines shown, thereby creatthgeedimensional graphic orgaer for
note taking. Have themabeleaclto f t he t hree fl aps as shown and wri i
along theexposed edge tab

National State Local

| POLICY MAKING

2. Have studentdescribe policy making at each leeélgovernmentnder the appriate flap listing the
important influences on the policy makers at each level.

3. Have studentsae the graphic organizer to review all pertinent material in the unit.
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Session 9: Assessment

Materials
A Attachment E: Sample Assessment Items

Instruction al Activities

1. Distribute copies of Attachment E, and have students complete the assessment.
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Attachment A: Players in the Policy -Making Process

Players in t he Policy -Making Process

Individuals Media on Interest Groups

Public Opinion

+y 3 3

NATIONAL, STATE AND LOCAL
PoLICY MAKERS

Local, National, and International
Issues and Events
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Attachment B: A Day in the Life of a Washington , D.C., Lobbyist

8:30 a.m.
9a.m.

10 a.m.

10:30 a.m.

Noon

1p.m.
3 p.m.

4 p.m.

S5 p.m.
6:30 p.m.

Arrive early to read the papers and look over the schedutedatay.

Meet with colleagues to run through the lobbying schedule for the week. This is a good
time to leverage their contacts on the Hill on behalf of your clients.

Take a cab up to Capitol Hill to meet with staff members on behalf of several clients. A
good portion of the day is typically spent outside the office, especially for lobbyists
working fora firm.

Meet withseeral legislative assistants to Coegsional embers serving on the House
Transportation and Infrastructure Committee on behadf dient looking to encourage
members of Congress to support a particular piece of legislation.

Take a senior Senate staff member to lunch. Meals areegaugof the job since they are
a great opportunity to build and maintain relationships with key Hill contacts.

Go backto the Hillto meet with more staff members

Return to the officeSpend some time scheduling appointments for the fabeonveek on
behalf of clients

Participate in a conference call with a clierito wants to ensurhis project is funded in
theupcoming appropriations process

Start putting together a pitch for a new businessgmtetion at the end of theeek
Meet a former Hill colleague for dinne

SourceNault: IBM WebSphere Portahitp://www.vault.com/wps/portal/usa
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Attachment C: CONGRESS DEBATES LOBBYING REFORM

March 6, 2006

Sincea Republican lobbyist pleaded guilty to bribery charges earlier this year, leaders from both parties in the
U.S. Congress have been emphasizing the neéibfarying reformo Lobbyist Jack Abramoff, who pleaded

guilty to fraud, tax evasiqmnd conspirac)is the key witness in an investigation into allegations that members of
Congress accepted money and other gifts from Abramoff and his associates in exchange for votes.

Abramoff, a closdriend of powerful Republicarepresentative Tom Delay of Texas, basome the public face

of what some politicians refer to as fiielture of corruptionin WashingtonThe investigation threatens to
enshare several U.S. lawmakers and their aides, rattle the Republican and, possibly, Democratic parties, and
change the ay lobbyists and lawmakers do business in Washington.

Democratic challengers the Republicated Congress every seat in the House uip for election in

Novembed say the unethical behavior in Washington iiR@publican probledmand that a change is nesasy.
Republicans counter that politicians from both parties are guilty of lobbying abuses and the problem is the system,
not the party.

What is lobbying?

Lobbying, or seeking to influence the passage or defeat of legislation, is not only legal tédteply the
Constitution under the FirstrAendment which guarantees the riffiot petition the government for a redress of
grievance® Writing a letter to a representative, signing a petjtéord speaking at a town hall forum are
examples ofdbbying n its most basic fornBy lobbying, constituents tell lawmakers how proposed legislation
or regulations will affet their community or businedsobbyists are often former congressmen or legislative
staffers, hired either by an organization to forwardhitsrests or as a consultant for multiple clients.

fiThere are lobbyistaho represent almost every person in this country, whetfgethie lobbyist for the AARP, or
the lobbyists for the Childrés Hospital Associatin, or the lobbyist for the sbgan graversg said
Representative Deborah Pryce, a Republicam f@hio.AThey have organizations and they come in and they
dond always serve an ill purposge.

Reforms in the Senate

Lobbying reform legislation will come before the Senate this week after two ittmaswoted in favor of bills
thatwould limit the power and reach of lobbyisthie Homeland Security and Governmental Affairs Committee
approved a bill that would require lobbyigb provide detailed reports thifeir activities four times a year and
make them available on the Internet. They previously baatavide reportenly twice a yearThe legislation

also requires lobbyists to disclose their campaign contributions and details of arnlgeyi@rrange for
politicians.There also was a proposaldreate an independent office to oversee congressionaligtues, but it
was voted down.

The Senate Rules Committee drafted legislation to curtail the widespreadiasenafirkéd a practice
lawmakers use to insert pet projects such as roads aalgmegrams into larger billsThe bill also prohibits
lawmakers from accepting gifts from lobbyists and requires that former congressmen wait twefgears b
registering as lobbyists.

Even though Speaker of the House Dennis Hastert, an Illinois Repulsigddnn January that Congrésgeed[s]

to reform the ruleg,the House of Representatives has sew to enact lobbying reformSo far, the only

lobbying reform approved by the House was to ban former members from using the House gym and from walking
onthe floor of the House chamber.

Compiled by Brian Wolly and Anne Bell fdtews Hour Extra&® 2006 MacNeil/Lehrer Productions
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Attachment D: Case Study: The Individual in Policy Making

How Individuals Can Make a Difference

The 15story Dominion Virghia Power towers and crackling cables that were planned to cut across the Northern
Virginia countryside were just red lines on a map. But when Loudoun, Prince Wiliehi-auquier County

property owners learned in 2006 of the proposed routes, they fewmdal ruin. They owned some of the most
valuable land in Virginiand were shocked to leattmat Dominion Virginia Power planned to build 40 miles of
power line through their back yards. They thought no one would buy their land falisran rightover their
houses.

Of particular concern was the plan to strip trees and buildings alongfadtsfide ribbon of land to build steel
towers that would carry 500,08@It cables The picturesque countrysigéth its beautiful,greenhorsefarms

was in dager!Not only were preservationists and residents concerned about the visual impact the line would
have on the area, some were watréout the medical risks thahigh-powered transmission line may bring. A
2005 Oxford University public study found gi§jcant increasgin the risk of childhood leukemia among children
born in close proximity ta high-voltage power line

The citizens irLoudoun, Prince Williamand Fauquier Counties began to talk to newspaper reporters, write
legislators andpetitionDominion Virginia Power. In 2006, Matt Sheedy, a land developer opposed to the power
lines, formed an interest group call¥drginians for Sensible Energy Policgheed§s group wanted to raise

awareness of the liG@impact on property values and to figinty effort by Dominion to confiscate private

property through eminent domain. The group estimated that land directly under the line could lose as much as 75
percent of its value.

In 2007, Dominion Power released a map of several possible routes foethEnkcompanyhadlong supported

energy conservation efforts, but it felt no realistic energy efficiency program or available techrabalyles

preventthe need for construction afnew 500kV electric transmission line for Northern Virginia by 2011.

Dominion Power said electrical demand in Northern Virginia had grown by about 40 percent overlfe last

years and was projected to grow by another 8 percent by 2Bé&g¢.argued that there was no conclusive evidence

to support any hetl risks from a tramsission line Dominion Power investigated the option of installing the
transmission line underground, but the company determined that the costs and physical impacts were too great for
such a project.

The final decision about the need for the line and raat@d be made by the Virginia State Corporation

Commission. Citizen groups increased in numaed the voice of opposition became stronger. Citizens lobbied
legislators even more. Some legislators began to speak out too. Priiam\&upervisor, JohntBrup, Virginia

State legislator, Joe May, atthited States Congressman, Frank Wolf, opposed the power line. By 2008,
environmental activists and interest groups, such as the Virginia League of Conservation Voters Education Fund,
urged citizens to telldgislators not to endorse Dominésmplan. They wrote:

Dear Concerned Citizen,
Dominion Power Is Asking Legislators to Support Another Environmentally Destructive Plan.

We have learned that Dominion Virginia Power and Allegheny Energy are actively sgl&igpport for a
massive 504kV transmission line that would cut through private land, park land rlostibes, historic

districts, Gvil War battlefields, magnificent viewand a high concentration of conservation easements.
Dominion and Allegheny arasking Delegates, Senators and private citizens from all over the state to send
letters to the State Corporation Commission in support of thisiilteived proposal.

Tell Your Legislators: Don& Endorse Dominions Plan

Ask your Legislators to respect tBeate Corporation Commission (SCC) process. This transmission line
proposal is highly controversial and subject to an SCC proceeding (case-200@&0031) to determine
whether or not it is necessary. So far, only Dominion and Allegiseayperts have beéeardand
evidentiary hearings do not begin until January of 2008. Please write your Legislator today laind ask
hernot to take a position of support on the Dominion/Allegheny transmission line until both sides of the
story have been heard.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 172



ORGANIZING ToPIC: Policy Making

There Are Better Ways to Guarantee Secure and Reliable Power

The environmental community has been unified in its opposition to this transmission line. Alternative
solutions would better provide for the reliability and security of electricity supply without hgitinén

residents, natural resources, hist@nyd scenic beauty of Virginia.

YOUR REACTION:

In February 2008, the State Corporation Comimisapproved the application for the transmission line and
determined its route. They said the power line would travel above ground for 1.8 miles along a wooded portion of
the Washington & Old Dominion Railroad Regional Park between Leesburg and Clarks Gap in Loudon County.
fiwe find (this routeyeducesas much as prticablethe adverse impact on scenic assets, historic disteotithe
environmenin theareas concerned, and results in fewer adverse impacts than other proposedimnmitethe
SCC.

The citizens were disappointed with the decision. In March Z2DéBJoe T. May (R33) introduced and helped
pass emergency legislation requiring that two miles of the transmissiéndisegment west of Leesburg near

Dry Mill Run near the W&OD Trad be installed underground as part of a pilot program. The Virginiee@é
Assembly unanimously passed this legislation. This bill went into effect when Governor Tim Kaine approved it
on April 2, 2008.

YOUR REACTION:

The text above was complied from the followirgwspaper artickeand other sources

A
A
A
A
A
A

fiLandowners FeariRi n Fr om P o w édtip://MmiwmvashirfRtonpdstecondwp
dyn/content/article/2006/12/10/AR2006121000912.html

ADomini on: Northerni Vicagl nt letp:/Rievdvld.ein/belvsidengirfeairginia-powerline/

AfConnecting t hes Dlortasn sonmi sDsoi noi mipi/libiegreenmites. lolquspat. @om/2007/08/connedtiogon-

dominions.html

ADominion Virginia Power Welcomes Approval of
http://www.reuters.com/article/pressRelease/idUS24894&3€72008+PRN20081007

fiTransmission Lines Bttp://www.gainesvillesuperviscom/Transmission%20Lines.htm
fiwiki: Dominion Resources bttp://wapedia.mobi/en/Dominion_Virginia Power
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Attachment E: Sample Assessment Items

Asterisk (*) indicates correct answer.

Essay Questions

1.

2.

What is the influence of the media on public policy?

How do the cabinet departments, agencies, and
regulatory groups interpret and execute public
policy?

How does the gvernor of Virginia influence the
policy-making processin the Commonwealth?

What is the policy-making process at thdocal level of
government?

How can international events affect policy making at
the local level of government?

Multiple -Choice Questions

6.

The media plays an important rolein policy making
becausethey

A focus public attention on important issties

B are the only source the people trust

C report only correct information

D get all of their information from the government

One way the pesident influences tke policy-making
process is by

A introducing bills on the Senate floor.

B declaring bills unconstitutional.

C removing federal judges.

D giving the Sate of the Union@dress.*

10.

11.

12.

The governor of Virginia influences policy making in
Virginia by

A signing and vetoing billg

B appointing and nminating officials

C granting pardons

D passing the biennial budget

Influencing a legislator to introduce or vote for a bill
is called

A lobbying*
B filibustering
C assessing
D proposing

A person who seeks to influence legislators ¢zalled
a/an

A officeholder.

B demonstrator.

C lobbyist.*

D government official.

One way forindividuals to influence public policy is
by

A volunteering.

B reading newspapers.
C voting.*

D watching televisia.

Citizens influence public policy in all of thefollowing
ways, EXCEPT by

A writing legislation*

B writing letters to government officials

C joining interest groups

D participating in political campaigns.
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ORGANIZING TOPIC
Citizenship: Duties, Rights, Responsibilities, and Liberties

Standard(s) of L earning

CE.3 The student will demonstrate knowledge of citizenship and the rights, duties, and responsibilities of

citizens by

a) describing the processes by which an individual becomes a citizen of the United States;

b) describing the First Amendment &@oms of religion, speech, press, assembly, and petition, and the
rights guaranteed by due process and equal protection of the laws;

c) describing the duties of citizenship, including obeying the laws, paying taxes, defending the nation,
and serving in cat

d) examining the responsibilities of citizenship, including registering and voting, communicating with
government officials, participating in political campaigns, keeping informed about current issues,
and respecting differing opinions in a diverseisty;

e) evaluating how civic and social duties address community needs and serve the public good.

CE.4 The student will demonstrate knowledge of personal character traits that facilitate thoughtful and
effective participation in civic life by
a) practichg trustworthiness and honesty;
b) practicing courtesy and respect for the rights of others;
c) practicing responsibility, accountability, and selfiance;
d) practicing respect for the law;
e) practicing patriotism
f) practicing dersion making
g) practicing service to the school and/or local community.

CE.10 The student will demonstrate knowledge of the judicial systems established by the Constitution of

Virginia and the Constitution of the United States by
d) explaining how due process protectionslsto ensure justice.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)

Examine and interpret primary and secondary source documents.

Createand explain maps, diagrams, tables, charts, graphs, and spreadsheets.
Analyze political cartoons, political advertisements, pictures, and other graphic media.
Distinguish between relevant and irrelevant information.
Review information for accuracyeparating fact from opinion.

Identify a problem, weigh the expected costs and benefits and possible consequences of
proposed solutions, and recommend solutions, using a deoisiking model

Formulate an informed, carefully reasoned position on a aamtgissue
Select and defend positions in writing, discussion, and debate.

Content

Explain that a citizen is an individual with certain rights and duties under a government
and who, by birth or by choice, owes allegiance to that government.
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Explain how an individual becomes a citizarsing the following information as a guide

A Thel4thAmendment to the Constitution of the United States of America defines
citizenshipas follows fiAll persons born or naturalized in the United States, and
subject tolie jurisdiction thereof, are citizens of the United States and the state
wherein they reside.

A Means of obtaining citizenship are
U by birth

U by naturalization

Describe howrmmigration and naturalization, particularly in the twentieth century, have
ledto an increasingly diverse society.

Explain that® become a citizen through naturalization, a person must demonstrate
knowledge of American history and principles and the ability to read, speak and write
words in ordinary usage in the English language.

Explainhowthe Constitution of the United States of America ehbk and protects the
citizenfundamental rights and liberties.

Explain that few rights, if any, are considered absolute.

Identify the First Amendment freedoms:
A Religion: Governmet may not establish an official religion, endorse an official
religion, or unduly interfere with the free exercise of religion.

Speech: Individuals are free to express their opinions and beliefs.

Press: The press has the right to gather and pubfimiation, including that which
criticizes the government.

Assembly: Individuals may peacefully gather.

oo oo

Petition: Individuals have the right to make their views known to public officials.

Explainthatthe 14th Amendmeniextends the due process prdtec to actions of the
states.

Explain thatfor government to be effective, citizens must fulfill their civic duties.

Identify the duties of citizens:
A Obey laws

A Pay taxes

A Serve in the armed forces, if called

A Serve on ajury or as a withessciurt, when summoned

Explainwhy citizens whado notfulfill these civic duties face legal consequences.

Explainwhy a basic responsibility of citizenship is to contribute to the common good.

Explainwhy civic responsibilities are fulfilled by chai¢ they are voluntary.

Identify some responsibilities of citizeriacluding the following
Register and vote

Hold elective office

Communicate with government officials to influence government actions

Serve in voluntary, appointegbvernmenpostions.

Participate in political campaigns

Keep informed regarding current issues

Too Joo oo oo Too Too Too

Respect othefgights to an equal voice in government

Explainwhy a democratic society requires the active participation of its citizens.

Identify ways for citzens to participate in community service:
A Volunteer to support democratic institutions (e.g., League of Women Voters).

A Express concern about the welfare of the community as a wholeagerglated to
theenvironment, public health and safety, education
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A Help to make the community a good place to work and live (e.g., by becoming
involved with public service organizations, tutoring, volunteering in nursing homes).

Explain that thoughtful and effective participation in civic life depends upon theisxer
of good citizenship.

Identify personal traits of good citizens:
Trustworthiness and honesty

Courtesy and respect for the rights of others

Responsibility, accountability, and se#liance

Respect for the law

Patriotism

Participation in thechool and/or local community

Participation in elections as an informed voter

xplain that effective participation in civic life can incluthe following
Formulating questions

Analyzing information from a variety of sources

Expressing a positio

Devising and implementing a plan

Too oo Too Too To [T] T Jo T T T o o

Practicing thoughtful decisiomaking in personal, financisgndcivic matters (e.g.
voting, civic issues)

Explain that the right to due process of law is outlined in the 5th and 14th Amendments
to the Constitutiorf the United States of America.

Identify due process of law as the constitutional protection against unfair governmental
actions and laws.

Describe how due process protectisask tcensure justice:
A The5th Amendmenprohibits the national governmefiom acting in an unfair
manner.

A Thel4th Amendmenprohibits state and local governments from acting in an unfair
manner.

Explain that he Supreme Court has extended the guarantees of the Bill of Rights, based
upon the due process clause.
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Sample Resources

Below is an annotated list of Internet resources for this organizing @mayright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

TheAmerican Promisd-armers Insurance Group.
http://www.farmers.com/FarmComm/AmericanPromise/index.hiis site contains a teaching guide, and
teachers can register to receive a newsletter. Activities are tied Aongcas Promisegfree) video.

Bill of Rights Institutehttp://www.billofrightsinstitute.org/This site contains the text of the Bill of Rights and
free lesson ideas.

CIVNET. Center for Civic Educatiorhttp://www.civnet.org/contenidos.php?id_secciones=0DHis site contains
lessons and texts of many documents important to American and world governments.

Corporation for National and Commiin Service http://www.nationalservice.govr his site provides
background information and linke siteson community service.

fiCreate a GrapbNational Center for Education Statistidgtp://nces.ed.gov/nceskids/graphifidnis site allows
students to fill in fields with titles and numbers and constructchlr graphs that can be saved, copied,
and printed.

Ellis Island.The Statue of LiberiyEllis Island Foundation, Indttp://www.ellisisland.org/This site includs
information about ElB Island and a searahledatabase.

First Amendment Cententtp:.//www.firstamendmentcenter.orgrhis is an extensive site on the First
Amendment that also includes texts, lessons, and links.

filmmigration: Introduction and Statistiédittp://sorel.hnumboldt.edu/~economic/econ104/immigratiis site
provides statistical data for the percentage of forbiggm Americans in each decade. Only goes to the
1980s (based on 1990 census).

fKidséCornero U.S. Census Bureabttp://factfinder.census.gov/home/en/kids/kids.hfhtiis site provides
currentUnited States population estimaad analyzes census data by state.

United States Census 2DV.S. Census Bureabttp://www.census.govfhis site contains information about the
United States andirginia from the 200 census, as well as from the 2000 census

We the People: The Citizen and the Constitut@enter for Civic Education.
http://www.civiced.org/index.php?page=wtp_introductidhis site promotes civic competence and
responsibility among Ameriéa elementary and secondary students.

fiwhat Responsibilities Accompany ORights® Center for Civic Education.
http://www.civiced.org/index.php?page=Lesson_21 What Responsibilities_Accompany Our_Rights_Stud
en Book This site presents a AWe the Peopled | essol
guaranteed by the Constitution of the United States.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 1: Definition of Citizenship

Materials
A Attachment A: Unit Organizer

A Attachment BCitizership and Naturalization
A Textbook or other instructional resources

Instructional Activities

1. Direct studentso accesshe 14th Amendmerib the Constitution of the United Statiesthe textbook or other
instructional resourcand read the definition aftizenship.Explain that before this amendment was a¢ded
there was no official definition affhat it means to be a citizen of the United States

Display thevisualon Attachment Aand give a brief overview of the topic.

Display thevisual onAttachment B, andlirect studentto list the ways a person can become a citizen.
Explain the termgus soli[Latin: right of soil] andjus sanguinigLatin: right of blood].Explain thatjus soli
refers to thaleterminatiorof a childs citizenshipby placeof birth (e.g.,birth on American sajl Explain that
thetermjus sanguinigefers to theleterminatiorof a childs citizensip by the citizenship of his/her parents
(e.g.,bloodrelationto onds parents Ask gudents whythe latter is neededo( give U.S citizenship to a child
born toan Americarcitizenmotherwho happen to be in another country at the time)

4. Go over the list oprivileges of citizenship showmoAttachment B. Explain that citizenship is eotirely
free: for our society to functigreitizens must contribute to the common good.

5. Reviewthe generalequirements fonaturalizatiorshown on Attachment.Birect studentdo write down
each ofthe requirements in sentence foffor examplefiA person must demonstrate knowledgéJds.
history andgovernments 0

Optional activity: Invite a naturalizedtizien to speak to the class about the citizenship process.
Assign student® read in the textbook or another instructional resource the sectmitizenship.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 179



ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Sessions 2 and 3: Div ersity

Materials

A Attachment CMaking a Census Graph

A Internet access

A Copies of United States census tables for Virginia for 1990 and 2006t{s#evww.census.goy/
A Textbook or other instructional resources

Instructional Activities

NOTE: The following Web site is an effective resource for stlithg Immigrant Experienc&he Statue of
Libertyi Ellis Island Foundation, Indittp://www.ellisisland.org/Immexpidex.asp

Day 1

1. Explain that the United States is a nation of immigrants, with the exception of American Indians. Explain the
termdiversity,and give examples of types of diversity.

2. Explain the purpose of and authority for the United States seBsuphasize that examining the population
figures forthe entire United States is complex, so the class will analyze Viggicéasus data as an example
of how the nation changexer a period 0L0years DisplayUnited Statesensus tabkefor Virginia for the
years 1990 and 200Bxplain how to read and interpret the tabRoint out thathe table ofiguresfor the
earlier yeais given for comparisorFigure the prcentagehang inseverakcategoies as a demonstration
Ask questions about the dabn the tableto give students practice extractiagd working withinformation
from them

3. Distribute copies of the census tables, arstiruct studestto examinethem (This is much easi¢han
analyzingfigures forthe entire country.) Ask them tigt the types of informationabout diversity in Virginia
thatis providedon the tables

4. Divide students into pairs for a ThiairShare Have students check their listth that oftheir partner and
combine the information into one list.

5. Conducta whole class discussion in which pairs share their Dégplaythis information (e.g., age, gender,
race, foreign born, income). Explain that this is a snapshot of diversity in Virgitiee arfficial date of the
census

Day 2

6. On the second dayijwvide the class into five or more groypsid assign each group one of the topics listed
during the previous sessiddave each group look in tleensugables and write down the Virginia
populationfiguresin their category in 1990 and 2QDirect them @ figurethe percentage change that took
place.

7. Use the visuabn Attachment C to show students how to wesesas data toedelop a graph. Have each group
visit http://nces.ed.gov/nceskids/grapharmgl select abar graph. Direct them fidl in their topic, years, and
data figures from the censwmd therclick on the graph button. The site will create a graph for their topic.
Have the groups print their graphs. Display thggsghsso that studentsan daw conclusions from the data
(e.g, Virginia has a larger population of older citizens, the Hispanic population has grown by a greater
percentage than African Americans).

8. Instruct students tmake a predictioabout the 201@ensus based on thetaldhey foundThen,have
studentsaccess the 2010 census data, as it becomes avaitatieck the accuracy of their prediction.

9. Assign studentt read in the textbook or another instructional resource the seattbe duties required of
citizens.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 4: Duties of Citizenship

Materials
(None)

Instructional Activities

1. Definethe wordduty,and emphasize that the duties of citizenshipraadatory Displaythefollowing
duties of citizenshipand go over eacbneto make sure students unstamndthem fully:
A Obey laws
A Pay taxes
A Serve in the armed forcgscalled (NOTE: You will needto explain the concept of the military draft

students have no knowledge oj it

A Sene on ajury or as a witness in cqurhen summoned
Point out that somef these civic duties apply not only to citizens, butteryone in the U.S. gif not to
everyoneto many othersvho are not citizensuch as tourists and permanent resident all@rseexample,
everyone in the U.S. must obey laveven foreign diplmats may not break the laws. Mostgyone in the
U.S. must pay taxes in one form or anotlkeeg., sals tax, property tax, income talermanent resident aliens
must serve on a jury or as a witness in court, when summoned.

2. Pair studentsand ask theno writea list of things that might/would happemsociety if citizensand others
refused tgperform the dutieddted aboveFor example,fipeoplerefused to obelaws, the resultould be
complete lawlessness and anarchy with thugs controlling evenjqeople refused to serve on juries, our
entire system of justice would collapgeplainthatcitizens face legal consequendéeisnot performinghese
mandatorycivic dutiesbecause the government must have a meamssofringperformancef them Explain
that thelegalconsequencesan includebeing fined, held in contempidr put in jail.

3. Inform studentshat tomorrow the class will discusivic responsibilities and that a basic responsibility of
citizenship is to contribute to the common goedtruct students tarite one way they can contribute to the
good of thecommunity.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 5: Responsibilities of Citizenship

Materials
(None)

Instructional Activities

1. Have students define the tergsponsibilityand then explain why a basiespongility of citizenship is to
contribute to the common goofl.s kWhatfis the common good, and why is it so important to society? Why
do individuals have a responsibility to add to the common goBrflain that civic responsibilities are
fulfilled by choice; they are voluntaryhot mandatoryWhy is this?

2. Ask students to identifyasne responsibilities of citizenincluding the following

Register and vote

Hold elective office

Communicate with government officials to influence government actions

Serve h voluntary, appointed government positions

Participate in political campaigns

Keep informed regarding current issues

Respect othefgights to an equal voice in government

As students mention thestisplay themand discuss each gressking vy each ismportant and a
responsibility of citizens to do.

Too Joo oo Too Too Too Too

3. Use the last 15 minutes of class for a brief writing actidtich as one or two-paragraplessayanswering
thefollowing questions:
A Which of thecivic responsibilities ligtd above is the most impont&
A Why do you think it is?

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 182



ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 6: Community Service

Materials

A Student essayfsom previous session
A Internet access

Instructional Activities

NOTE: The following Web sitemay be useful to teachers and studahke during a study of community

servie:

A The American Promis&armers Insurance Group.
http://www.farmers.com/FarmComm/AmericanPromise/index.html

A Corporation for National and Community Servibép://www.nationalservice.gov/

1. Begin by askingelectedstudents to readloudtheir essays on thmost importantivic responsibility.
Explain that for society to function properly in a democratic natratividuals musparticipate Explain that
effective participation in civic life includghe followingthings and ite example®f persons in the
communitydoing each

Formulating questions

Analyzing information from a variety of sources

Expressing a position

Devising aw implementing a plan

Practicing thoughtful decisiomaking in personal, financigdnd civic matters (e.g. votingivic issues)

Performing community service

Have studentsrhinstorm a definition othe termcommunity service.

Too oo oo Too Too Too

2. Lecture and give notes avays for citizens to participate in community service:
Volunteer to support democratic institutions (e.g., League of Women Voters).
A Express concern about the welfare of the community as a wholeaerglated to thenvironment,
public health and safgteducation).
A Help to make the community a good place to work and live (e.g., by becoming involved with public
service organizations, tutoring, volunteerinqiursing homes

3. Explain thatbecause& democratic society requires the active participatfats citizens theclass is going to
do asomecommunityservicé i.e., a servicdearning projectHave students make a list of things they feel
need doingn their community andrding the list tothe nexfclass.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 7: Service -Learning Project fi Preparation and Action

Materials

A Studentgenerated listfrom previoussession
A AttachmentD: Steps ina ServicelearningProject

Instructional Activities

1. Using AttachmenD, explain eaclof the fourstesin a servicdearningproject,and discussvhy eachs
essential.
A Preparation:dentifying the needs of the communityd determining what is practical to do
A Action: Developing an action plaand taking action
A Reflection: aluaing the project to determine whetlgmals were accomplished
A Celebration: Celeratingthe projects successes

2. Ask students for suggestions for a serdiz@rning project, andisplayall their suggestions. Discuss each
see whiclserves the needs of the commuigst ands alsopractical for theclass to do within the next
month. (NOTE: Most students will want to raise money for a cause. Explain that in the course of aiproject
may bedesirable onecessary toaise money, but foa project to bédentified as service learningtudents
mustbe applying the knowledge theyekrn in school to their community service. In this ciseknowledge
to apply concernthe responsibilities of citizenshjBrainstorm the resources needed to accomplish each
project. Eliminateprojectsthat are not practical. Continue discussing aimdieating projects untithe class
agrees on one projedtisted below are a few suggestions for service learning projects:

A Design and send greeting cards to a nearby nursing home.

A Create emergency toiletry bags (e.g., sample size soap, toothpaste, midoioeelocal womeds or
homeless shelter.

A Clean up trash around the school grounds.

A Conduct a recycling project.

3. List the steps needed to accomplish the class pr@edtie the class into committees to accomptish listed
tasks (e.g., steering wonittee, resource committee, celebration committee, publicity committee). Provide
time for committees to meet for a few minugs®ry day until they formulate a plan of action. Make sure each
committee understands clearly what they are supposed to dowarttidy will do it.

4. Have studets do the projeciTake digital pictures during all stages of the profecstudents to usauring
both the reflection and celebration stages.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 8: Service -Learning Project i Reflection and Celebration

Materials
A Committee reports

A Electronic slide presentation printedphotographs of students engagethis servicdearning project
Instructional Activities

1. When the servicéearning project has been completed, have each comme&fiedto the clas®n their task
in the projeadd thestepsthey took, theesourceshey used, what project goals were accomplished. Ask them
what heymight do differently next time to makehie project even more successful.

2. Ask students tevaluatethe success of the projektave eah student describeitleer in writing orin a class
discussion, howe/she helped theommunity and how it felt to help others.

3. Display a slide showr make a collage of the picturekthe students taking part in the serviearning
project.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 9: Traits of Responsible Citizens

Materials
A AttachmentE: Traits of a Responsible Citizen

Instructional Activities
1. Definethe termpersonal traits of good citizens

2. Use the visuabn Attachment to help students understand that the traitegporsible citizensare
interrelatel andthat theylead to a society that is better fall citizens. Explain each of the following traits,
and discuss how it leads to a better society for everyone.

Trustworthiness and honesty

Courtesy and respect for the riglaf others

Responsibility, accountability, and sedfliance

Respect for the law

Patriotism

Participation in the school and/or local community

Participation in elections as an informed voter

Too Too Too Too T T I

3. Ask students to bring to class one or more daily newspémettse next sessiofif possible
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 10: Americans of Character

Materials

A Newspapers
A AttachmentF; Americans of Character
A Textbook or other instruction resources

Instructional Activities

1. Lead a discussion on the mearsiofjvarious character trigi Ask student$o name famous people wisbow
or have shown these traits.

2. Explain that many Americanxleibit these traits every dayptvever, they and their actions are nadely
known. One way that the public heabout ordinary people exhibitigpod charactetraitsis through the
newspaper.

3. Distribute a daily newspaper aadccopy of Attachmerf to each studenfAsk students to select an article
about someone who has shown good charéeis. Ask them to complete thendout

4. Assign stulentsto read in the textbook or another instructional resource the secttbe First Amendment.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Sessions 11 and 12: First Amendment Freedoms

Materials

A AttachmentG: Rights without Responsibiliti€s
A AttachmentH: First Amendment Freedoms
A Internet acess

Instructional Activities

NOTE: The following Web sites may be helpful during the studyiigt Amendment rights and freedams

A Awhat Responsibilities Accompany Our Righit€znter for Civic Education.
http://www.civiced.org/index.php?page=Lesson_21 What_ Responsibilities_Accompany_Our_Rights Studen
t Book

A Bill of Rights Institutehttp://www.billofrightsinstitute.org/

Day 1

1. Distributecopies ofAttachmentG, and di scuss $hbuldwehawesights withoutr ai s e d:
responsibilities@Have students recall the lists of the duties and responsibilities of citizenship.

2. In aclass discussion, have students consider these questions:
A Do most people understand the responsibilities of citizenship and the importance of fulfilling them?
A How do young children learn these responsibilities?
A Wouldyouadd any other responsibilitiesttee list?
A Which responsibilities dgou think arethe most difficult to fulfill?

3. Divide the class into five groupe represent the five First Amendment freedorabgion, speech, the press,
assembly, and petition. Give each group one of the freedgs &iund on AtachmenH. Ask onemember
of each todad the discussiaof the groupand another to take notes on what is said. Ask a tiénthberto be
thegroupspokegerson in the class discussion.

Day 2

4. On the second dayftar each group has digssed their First Amendment freedom and finished the activities
presented on the stripate groups report back to the whole class. Discuss the importance of these rights.
Concludetheclass by discussing the ways rights, responsibilities, and dutiegerelated.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 13: Due Process

Materials
A Attachment: In fie Gauld

Instructional Activities

1. Distributecopies of Attachmerlt and have studentsad the Supreme Court cdeae Gault Alternately,
you might read it aloutb the classAsk for student reactions. Ask them to list the elements of the case they
think arenot fair. Explain that the elements they have mentioned are all part of due pideBss.the term
due process.

2. Have students read the 5th and 14theldments to the Constiion of the United States. Explain that these
amendments protect the rights of citizeinstruct students teewrite the due process section of each
amendment in their own words in their notebooks.

3. Explain that the 14th sendment is designed gniaranteethat states give citizens the same rights in state
courts that the Bill of Rights guarantees in federal colrtplain that violation of a defenddgmtight todue
process is the primary reason cases are appealed.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 14: Review

Materials
A Teacler-created review

Instructional Activities

1. Design a review for the unitising the conteriEssential Understandings, Knowledge, and Sétithe
beginning of the unit. For example, have students do the following:

Definecitizenship

Explain howan indvidual becomes a citizen.

Explain how the Constitution of the United States establishes and protects thaafiizdamental rights

and liberties.

Explainwhy few rights, if any, are considered absolute.

Identify theFirst Amendment freedoms.

Explain howthe 14thAmendment extends the due process protection to actions of the states.

Explain why citizens must fulfill their civic duties for the government to be effective.

To oo To o Too To To

2. Direct student$o work independentlio complete theeview.
3. Go overthe answes at the end of class to be sure all students have the correct answers.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Session 15: Assessment

Materials
A Attachment J: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment J, and have students complete the assessment.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Add itional Activities

Have studentsreate a flow chart showing the steps in the naturalization process.

2. Ask studentgo answer some of the questidhat are asked of persons applying to becoataralized
citizen.

3. Lead the class in analyzirtige tights contained in thEirst Amendmento the Constitution of the United
StatesHave the classabate which is most/least importaand why.

4. Have students research some current/rdéiesit Amendment challengakat have beeim the news. This
information maybe gathered into a bulletin board or class newsletter.

5. Direct students to rite and roleplay scenarios showingarious examples afood citizenship.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 192



ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment A: Unit Organizer

Becoming a citizen
e Birth
¢ Naturalization

CITIZENSHIP

Duties

Responsibilities

Freedoms

e Speech

e Press

¢ Religion

e Assembly
o Pdition

Due Process
¢ 5th Amendment
e 14th Amendment

v

Characteristics of
a good citizen
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment B: Citizenship and Naturalization

CITIZENSHIP

AnAIl I persons born or naturalized i n the
thereof, are citizers of the United States and thetSat e wher ein t hey r
I Thel4thAmendment to the Constitution of the United States

In additionto the natuallization process, the United States recognizes the U.S.
citizenship of individuals accordirtg two fundamental principles:

A jus soli,or right of birthplace

A jus sanguinisor right of blood

Naturalizedcitizens get unique rights and privileges, which ndé

A the righ to vote

A the right to havex U.S. passport

A theright to theU.S. governmeid protection when abroad

A the right to petition for green cards for yathildren and close relatives.
NaturalizedU.S. citizers cannot be deported or losgizenshipeven if theycommit a
crime or chooséo live elsewhere in the worldnlessheymisrepresentethemselves
to get citizenship or were ineligible at the time.

NATURALIZATION
Naturalization is the way immigrants become citizens of the United States.

The general requirements for administrative naturalization include the following:
A period of continuous residence and physical presence in the United States
Ability to read,speak, andavrite words in ordinary usage in tlglishlanguage
Knowledge and undemtding of US. history and government

Good moral character

Attachment to the principles of th&S. Constitution

Favorable dispsition toward the United States

The naturalization requirements may be modified ovegifor certain applicants,
such as spousef U.S. citizens.

To o To Io Do o

SourceArticles Directory.http://www.usais.org/
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment C: Making a Census Graph

1990(*2000)  2Q00(*2010) Topic Year

Numben of ba::%would like dlsplay

Population of Virginia

Nanme: Value: Color: L— Data
Bar1: [ X [ W
Bar 2: | [ “Default =
Bar 3: | I [Detautt ]
Bar 4: | l [*Defautt 2|

*NOTE: When 2010 census data amailable, input data from 2000 and 2010.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment D: Steps in a Service -Learning Project

A servicelearning project has four steps.

A high-quality service-learning activity must include each of the following:

Preparation

Action Refledion

Celebration
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment E Traits of a Responsible Citizen

The Traits of a Responsible Citizeg

Begin wi h é trustworthiness
and honesty

And incl pdeé courtesy and respect
for therights of others

Coexi sti phg whetrhcéice ofesponsibility,
accountability, andelf-reliance

Whi ch re

JJ

uréspect fomthée lawand patriotism
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment FE Americans of Character

Name of Person Date of Birth (and Death
Newspaper Date/ Page Number
WHERE?

Important places in his/her life

WHEN?
Important dates and times

WHO?
Important people in his/her life and other important and interesting facts

WHAT?
Important contributions to the community

WHY?
Reasons this person is importanttoday or in history

Which qualities of a good diizen doegdid this person exhibit?
Respect for the law

Honesty

Courtesy

Patriotism

Accountability

Trustworthiness

Respect for the rights of other

Nouo,rwhE

For each ofthe qualities you checked above, explaion another sheet of papewhy you think so.
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment G: Rights without Responsibilities ?

The Framers of the Constitution of the United States planned our government
carefully. They organized it so its powers are limited. They separated the pow
our government among three different branches. They balanced the powegs a
these branches. They provided ways each branch could check or limit the poy
the other branches. Finally, they added a Bill of Rights. The Bill of Rights now
protects our rights from abuse by our national, state, and local governments.

Some of thé=ramers believed they had organized the government very well. T
believed the way they planned the government was enough to make sure our
and welfare would be protected.

Other Framers did not agree. They did agree that the way the government wal
organized was very important. However, they believed that the government w
work well only if there were good people running it. They also believed it woul
succeed only if the citizens were good citizens.

Today, most people agree that a weilitten constitution is not enough to protect
our rights. We need to elect leaders who will make and enforce laws that prot¢
our rights and promote our welfare.

However, even a good constitution and good leaders may not be enough. If w
to protect our rigts and welfare, we, the people, have certain responsibilities ta
fulfill. Let G examine what some of these responsibilities might be.

What responsibilities go along with our rights?

Most of us agree we all should have certain basic rights. For exangpéd], want
the right to speak freely. We want the right to believe as we wish. We also wa
be able to own property and to travel wherever we want to go. Is it fair to say t
we have these rights, we must also take on some responsibilitiés &dasine
this question.

Should we have rights without responsibilities?

SourceWe the People: The Citizen and the Constitut@enter for Civic Education.
http://www.civiced.org/index.php?page=Lesson_21 What Responsibilities_Accompany_ Our_Rights_Studen
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ORGANIZING ToprIC: Citizenship: Duties, Rights, Responsibilities, and Liberties

Attachment H: First Amendment Freedoms

Group 1. Freedom of Religion

Government may not establish dfiaal religion, endorse an official religion, or unduly interfere with

the free exercise of religion. Your government cannot unfairly limit your religious bahefpractices

What responsibilities might go along with this right?

A Suppose you believe mparticular religiorandattend gplace of worshipn your community. List and
explain what responsibilities you should have in the way you practice your meligio

A What might happen to the right to freedom of religiopeibple did not fulfilithe resposibilities you have
discussed?

Group 2. Freedom ofSpeech

Individuals are free to express their opinions and beledar goverment cannot unfairly limit your

right to speak freely. What responsibilities might go along with this right?

A What responsibilities should you have in the way you speak and in what you say? List and explain these
responsibilities.

A What might happeto the ight to freedom oSpeech ipeople did not fulfillthe respasibilities you have
discussed?

Group 3. Freedom ofthe Press
The pess has the right to gather and publish informationydieg that which criticizes the
governmentYour government cannot unfairly limit your right to report information. What
responsibilities might go along with this right?
A Suppose you help edit a clagsschool newspaper. List and explain what responsibilities you should have in
the way you report news and handle information.
A What might happeto the right to freedom of tharess ifpeople did not fulfillthe responsibilities that you
have discussed?

Group 4. Freedom of Assembly
Individuals may peacefully gathefour government cannot unfairly limit your right to gather with
otherspeacefullyin a public place. What responsibilities might go along with this right?
A Suppose you want to hold a meeting in a public park. List and explain what responsibilities you have in the
way you organize and control your meeting.
A What might happeto the right to freedom afssembly ippeople did not fulfillthe responsibilities that you
have discussed?

Group 5. Freedom ofPetition

Individuals have the right to make their views known to public offichgir government cannot

unfairly limit your right to let public officials know your opinions. What responsibilities might go along

with this right?

A Suppose some friends, gkbors, and others in your community do not agree with the actions of a public
official, andall of you decide to make your views known to him or her. List and explain what responsibilities
you have in the way you make your petition

A What might happeto the right to freedom gbetitionif people did not fulfilithe responsitiities that you
have discussed?
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Attachment |: 0ln re Gault 6

The Supreme Court was slow to regulate the way that states deal with juvenil
court. They felt that flexibility allowed stas to help juvenile offenders and to
rehabilitate them. However, this allowed state courts to ignore certain rig
protected by the Bill of Rights. Read the following description of a case whi
began in Arizonalh re Gault:

On June 8, 1964, Gerald Gawas arrested on a complaint by his neighbor, Mrg
Cooke, for making indecent telephone calls. At the time of his arrest, he was
yearsold and on probation for another offense. He was taken to a Cligdre
Detention Home. Gaudt parents did not findut about his arrest until they
returned home from work. When Gerd&@dnother arrived at the detention home
she was told of the charges against him and that a hearing would be held
following day.

At the hearing, Gerald Gault was questioned by thgguéie was not told of his
right to remain silent or to have a lawyer present. His neighbor did not attend
hearing and no record was kept of the proceedings. After several days, he
allowed to return home.

There was a second hearing on June 15.Qdudts asked that Mrs. Cooke attend;
however, the judge refused the request. No lawyer was present, no one was p
under oath, and no records were kept. The judge said that Gault had admitte
the charge during the first hearing. There was disagmneeawer what Gault said
at his first hearing. The judge sentenced Gault to six years in the Arizona Indus
School (until he turned 21). Had Gault been 18 at the time of the offense,
heaviest sentence he could have received was $50 fine or nottmaorewo
months in jail.

i Inre Gault:387 U.S. 1 (1967)
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Attachment J: Sample Assessment Items

Asterisk (*) indicates correct answer.

Essay Questions 10. Citizens who donot fulfill their civic duties
A cannot vote in the next election
1. How does a person beome a citizen of the United B must pay higher taxes
States? C face legal consequences

D lose theircitizenship

2. Why are the First Amendment freedoms considered
the most important by most citizens? 11. While all citizens have both duties and

responsibilities, responsibilities

3. What are the differences between the duties and A are voluntary actions _
responsibilities of citizens? B carry consequences if they are not fulfilled
C are fulfilled by choice
democratic society? States.
5. What character traits are exhibited by good citizens Responsibilities of a Citizen
in their daily lives? / ; \
. Hold Kee
6. How do theFirst and 14th Amendments to the electi P 2
e ; ve informed '
Constitution protect the fundamental rights of office

citizens?
12. Which completes thegraphic shown abové®
A Register and vot&
Register for the armed forces

Multiple -Choice Questions B _
C Earnincome and pay taxes
D

nAl I persons born or Serve on ajury
Stateséare citizens o . " .
state wherein they re 13. The most basic resposibility of all citizens is to
A pay taxes
7. This excerpt from the Corstitution of the United B contribute to the common godd
States C seweonajury
A listsonemeans for obtaining citizenship D volunteer at a school
B describes the naturalization process N ] .
C has led to a less diverse society 14. All are ways citizens ca serve their community
D is contained in the First Amendment EXCEPT
A become a tutor at an elementary school
8. Animportant goal of the First Amendment regarding B volunteer at a nursing home
religion is C collect trash along a roadside _
A establishing popular religions D watch others organize a blood drive
B collecting taxes for charity work by churches o _
C outlawing certain violent religions 15. The newspaper headline fiTeens Find Wallet and
D a”owing the free exercise of re"gid’n Return It to Thankful OWnerb diSplayS Wh|Ch tl’ait Of

a good citizen?

9. The part of the First Amendment that guarantees the A Accountability
right to contact public officials to make views known B Self-rella*nce
is known as freedom of C HO”?S'_[Y
A speech. D Patriotism
B civic duty. . . . .
C assembly 16. Polite behavior refers to which trait of a good
D petition* citizen?
A Courtesy*

B Patriotism
C Sdf-reliance
D Accountability
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17. Which is NOT a trait of good citizenship?
responsibility

accountability

self-reliance

church membership*

o0 w>

18. The amendmentthat requires the national
government to providedue process protection is the
A First Amendment
B Fourth Amendment
C Fifth Amendment
D Sixth Amendment

19. The 14th Amendment guarantees due process when
dealing with

state and local governmerits

federal courts

local and foreign governments

military courts

o0 w>»

Marita begins each day at school with the Pledd
of Allegiance to the United States flag and then
stands for the national anthem.

20. Marita & actions show
A patriotism*
B accountability
C respect for the rights of others
D trustworthiness
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ORGANIZING TOPIC

The American Free Market Economic System

Standard(s) of Learning

CE.11 The student will demonstrate knowledge of how economic decisiemaade in the marketplace by
a) applying the concepts of scarcity, resources, choice, opportunity cost, price, incentives, supply and
demand, production, and consumption;
b) comparing the differences among traditional, free market, command, and mixedezgn
c) describing the characteristics of the United States economy, including limited government, private
property, profit, and competition.

CE.12 The student will demonstrate knowledge of the structure and operation of the United States economy by
a) describing the types of business organizations and the role of entrepreneurship;
b) explaining the circular flow that shows how consumers (households), businesses (producers), and
markets interact;
c) explaining how financial institutions channel fundsfreavers to borrowers.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)

Examine and interpret primary and secondary source documents.

Createand explain maps, diagrams, tables, charts, graphs, and spreadsheets.
Analyze political cartoons, political advertisements, pictures, and other graphic media.
Distinguish between relevant and irrelevant information.

Review information for accuracyeparating fact from opinion.

Identify a problem, weigh the expected costs and benefits and possible consequences of
proposed solutions, and recommend solutions, using a deoisiking model

Select and defend positions in writing, discussion, andtdeba

Content

Explain that people make choices about how to use limited resources, decide the
ownership of resources, and structure markets for the distribution of goods and services.

Using the following information, explain how people de&hvscarcity resources,
choice opportunity cost, price, incentives, supply and demaratjuction,and
consumption:

A Scarcity is the inability to satisfy all wants at the same time. All resources and goods
are limited. This requires that choices be made.

A Resourcesare factors of production that are used in the production of goods and
services. Types of resources are natural, human, capital, and entrepreneurship.

A Choiceis selection of an item or action from a set of possible alternatives.
Individuals must choose onake decisions about desired goods and services because
these goods and services are limited.

A Opportunity cost is what is given up when a choice is mades., the highest valued
alternative is forgone. Individuals must consider the value of whates gig when
making a choice.

A Priceis the amount of money exchanged for a good or service. Interaction of supply
and demand determines price. Price determines who acquires goods and services.
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A Incentivesare things that incite or motivate. Incentivesased to change economic
behavior.

A Supply and demand:Interaction of supply and demand determines price. Demand is
the amount of a good or service that consumers are willing and able to buy at a
certain price. Supply is the amount of a good or servigepitoducers are willing and
able to sell at a certain price.

A Production is the combining of human, natural, capital, and entrepreneurship
resources to make goods or provide services. Resources available and consumer
preferences determine what is prodiice

A Consumptionis the using of goods and services. Consumer preferences and price
determine what is purchased and consumed.

Explain that every country must develop an economic system to determine how to use its

limited productive resources

Explain hat the key factor in determining the type of economy is the extent of
government involvement.

Identify the three basic questiooseconomicsand explain thatach type of economy
answerghem differently:
A What will be produced?

A Who will produce it?

A For whom will it be produced?

Explain that the lcaracteristics of major economic systeénude that b country relies
exclusively on markets to deal with the economic problem of scarcity.

Identify chaacteristics of @raditional economy:.
A Economicdecisions are based on custom and historical precedent.

A People often perform the same tygfavork as their parents and grandparents,
regardless of ability or potential.

Identify chamcteristics of dree market economy:
Private ownership of propertydresources

Profit motive

Competition

Consumer avereignty

Individual choice

Too Joo Too Too Too To

Minimal government involvement in the economy

Identify chaacteristics of @ommand economy:
A Central ownership (usually by government) of property/resources

A Centraly-planned economy

A Lack of consumer choice

Identify chamcteristics of anixed economy:
A Individuals and businessare owners and decision makers for the private sector

A Governments owner and decision maker for the public sector

A Governmerisrole is greater than in a free market economy and less than in a
command economy.

A Most economies todaincluding that of the United Statesre mixed economies.

The United States economy is primarily a free market economy, but because there is
some govarment involvementt is characterized as a mixed economy.

Government intervenes in a market economy when the perceived benefits of a
government policy outweigh the anticipated costs.

Describethe characteristics of the United States economy
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A Markets ae generally allowed to operate without undue interference from the
government. Prices are determined by supply and demand as buyers and sellers
interact in the marketplace.

A Private property: Individuals and businesses have the right to own real amoigbers
property as well as the means of production without undue interference from the
government.

Profit: Profit consists of earnings after all expenses have been paid.

To To

Competition: Rivalry between producers and/or between sellers of a good or service
usually results in better quality goods and services at lower prices.

Consumer sovereignty: Consumers determine through purchases what goods and
services will be produced. Government involvement in the economy is limited. Most
decisions regarding the pnaction of goods and services are made in the private
sector.

Describe the three badipes of business organizations
A Proprietorship: A form of business organization with one owner who takes all the
risks and all the profits.

A Partnership: A form of lBiness organization with two or more owners who share the
risks and the profits.

A Corporation: A form of business organization that is authorized by law to act as a
legal entity regardless of the number of owners. Owners share the profits sCdvner
liability is limited to the amount of their investment.

Describe an entreprenewsing the following informatian
A A person who takes a risk to produce and sell goods and services in search of profit

A May establish a business according to any of the three bfperganizational
structures

Explain that entrepreneurs play an important role in all tty@es ofbusiness
organizations.

Using the following informatiombout economic flow (circular flowgxplain how

resources, goods and services, and moneydtmntinuously among households,

businesses, argbvernmergin the United States economy:

A Individual and business savisgnd investmestprovide financial capital that can be
borrowed for business expansion and increased consumption.

Individualshouselblds (consumersown the resources used in production, sell the
resources, and use the income to purchase products.

other businesses, agdvernmerg; and use the profit®tbuy more resources.

A
A Businesses (producers) buy resources; make products that are sold to inglividuals
A

Governments use tax revenue from individweald businesses to provide public
goods and services.

Explain how private financial institutions act as intermediaries between savers and
borrowers that include households and businessstors.

Identify characteristics of private financial institutions:
A Include banks, savings and loaandcredit unions

A Receive deposits and make loans

A Encourage saving and investing by paying interest on deposits

Explain thatvirginia and the Uited States pursue international trade in order to increase
wealth.

Explain global economy asasldwide markets in which the buying and selling of goods
and services by all nations takes place

Identify reasons that states and nations trade
A To obtaingoods and services they cannot produceaana produce efficiently
themselves
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A To buy goods and services at a lower cost or a lower opportunity cost

A To sell goods and services to other countries

A To create jobs

Virginia and the United States spdi@a in the production of certain goods and seryices
which promotes efficiency and growth.

Explain the inpact of technological innovatiomms the relationship of Virginia and the

United States to the global economy:

A Innovations in technology (e.g., thernet) contribute to the global flow of
information, capital, goods, and services.

A The use of such technology also lowers the cost of production.
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Sample Resources

Below is an annotated list of Internet resources for this organizing @gayrigh restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

EconEdLinkNational Council on Economic Educatidrttp://www.econedlink.org This site contains lesn
plans and general economic information for educational use.

EPA: United StateEnvironmental Protection Agendyttp://www.epa.gov/This site provides information on a
number of environmental issues. The Educati®esources link dérs activities for Grades B.

Federal Reserve Bank of Richmohtdp://www.rich.frb.org/ This site offers a number of economic resources,
including several for teachers and students.

Federal Tade CommissiarProtecting Americés Consumes. http://www.ftc.gov!/ This site links to information
on each of the areas monitored by the FTC. The consumer site contains an overview of how the FTC
protects consumers.

For Consumersk-ederal Communication Commissidmtp://www.fcc.gov/cgb/consumers.htiilhis site
provides information on the FCC regulations pertaining to radio, television, satellite communication,
telephones, cells phones, Internet, and cable television.

fi Hstory of the Levis® 501® Jeané.Levi Strauss and Company.
http://www.levistrags.com/sites/default/files/librarydocument/2010/4/history_of levis_501_jeanblpslf
site contains a short history of the product that created an entire segment of the garment industry.

fiHow Banks Worko How Stuff Workshttp://money.howstuffworks.com/bankl.htirhis site explains the
workings of a large number of common things important to everyday life. This particular link explains for
whom a bank operates in language middle school studentsmdanstand.

National Center for Education Statistidgtp://nces.ed.gov/nceskids/createagraph/default.d$px is a graphing
site that allows students to fill in fields with titlead numbers. The site constructs full color graphs that can
be saved, copied, and printed.
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Session 1: Unit Overview

Materials
A Attachment A:Overview ofthe American Free MarkgEconomicSystem

Instructional Activities
1. Displaythe visual on Attachmem, and briefly describe each section in the graphic organizer.

2. Explainto students that the waycauntry answers certain economic questioglps one determin@ndicates)
the type of governmeithat country has

3. Explain that the United Statdike most countries todayjas a mixed economy. However, the influence of
free markets is very strong. Bilielist these characteristics
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Session 2: Economic Choice

Materials
A Attachment BEconomic System Vocabulary List

Instructional Activities

1. Distribute copies of Attachment,Bind explain that because this unit withke use ofmany terms that may
be unfamiliaror havespecialmeanings within the context of economisschterms used in each d@jesson
will be highlighted and discussed at the begigrof eacltlass. Students should keep thaicabulary list
handy throughout the unit and use it to fill in eachddaefinitions.Theycanuse their list to study for a
weekly vocabulary quiz on these terfidOTE: The definitionsfor this unit aspresented in theHistory and
Social Science Standards of Learning Curriculum Franme\2608 Civics and Economiggre shown
below.)

2. Displaythe termshoiceandopportunity costExplain that these terms are associated with th& basic
concept in econoimsd scarcity. Definghe termscarcity,anddirect studentso fill in the definition on their
vocabulary listAsk studentsvhat might be the reason thetarcity is such a basic economic concelpive
studentgyuickly list in their notebooks athe gifts they would like togetfor their next birthday. Ask why
they probably wilnot get all of these thingRemind studentthatthose who purchase birthday gifts are
usuallymaking choices becauséa limitation(scarcity)of money whichlimits their choices.Provide the
definition of choicefor studentgofill in on their vocabulary list

3. Explain that when someone makes a choicertsheforegoeschoosingor passesip, something elsg a
second choiceThis foregone second choicecaledopportunily cost Have students remember having to
choose among many options for lunch at a restaurant. They can have osdyeation because their money
is limited (scarcity)so hey have to decide whighenu itemis their first choicelté sodifficult becaus they
know theyreally like so many of thehAfter orderingtheir first choice, they have a little regret that tiéy
not ordertheir second choice. This second choicehsit theypassedipin orderto gettheirfirst choice it is
their opportunity cet. Make sure students understand tirae can be a resource with an opportunity cost
too. When they choose &pend time ridindpikesright after school, thejorego choosing to spend that same
time doingtheir second choicé& heir opportunity coss spendingtime doing something else they also really
enjoy.

4. Provide the definition athe terns resourcesaandincentivedor students to fill inExplain that producersften
use incentives to influence consumer decislottschange economic behavidtsk students to give aiv
examples (discounrices, castback deals, twdor-one offers).

5. Direct student$o makea list of incentives prodas use to influence consumers.

Unit Vocabulary

scarcity. The inability to satisfy all wants at the same time.rAiources and goods are limited. This requires that
choices be made.

choice Selection of an item or action from a set of possible altesmtindividuals must choose or make
decisions about desired goods and services because these goods and@dhdcesans for acquiring
them,are limited.

opportunity cost. What is given up when a choice is madee., the highest valued alternative is foregone.
Individuals must consider the value of what is given up when making a choice.

resources Factors of prodction that are used in the production of goods and services. Types of resources are
natural, human, capital, and entrepreneurship.

price. The amount of money exchanged for a good or service. Interaction of supply and demand determines price.
Price determmes who acquires goods and services.

incentives Things that incite or motivate. Incentives are used to change economic behavior
demand The amount of a good or service that consumers are willing and able to buy at a certain price
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supply. The amount of a@pd or service that producers are willing and able to sell at a certain price
supply and demand Interaction of supply and demaddtermines price

production. Combining human, natural, capital, and entrepreneurship resources to make goods or provide
servces. Resources available and consumer preferences determine what is produced.

consumption The using of goods and services. Consumer preferences and price determine what is purchased and
consumed.

free market economy A market systenthat is allowed to opate without undue interference from the
government

private property . Individuals and businesses have the right to own personal property as well as the means of
production without undue interference from the government.

profit . Earnings after all expensbkave been paid

competition. Rivalry between producers and/or between sellers of a good or s&@wvitgetitionusually results
in better quality goods and services at lower prices.

consumer sovereignty Through their purchases, consumers determine whaisgaad services will be produced.
proprietorship . A form of business organization with one owner who takes all the risks and all the profits
partnership. A form of business organization with two or more owners who share the risks and the profits

corporation. A form of business organization that is authorized by law to act as a legal entity regardless of the
number of owners. Owners share the profits. Owner liability is limited to the amount of their investment.

entrepreneur. A person who takes a risk to jpiace goods and services in search of profit
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Session 3: Supply and Demand

Materials

A Attachment B Economic System Vocabulary List
A Large candy bar

A Graphing calculator or Internet access (optional)
A Attachment CSample Demand Curve

A Attachment D Sample Suplg-andDemand Chart

Instructional Activities

1. Displaythe days vocabularyerms, and briefly discuss their meaninpgect students to add the definitions
(and the terms, if necessary) to tHeaonomic System Vocabulary List

2. Begin by listing thetsidentgenerated incentives producese to influence consumeisxplain that there are
incentivesused to influence producet®o, and thathle governmenprovides most of theda the form of
such things as tax breaks, subsidies, and payments notacpr

3. Hold up alargecandy barand tellstudentghey will now determindnow much they would be willing to pay
for it. On the board, write the headifiDemand for Candy BayBegin bywriting $0.25 under the heading
andaskinghow many students wadibuy thecandy baiat that price;@cord the numbesf studentdeside the
price.Continue by increasintpe price in $0.25 increments until there are no more students willing to buy the
candybar atafinal price Have students graph this informatjasing pencil and paper, a graphioglculator,
or a computerhttp://nces.ed.gov/nceskids/createagraph/defaulf.aBsplay or distributeopies of
Attachment Cinstruct students tmake a generalizatioabout the graphe(. ¢As the pfice goes up, the
demand goes dowd).Explain that this is true falmostall demand (excegor true necessities, such as
medicine). In fact, this is known as the law of demand.

4. Ask studentsvhethe produces (supply)react in the same way to priceamnsumersdemangl dod that is
fAs the price goes up, tlseipplygoes dowrd Students will realize this is not true mfoduces (supply) To
help them determine why, lead a discussion on the coseaesourcg and the profit motive fgsroduces.
Instruct students tpredict whata supply curve would look lik&hen, display or idtributecopies of
Attachment D, andiirect student$o graphon the same set afandy axesall thegivendataregardirg the
All-American Game Systefsee below)When students are finished graphing, displeygraptshown
below, and eplain thatthe pointwhere the supply and demand curir@srsectgenerallydeterminsthe price
in the marketplacéhere, $55)If the pice is too low, tlere will not be enough supply, arfdhe price is too
high, there willnot be enougldemand.

Supply and Demand for All-Rmerican Game System
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Created byhttp://nces.ed.gov/nceskids/graphing
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Session 4: The Productive Blues (Jeans)

Materials

A Attachment BEconomic System Vocabulary List
A Internet access

Instructional Activities

NOTE: In this activity, students will complete a lesgmovided by the Council for Economic Education through
their Web siteEconEdLinkfia premier sourcef@lassroomested, Internebasedeconomic lesson materials for
Ki 12 teachers and their studeafEhestoryin this lessordemonstrates the value of a partnership as a business
organization, the role of the entrepreneur, and the types of res¢uoasn natural, capital, and
entrepreneurshjpused to prodee goods.

1. Displaythe days vocabularyerms, and brigy discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHeonomic System Vocabulary List

2. Before beginning thactivity, review the teacher versiarf the onlinelessoniThe Productive Blues (Jeans)
at http://www.econedlink.org/lessons/index.php?lesson=229&pageher It contains the definitions of
resources and answers to questions students will enceurgardoing the lesson

3. Print and distribute copies of the student version ofabsoniThe Productive Blues (Jeansipund at
http://www.econedlink.org/lessons/index.php?lesson=EMAaE®, print and distribute théollowing three
handous:

A fLevi Strauss: A Short Biograplty
http://www.levistrauss.com/sites/default/files/librarydocument/2010/4/History Levi_Strauss_Biography.p
df.

A RA Short History of Denimj
http://www.levistrauss.com/sites/default/files/librarydocument/2010/4/Hidbenyim. pdf

A fiHistory of the Levis® 501® Jean®
http://www.levistrauss.com/sites/default/files/librarydocument/2010/4/history of levis 501_jeans.pdf

Have studentdo the lessomy following the instructions for Activity 1 and Activity,2ising the handouts

After students have completdte lesson, debrighemon the definitions and concepts surrounding resources
used in production.
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Session 5: Types of World Economies

Materials

A Attachment BEconomic System Vocabulary List
A Attachment EWorld Economies
A Envelmes with sentence strifsee step 6 below)

Instructional Activities

1. Displaythe days vocabularyerms, and brigy discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHefonomic System Vocabulary List

2. Explain that all of the economies in the world have to answer the samedtbresmic questions.

Whatwill be produce@

How it will be produce@

Forwhomit will be produce@

Inform students thatdw a countryanswers these three questidesermines thé/pe of economy it has
and tells a great deal abadtgsystem of governmentite example®sf countries that answer these
guestions in different ways and have different systems of government.

Too oo Too Too

3. Display the visuabn Attachment EShow that this is a ctinuum regarding the degree to which the
government answers the three fundamestahomioquestions.

4. Display the followingcharacteristics of the major economic systeamsl discuss each paint
Characteristics of traditional economy:
U Economic decisios are based on custom and historical precedent.
U People often perform the same type of work as their parents and grandparents, regardless of ability or
potential.
A Characteristics of iee market economy:
U Private ownership of property/resources
Profit motive
Competition
Consumer sovereignty
Individual choice
Minimal government involvement in the economy
A Characteristics of aommand economy:
U Central ownership (usually by government) of property/resources
U Centrallyplanned economy
U Lack of consumer choice
A Chamcteristics of anixed economy:
U Individual and businesses are owners and decision makers for the private sector.
Government is owner and decision maker for the public sector.
Governmernts role is greater than in a free market economy and less than imandreconomy.
Most economies today, including that of the United States, are mixed economies.

CC

CCCC

5. Explain that thdJnited States economy is primarily a free market economy, but because there is some
government involvement, it is characterized as a mixedaog. Provide other examples similar mixed
economies.riclude additional information on Adam Smitfarl Marx, and ¢her economists as time permits

6. Copy and paste tHaulleted informationn step4 above into a new document. Triple space after batibt
Cut apart with a paper cutfemd placestripsin an envelopeDirect student$o work individually or in pairs
to create an organizer at their desks, using the s@ip®sver the correct placement to ensure correctness and
mastery.
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Session 6: Characteristics of the United States Economy

Materials

A Attachment BEconomic System Vocabulary List
A Textbook or other instructional resources
A Attachment FCharacteristics of the United States Economy

Instructional Activities

1. Displaythe days vocabuley terms, and brigy discuss their meaningBirect students to add the definitions
(and the terms, if necessary) to tHefonomic System Vocabulary List

2. Give twocolumn notes on the characteristics of the Amera@momy, using the informatiom @\ttachment
F. Direct studentso addthe newdefinitions totherr vocabulary list. Discuss how the profit motive affects our
economy lnstruct students tarrite a onesentence summary of the charaistécs of the American economy
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Session 7: Types of Business Organizations

Materials

A Attachment BEconomic System Vocabulary List
A Textbook or other instructional resources

A Attachment GMapping Definitions

Instructional Activities

1.

Display the dags vocabulary terms, and briefly discuss their meanidgsct students to add the definitions
(and the terms, if necessary) to tHefonomic System Vocabulary List

Explain that today the class is going to study the three main types of business orgari@atibns the
United Stated proprietorship, partnership, andcorporation. Distributethreecopies of Attachment @&
each studentsand model the completion of the definition mapdqroprietorship (see below)

Direct studentso usethetextbook or other instructional resour¢escomplete thelefinition mays for the
remaining twaypesof business organizatied partnershigtwo or more owners who share the risks and the
profits) and corporatiorfauthorized by law to act as a legal entity regardless of the number of pomeess
share the profitsandowners fability is limited to the amount of their investmént

Ask students to refer back to the lesson on the production of(@assion ¥ What type of business
organization was formed? Whyas this type chosén

Assign studentto read in tie textbook or another instructional resource the seotidhe interaction among
consumers, produce@nd marketgcircular flow).

What are its
characteristics?

Type of Business
One owner

\ 4

Owner takes all
risks.

Proprietorship

Owner gets all
profit.

Give some examples.
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Session 8: Circular Flow of the Economy

Materials

A Attachment BEconomic System Vocabulary List
A Attachments ECircular Flow of the Economy Diagram

Instructional Activities

1. Display the da§s vocabulary terms, and briefly discuss their meaniDgect students to add the definitions
(and the terms, if necessary) to tHeaonomic System Vocabulary List

2. Explain that bdaystudentsare going to look at how gharts of the economy depend eechotheras
resourceghuman, natural, capital, and entrepreneu)sigipods and services, and money flow continuously
amongconsumersifdividualshouseholds)producersifusineseg, andgovernmer (federal, state, and
local) in the United States economy

3. Tell students that the best way to understand this is with a diaDiaptay Attachment Handuse it tohelp
students understartde following steps in the circular floaf the economy:

a. Individuals/households (consumeosyn the resourcghuman, natural, capital, and entrepreneujship
used in production, sell the resourtedusinesses (producerand use the income to purchase products
from the businesses

b. Businesss (producers) buy resourdesm individuals (consumersinake products that are sold to
individuals, other businesses, and governsemtd use the profits to buy more resourfces
individuals

c. Governmentgollect taxegrom individuals and businessand use these tax revendeprovide public
goods and services.

As you explain each step, have students make their own diagram of it.

4. Ask students how individuals and businesses get money for business expansion and increased consumption
when busines profitsand individual incomare not sufficientDisplay studentesponses. When the concept
of borrowing money is mentioned, ask where this borrowed money comes&xphainthatthe banks have
money to loarbecause ahdividual and business savisgnd investmerst which provide financial capital
that can be borrowed for business expansion and increaseaguits.
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Session 9: Economic Terms and Concepts

Materials
A Teacheiprovided vocabulary cards

Instructional Activities

1. Write all of the term&nd topic headings in the unit on index cards. Make sure that there are at least as many
cards as students in the class. Shuffle the cards and distributecateilary card to each student.

2. Ask students to move around the room to make groupings of teahbelong together. Theraveeach
grouplook for organizatiorof the termswithin ther group e.g.,main idea, supporting detafisk each
groupto explainwhy their terms belong to particular categoryPoint out that rany of the economic terms
canbe placed in more than onategory (NOTE: The instructional conversations that take pldcengthis
process will help visual and kinesthetic learners process important economic concepts.).

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 218



ORGANIZING ToPIC: The American Free Market Economic System

Session 10: Private Financial Institutions

Materials
A Attachrrent B:Economic System Vocabulary List

A
A

Internet access
Textbook or other instructional resources

Instructional Activities

1.

Display the dags vocabulary terms, and briefly discuss their meanidgsct students to add the definitions
(and the terms, if@cessary) to theEconomic System Vocabulary List

Define the ternprivate financial institutionExplain that private financial institutions act as intermediaries
between savers and borrowers. They encourage saving and inbggpagng interest odepositsidentify
private financial institutionsncluding banks, sangs and loansndcredit unions Explain that they receive
deposits and make loans.

On thehowstuffwork&Veb site, acess tharticlei How Bankas Wor ko

http://money.howstuffworks.com/persotisdance/banking/bank.htnPrint out the section®. What is a

bank® andf5. How do banks make monayRistribute copies of theetwo sections of the articland have

studentgead the handosiand answer the following study questions:

A What is a bank?

A What are the primary responsibilities of a bank?

A What are some other types of private financial institutions?

A How doprivate financial institutionact as intermgiaries between savers and borrowers that include
households and business investors?

Havepairsof students share their answers with each other. Then, go over the answers with.the class

Assign student® read in the textbook or another instructiomsiaurce the sectian the role of government
regulatory agencies in the economy.
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Session 11: Review: O0Econopardy 6

Materials

A Attachment BEconomic System Vocabulary List
A Question and answer cards

A Attachment: AEcongardy GameBoard

A Attachment): AiEcoropardyd Questions and Answers

Instructional Activities

1. Explain to students that today yhwill review maerial in this unit for a test by playing a game modeled after
thetelevision questiomndanswer gamé J e o p Birea studentso take out noteliok paper to take notes
on questions and answers that they do not know.

DisplaythefiEconopardg G a me (ABaghenendl) as a visudhroughout the game.

Divide students into four teamsndhaveteam membersit togetherDirect each teamnio sele¢ a team
captain. Draw straws to see which team goes first.

4. Rules of the game:

A The first team begins with tiieam captaiselectng a category and point valuée or she must angw
without help from teammatel.the answer is correct, this amountdded to the teaim point total. If
not, the point total is deducted. Play continfiem team to tearin a clockwise direction.

A Whenan answer is incorrect, one of the ottearms may answer the questidre team captain who raises
his a her hand firsts recognizedOn a missed question, the entire team may confer for 30 seconds
before the team captain gives the answer. If the answer is correctjrtheghee amount is added to that
teants point total. If not, the point value is deducted.

A Every membenf a team must have attempted to answer a question befamanembemay answer a
second questiof.his does noincludequestions answered because of anrib response by another
team.

A Play continues until all questions have been asked and answete class period ends.
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Session 12: Assessment

Materials
A Attachment K: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment K, and have students complete the assessment.
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Additional Activities

Have studentsrgph sypply and demand for specific consumer iteand identifythe market price.
Have students ap complete definitions of the three types of business organizations.
Have studentsreate a content frame (chart) showing the world economic systems.

A wnNPRE

Direct students toalect a controversial action of the Environmental Protection Ageesgarch the facts of
the caseand debate both sides of the issue (e.g., shail darter case, spotted owl case).
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Attachment A: Overview of  the American Free Market System

American Free Market System

Major Economic Systems

Business Organizations Traditional
e Sole Proprietor Command
e Partnership Free Market

e Corporation Mixed

How the Economy Operates
e Economic Flow (Circular Flow)
Individuals
Businesses
Government
Private Financial Institutions

Important Terms

scarcity cormsumer sovereignty
resources free market

choice private property
opportunity cost competition

price profit motive
interaction of supply and demanghrtnership

demand supply

entrepreneur production
corporation consumption
proprietorship limited govenment
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Attachment B: Economic System Vocabulary List

Term ‘
scarcity

Definition

choice

opportunity cost

resources

price

incentives

demand

supply

supplyand demand

production

consumption

command economy

traditional economy

mixed ecomomy

free markeeconomy

private property

profit

competition

consumer sovereignt]

proprietorship

partnership

corporation

entrepreneur
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Attachment C: Sample Demand Curve

Demand Gurve for Gandy Bar
30

Quantity

02 04 06 08 10 12 14 16 18 20
Price

Created byhttp://nces.ed.gov/nceskids/graphing
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Attachment D: Sample Supply -and -Demand Chart

Supply and Demandfor the
Hand-Held All-American Game System
uantit . uantit
(S?upplie)(/j Price D%mandyed
0 $10 150
2 $20 129
8 $30 98
19 $40 70
30 $50 50
50 $60 29
72 $70 19
100 $80 8
125 $90 2
150 $100 1
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Attachment E: World Economies

Command Traditional Mixed Free Market
Economies Economies Economies Economies

Central planning Decision maing  Central planning ani Decision making by
based on custom ar individual decision individuals and
tradition making businesses
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Attachment F: Characteristics of the United States Economy

In the United States, private individuals, businesses, anetigment share economic decision making.

Characteristics of the United States Economy

A Free markets Markets are generally allowed to operate without undue interference from the government.
Prices are determined by supply and demand as individual buyessliand interactreely in the

marketplace.

Private property: Individuals and businesses have the right to own personal property as well as the means of
production without undue interference from the government.

Profit: Profit consists of earnings aftdl expenses have been paid.

Competition: Rivalry between producers and/or between sellers of a good or service. Competition usually
results in better quality goods and services at lower prices.

Consumer sovereignty:Consumers determine throutiteir purchgaeswhat goods and services will be
produced. Government involvement in the economy is limited. Most decisions regarding the production of
goods and services are made in the private sector.

o oo Do
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Attachment G: Mapping Definitions

What are its
characteristic®

Type of Business

O

Give some ramples
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Attachment H: Circular F low of the Economy Diagram

nsumers) own the resq OUrceg

nd use the income o Pur hquse 9
n

Taxes

:’flll\\

Public goods _PUbIIC goods

and services I I I I I I I I I I I I and services

0)&/

%
or : 5
" Qe corsS%5 (broducers) buv‘“g 3 essj‘oe
nq Use to indiividuals, © sO
the profits to buy ™M°
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Attachment | : 0Econo pardy 6 Game Board

Business World Supply & Circular U.S.
Types Economies| Demand Flow Economy
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Attachment J : 0Econo pardy 6 Questions and Answers
BusinessTypes
Points Questions Answer
5 Which type of business has only one owner? Proprietorship
10 | What are the three types of business organizsion Proprletor_shlp, .
partnershipcorporation
15 Which type of business organization limits liability to thmountof Corporation
money invested?
20 In which type of b_usmess organization do the owners share all of tee Partnership
and all of the profits?
o5 Whichtype of businessrganizatioris treaed as a legatntity regardless Corporation
of the number of owne?ps
World Economies
Points Questions Answer
5 Which type ofeconomyallows private ownership of property and Free narketeconomy
resources?
10 | What is the most common type of economideys Mixed economy
The government is theast important economic decisiomaker in wich
15 Commandeconomy
type of economy?
20 | Which type of economy is based on consumer sovereignty? Free markeeconomy
the amount of governmen
25 |[The type of economy a country hinvolvementinthe
economy.
Supply & Demand
Points Questions Answer
What is the term for the amount of a product consumers are willing to
5 buy? Demand
10 What is _the term for themount ofa gooda producer will provide at a supply
given pric&
15 | As the price of a goomcreasesdemandor that gooé decreases
20 | The amount of supply or demand for a product is based on what? The price of the product
25 | How is price determined in thearketplace By the interaction of
supply and demand

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics

232




ORGANIZING ToPIC: The American Free Market Economic System

Circular Flow

Points

Questions

Answer

5

What are the types of resources businesses use?

Human, natural, capital,
and entrepreneurship

10 | Why do businesses buy resources findividuals? To produce products

15 | Governments use taxes tmpideé public goods and services
Individuals/households

20 The circular flow is made up of a continuous interaction of what three| (consumers)businesses

groups? (producers), and
governmerg
. . o . Financial apital for
o5 What do the savings and investrsaritindividualsand busesses business expansiamd

provide?

increased consumption

United StatesEconomy

Points

Questions

Answer

5

Where do buyers and sellers interact without government interference

In a free narket

When individuals and businessiave the right to own personal propert

10 | as well as the means of production without undue interference from thf private poperty.
government, they haveé
15 | Earnings after all expenses have been [gddlled whe2 Profit
What is it called when conswers determine through purchasdsat goods ,
20 . : Consumer sovereignty
and services will be produced
o5 Wha_t isrivalry between producers and/or between sellers of a good o Competition
service.
Word Wall
Points Questions Answer
5 What is the term for notn®ugh goods to satisfy all wants? Scarcity
What is theermfor the amount of money exchanged for a good or :
10 . Price
service?
What is the term for things that motivate people to change economic :
15 : Incentives
behavior?
20 | A person who takes a risk in @dto make a profit is known as what? | An entrepreneur
o5 Natural, human, capital, and entrepreneurship resources used to proc Factors of production

goods and services are known as what?
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Attachment K : Sample Assessment Items

Asterisk (*) indicates avect answer.

Essay Questions

1.

What is the influence ofsupply and demandon
prices in the marketplace?

How would you compare and contrast the role of
government in free market, command, and mixed
economie®

How do individuals, businesss, and govenment
share economic decisiomaking in the United
States?

What role does the entrepreneur play in the profit
making function of a business?

How do businesses and hseholds interact in the
marketplace?

How would you describe the function of private
financial institutions in the United Stateseconomy?

How does the U.Sgovernment promote competition?

Multiple -Choice Questions

8.

10.

The interaction of supply and demand in the
American marketplace

A is heavily regulated by the government

B is bagd on a command economic system
C determines the price of a good or senvice
D can take placenly in mixed economies

Scarcity leadsindividuals and businesses to
chooseactions from a set of alternatives

give up their opportunity cost

choo® between supply and demand

produce goods without the factors of production

o0 w>»

A Free Financing
A Tax Credits
A Buy oné® Get one free

The list aboveshows which principle of the American
economic system in action?

A Opportunity cost
B Incentives*

C Scarcity

D Monopolies

11. The type of economy a contry has is determined by

the
A amount of government involvementéaonomic
decisionmaking.*

B number of consumers and producers in the
marketplace

profit motive of its people.

vote of its citizens.

C
D

Government as decisio
maker in the public
sector

Individuals and
businesses as decisio
makers for private sectq

12

13.

14.

15.

. The chart abovedescribes what type of ecmomy?
A Traditional
B Command
C Mixed*
D Free market

World Economic Systems

Mixed

Free market Traditional ?

Which world economic systenshown abovebest
completes the organizer?

A Capitalism

B Limited

C Command

D Entrepreneurial

In the American economy, buyes determine what is
produced by the purchags they make. This is known
as

consumer sovereignty

opportunity cost

incentives

capital resources

o0Ow>

Which is NOT a right held by individuals and

businesses in the United States?

A Owning personal mperty without undue influence
from the government

B Determining which goods and services can be

produced

Making profits on business investments

Acting without any government regulation*

C
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16. A busines$profit is its

net worth minus earnings
eanings minus expensgs
price per share of stock
investment divided by income

o0 m>

A Two or more owners
A Share all risks
A Share all profits

17. What type of business organization is characterized
by the list above?
A Corporation
B Cooperative
C Proprietorship
D Partnership*

18. The type of business organation that limits the
ownersirisk to the amount of money invested is

a corporatior¥

an entrepreneurship

a proprietorship

a partnership

o0 w>

19. The circular flow of economic activity includes
interactions between all EXCEPT
A businesses
B incentives*
C government
D households

20. What is the most important source offinancial

capital for business expansion in the United States

economy?

A Individual and business savings and investment*

B Opportunity costs
C Consumer sovereignty
D

Taxes paid byhe state and federal government

Savings
and Loal

21. Which completes the welabove?
Sole proprietorship
Partnerships

Private financial institutions*
Public goods and services

o0 w>
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ORGANIZING TOPIC

Government and the Economy

Standard(s) of Learning

CE.13 Thestudent will demonstrate knowledge of the role of government in the United States economy by

a) examining competition in the marketplace;

b) explaining how government provides certain goods and services;

c) describing the impact of taxation, includingwardersanding of the reasons for the 16th
Amendment, spending, and borrowing;

d) explaining how the Fextal Reserve System actstgnatiorts central bank;

e) describing the protection of consumer rights and property rights;

f) recognizing that governmeanreates currency and coins and that there are additana of
money.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)

Examine and interpt primary and secondary source documents.

Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.
Analyze political cartoons, political advertisements, pictures, and other graphic media.
Distinguish between relevant and irrelevanformation.

Review information for accuracy, separating fact from opinion.

Identify a problem, weigh the expected costs and benefits and possible consequences of
proposed solutions, and recommend solutions, using a deaisiking model

Select ad defend positions in writing, discussion, and debate.

Content

Explain that government provides certain goods and services that individuals and
businesses acting alonannotprovide efficiently.

Identify characteristics of most goods and servicesigeo by governmest

A Provide benefits to many simultaneously

A Would not likely be available if individuals had to provide them

A Include such items as interstate highways, postal service, and national defense

Identify ways governments pay for publicapts and services
A Through tax revenise

A Through borrowed funds

A Through fees (e.g. park entrance fees)

Using the following information, explain that the government taxes, borrows, and spends

to influence economic activity:

A Government tax increases reéuthe funds available for individual and business
spending; tax decreases increase funds for individual and business spending.

A Increased government borrowing reduces funds available for borrowing by
individuals and businesses; decreased governmentbogincreases funds
available for borrowing by individuals and businesses.
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A Increased government spending increases demand, which may increase employment

and production; decreased government spending reduces demand, which may result
in a slowing of the @nomy.

A Increased government spending may result in higher taxes; decreased government
spending may result in lower taxes.

A The 16th Amendment to the Constitution of the United States of America authorizes
Congress to tax personal and business incomes.

Identify the Federal Reserve Systenoas natior@s central bank.

Explain that as the central bank of the United States, the Federal Reserve System

A has the duty to maintain the ual of the national currency (dollar)

A regulates banks to ensure #mindness of the bankingssgm and the safety of
deposits

A manages the amount of money in the economy tamtkeep inflation low and stable

A acts as the federal governménbank

Explain thathe United States government passes laws and createsegjto protect
consumer rights and property rights.

Explain that individuals have the right of private ownership, which is protected by
negotiated contracts that are enforceable by law.

Explain that government agencies establish guidelines thatcpmitblic health and
safety.

Explain that consumers may take legal action against violations of consumer rights.

Explain that money is defined as anything that is generally accepted as a method of

payment.

Explain that when the United States goveentrissues coins and currency, people accept
it in exchange for goods and services because they have confidence in the government.

Explain that the reasorogernment issues moneyto facilitate this exchange.

Describe the threforms of money generdt used in the United States:
A Coins

A Federal Reserve notesufrency)

A Deposits in bank accounts that can be accessed by checks and debit cards
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Sample Resources

Below is an annotated list of Internet resources for this organizing @mayright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

EconSourcedittp://www.econsources.conVhis site provides information on and resources for all ecanomi
topics.

Federal Reserve Bank of New Ydrkp://www.newyorkfed.org/education/elemiddleschool.htifilis section of
the banks Web site is designed for elementary and middle sctodénts.

Federal Reserve Bank of San Franciduibp://www.frbsf.org/publications/federalreserve/monetary/index.html
This site provides a brief overview of monetaryigoand several links to additional resources.

Federal Reserve Educatiomttp://www.federalreserveeducation.orghis site contains links for three excellent
education resources.

Building BrighterFutures.NCEE: National Center on Education and the Economy
http://www.ncee.org/index.jsp?setProtocol=trlikis site contains lesson plans and general information for
educational use.
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Sesgon 1: Introduction

Materials

A Textbook or other instructional resources

A Attachment A Overview of Government and the Economy

A Attachment B Government in the Economy

A Attachment € GovernmenfrovidedPublic Goods and Services

Instructional Activities

1. Display the visual on Attachment And briefly describe theariousaspects of the economy contained in this
organizing topic.

2. Display the visuabn Attachment Band ask students to follow the instructions given. Allow time for students
to complete thassignmentThen, @ overeach term by asking studertitherto read their work oto show
their pictures. (All of these terms are part of earlier Standards of Learning.)

3. Explain thatgovernmerg providepublic goods and services that individuals agtfone could not provide
efficiently.
Characteristics of most goods and services provided by goversiment
U Provide benefits to many simultaneously
U Would not likely be available if individuals had to provide them
U Include such items as interstate highwaysstal service, and national defense
A Ways gvernmentspay forpublic goods and services
U Through tax revenuse
U Through borrowed funds
U Through feege.g. park entrance fees)

4. Distribute Attachment C, amdirectstudentgo complete it using theextbook orother instructional
resources
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Sessions 2 and 3: Taxation and Spending Simulation

Materials

A Attachment C GovernmenProvided Public Goods and Services

A Zippered plastic sandwich bags (1 pair of students

A Manipulatives (driedeans which will not rél such asidney or pinto beans)
A AttachmenD: Effects of Government Economic Activity

Instructional Activities
Day 1
1. Go over the governmemtrovided publicgoods and servicdbat students listedn Attachment C

2. Direct studentso turn to the 16tAmendment to the Constitution of the United States. Ask someone to read
it aloud. Discuss why it was necessary to pass this amendidanmingdifferent tax rates for citizensas
unconstitutional before this amendmgiiixplain the advantages of a gramhabtax rateDraw a Venn
diagram and compare and contrast what students know ahres before and after the 16tméndment.

(This should be a review of material from previous grades.)

3. Explain that government taxing, spending, and borrowing hadféet ef slowing down the economy or
making it more activand that you will showhiis through a simulatiorGive each pair of students a zippered
bag containing 2030 dried beans to represent a certain amount of money.

A Ask students to count the numberbefans they have and make four equal (or almost equalppilesm.
These pilewvill represent the amount of money they have as consumers for food, shelter, clothing, and
taxes. Explain thahis represents a %ercent tax rate because 25 peradrnhetotal number of beans
has beerfi p a intd the tax pile.

A Next, tell them that Congress has aka new tax rate. It is now 33 percétve then recombine all
t hei r b e33pesenof hgmainythie tax pile, and divide the remaining beans equatynanhe
food, shelter, and clothing pile&sk students what happens to the amodimi@ney that they have to
spendWhat effect will this have on businesses framich they make purchases

A Next, tell them that Congress has passed a taX battax rates now only 10percentAsk them to
rearrange the beans to reflect this tax cut. What happens to the piles dideated taconsumer
spendingonfood, shelter, and clothiryg

Day 2

4. On the second dagjsplayAttachmentD from which the answers havedredeletedModel completinghe
first section on taxation.

5. Tell studentgo pretend to béanksand to dvide their money (beans) among faqailes representingvo
loans tabusinesss, for which they should usaost of the beansnd tvo loans toindividuals, for which they
should use only a couplBut wait! Banks also make loans to all levels of government; in fact, because
government is auch asafe investmenbanks will lend money to it before they wiliidto businessesr
individuals. Instrucstudens to recombine their beans and then make a loanvegmet. What has
happened to the total amount of money available for loaas#hom will banks most naturally want lend
the remaining moné&(BusinessesJhis is the reason thatdividuals faveto pay higher interest ratesiely
must make it worth the baékinvestment to lenthe availablenoney tothemrather than to government or
businesse®n the other hand, whehd government decreases the amount it borrows, the opposite happens.

6. Distribute copies of AttachmeBbY, anddirect studentso complete the rest of.iHave studentsearrangdhe
beans into piles to match the scengario
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Session 4: The Federal Reserve System

Materials

A Textbook or other instructional resources
A AttachmentE: Life of a Check
A AttachmentF: The Four Hats of the Federal Reserve

Instructional Activities

1. Explain that the Federal Reserve Systeiichthe central bank of the United States &ndften calledihe

Fedp has manyunctions
It actsas the federal g@rnmenis bank
It maintains the value of the national currency (dallar)
It regulates member banks to ensure the soundness of the banking system and the safety of deposits
It manages the amount of money in the economy to try to keep inflation lowadnhel abd make sure that
the economy does not grow too quickly or slowly.
It is the clearinghouse for checks, as shown on AttachmeMN@&I E: While this is noincludedin the
Standard of Learning, it provides a concrete exampl®oé thingthe Fed doethat students can
understanénd that relates to their livegou may choose to display Attachment E and have the students
enactthe proces$.

2. Explain that the Fed @divided into districtsDirect studentso find amap of the Federal Reserve Sysiam
thetextbook in arother instructional resourcer on the InterneBriefly go over the structure of the Fed to
give students a basic undersding of how it is organized.

To oo o To Io

3. Distribute copies of Attachmeft and direct students to complete it.
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Session 5: Consumer Protection

Materials
A Textbook or other instructional resources

Instructional Activities

1.
2.

Ask students to write down what they think a contract is. Ask several students to give their definitions.

Explain that acontractis a legal agreenmé between two entities (persons, groujesjio something. For
purposes of this unit, it is a legal agreement betvademyeranda seller The buyer agrees to buy a good or
service, and the seller agrees to deliver the good or service at a giveangiticeneet certain standards.

Explain that individuals have the right of private ownership, which is protected by negotiated contracts that
are enforceable by lawgive examples of private ownership of various types of property, and cite ways
enforceableontracts protect the right of private ownership.

Explain that the federal government has agencies that protect conddiremsstudentso find the section on
federal regulatory agenciesthetextbook or other instructional resouréesk them to nane severasuch
agenciesand liefly discuss what these agencies do. Include in the discussion the fagiviiatment
agencies establish guidelines that protect public health and, safdtgite example#lso, explain that
consumers may take legal iact against violations of consumer righésd cite examples

Instruct students tarite a paragraph explaining why consumers asked the government for protdatien.
several students read their paragraphs, and ask for additional ideas. Developsusaseut why the
government is expected to protect consumers.
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Session 6: Forms of Money

Materials

A Scissors

A Heavy, colore®Y: x 11 inchpaper
A Markers

Instructional Activities
1.
2.

5.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics

Ask studentdo name as margifferentforms of moneyas they capand disfay their responses

Displayseveraformsof money such as aheck, debit cardg¢oin, and Federal Reserve notaifrency.

Explain that money is defined as anything that is generally accepted as a method of peskrstntents

why a credit card isat a form of money by this definition. Guide them to understanchtiigh a y me nt 0o
credit card is not really a payment frora@sumer to a seller and that ffayment still has to be made from

the consumer to the credit card company.

Describe howle government issues monggoins and currencyp facilitatepaymens for goods and
servicesSellersaccept the coins and currency issuethieyUnited States governmentexchange for goods
and services because theyaaonfidence in the governménie., confidence that the money will always
Rave its specified valu®iscusshe thredormsof money generally used in the United States:

Coins

A Federal Reserve notes (currency)
A Deposits in bank accounts that can be accessed by checks and debit cards

Havestudentsnake a threglimensional graphic organizer abonbneyy what it is, why the government
issues it, and thisrmsin general use ithe United State®istributea sheet of colorepaper, scissorsinda
markerto each studeninstruct students tturn the sheet of paper sideways so the long edge is horizontal
Then, tell them tdold the sheetrom the top downleaving a small tashowingalongthe bottom edgef the
bottom fold Have students divide the folded sheet vertically into thirds (seéeddates below) and then cut
along the dotted lines so each flap can be lifted to reveal the lpapemthDirect studentso write fiMoney

in America along the tab, as shown below.

Money in America

Displaythefollowing questions:

A What is money?

A Why does the governmeissue money?

A Whatformsof money are genally used in the United States?

by

Have students write one of these questions on the outside of each flap. Then, as you discuss each question

with the class and get their responses, have studeitdsanswers anthke notes in the spacender the
flaps.
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Session 7: Assessment

Materials
A Attachment G: Sample Assessment ltems

Instructional Activities

1. Distribute copies of Attachment G, and have students complete the assessment.
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Additional Activities

1. Have stuénts omplete a chart listing the public goods and services produced by the various levels of
government.

Have students @rk in groups to research the structure and roles of the Federal Reserve System.

Have studentsabate on the following questiofiVhich is more importarfor the U.S. economythe actions
of the Fed or congressional taxation and spending?

4. Have studentsimulate the effects of the government raising taxes or cutting spending by using manipulatives
(beans or other objects).

Hawe studentsreate an organizer showing how government taxation and spending affect the economy.

Direct students toae theextbook or other instructional resourtesreate a chart listing agencies that
protect consumers angscribingwhatthe agen@sdo.
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Attachment A:  Overview of Government and the Economy

Government and the Economy

government

Goods and services
created by the

Taxation

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics

Federal Reserve

System

Consumers

Forms of
Money
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Attachment B: Government and the Economy

Select twoof theterms listedoelow, and show that you know their meanings by providing a definition, an
example, a jgture/drawinganda description for each one.

Government-created goods
Government-created services
Consumer rights

Property rights

16" Amendment

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 247



ORGANIZING ToPIC: Governmentandt he Economy

Attachment C : Government -Provided Public Goods and Services

Public Goods and Services Provided by Governments

Public goods and Federal State Local
services provided Government Government Government
1.
2.
3.
4.
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Attachment D: Effects of Government Economic Activity

Taxation

Government tax
increaseseducethe
funds available for
private and business
spending.

Government Borrowing

Increased government
borrowingreducegunds
available for borrowing
by individuals and
businesses.

Government tax cuts
increasdunds for
private and business
spending.

Government Spending

A Increased government spending may resuiigher taxes

A Decreased government spendmay result inower taxes

Increased
government

spendingncreases
demand.

Decreased
government

spendingdeceases

demand.

A 4

Decreased government
borrowingincreases
funds available for
borrowing by individuals
and businesses.

Increased
government spendir
mayincrease
employment and
production.

Decreased
government spending
may result i

slowing of the
economy
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Attachment E Life of a Check

Life of a Check

A person living in New York writes a check to someone in northern California.
*

The party to whom the check is written deposits it in his/hekb
*

The bank credits the depositorédés accou
San Francisco.
*

The San Francisco Fed credits the amol
bank has with them.
*

The San Francisco Fed sertkds check to the Federal Reserve Bank of New York.

*
The New York Fed debits the accou
*
The New York Fed sends the check to t
account.

Source: Federal Reserve System
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Attachment F The Four Hats of the Federal Reserve System

Name; Date:

The Federal ReserveySem is our natias central bank. It has four main functiasst helps providefor a stable
economy. Describe each of these on the hats below.

-
——>
-
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Attachment G: Sample Assessment Items

he Economy

Asterisk (*) indicates correct answer.

EssayQuestions

1.

Identify and explain thereasonfor goods and
servicesto be provided by government.

If the economy is growing too quickly, describe what
Congress could do to slow growth.

Describe the main functions of the Federal Reserve
System.

Explain why contracts are important protections for
consumers.

Describe the differentforms of moneygenerally used
in the United States

Multiple -Choice Questions

**NEWS**
President Eisenhower Signs Irdtate Highway Bill

The headlineabovebestdescribes
A a public service

B an individual initiative

C a state program

D a public goodr

Governments produce goods andesvices because

A individuals acting alone could not produce them
efficiently.*

B U.S. businesses refuse to produce them

C individual businesses are forbidden by law from
delivering public commodities

D the Constitution of the United States requires it

10.

11.

12.

The amendmentthat authorizes personaland
business income tax is the

A 14th Amendment

B 16th Amendment

C 17th Amendment

D 26th Amendment

A Checks
A currency
A Federal Reserve notes

What is the besttitle for the list of items above?
A Money*

B Public goods

C Securities

D Stocks and bonds

The Fedeal Reserve System (Fed) does aif the
following EXCEPT

controlinterest rates

regulatethe natioiis money supply
sellgovernment securities

write new banking laws

o0 w>

The right of private property is protected by
A the First Amendment

B the Federal BserveSystem

C government securities

D negotiated contracts

To protect consumers, federal agencies

write contracts for consumers

establish guidelines for public health and safet
ask the Supremedirt to research businesses
approve all consumer contracts before they take
effect

o0Ow>
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ORGANIZING TOPIC

Personal Finance and Careers

Standard(s) of Learning

CE.14 The student will demonstrate knowledge of personal finance and career opportunities by

a) identifying talents, interest and aspirations that influence career choice;

b) identifying attitudes and behaviors that strengthen the individual work ethic and promote career
success;

c) identifying abilities, skills, and education and the changing supply and demand for them in the
economy;

d) examining the impact of technological change and globalization on careerunest

e) describing the importance of education to lifelong personal finances;

f) examining the financial responsibilities of citizenship including evaluatingmman forms of credit,
savings, investments, purchases, contractual agreements, warranties, and guarantees.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SKills (to be incorporated into instruction throughout the ac ademic year)
Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.
Review information for accuracy, separating fact from opinion.

Identify a problem, weigh the expected costs and benefits and possible consequences of
proposed saitions, and recommend solutions, using a decisiaking model.

Select and defend positions in writing, discussion, and debate.

Identify a problem, weigh the expected costs and benefits and possible consequences of
proposed solutions, and recommenditohs, using a decisiemaking model

Content
Explain why @reer planimg starts with setassessment.

Explain why & awareness gfersonatalents, interests, and aspirations is needed to
select a career.

Explain why dtitudes and behaviors thatpgport a strong work ethic enhance career
success.

Describe why mployers seek employees who demonstrate the attitudes and behaviors of
a strong work ethic.

Describe howhere is a correlatioamong skills, education, and income, i.e., higher skill
andbr education leve generally lead to higher incomes.

Explain how sipply and demand also influence job income.

Explain that banges in technology influence the abilities, skills, and education needed in
theworkforceand thatéchnological advancemertseate new jobs in the workplace.

Describe why mployers seekmployeesvho have kept pace with technological change
by updating their skills

Explain that technology arttie flow of information peribpeople to work across
international borders. Thicreates competition from foreign workers for United States
jobs but also may create opportunities for United States workers to work for companies
based in other countries.
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Explain that being fiscally responsible includes making careful spending daegisio
saving and investing for the future, having insurance, keeping to a budget, using credit

wisely, as well as understanding how contracts, warranties, and guarantees can protect
the individual.
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Sample Resources

Below is an annotated list of Intermesources for this organizing top{€opyright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

About.com: Career Plannindpitp://careerplanning.afit.com/ This site contains information on careers,-self
assessment, and tips for getting a job, such as interview techniqu&samdwriting.

fiCareer Planning and Educatiodunior Achievement / American Express Personal Finance Center.
http://www.japersonalfinance.com/gsjapf/activities/page3.jsp?key=Activity2Pdge2site provides
information on career planning, educational options, and additiomalroes.

fiCareer Quiz Junior Achievement / American Express Personal Finance Center.
http://www.japersonalfinance.com/gsjapf/activities/quiz.jsp?key=Activity2Qthis site provides a quiz
for students to check their understanding of careers and career issues.

Illinois Workforce Informationhttp://www.workforceinfo.state.il.usmThis site offers informatioon 700 careers,
including the education levels needed and the wage ranges.

MAGIC (Mid-Atlantic Guide to Information on Careersittp://www.vec.state.va.us/pdf/Imi_magic.pdhis site
offers afree downloadable Virginia Employment Commisspblicationthat contains information on the
world of work,job training and applying for a job.

fiOccupational Outlook Handboa@Bureau of Labor Statistic&lnited States Department of Lab@his site
provides current information about careers and maintains a li@K@Q Onlinethe quarterly magazine that
contains irdepth looks at specific careehdtp://stats.bls.gov/oco/home.htm

fiReality ChecB Whatlifestyle do you want?Jump$tart Coalition for Personal Financial Literacy.
http://www.jumpstart.org/realitgheckpagel.htmiThis site provides a test to determine what it takes to
live the life a student may want to lead and what it takes to get there. This is a greatpaativity for
this unit.

Saludos.comhttp://www.saludos.comiThis site, maintained byaludosHispanosfor Hispanic workerand
employers, allows users to peésumésadvertise job openings, and gain information about workforce
issues of interest to the Hispanic community.

Virginia Career Planning Guidehttp://www.cteresourcerg/cpg This site, maintained by the CTE Resource
Center, helps students identify secondary school courses that will further their career goals.

Virginia Career VIEWhttp://www.vaview.vt.edu/This site, maintaied by Virginia Tech, offers an occupation
search that allows students to compare duties, training, and education required for various jobs. Users may
download software or use directly from the Web site.

fWorking for a Livingd PBS.http://www.pbs.org/newshour/on2/money/jobs.htiiis site presents an argabn
teen attitudes about jobs.
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ORGANIZING ToPIC: Personal Finance and Careers

Session 1: The Impact of Technology on  the World of Work

Materials

A
A
A

Dictionary
Internet access
Attachmen A: Focus on Use of Technology

Instructional Activities

1.

Displaythe wordtechnology and ask students saywhatotherwords come to minahen they see this
word. Write theirresponses random locationaroundtechnologyHave studentbrainstormdefinitions of
technologyandwrite them below the wordalreadylisted. Finally, write a dictionary definitioof technology
above all the words listed

Distributecopies of Attachment A, andlastudents to read about the ways technological innoviagi®n

changed thevorld of work and theconomy in the pasthen, discuss the definition given on the handout.

Prompt discussion with the following questions: How does it compare with the dictionary detimtias

displaye® How does the profit motivaneourage the development of new technologies? Why would it take
months or years for someone to acquire the necessary education and training to understand and use many nev
technologies? Which technologies would you be motivated to learn? Why?

Have studets acces8IAGIC: Mid-Atlantic Guide to Information on Cages 4th edition foundat
http://www.vec.state.va.us/pdf/imi_magic.p8firect them to redpages 5 and &d therlist three ways
technology is changing the global econgnag described in the reading

Explain that changes in technology influence the abilities, skills, and education needed in the workforce and
that technological advancements create new jobs in the workplace. Deduyibenployers seek employees

who have kept pace with technological changes by updating their skills. Explain that technology and
information flows permit people to work across international borders. This creates competition from foreign
workers for UnitedStates jobs but also may create opportunities for United States workers to work for
companies based in other countries.

Instruct students tkeep a Daily Career Diary for the next 24 howising the following chart format:

Career Producer of Job in Existence
Encountered Good or Service 50 Years Ago
Teacher Service Yes

Ask studentdo write down each career they encounter. Model hofilltim the information, using the career
of iTeached as the example. Teachers perform a serviatlamjob did exist 50 years ago. Have students
bring the diary back to class tomorrow.
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Session 2: Influence of Talents, Interests, and Aspirations on Career Choice

Materials
A Internet access

Instructional Activities

1. Divide students into pairs for a iftk-PairShare Ask students to describe their current skills, interestd
goalsin the context of th&hink-PairShare.

2. Have students acceBtAGIC: Mid-Atlantic Guide to Information on Careerth edition found at
http://www.vec.state.va.us/pdf/imi_magic.p@firect them taead page 12. Discuss why saffsessment is an
important step in planning for a future cafeéhat is, why an awareness of éneersonal talents, interests,
and aspations is needed to select a career that will be satisfying.

3. Have stuents complete an online car@eterest nhventory such asi Wh o R Mir@iniadCareet VIEW,
http://www.vaview.vt.edu/Provide time fo students toriput interestsbe matched with caersclusters, and
investigate careers within those clustétave them print out the results for future use.

4. Direct studentso write a paragraph identifyingpreecarees that appealo themthe most ad explaining
why. Tell students that they will research one of these caamersreate a poster to be used as part of a Job
Fair in Session .5

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 257


http://www.vec.state.va.us/pdf/lmi_magic.pdf
http://www.vaview.vt.edu/

ORGANIZING ToPIC: Personal Finance and Careers

Session 3: Career Research

Materials

16 x 20 inch postawhite board
Colored markers

Rulers

Pencils

Library careerresearch resources
Internet access

Too Too oo Too Too To

Instructional Activities

1. Distribute a piece of poster boaalruler,andcolored markerso each student. Preseéhe requiements for
the Job Fair poster:
A Must use at least three colors
A Must be neat in ggearace
A Must include
U the name of the career
a description of the job, includiralist (or other display) of thactivitiesdone bya person in this
career
a brief description ofhe future outlook for the career
the educatiomequiredto obtainentry into thecareer
a list of the skillsequiredto obtainentry into the career
an approximate salary range.

&

CCCcCe

2. Assignstudents to research one of the three careers they identiftezlpnevious sessioStudents mudirst
select thecareerthey most want to resesdn and then find the necessary information. Direct students to use
teacherselected Internet resources frtme Sample Resources list on p. 288 well as identified library
resources.

3. Have studentsreatea poster aspecifiedabove Advise studentto use a pencil and ruler to sketch their
poster designery lightlyfirst before using the markers. Tell them that although their poster must be neat,
artistic talent will not be a grading factddistribute a teachgorepared grading rubric for studentsfollow.
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Session 4: Good Work Ethic

Materials

A Internet access
A Roleplaysituationcards

Instructional Activities

1. Readaloud the definition ojood work ethi¢doundon page 10 oMAGIC: Mid-Atlantic Guide to Information
on Careers4th edition, ahttp://www.vec.state.va.us/pdf/imi_magic.pdf
A Good attendance, promptness, the flexibility to meet emplodgeangingrequirements, having a positive
attitude, and making an effort to do the jobroughly and well
Lead a discussion on types of behaviors that reflect good and poor work ethics.

2. Distribute roleplay situation cardgndinstruct students tsimulate a good or poor wogthic as described
on the card.
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Sessions 5 and 6: Fiscal Responsibility and Financial Literacy

Materials

A Attachment B: Financial Literacy Game Board
A Attachment C: Financial Literac§ort Cards

A Scissors

Instructional Activities
Day 1

1.

Reviewthe economic principles atcarcity, wantys. needs, supply artmand opportunity cost, and
competition.Explain thatsmartpersonal financial decisions are base@omunderstanding dfiese
fundamental economic principles.

Definefiscal responsibilityDiscuss howbeing fiscally responsible includes
making careful speding decisions

A savirg and investing for the future

A having necessary insurance

A keeping to a budget
A
A
A

™

using credit wisely
understanding how contracts, warranties, and guarantees can protect the individual.
sk students whyigcal responsibilitys so importanto success in life.

Day 2
3. On the second dayn iorder to reinforce the concepts associated with being fiscally respohsitéestudents

play a Financial Literacy Sorting Ganigistributeto each student copie$ Attachmens B andC anda pair

of scissors. Instrucstudents to cut out the sort cards, shuffle them, and arrange them face up on their desks
around the game board/hen youreadouta card, have students find it and place it in the correct box on the
gameboard.Continue until all cardsdve been placedhen, review the answers by tetj which cards

should be in which boxes. Award points according to the following scale:

A No mistakes = 100 points

A One mistake = 90 points

A Two mistakes = 80 points

A Three mistakes = 70 points

A Four mistakes =@ points etc.

Have the students play the game a second time to see whether theyerahdigtnperfect score or equal
their perfect score.

Have students collect pictures/articles/headlines from newspapers or magazihese these to make new
sott cards for future games
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Session 7: Job Fair

Materials
A Studens posters

Instructional Activities

1. Instruct students tpresent their posters to the class, summaridiegmportant information regarding the
career they selected.

2. Describe how theris a correlation amorskills, education, and incor@ethat is higher skill and/or
education levels generally lead to higher incoméso, explain how supply and demand influence job
income.

3. Optional for block schedule classétave a guest speakeofn a local business or employment agency talk to
the class about employment skills and opportunities.
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Session 8: Assessment

Materials
A Attachment D: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment D, and have studemsptete the assessment.
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Additional Activities

Have studentale-play onthejob behaviors that exhibit a goabrk ethic and, then, poor work ethic.

2. Direct students toamplete an application for thgobo of Eighth-Grader (or other gradeincluding
educatioml backgroungdspecial skills, interests, and goals.

3. Arrangestudenffield tripsto or job shadows at local businesses.
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Attachment A:  Focus on the Use of Technology

Technology. The application of scientific principles to solve pratical problems

Practical problems that invite technological solutiomdude
A providing betterquality goods and services
A providinggoods and services in a more timely fashion
making access to goods and services available to greater nwhpeople

Technology and the history of pbs

Had you been alive 50,000 years ago during the Paleolithic Era (Old Stone Age), you would not have had a
distinct occupation. You would still have had to waorlorder to live of course, but everyofgeoccupation was

the same: huntegatherer. Any kind ofechnologythat was used byumans was fairly easy to leanith practice;
no specialization was required. To shape a flint knife or tan leather, you simply watched and imitated.

Later, in the Neolithic Era, (New Ster\ge), successful animal care, plant cultivation, and food preparation were
likewise a matter of general, shared knowledgehnologywas simple to mastérthe wheel, the plow,

irrigation, the abacus. When people gathered in villages, most people weeesfaut a few were able to

specialize in skilled trades, entertainment, or administration.

During the BronzéAge and the Iron Agesuccessful metalworking gave a hint of hewhnologywould change
the world. Many archaeological sitpsint tothe exisénce ofcities with large numbers of specialized workers,
such as clerks, accountants, scribes, skilled craftspeople, traders, engineers, and warriors.

Right up through the Middle Agetechnologydid not dominate most peogidlives, as it does today. Wiaght
describe human society thenfémw-techo That would change.

The Industrial Revolution, begun in Western Europe in the early 1700s, attracted people to stable employment in
cities and towns. Factories and workshops required people who were faispdcificjobs designing,

mairtaining, or operating equipment; following complex procedures; managing worldtmuaing safety and

product qualityetc. People who lived in cities could not grow their own food, so farming technologies were
developedo helpthe people whdéarmedin the countrybe more productive. As cities and towns grew,

technology interdependence, and specialization became characteristics of the free market econopatidds

became more diverse.

In a free market economy, peofiequently search for better or more efficierstyw to make and transport goods
or provideservicesbecause it enables them to makgher profits

Keep in mind that technolggequires specialized skills, aftdnay take months or yeaisr someondo acquire

the necessary education and training. Which technologies would you be motivated to learn? Why?

Ann Emerson, Stafford County Public Schoaised by permission
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ORGANIZING ToPIC: Personal Finance and Careers

Attachment B : Financial Literacy Game Board

Using the
Decision -
Making Model

Investing for
the Future

Saving for
the Future

Reviewing
Economic
Principles

Budgeting
Money

Using Credit
Cards Wisely

Purchasing
Insurance

Understanding
Contracts,
Warranties, &
Guarantees
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ORGANIZING ToPIC: Personal Finance and Careers

Attachment C: Financial Literacy Sort Cards

After identifyinga |
problem, how should ||
weigh the expected |
costs, benefits, and !
possible consequencd

of proposed solutions’j

How much of my
money shald | not
spend each month so
am preparedor future
emergencies?

Competition

S —

What can | do to help Should | pay extra for ai

1 1
Supply and demand mguﬁ;qg(g:z;g; ?f“( i warranty for my new i
should die? | Pod? |
-------------------

Is there a yearly fee tci Should | compare 1| What should | do befor

I I
I I
I I
I I
I I
q signing a service I
I
I
I
I
I

keep this card? What! annual percentage rat
are the late fees? | (APR)? ! agreement?
1 1
| |
____________________ U S

1 1

| |

1 i ic |

Should I create a plari V_\(/jhat Interest rate Is|
allocating my limited | paid to me on a savmg',l Opportunity cost

account at a bank ori

income/resources? : .
credit union?

p———————

What percent of my
Scarcity income should | save Wants vs. needs
each month?

How will | protect my
belongings from fire
and theft while renting
an apartment?

Where shall | put my
extra money so that it
will grow the most?

What fees are chargec
for stock purchases?

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 266






