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NOTICE 
The Virginia Department of Education does not unlawfully discriminate on the basis of race, color, sex, national origin, age, or disability in employment or in its educational programs or services. 
Guidance Overview
The 2024 English Standards of Learning ensure that educators across the Commonwealth approach literacy instruction with an emphasis on providing students with opportunities to read complex, grade-level texts. These texts are used as a basis for deep, text-based classroom discussions and as a starting point for writing activities. By developing students’ literacy skills and structuring classrooms to offer chances to read, discuss, and write about content, teachers can support student comprehension and increase experiences that allow students to strengthen literacy skills and understand content deeply.

Virginia educators will notice that literacy standards are no longer highlighted in the instructional guides in isolation or in silos of each other, literacy standards are not meant to be taught in isolation. When eleventh-grade students engage with complex literary texts (RL), they also practice communicating (C), writing (W and LU), and building vocabulary (RV), all within a literacy genre. The same integration of skills is true as Grade 9 students read complex, grade level informational text (RI). While reading informational text, students will respond through discussion and access the communication standards (C) as well as in writing (W) and draw several pieces of evidence to support reading information text (RI). 

This guidance document provides considerations and approaches that integrate multiple English standards to provide students with a deeper understanding. Each section starts with educators previewing students’ current levels and future objectives using the “Side-by-Sides” and “Progression Charts.” Educators will then review the “Understanding the Standards” section to gain a deeper understanding of grade-level concepts and instructional practices. Guided by the “Developing Skilled Readers and Building Reading Stamina” standards, educators can utilize the suggested considerations and instructional approaches to ensure that all students engage with grade-level content at the appropriate level of rigor. Finally, the guide provides suggested or sample thematic and/or cross-content area connections to extend student learning and deepen their understanding. 

Text Sets
	Text sets are a collection of conceptually related texts of various genres and types (e.g., articles, literary texts, poems, technical texts) organized around topics of study to build knowledge and vocabulary. They expose students to different perspectives and formats for deeper understanding. Text sets enhance the teaching of the 2024 English Standards of Learning and can naturally be paired with content area subjects. Text sets will vary by school and division based on resources and relevant school board policies. Text sets provide the opportunity for students to make authentic connections between texts and apply their background knowledge.
Example: 
	Sample Text Set
	Disciplinary Connections

	Theme: Finding Your Voice 
Literary: Piecing Me Together—Renee Watson
Literary nonfiction (Speech): Ain’t I a Woman? (930L) —Sojourner Truth
Informational: “The Declaration of Sentiments” from the Seneca Falls Convention (1280L)
	· Explore the intersection of literature and history by comparing the fight for women's rights in the 19th century with modern movements. Consider how the principles explicitly stated in “The Declaration of Sentiments” resonate today and examine how rhetoric and persuasive vocabulary are used in the texts to create the author’s argument.



The included text sets are intended to serve as a suggested sample for compiling text variety within a suggested topic. When determining text sets and materials to utilize in the classroom, it is key that all educators adhere to and follow the guidance of their local school board and division. The texts suggested in this guide can be modified and/or rearranged to support the needs of the students in any classroom.



Instructional Guide Quick Links:
· Developing Skilled Readers and Building Reading Stamina 
· Reading and Vocabulary 
· Reading Literary Text 
· Reading Informational Text
· Writing and Language Usage
· Communication & Multimodal Literacies and Language Usage
· [bookmark: Bookmark1]Research

[bookmark: DSR][bookmark: _Developing_Skilled_Readers]Developing Skilled Readers and Building Reading Stamina | Grade 9 
9.DSR The student will build knowledge and comprehension skills from reading a range of challenging, content-rich texts. This includes fluently reading and gathering evidence from grade-level complex texts, reading widely on topics to gain purposeful knowledge and vocabulary, and using reading strategies when comprehension breaks down.
A. Read a variety of grade-level complex text with accuracy, automaticity, appropriate rate, and meaningful expression in successive readings to support comprehension. Monitor while reading to confirm or self-correct word recognition and understanding, as necessary (Reading Fluency, K-12).
B. Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the lower range of the grades 9-10 band. (See the Quantitative and Qualitative Analysis charts for determining complexity in the Appendix.) (Text Complexity, 2-12).
C. When responding to text through discussions and/or writing, draw several pieces of evidence from grade-level complex texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evidence is located (Textual Evidence, K-12).
D. Regularly engage in reading a series of conceptually related texts organized around topics of study to build knowledge and vocabulary (These texts should be at a range of complexity levels so students can read the texts independently, with peers, or with modest support.). Use this background knowledge as context for new learning (Deep Reading on Topics to Build Knowledge and Vocabulary, K-12).
E. Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text. These sense-making strategies attend to text structure, common organizational structures, summarizing, asking questions of the text, and others (Reading Strategies, 3-12).
*Note: These standards will be applied when students are reading, writing, collaborating, and researching as described in the remaining standards.

Critical for successful planning and implementation of grade level expectations for Developing Skilled Readers and Building Reading Stamina in the 2024 English Standards of Learning. 
· LINK- Grade 9 Understanding the Standards- Developing Skilled Readers and Building Reading Stamina

[bookmark: _Reading_&_Vocabulary]Reading & Vocabulary | Grade 9 – Instructional Guide
Prior to teaching the Grade 9 Reading & Vocabulary standards, review: 
· Progression Chart - Reading and Vocabulary 
· Grade 8-10 Side-By-Side
· Grade 9-12 Side-by-Side

Critical for successful planning and implementation of grade level expectations for Reading and Vocabulary in the 2024 English Standards of Learning. 
· LINK- Grade 9 Understanding the Standards- Reading and Vocabulary  

Teacher’s Note: 
· Use the Grade 9 Understanding the Standards. 
· In Grade 9, vocabulary instruction should be integrated into reading, writing, and discussion of relevant topics and concepts.
· Words should come from student reading rather than prescribed lists and should be applied in meaningful contexts. Vocabulary instruction should focus on general academic words and content-specific terminology, with an emphasis on roots, affixes, and etymology to help students clarify word meanings. 
· Students should use context and sentence structure to determine meanings, distinguish between connotation and denotation. 
· Analyze the role of figurative language, allusions, and idioms to deepen students’ understanding of texts.

Reading and Vocabulary 
9.RV The student will systematically build vocabulary and word knowledge based on grade nine content and texts.
9.RV.1 Vocabulary Development and Word Analysis
A. Develop and accurately use general academic and content-specific vocabulary through reading, discussing, and writing about grade-level texts and topics.
B. Use context and sentence structure to clarify the literal and figurative meanings of words and phrases.
C. Use structural analysis of roots, affixes, and etymology to explain the meanings of unfamiliar and complex words.
D. Discriminate between the connotative and denotative meanings and interpret the connotation(s).
E. Identify and explain idiomatic language in context.
F. Explain the meaning of literary and classical allusions and figurative language in context and analyze their roles in texts.
G. Use newly learned words and phrases in multiple contexts, including students’ discussions and speaking and writing activities.

Planning for Literacy Instruction + Integration of Standards
	Standard
	Considerations for Planning
	Instructional Approaches for Integrating Strands

	Within the selected literary or informational text
9.DSR.B – Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the lower range of the grades 9-10 band. 

9.DSR.D--Read a series of conceptually related texts organized around topics of study to build knowledge and vocabulary.
	· Vocabulary taught is dependent on the text. Plan for ways to build students’ vocabulary and add to students’ understanding of etymology. 
· Use the Quantitative and Qualitative Analysis chart for determining text complexity (Appendix of the 2024 English Standards of Learning-p.105).
	· Choose a series of conceptually related, grade-level appropriate texts organized around a topic of study to expose students to complex vocabulary to strengthen their understanding of the text (9.DSR.D).
· When possible, select a series of texts that allow students multiple opportunities to encounter similar roots/affixes, connotative and denotative meanings of words, idiomatic, and figurative language (9.RV.1C, 9.RV.1D, 9.RV.1E, 9.RV.1F).


	Connect to Previously Read/Related Text to Build Knowledge + Vocabulary Understanding
9 DSR.D – Regularly engage in reading (independently, with peers, or with modest support) a series of conceptually related texts organized around topics of study to build knowledge and vocabulary. Use this background knowledge as context for new learning.
	· How does this vocabulary instruction connect to previously instructed or learned words?
· How will teachers help students gain background knowledge or context to better understand complex vocabulary and the text?
	· Review roots, affixes, etymology of words, calling attention to a few that are pertinent to comprehending the texts (9.RV.1C). 
· Highlight vocabulary that appeared in previously read informational and literary texts (words that are transferable across previously taught units or other content areas). 
· Provide students time to explore and build background knowledge around the historical, social, and cultural contexts—especially when they have a substantial impact on author’s vocabulary.
· Identify common themes and conceptually related vocabulary across texts to reinforce newly learned words.

	Skills in Practice 
9.DSR.C – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.

9.DSR.E – When responding to text through discussions and/or writing, draw several pieces of evidence from grade-level complex texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evident is located.
	· How will teachers model application of the selected skills and standards? 
· How will students show knowledge of the selected skills and standards?
	· Model and facilitate discussions around newly learned vocabulary (whole class or small group) to increase word awareness. 
· Stop periodically to model the structural analysis of complex words using roots, affixes, and etymology. 
· Direct students to respond tactfully to texts with diverse perspectives highlighting and using key vocabulary (9.C.1Aiii).
· Give students multiple opportunities to re-read grade-level complex texts to self-correct word recognition and understanding (9.DSR.A). 
· Demonstrate how to use newly learned or high-utility vocabulary words through think-alouds during reading, meaningful discussions, and writing activities (9.C.1A). 
· Use newly learned words/phrases in multiple contexts including discussions, speaking, and writing (9.RV.1G). 
· Direct students to practice elaborating their ideas using purposefully selected and precise words (newly learned or key vocabulary) (9.W.2v).
· Choose reading strategies (e.g., analyzing text structures, summarizing, questioning, annotating) to help students when encountering challenging sections of the text (9.DSR.E).
· Model using these reading strategies to monitor and assess students’ comprehension of complex texts paying attention to key vocabulary necessary for comprehension. 
· Locate points in the text to model using context, sentence structure, and background knowledge to determine the meaning of new and unfamiliar words (9.RV.1B).
· Prior to reading, explicitly teach key vocabulary that cannot be determined easily using context and sentence structure. 
· Key vocabulary should be essential to the overall understanding of the text as well as the conceptually related topic.
· Before reading a larger piece of text, pull out smaller excerpts/sentences containing the key vocabulary (may be independently, with peers, or with modest support).
· Select and teach conceptually related vocabulary words that are transferable to multiple disciplines and content areas to enhance students’ understanding of texts.
· Use graphic organizers and vocabulary strategies to help strengthen connections between newly learned and previously learned vocabulary.



Connections
	Sample Text Set
	Disciplinary Connections

	Theme: Finding Your Voice 
Literary: Piecing Me Together by Renee Watson
Literary nonfiction (Speech): Ain’t I a Woman? (930L) by Sojourner Truth
Informational: “The Declaration of Sentiments” from the Seneca Falls Convention (1280L)

Theme: Journeys and Destinations
Literary: The Odyssey—Homer (1380L)
Literary (Poem): “The Road Not Taken” —Robert Frost
Informational: “Greek Society” —Mark Cartwright (1280L)

Theme: Growth and New Beginnings
Literary: “The Scarlet Ibis” (1070L) by James Hurst
Literary nonfiction (Speech): “I Have a Dream” (1140L) —Martin Luther King, Jr.
Informational: “The Four Freedoms” (1230L) —Franklin D. Roosevelt 
	· Reinforce vocabulary related to the conceptual unit by intentionally identifying roots and affixes embedded in other disciplinary texts while reading and explicitly teaching unknown word parts. For example, identify roots and affixes in The Odyssey and explicitly teach unknown word parts, such as "odyssey" (a long journey) and “catharsis” (emotional release), to deepen understanding.
· Encourage students to analyze how each text addresses the struggle for personal and collective voices. Discuss the impact of social and historical contexts on these narratives and how vocabulary acquired from these texts bridges disciplines.
· Explore the intersection of literature and history by comparing the fight for women's rights in the 19th century with modern movements. Consider how the principles explicitly stated in “The Declaration of Sentiments” resonate today and examine how rhetoric and persuasive vocabulary are used in the texts to create the author’s argument.
· Facilitate discussions on how historical speeches, like Sojourner Truth's, continue to influence contemporary social movements. (USII.5d, VUS.8b)
· Direct students to analyze how texts address the struggle for personal and collective voices. Facilitate discussions on the social and historical contexts of each narrative. 
· Examine how themes of journeys in literature reflect broader historical movements, such as the Civil Rights Movement. Analyze King’s letter as part of the broader historical movement. (VUS.16)
· Students should show how they connect their personal experiences of journeys (literal or metaphorical) with the themes discussed in class while practicing incorporating newly learned words into their narratives.
· Highlight vocabulary related to growth, hope, and freedom. Discuss the etymology of key terms and how they relate to the themes in both literary and historical texts.


[bookmark: Bookmark2]
[bookmark: _Reading_Literary_Text]Reading Literary Text | Grade 9 - Instructional Guide
Prior to teaching the Grade 9 Reading Literary Text standards, review: 
· Progression Chart - Reading Literary Text 
· Grade 8-10 Side-by-Side
· Grade 9-12 Side-by-Side

Critical for successful planning and implementation of grade level expectations for Reading Literary Text in the 2024 English Standards of Learning. 
· LINK- Grade 9 Understanding the Standards- Reading Literary Text

Teacher’s Note: 
· Use the Grade 9 Understanding the Standards.
· Students in Grade 9 will develop their ability to analyze and evaluate literary and informational texts, with a focus on diverse genres and themes.
· Provide opportunities for students to engage in reading, writing, and discussion using a gradual release model. This allows students to practice what was modeled, eventually working independently to demonstrate their understanding.
· Select texts that reflect a range of social and cultural contexts relevant to the time, location, and purpose of the authors. 
· Introduce longer and more complex texts at and above grade level to challenge students. 
· Students should refer to the text for evidence to support their ideas and analysis.
· Instruction should continue to emphasize poetic elements, literary techniques and devices, deepening understanding of how these elements, techniques, and devices contribute to meaning. Teachers can pair literary and informational texts around a common theme or topic to promote cross-textual analysis and enhance critical thinking skills. 

Reading Literary Text 
9. RL The student will use textual evidence to demonstrate comprehension and build knowledge from a variety of grade-level complex literary texts read to include narratives, literary nonfiction, poetry, and drama.
9.RL.1 Key Ideas and Plot Details
A. Explain stated or implied themes, analyzing their development over the course of texts, and the relationship of characters, setting, and plot to those themes.
B. Examine and analyze the characteristics that distinguish literary forms (e.g., fiction, nonfiction, poetry, prose, novel, drama, essay, speech) and analyze how the differing structure of each literary form contributes to its meaning and style.
C. Differentiate between character types in literary texts (e.g., dynamic/round character, static/flat character, and stereotype) and their impact on the theme.
 Identify and describe how dramatic conventions (e.g., soliloquy, aside, narration, direct address to the audience) contribute to the theme and effect of plays from various cultures,

9.RL.2 Craft and Style
A. Analyze the use of rhyme, rhythm, sound, imagery, and other literary devices in poetry to convey a message and elicit a reader’s emotions.
B. Explain how an author’s specific word choices, syntax, tone, and voice shape the meaning of the text.
C. Explain the point of view and distinguish between what is implied or intended because of the use of hyperbole, irony, sarcasm, and understatement.

9.RL.3 Integration of Concepts
A. Describe how the historical or social function of a text depends on its context (e.g., cultural, situational, historical, geographical).
B. Explain the relationships between and among particular literary elements of a story or play, including how the setting shapes the plot and characters.

Planning for Literacy Instruction + Integration of Standards
	Standard
	Considerations for Planning
	Instructional Approaches for Integrating Strands

	Select Complex Texts
9.DSR.B – Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the lower range of the grades 9-10 band. 

9.DSR.D--Read a series of conceptually related texts organized around topics of study to build knowledge and vocabulary.
	· Use the Quantitative and Qualitative Analysis chart for determining text complexity (Appendix of the 2024 English Standards of Learning-p.105). 

	· Ensure texts exhibit complexity at the lower range of the grade 9-10 Lexile band of 1050 –1335 on the Qualitative Analysis Chart (Appendix of the 2024 English Standards of Learning-p.105).
· Select a variety of texts with various ranges address a variety of themes, concepts, or topics. When applicable, align topics, concepts, or themes to other course content such as History and Social Sciences, Science, Math, or the Arts (See Disciplinary Connections for examples for interdisciplinary opportunities).

	Demands of the Text*
9.DSR.E – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.
	· What are the knowledge demands (literary knowledge, background knowledge, vocabulary knowledge) of the text?
· Examine the text to locate authentic opportunities to highlight, apply, or integrate additional standards to enhance students’ understanding of the text. 
	· Guide students in determining appropriate reading strategies to support their comprehension of various texts and purposes for reading.
· Preview and practice discussion protocols before engaging in collaborative discussions (9.C.1 Ai).
· Before reading, explicitly teach key vocabulary that may not be easily determined using context clues or sentence structure.
· Key vocabulary should be essential to the overall understanding of the text as well as the thematic topic.
· *Provide scaffolded assistance as needed.

	Connect to Previously Read/Related Text to Build Knowledge + Vocabulary Understanding
9. DSR.D – Regularly engage in reading (independently, with peers, or with modest support) a series of conceptually related texts organized around topics of study to build knowledge and vocabulary. Use this background knowledge as context for new learning.
	· How will new learning connect to previously learned skills and/or concepts?
· How will students build background knowledge or context to understand the text? 
	· Provide opportunities for students to ask and answer questions before, during, and after to better understand the texts.
· Analyze and explain the impact of figurative language and literary or classical allusions in the text, such as references to biblical or historical figures, and how they enhance meaning, theme, and character development.
· Gather and organize research from various sources about the historical/cultural contexts of the texts (9.R.1B).
· Formulate and revise questions about the historical/cultural contexts of the paired texts, broadening or narrowing the inquiry as necessary (9.R.1A).

	Skills in Practice 
9.DSR.C – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.

9.DSR.E – When responding to text through discussions and/or writing, draw several pieces of evidence from grade-level complex texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evident is located.
	· Set a purpose for reading.
· How can teachers model application of the selected skills and standards? 
· How will students show knowledge of the selected skills and standards?
	· Model analyzing the development of the theme using textual evidence to support the analysis (9.RL.1A).
· Use graphic organizers to track the development of theme throughout an entire literary text or poem (9.RL.1A).
· Analyze how a particular chapter, scene, or stanza fits into the overall structure of a text and contributes to the setting and plot (9.RL.1B). 
· Read informational and literary texts on the same or similar topics:
· Compare the author’s viewpoints using textual evidence to support claims (9.RI.3A).
· Capture textual evidence to compare how authors of literary and informational text use word choice and/or rhetorical devices to persuade the audience (9.RI.2A).
· Before or during reading, choose an excerpt to annotate for the use of sound and imagery in poetry. 
· Model a think-aloud analysis of how it impacts the subject, mood, form, and theme of the literary text or poem (9.RL.2A).
· Demonstrate reading strategies that help students monitor and assess their comprehension of complex texts, focusing on key vocabulary and challenging sentence structures essential for understanding.
· While reading each text, routinely engage in writing shorter/longer pieces including summaries, reflections, and critiques of the work that could contribute to a larger analysis at the end of the unit (9.W.1D, 9.W.1B).
· Use exemplar texts to illustrate how verbal phrases and the differentiation between active and passive voice contribute to clarity and conciseness in writing, guiding students to apply these concepts in their own writing (9.LU.1A, 9.LU.1C).
· Before, during, and after reading, students will respond to the text in various ways including summaries of the main points, personal reflections, and critiques.
· Combine, revise, and edit shorter pieces students previously wrote (e.g., reader’s response journals or quick writes) to develop extended pieces of writing to emphasize writing being a recursive process (9.W.2A).
· Apply reading strategies to analyze the author’s tone, viewpoint, and how that tone was carefully crafted with specific word choices and syntax (9.RL.2B).
· Guide students in small groups or pairs to discuss how the author’s word choice influences the meaning of the text, requiring groups to use textual evidence to support their claims.
· Clarify literal and figurative meanings of words/phrases to use as evidence when explaining the impact of word choice, tone, and voice in shaping the meaning of the text (9.RV.1B). 
· Analyze how the author’s viewpoints reflect larger historical, social, or cultural contexts. This may require building students’ background knowledge by researching the contexts around a text (9.RL.3C).
· Analyze and critique media elements and how they reached their specific purposes and target audiences (9.C.4B).



Connections
	Sample Text Set
	Disciplinary Connections

	Theme: Our Emotions: Love and Loss
Literary (Play): Romeo and Juliet (1150L)—William Shakespeare 
Informational: “Should we scoff at the idea of love at first sight?” (990L)—James Kuzner 
Literary: “The Pardon of Becky Day” (1030L)—John Fox Jr.
 
Theme: Our Society: Relationships and Survival
Literary: Lord of the Flies (770L) by William Golding 
Informational: “Bullying in Early Adolescence” (1380L)—Dorothy L. Espelage 
Informational (Technical): “The Stanford Prison Experiment” (1130L) by Saul McLeod 

Theme: Our Actions: Choices and Consequences
Literary: The Most Dangerous Game (1020L) by Richard Connell 
Literary: The Sound of Thunder (740L) by Ray Bradbury 
Informational: “To the Front Lines: America in World War 1” (1070L) by USHistory.org
Informational: “Survival of the Fittest”—Britannica, Conor Cunningham

	· Provide students with opportunities to analyze emotional themes across texts, fostering discussions on how love and loss affect human behavior. 
· Analyze James Kuzner's article alongside Shakespeare’s drama, exploring psychological theories of love and attachment. Direct students to create Venn diagrams to compare the portrayal of love at first sight in both texts, drawing on their understanding of psychological concepts and literary techniques.
· Contextualize Romeo and Juliet within the societal norms of Shakespeare’s time, discussing how love was viewed differently. This can lead to discussions or writing opportunities on how societal pressures influence emotional experiences today, bridging literature with social studies. 
· Use graphic organizers to dissect character motivations and transformations related to love and loss. This tool can help students visualize connections between character actions and emotional outcomes, enhancing their analytical skills.
· Facilitate discussions that link the themes of survival and societal relationships in Lord of the Flies with real-world issues of bullying and psychological experiments. Encourage students to research and present on contemporary societal issues that reflect these themes, drawing parallels with historical events. Students can write about what they find and use textual evidence to support whether they agree or disagree with those findings. 
· Use statistics from “Bullying in Early Adolescence” to discuss the implications of bullying on relationships and mental health. Students can create charts or graphs to represent data visually, fostering connections to math and health literacy.
· Assign students to compare the motivations of characters in Lord of the Flies with individuals in the “Stanford Prison Experiment,” emphasizing how context influences behavior. This can include written reflections that analyze the impact of environment on personal relationships, using textual evidence to support their reflection and ideas.
· Facilitate Socratic seminars where students engage in structured discussions about the themes of power, control, and societal structure in Lord of the Flies and the “Stanford Prison Experiment”. Students can prepare questions and responses ahead of time, encouraging them to consider the motivations of characters and the implications of their actions in relation to real-world scenarios.
· Encourage students to keep reflective journals where they can document their thoughts on the societal themes present in both texts. Prompts can include questions about how power dynamics affect relationships, how societal expectations influence individual choices, and what lessons can be drawn from both narratives.
· Students might engage in debates about the ethical implications of the characters' choices in “The Most Dangerous Game” and “The Sound of Thunder.” They should use evidence from the texts and historical contexts to support their arguments, fostering critical thinking.
· Students can research the consequences of decisions made during WWI and how these relate to themes in literature. Students can present their findings, linking historical actions to literary themes of choices and consequences.
· Explore the concept of “survival of the fittest” in both scientific and literary contexts. Students can analyze how this principle plays out in characters’ decisions in literature, drawing connections to scientific theories and their implications for understanding human behavior.



[bookmark: _Reading_Informational_Text][bookmark: Informational]Reading Informational Text | Grade 9 - Instructional Guide
Prior to teaching the Grade 9 Reading Informational Text standards, review: 
· Progression Chart - Reading Informational Text 
· Grade 8-10 Side-by-Side
· Grade 9-12 Side-by-Side

Critical for successful planning and implementation of grade level expectations for Reading Informational Text in the 2024 English Standards of Learning. 
· LINK- Grade 9 Understanding the Standards- Reading Informational Text

Teacher’s Note: 
· Use the Grade 9 Understanding the Standards.
· Teachers in Grade 9 should ensure a balanced focus on both literary and informational texts throughout the academic year. Informational texts should encompass a variety of formats, including persuasive, technical, and employment documents. 
· Whole-group instruction can be centered around a shared informational text, where teachers model how to analyze, evaluate, and critique the text. 
· Offer students opportunities to practice reading, writing, and discussing informational texts using the gradual release model, where students move from guided practice to independent activities.
· Introduce students to longer, more complex informational texts, encouraging them to continuously reference the text for evidence to support their analysis and reasoning. 
· Additionally, pairing informational texts with literary texts around a common theme or topic can enhance students' ability to draw connections and analyze content across genres

Reading Informational Text
9.RI The student will use textual evidence to demonstrate comprehension and build knowledge from grade-level complex informational texts read.
9.RI.1 Key Ideas and Confirming Details
A. Analyze the development of main ideas over the course of texts, including how they emerge, are shaped, and are refined by specific details to help reveal the author’s intended purpose for writing. 
B. Explain the purpose and interpret the use of data and information in maps, charts, graphs, timelines, tables, and diagrams in informational, historical, scientific, or technical texts. 
C. Distinguish among, facts, reasoned judgments, and/or speculation in texts to determine where a position/argument is to be confirmed, disproved, or modified.

9.RI.2 Craft and Style
A. Compare characteristics of expository, technical, and persuasive texts, including their differences in purpose, format, and text structure. 
B. Analyze an author’s word choice and use of rhetorical devices to persuade or convince an audience. 
Analyze how authors use rhetorical devices to create ethos, logos, and pathos and impact the reader.

9.RI.3 Integration of Concepts
A. Compare the perspectives and viewpoints of two or more authors regarding their treatment of the same or similar topics, including the details they include and emphasize in their respective accounts as well as the impact of each author’s qualifications. 
B. Evaluate the clarity and accuracy of information found in informational texts, corroborating or challenging conclusions with other sources of information.

Planning for Literacy Instruction + Integration of Standards
	Standard
	Considerations for Planning
	Instructional Approaches for Integrating Strands

	Select Complex Texts
9.DSR.B – Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the lower range of the grades 9-10 band. 

	· Use the Quantitative and Qualitative Analysis chart for determining text complexity (Appendix of the 2024 English Standards of Learning-p.105). 

	· Choose a variety of informational and literary texts at the lower range of complexity of the 9-10 band (9.DSR.B).
· Select expository, technical, and persuasive informational text to compare characteristics and differences in purpose, format, and text structure (9.RI.2A). 
· Select texts interconnected by theme, topic, or subject matter to explore various aspects and perspectives on the same topic (9.DSR.D).
· Choose excerpts that include some challenging sections where students may have to work through text together by accessing background knowledge and highlighting vocabulary and concepts (9.DSR.E).
· Choose exemplars that expose students to a variety of textual elements (e.g., titles, headers, charts, maps, graphs) and organizational patterns.

	Demands of the Text*
9.DSR.E – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.
	· What are the knowledge demands (literary knowledge, background knowledge, vocabulary knowledge) of the text?
· Examine the text to locate authentic opportunities to highlight, apply, or integrate additional standards to enhance students’ understanding of the text. 

	· Grade 9 students are being introduced to rhetoric and rhetorical devices for analysis. 
· Use excerpts to explicitly teach and introduce key rhetorical devices writers used to make their argument more effective (9.RI.2.C).
· Provide students time to explore and build background knowledge around components of informational, historical, scientific, or technical texts (9.RI.1B).
· Highlight key conventions of informational, historical, scientific, or technical texts including the use of data, charts, graphs, timelines, tables, and diagrams (9.RI.1B).
· Review key roots, affixes, and etymology to help students understand the meaning of unfamiliar and complex words that may appear in informational texts (9.RV.1C).
· Before reading, explicitly teach key vocabulary that cannot be easily determined using context or sentence structure.
· *Provide scaffolded assistance as needed.

	Connect to Previously Read/Related Text to Build Knowledge + Vocabulary Understanding
9.DSR.D – Regularly engage in reading (independently, with peers, or with modest support) a series of conceptually related texts organized around topics of study to build knowledge and vocabulary. Use this background knowledge as context for new learning.
	· How will new learning connect to previously learned skills and/or concepts?
· How will students build background knowledge or context to understand the text? 
	· Use previously taught words from reading past literary or informational texts to answer questions about the text when speaking or writing (9.RV.1G).
· To prepare students for reading argumentative informational texts, evaluate the quality of an author’s claims; direct students to read or research about the author’s backgrounds or historical/social/cultural context that influenced the author (9.RI.1C). 
· Students may engage in discussions corroborating or challenging these claims based on the author’s qualifications in argumentative informational texts and refer to the text to support their ideas (9.C.1Av).

	Skills in Practice 
9.DSR.C – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.

9.DSR.E – When responding to text through discussions and/or writing, draw several pieces of evidence from grade-level complex texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evident is located.
	· Set a purpose for reading.
· How can teachers model application of the selected skills and standards? 
· How will students show knowledge of the selected skills and standards?
	· Locate points in the text to stop periodically to model close reading and applying appropriate reading strategies to analyze the text.
· Locate points where authors use specific details to develop and shape the main idea (9.RI.1A).
· Facilitate opportunities for students to discuss the author’s intended purpose based on the development of these ideas while reading.
· Explicitly teach or spiral a review of important characteristics of expository, technical, and persuasive capturing the differences in purpose, format, and text structure (9.RI.2A). 
· Have students write to explain the differences and impact of such characteristics. 
· Practice analyzing for word choice used in persuasive informational texts to prepare for analyzing rhetorical devices. 
· Discriminate between the connotative and denotative meanings of words, to discuss how the connotations impact the reader’s experience with the text (9.RV.1D). 
· Model using context to clarify the differences between the literal and figurative meaning of words or phrases to help students better understand the text and author’s purpose (9.RV.1B). 
· Gather textual evidence of the author’s use of rhetorical devices to show how authors support an idea or present an argument (9.RI.2C).
· Analyze the effectiveness of the author’s rhetoric and impact of ethos, logos, and pathos through constructed reader’s response activities and discussions (9.W.1B).
· Students may engage in discussions corroborating or challenging these claims based on the author’s qualifications in argumentative informational texts.



Connections
	Sample Text Set
	Disciplinary Connections

	Theme: The Will to Survive
Literary: “The Open Boat” (980L) by Stephen Crane 
Informational: “Thai Cave Boys: The Psychology of Surviving Underground”—Sarita Robinson (1180L)
Literary (Poem): A Litany for Survival—Audre Lorde
 
Theme: Voices of Change and Courage
Literary nonfiction (Speech): “The Ballot or the Bullet” (1340L) by Malcolm X
Speech: Robert F. Kennedy's Remarks on the Assassination of Martin Luther King Jr. (980L)
Poem: “For Everyone” by Jason Reynolds

Theme: Empower Your Mind and Body: Navigating the Path to Lifelong Health
Literary: The Catcher in the Rye (790L) by J. D. Salinger 
Informational: “Self Care” (1050L) from CommonLit.org 
Informational: “Self Concept” (1080L) by Saul McLeod 
Informational: “Concussion: More Than Getting Your Bell Rung” (1000L) by Alison Pearce Stevens 


	· Texts within these thematic units provide students opportunities to read, write, research, and discuss critical social, political, and scientific themes that influence real-world events and choices (ES.1.a, ES.1.e). This theme emphasizes informed decision-making in a changing climate, prompting students to think critically about human interaction with nature and its impact on Earth's future.
· The theme "Voices of Change and Courage in the Pursuit of Justice" prompts students to analyze historical speeches and literature to enhance their understanding of social movements and human rights. This connects to the 2023 VA History standards (VUS.3, VUS.5) and highlights the role of civic engagement and activism in shaping societal norms. Students engage with texts that illuminate the power of courage and justice in history, which encourages them to apply these concepts to modern movements.
· The thematic unit "Empower Your Mind and Body: Navigating the Path to Lifelong Health" integrates The Catcher in the Rye and aligns with VDOE Health standards (2.1, 3.2, 4.1), focusing on discussions surrounding personal well-being and mental health. Holden Caulfield’s emotional and mental struggles connect directly to issues of self-concept, identity, and mental health awareness. By engaging with this literary text alongside various informational texts, students will evaluate authorial intent, structure, and purpose. This equips them with the skills to critically analyze data, conclusions, and how both literary and informational texts address themes of resilience, mental health, and decision-making.
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Prior to teaching the Grade 9 Writing & Language standards, review: 
· Progression Chart-Writing
· Progression Chart—Language Usage 
· Grade 8-10 Side-by-Side
· Grades 9-12 Side-By-Sides

Critical for successful planning and implementation of grade level expectations for Writing and Language Usage in the 2024 English Standards of Learning. 
· LINK- Grade 9 Understanding the Standards- Writing
· LINK- Grade 9 Understanding the Standards- Language Usage

Teacher’s Note: 
· Use the Grade 9 Understanding the Standards. 
· Differentiate between teaching writing and assigning it. Recognize that there is no required structure for student writing. 
· Avoid rigid formats, such as the five-paragraph essay, allows for authentic expression. 
· Model quality writing through diverse published works and authentic texts that illustrate how authors effectively use language mechanics to enhance meaning. Integrated reading and writing are crucial; students should analyze a range of texts to inform their writing across narrative, argumentative, and expository modes. 
· Embed grammatical expectations from the Language Usage strand, providing examples to demonstrate effective language mechanics in practice.
· Writing instruction should encompass three domains:
· Composing: Focus on developing a clear, central idea while providing elaboration, organization, and coherence.
· Written Expression: Encourage sentence variation, effective word choice, voice, and tone that suit the purpose and audience.
· Language Usage/Mechanics: Emphasize correct grammar, punctuation, and usage as appropriate for grade level.
· Support students in developing various writing styles. 
· Demonstrate narrative techniques across multiple formats and provide opportunities for practice in both short- and long-term writing assignments. 
· Monitor and assess students’ progress through writing conferences and portfolios. 
· Allow student choice in topics, audiences, and purposes to foster engagement and ownership in their writing process. 

Writing
9.W. The student will write in a variety of forms for diverse audiences and purposes linked to grade nine content and texts with an emphasis on expository and persuasive writing.
9.W.1 Modes and Purposes for Writing
A. Write extended pieces that:
i. Introduce a topic clearly by providing context, presenting well-defined theses, and previewing what follows.
ii. Adopt an organizational structure that clarifies relationships among ideas and concepts.
iii. Develop the topic through sustained use of the most significant and relevant facts, concrete details, quotations, or other information from multiple authoritative sources appropriate to the audience's knowledge. 
iv. Provide a concluding section that follows from the information or explanation presented.
B. Write reflectively in response to readings in which students compare two or more texts with details, examples, and other textual evidence to support an idea or position.
C. Develop flexibility in writing by routinely producing shorter and longer pieces for a range of tasks, purposes, and audiences (e.g., summaries, reflections, descriptions, critiques, letters, poetry, narratives, etc.)

9.W.2 Organization and Composition
A. Plan and organize writing to address a specific audience and purpose using the writing process (planning, drafting, revising, editing). This includes:
i. Composing a thesis statement that clearly communicates the writer’s position or assertion.
ii. Establishing, supporting, and maintaining a central idea with evidence throughout a piece of writing, organizing ideas in a logical sequence to exhibit unity.
iii. Using transitions, precise vocabulary, and sentence variety to create a cohesive structure that shows the relationship between arguments, evidence, and ideas.
iv. Using background knowledge to expand ideas and add depth, utilizing reference materials when necessary.
v. Identifying and addressing counterarguments and providing a rebuttal where appropriate.

9.W.3 Usage and Mechanics
A. Revise writing for clarity of content, accuracy, and adequate elaboration.
B. Use peer- and self-evaluation to edit writing for clarity and quality of information, addressing strengths and making suggestions regarding how writing might be improved.
C. Edit writing for appropriate conventions, style, and language (See Language Usage for grade level expectations).

Language Usage
9.LU The student will use the conventions of Standard English when speaking and writing, differentiating between contexts that call for formal English and situations where informal discourse is more appropriate.
9.LU.1 Grammar
A. Use parallel structure across sentences and paragraphs to link and compare/contrast ideas in writing and speaking. 
B. Craft and apply a variety of sentence structures to infuse sentence variety in writing.
C. Use and apply the active and passive voice as appropriate when speaking and writing.
D. Use appositives and main and subordinate clauses to convey and clarify a message when speaking and writing. 
E. Maintain consistent verb tense when speaking and writing.

9.LU.2 Mechanics
A. Use commas and semicolons to distinguish and divide main and subordinate clauses to link two or more closely related independent clauses when writing. 
B. Apply a style manual, such as that of the Modern Language Association (MLA) or the American Psychological Association (APA) to apply rules for citing sources.
C. Spell correctly, consulting reference materials to check as needed.

Planning for Literacy Instruction + Integration of Standards
	Standard
	Considerations for Planning
	Instructional Approaches for Integrating Strands

	Select an Exemplar of the Type of Writing
9.DSR.B – Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the lower range of the grades 9-10 band. 
	· Use the Quantitative and Qualitative Analysis chart for determining text complexity (Appendix of the 2024 English Standards of Learning-p.105).
	· Select a range of texts that exposes students to a variety of writing styles, sentence structures, dialogue, and grammar/language usage standards. 
· Strategically select texts or writing exemplars with an emphasis on expository and persuasive writing in Grade 9.

	Demands of the Text*
9.DSR.E -Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.
	· What are the knowledge demands (literary knowledge, background knowledge, vocabulary knowledge) of the text?
· Examine the text(s) to locate authentic opportunities to highlight, apply, or integrate additional standards to enhance students’ understanding of the text(s).
	· Include opportunities to apply newly learned words and phrases in discussions, extended writing pieces, and analysis of the texts. 
· Bring attention to key components of longer writing pieces including well-defined claims, organizational structure, and a conclusion that logically flows from the information in the piece. 
· Prepare students for addressing opposing viewpoints by highlighting counterarguments and rebuttals by explicitly teaching these elements and analyzing exemplar texts. 
· Alternate length and format in which students respond to the texts including summaries of the main points, personal reflections, and critiques of the texts.
· *Provide scaffolded assistance as needed.

	Connect to Previously Read/Related Text to Build Knowledge + Vocabulary Understanding
9.DSR.D – Regularly engage in reading (independently, with peers, or with modest support) a series of conceptually related texts organized around topics of study to build knowledge and vocabulary. Use this background knowledge as context for new learning.


	· How will new learning connect to previously learned skills and/or concepts?
· How will students build background knowledge or context to understand and be able to form thoughts about the topic and text? 

	· Research the historical and cultural context surrounding the chosen texts to gain a better understanding of their influences on the texts.
· Use graphic organizers to organize information pulled from researching the historical and cultural context surrounding both the traditional and more contemporary text (9.R.1C).
· Students will respond to the text in various ways including summaries of the main points, personal reflections, and critiques of the texts, referring to the text to support their ideas.
· Combine, revise, and edit shorter pieces students previously wrote (e.g., reader’s response journals or quick writes) to develop extended pieces of writing to emphasize writing being a recursive process (9.W.2A).
· If students are writing for a new audience or in response to an unfamiliar topic, allow students to research or discuss whole-group how this audience may differ from a familiar audience and how that may impact their writing style.

	Skills in Practice 
9.DSR.C – When responding to text through discussions and/or writing, draw several pieces of evidence from grade-level complex texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evident is located 

9.DSR.E – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.
	· How can teachers model application of the selected skills and standards? 
· How can teachers demonstrate ways authors make purposeful decisions when writing?
· How will students show knowledge of the selected skills and standards?
	· Model how to plan and draft writing to explain the impact of the historical/cultural context on the style and point of view of texts that represent diverse voices and perspectives (9.RL.3).
· Analyze how the topic/audience/purpose determines the speaker’s choice of words and tone (9.C.2ii.).
· Allow students to practice and reflect on their writing, modeling again if necessary. 
· Model close reading and analysis of the text(s); organize thoughts into a graphic organizer to write an analysis of chosen texts (works well with speeches or argumentative informational texts). 
· Apply reading strategies to analyze the author’s tone, viewpoint, and how that tone was carefully crafted with specific word choices and syntax (9.RL.2B).
· Use opinions and textual evidence to develop a thesis that shows knowledgeable judgements (9.W.1Bi).
· Organize claims, counterclaims, and textual evidence in a logical sequence that shows how the evidence supports the student’s point of view (9.W.1Biv).
· Draw attention to ways a writer transitions smoothly from one idea to another and how a writer’s word choice impacts (9.W.2Aii,9.W.2Aiv, 9.W.2Av).
· Model with excerpts from the speeches to show how effective writers write to fit a specific purpose and audience, paying attention to the word choice and format chosen (9.W.2Av).
· Use a planning tool that highlights diction and tone to fit the topic, audience, and purpose in preparation of the oral report after writing (9.C.2Aii).
· Model the writing process (planning, drafting, revising, editing) explicitly teaching and modeling how to revise for accuracy and elaboration which are new for students in Grade 9 (9.W.3A).
· Model using punctuation and sentence variation to enhance writing.
· Use exemplar excerpts from texts to allow students to analyze how the punctuation and sentence structure impacts the meaning of the writing.
· Model incorporating rhetorical techniques, repetition, and figurative language to deliver a message (9.C.2Aiv).
· Engage in peer-and self-evaluation of clarity and quality of information (9.W.3B).




Connections
	Sample Text Set
	Disciplinary Connections

	Theme: Unusual Bonding
Literary: Lord of the Flies (770L) by William Golding 
Informational: “Online Identity” from CommonLit Staff (1370)
Literary: The Lottery by Shirley Jackson (1030L)

Theme: Price of Happiness
Literary: Great Expectations—Charles Dickens 
Informational: “The Price of Greed: Hannibal’s Betrayal by Carthage” (1210L)—Joshua Mark, CommonLit
Informational: “Scientists Reveal Three Keys to Happiness” (1060L)—ABC News
Literary: The Necklace—Guy de Maupassant 

Theme: Parallels 
Literary: Born a Crime—Trevor Noah 
Literary nonfiction (Speech): “We Shall Overcome”—President Lyndon B. Johnson (1070L)
Informational: “Plessy vs. Ferguson—Jessica McBirney (1180L)
Literary (Poem): Nothing’s Changed—Tatamkhulu Afrika 

	· Read cross-disciplinary informational texts that support students’ ability to interpret, analyze, or evaluate data, construct arguments or counterarguments, based on data and evidence, as well as communicate scientific and/or technical information about phenomena and/or a design process in multiple formats.
· Engage with cross-disciplinary literary and informational texts that enhance students' ability to interpret, analyze, and evaluate complex themes related to relationships, survival, and personal growth. This supports connections to the English Standards of Learning (W.9.1, W.9.2, W.9.3, L.9.1, L.9.2).
· Direct students to write arguments and counterarguments based on their analyses of texts such as Lord of the Flies and “Bullying in Early Adolescence.” By constructing well-reasoned arguments supported by textual evidence, students will develop their skills in communicating effectively about societal issues, which aligns with the writing standards that emphasize clarity and coherence.
· Through the examination of literary nonfiction/primary sources such as President Johnson’s “We Shall Overcome” speech and Franklin D. Roosevelt's “The Four Freedoms,” direct students to summarize and critique these texts, using textual evidence to support ideas. This practice will enhance their ability to draw connections between historical context and contemporary themes of aligning with standards that require students to evaluate and interpret diverse texts (W.9.2, W.9.3).
· Students may need background information about major historical events and time periods such as the Civil Rights Movement and the apartheid system in South Africa.
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Prior to teaching the Grade 9 Communication & Language Usage standards, review: 
· Progression Chart—Communication and Multimodal Literacies
· Progression Chart—Language Usage 
· Grade 8-10 Side-by-Side
· Grades 9-12 Side-By-Side

Critical for successful planning and implementation of grade level expectations for Communication & Multimodal Literacies
and Language Usage in the 2024 English Standards of Learning. 
· LINK- Grade 9 Understanding the Standards- Communication & Multimodal Literacies 
· LINK- Grade 9 Understanding the Standards- Language Usage

Teacher’s Note: 
· Use the Grade 9 Understanding the Standards. 
· In Grade 9, students will create media messages and analyze the impact of media on public perception and personal viewpoints. Students will develop persuasive, multimodal presentations that address multiple perspectives and engage their audience effectively. 
· Grade 9 students will continue to enhance communication skills, working both independently and collaboratively within diverse groups. Teachers will emphasize the importance of effective interpersonal communication and teamwork skills that are essential for success in future educational and professional settings. 
· Provide opportunities for students to create interactive, multimodal presentations that integrate various forms of communication, including visuals, audio, and text. 
· Facilitate small-group discussions and self-assessments of communication effectiveness, encouraging students to reflect on their collaborative experiences. It is important to note that the communication strand should be integrated with the reading, writing/language usage, and research strands throughout the academic year.
· Encourage students to collaborate in problem-solving activities to foster critical thinking and creativity. 
· Multimodal communication involves the strategic use of two or more interdependent modes, ensuring that each mode contributes meaningfully to convey the intended message (e.g., graphics, written language, video, music, audio, and presentation technologies).
Communication and Multimodal Literacies
9.C The student will develop effective oral communication and collaboration skills to build a community of learners that process, understand, and interpret content together.
9.C.1 Communication, Listening, and Collaboration
A. Facilitate and contribute to a range of sustained collaborative discussions with diverse partners on grade nine topics and texts. This includes:
i. Applying a variety of strategies to listen actively and speak purposefully and respectfully.
ii. Setting guidelines for group presentations and discussions.
iii. Incorporating all group members in the development of new understandings, making decisions, and solving problems.
iv. Setting clear goals and deadlines and defining individual roles as needed.
v. Responding thoughtfully and tactfully with evidence to diverse perspectives, including challenging, clarifying, or verifying ideas and conclusions.
vi. Summarizing points of agreement and disagreement.
vii. Using reflection to evaluate one’s own role and the process in paired or small-group activities.

9.C.2 Speaking and Presentation of Ideas
A. Report orally on a topic or text or present an opinion. This includes:
i. Choosing vocabulary, language and tone appropriate to the topic, audience, and purpose.
ii. Using listening and speaking strategies effectively with awareness of verbal and nonverbal cues (e.g., using body language to indicate attentiveness, and giving appropriate feedback).
iii. Analyzing the effectiveness of one’s presentation, including introduction, central idea, organization, and conclusion.
B.	Memorize and accurately recite a short selection from a longer text demonstrating inflection and meaningful expression that is appropriate to the tone and voice of the selection.

9.C.3 Integrating Multimodal Literacies
A. Make strategic use of multimodal tools.
B. Monitor, analyze, and use multiple streams of simultaneous information.
C. Create media messages for diverse audiences and purposes.

9.C.4 Examining Media Messages
A. Determine the purpose of the media message and its effect on the audience.
B. Analyze the persuasive techniques used in diverse media formats (e.g., name calling, innuendo, glittering generalities, card stacking, bandwagon, testimonials, appeal to prestige, snobbery or plain folks, appeal to emotion).
C. Evaluate the credibility, word choice, viewpoints, and bias in media presentations.
D. Examine how values and viewpoints are included or excluded and how the media can influence beliefs, behaviors, and interpretations.
E. Evaluate sources including advertisements, editorials, political cartoons, and feature stories for relationships between intent and factual content. 
F. Identify the possible cause and effect relationships between mass media coverage and public opinion trends in media messages.

Language Usage
9.LU The student will use the conventions of Standard English when speaking and writing, differentiating between contexts that call for formal English and situations where informal discourse is more appropriate.
9.LU.1 Grammar
A. Use parallel structure across sentences and paragraphs to link and compare/contrast ideas in writing and speaking. 
B. Craft and apply a variety of sentence structures to infuse sentence variety in writing.
C. Use and apply the active and passive voice as appropriate when speaking and writing.
D. Use appositives and main and subordinate clauses to convey and clarify a message when speaking and writing. 
E. Maintain consistent verb tense when speaking and writing.

9.LU.2 Mechanics
A. Use commas and semicolons to distinguish and divide main and subordinate clauses to link two or more closely related independent clauses when writing. 
B. Apply a style manual, such as that of the Modern Language Association (MLA) or the American Psychological Association (APA) to apply rules for citing sources.
C. Spell correctly, consulting reference materials to check as needed.

Planning for Literacy Instruction + Integration of Standards
	Standard
	Considerations for Planning
	Instructional Approaches for Integrating Strands

	Select Engaging Discussion Protocols to Respond to Texts
9.DSR.B – Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the lower range of the grades 9-10 band. 
	· Use the Quantitative and Qualitative Analysis chart for determining text complexity (Appendix of the 2024 English Standards of Learning-p.105). 
	· Choose grade-level appropriate discussion protocols for students to engage in throughout the year when responding to texts.
· Consider different protocols to match various thematic units and styles/formats of texts.

	Demands of the Strand*
9.DSR.E – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.
	· How will the teacher help students develop effective communication skills to share ideas and articulate personal viewpoints with appropriate tone and delivery?
· How will the teacher support students respond to texts in both informal and formal discussions or presentations?
	· Practice various discussion protocols throughout the unit to prepare for longer discussions, using evidence from texts read or background knowledge to support and connect ideas.
· Provide timely feedback to students during whole-class or small-group discussions before to assist students struggling with class discussions.
· Give students specific communication strategies to choose from for the target audience.
· *Provide scaffolded assistance as needed.

	Connect to Previously Read/Related Text to Build Knowledge + Vocabulary Understanding
9.DSR.D – Regularly engage in reading (independently, with peers, or with modest support) a series of conceptually related texts organized around topics of study to build knowledge and vocabulary. Use this background knowledge as context for new learning.
	· How will new learning connect to previously learned skills and/or concepts?
· How will students build background knowledge or context to understand the text? 
	· Connect new learning to media messages published in print, video, or audio that students are exposed to in school or their personal lives.
· Use media messages associated with previously read literary or informational texts or research students have completed.
· Direct students to identify the target audience of a previously read text to determine the best methods of communicating with that audience.
· Reflect on and evaluate individual roles in small-group activities assessing communication skills, participation levels, and contributions (9.C.1Avi).

	Skills in Practice 
9.DSR.C – When responding to text through discussions and/or writing, draw several pieces of evidence from grade-level complex texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evident is located.

9.DSR.E – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.


	· How can teachers model application of the selected skills and standards? 
· How will students show knowledge of the selected skills and standards?
	· Provide ongoing opportunities for students to practice using academic, content-specific, and newly learned vocabulary words while reading, writing, and discussing concepts from texts (9.RV.1A, 9.RV.1G).
· Facilitate discussions in response to reading for students to explain what is intended by an author’s language use (e.g., diction, figurative language, allusions) and how it impacts the meaning and tone of a text (9.RV.1G).
· Facilitate discussions to critique a work of drama and evaluate how dramatic conventions contribute to the theme and effect (9.RL.1D). 
· While reading, discuss how these conventions and literary devices contribute to the meaning of the text, character development, conflicts, and theme (9.RL.2C).
· Compare modern media messages to traditional or early texts (e.g., speeches) regarding intent, content, effectiveness, and impact (9.C.4C).
· Participate in whole-group discussion to compare and explain the relationship between early American texts to more contemporary texts—guide students to note the form, theme, writing styles, and how the authors’ viewpoints are similar or different (9.RL.3B).
· Respond to text during and after reading to trace the development of the main ideas and explain the purpose of various characteristics of informational text (9.RI.1A, 9.RI.2A).
· Model analyzing the impact of rhetorical devices in persuasive texts through think-alouds (9.RI.2B).
· Deliver written and oral persuasive messages using rhetorical techniques (e.g., ethos, pathos, and logos), repetition, and figurative language (9.C.2Aiv).
· Use graphic organizers to plan specific vocabulary, language structure, and tone to fit the audience and purpose (9.C.2Ai). 
· Provide students with multiple opportunities to present their ideas on a topic to practice effectively using transitional phrases and devices to signal shifts between ideas. 
· Model using textual evidence to plan, organize, and develop a topic including significant facts, concrete details, and other information from multiple sources.
· Synthesize research from multiple sources to evaluate how media in the past and present has or may influence beliefs and behaviors (9R.1B, 9.C.4D). 



Connections
	Sample Text Set
	Disciplinary Connections

	Theme: Our Emotions: Love and Loss
Literary: Romeo and Juliet (1150L) by William Shakespeare 
Informational: “Should we scoff at the idea of love at first sight?” (990L) by James Kuzner 
Literary: “The Pardon of Becky Day” (1030L) by John Fox Jr.

Theme: The Mind is a Terrible Thing to Waste
Literary (Poem): How Malcolm Learned to Read by Clint Smith
Informational: “Why it matters that teens are reading less” (1100L) by Jean Twenge 
Informational: “Can Television Be Considered Literature and Taught in English Classes?” (1120L) by Shelby Ostergaard
	· Direct students to create and present multimodal presentations that incorporate various disciplinary texts, which could include Romeo and Juliet by William Shakespeare, historical primary sources, scientific studies, and other informational texts. This allows students to compare formats, styles, word choices, and the authorial choices across literary, scientific, and informational texts, highlighting differences and similarities.
· Romeo and Juliet explores the emotional complexities of love and loss, providing a foundation for students to examine how Shakespeare uses language to express intense emotions. Students might compare this literary style to James Kuzner’s article “Should we scoff at the idea of love at first sight?” which presents a more structured, analytical approach to the same theme.
· In Virginia and United States History (VUS), students investigate fundamental political principles, events, people, and ideas that fostered American identity and shaped world affairs. Within the thematic text set “Our Emotions: Love and Loss,” Romeo and Juliet can serve as a catalyst for discussions about societal norms, civic responsibility, and human emotions during periods of historical conflict. Students might explore how Shakespeare’s themes relate to historical instances of societal disruption and reconciliation, reinforcing their ability to communicate historical and civic ideas through multiple formats, both written and oral.
· Refine presentation skills as students present and exhibit works of art, complementing their analyses of these literary and informational texts. 
· When possible, align text with Visual Arts standards (AIII.2.d) as students select, prepare, and present artistic works along with supporting documentation and reflective statements. 
· By engaging with a diverse set of texts—ranging from literary to informational to scientific—students will create multimodal presentations that analyze and synthesize ideas and themes. These presentations will integrate visual, oral, and digital components, meeting the VDOE English 9 Communication and Multimodal Literacy standards by fostering student ability to communicate complex ideas in varied formats.
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Prior to teaching the Grade 9 Research standards, review: 
· Progression Chart-Research
· Grade 8-10 Side-by-Side
· Grades 9-12 Side-By-Side

Critical for successful planning and implementation of grade level expectations for Research in the 2024 English Standards of Learning. 
· LINK- Grade 9 Understanding the Standards- Research

Teacher’s Note: 
· Use the Grade 9 Understanding the Standards. 
· In Grade 9, students will apply research techniques to synthesize information from both primary and secondary sources.
· Evaluate the validity and authenticity of sources and utilize various research methods to quote, summarize, paraphrase, and embed findings into their writing.
· Students will cite sources using either the MLA or APA style, adhering to ethical and legal guidelines for gathering and utilizing information.
· Foster the development of research skills foundational to effective critical thinking and responsible use of information. These skills are essential for success in future postsecondary education and workplace environments. 
· Research should be integrated throughout the academic year, incorporating both individual and collaborative projects that span multiple subjects. Research products should range from concise, informative pieces to larger, multimodal presentations, allowing students to demonstrate their understanding in diverse formats. 
· Guide students on how to embed information effectively into their research products and collaborate with librarian/media specialists to enhance the research process. 
· Make students aware of the consequences of plagiarism in postsecondary education and the workplace, emphasizing the importance of giving credit to all sources used, including music, graphics, artificial intelligence, and other media. 
· Enforce responsible use of the Internet, artificial intelligence, and emerging technologies, preparing students for ethical information practices in a digital age. By instilling these research competencies, we empower students to become informed, responsible citizens and critical thinkers.

Research
9.R The student will conduct research and read a series of conceptually related texts on selected topics to build knowledge on grade-nine content, texts, and areas prompted by student interest. 
9.R.1 Evaluation and Synthesis of Information
A. Formulate and revise questions about a research topic, broadening or narrowing the inquiry as necessary. 
B. Gather and organize information from various sources, including internet resources, electronic databases, and other technology.
C. Analyze and evaluate the primary and secondary sources gathered for their credibility, reliability, accuracy, and usefulness that includes identifying their main and supporting ideas, points of view, conflicting information, and any misconceptions or biases.
D. Synthesize multiple streams of information to support claims and introduce counterclaims.
E. Create research products aligned with the demands of the reading and writing Standards.
F. Cite sources for quoted and paraphrased ideas using a standard method of documentation, such as the Modern Language Association (MLA) or the American Psychological Association (APA).
G. Define plagiarism's meaning and legal consequences and follow ethical and legal guidelines for gathering and using information.
H. Demonstrate ethical and responsible use of all sources, including the Internet, Artificial Intelligence (AI), and new technologies, as they develop.

Planning for Literacy Instruction + Integration of Standards
	Standard
	Considerations for Planning
	Instructional Approaches for Integrating Strands

	Select a Purpose for Research
9.DSR.B – Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the lower range of the grades 9-10 band. 

	· Use the Quantitative and Qualitative Analysis chart for determining text complexity (Appendix of the 2024 English Standards of Learning-p.105).
· Select conceptually related texts on chosen topics and topics of interest to students.
	· Choose paired passages to analyze how different writers approach similar topics (although they may reach similar/different conclusions) and evaluate the relative effectiveness of each approach (9.RI.3A).
· Evaluate texts for their credibility, reliability, accuracy, usefulness, and limitations, identifying main points, points of view, conflicting information, and any misconceptions or biases (9.R.1C).

	Connect to Previously Read/Related Text to Build Knowledge + Vocabulary Understanding
9.DSR.D – Regularly engage in reading (independently, with peers, or with modest support) a series of conceptually related texts organized around topics of study to build knowledge and vocabulary. Use this background knowledge as context for new learning.
	· How will new learning connect to previously learned skills and/or concepts?
· How will students build background knowledge or context to understand the text? 
	· Create research assignments that align with the reading and writing standards chosen for this unit (9.R.1E).
· Use research to gain background knowledge on the influence of the historical and cultural context on traditional American literature compared to more contemporary works (9.R.1B).
· Write to analyze how the author’s viewpoints reflect larger historical, social, or cultural contexts, giving students the opportunity to explore the contexts and gain background knowledge (9.RL.3C, 9.W.1Bii, 9.W.1Biii).

	Skills in Practice 
9.DSR.C – When responding to text through discussions and/or writing, draw several pieces of evidence from grade-level complex texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evident is located 

9.DSR.E – Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text.
	· How will teachers model application of the selected skills and standards? 
· How will students show understanding of the research process and present their findings?
	· Model how to respond to texts through discussion and/or writing by accurately quoting or paraphrasing textual evidence and research (9.DSR.C, 9.R.1D).
· Choose an excerpt to model how to objectively evaluate sources by analyzing how the main ideas, key claims, author’s perspective and point of view, and underlying biases may have influenced the content.
· Evaluate effectiveness of the presentations (sample texts) including how the topic was introduced, organized, and the strengths or weaknesses in the argument using textual evidence (9.C.2vi).
· Organize claims, counterclaims, and textual evidence in a logical sequence that shows how the evidence supports the student’s point of view (9.W.1Biv).
· While reading, analyze key terms and concepts in historical, scientific, technical, and employment texts to clarify meaning (9.RI.2B).
· Model how to plan and draft writing to explain the impact of the historical/cultural context on the style and point of view of texts that represent diverse voices and perspectives (9.RL.3).



Connections
	Sample Text Set
	Disciplinary Connections

	Theme: Society's Expectations of “Girls”
Literary: Girl by Jamaica Kincaid
Informational (Technical): “Our Deportment: The Manners, Conduct, and Dress of the Most Refined American Society” Comprising Rules of Etiquette, Social Norms and Ceremonies, Forms of Letters, Invitations, etc.” by John H. Young (1881)
Literary (Poem): All American Girl by Julia Alvarez

Theme: Pursuit of Justice
Literary nonfiction (Speech): All Labor Has Dignity by Dr. Martin Luther King Jr. (March 18, 1968)
Informational: “The Triangle Shirtwaist Factory Fire” by Mike Kubic (1360L)
Informational: “Have we Forgotten the True Meaning of Labor Day” by Jay L. Zagorsky (1200L)

Theme: Centuries Later—The Popularity of Shakespeare
Literary nonfiction (Interview): “Teaching Shakespeare in a Maximum Security Prison” by Michel Martin (1190L)
Informational: “The Lure of Shakespeare” by Robert Butler (1270L)
Literary (Play): Excerpts from The Tempest by William Shakespeare 
	· Students will utilize research to analyze diverse voices and perspectives in speeches and poems examining the historical and cultural influences on these texts.
· Make and revise research questions related to the creation, purpose, intended audience, and impact of key primary sources. 
· Synthesize information from multiple sources to critique the influence of these texts on literature and social movements.
· Write to explain the historical and cultural contexts that shape the style and viewpoints of texts, particularly those that represent underrepresented narratives in historical and political discourse. 
· For example, many students are familiar with Dr. King’s fight for civil rights but not his fight for fair labor practices as evident in his speech All Labor Has Dignity. 
· Paraphrase evidence from the speeches and poems to support arguments or counterarguments, highlighting their significance in the pursuit of justice.
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